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Intro duction  ________________________________________________________________________ 

The History and Social Science Standards of Learning Enhanced Scope and Sequence is intended to help teachers 

align their classroom instruction with the History and Social Science standards of learning that were adopted by 

the Board of Education in January 2008. The Enhanced Scope and Sequence is organized by topics from the 

original History and Social Science Standards of Learning Scope and Sequence document and includes the 

content of the Standards of Learning and the essential knowledge and skills found in the History and Social 

Science Standards of Learning Curriculum Framework 2008. In addition, the Enhanced Scope and Sequence 

provides teachers with sample lesson plans aligned with the essential knowledge and skills in the Curriculum 

Framework. 

 

School divisions and teachers might use the Enhanced Scope and Sequence as a resource for developing sound 

curricular and instructional programs. These materials are intended as examples of how the knowledge and skills 

might be presented to students in a sequence of lessons that have been aligned with the Standards of Learning. 

Teachers who use the Enhanced Scope and Sequence should correlate the essential knowledge and skills with 

available instructional resources as noted in the materials and determine the pacing of instruction as appropriate. 

This resource is not a complete curriculum and is neither required nor prescriptive, but it can be a useful 

instructional tool. 

 

As stated above, the Enhanced Scope and Sequence is organized into units by topics found in the original History 

and Social Science Standards of Learning Scope and Sequence document. Each organizing topic contains the 

following: 

Å A related History and Social Science Standard(s) of Learning 

Å The essential understandings, knowledge, and skills that define the designated Standard(s) of Learning, as 

presented in the History and Social Science Standards of Learning Curriculum Framework 2008 

Å Related sample Internet resources 

Å Lesson sessions containing various instructional activities and a list of required materials 

Å Handouts to accompany some of the instructional activities 

Å Sample assessment items covering the entire organizing topic 
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ORGANIZING TOPIC 

Early European Exploration and Colonization  

Standard(s) of Learning  _____________________________________________________________ 

VUS.2 The student will describe how early European exploration and colonization resulted in cultural 

interactions among Europeans, Africans, and American Indians. 

Essential Understandings, Knowledge, and Skills  ______________________________________ 
Correlation to  

Instructional Materials  

Skills (to be incorporated into ins truction throughout the academic year)  

Identify, analyze, and interpret primary and secondary source documents, records, and 

data to increase understanding of events and life in the United States.  _________________  

Formulate historical questions and defend findings, based on inquiry and interpretation.  _________________  

Develop perspectives of time and place.  _________________  

Content  

Explain that early European exploration and colonization resulted in the redistribution of 

the worldôs population as millions of people from Europe and Africa voluntarily and 

involuntarily moved to the New World.  _________________  

Explain that exploration and colonization initiated worldwide commercial expansion as 

agricultural products were exchanged between the Americas and Europe. In time, 

colonization led to ideas of representative government and religious tolerance that over 

several centuries would inspire similar transformations in other parts of the world.  _________________  

Using the following characteristics of early exploration and settlements in the New 

World, summarize the reasons for European settlement in the English colonies. Include 

an analysis of how their motivations influenced their settlement patterns and colony 

structures: 

Å New England was settled by Puritans seeking freedom from religious persecution in 

Europe. They formed a ñcovenant communityò based on the principles of the 

Mayflower Compact and Puritan religious beliefs and were often intolerant of those 

not sharing their religion. They also sought economic opportunity and practiced a 

form of direct democracy through town meetings.  _________________  

Å The Middle Atlantic region was settled chiefly by English, Dutch, and German-

speaking immigrants seeking religious freedom and economic opportunity.  _________________  

Å Virginia and the other Southern colonies were settled by people seeking economic 

opportunities. Some of the early Virginia settlers were ñcavaliers,ò i.e., English 

nobility who received large land grants in eastern Virginia from the King of England. 

Poor English immigrants also came seeking better lives as small farmers or artisans 

and settled in the Shenandoah Valley or western Virginia, or as indentured servants 

who agreed to work on tobacco plantations for a period of time to pay for passage to 

the New World.  _________________  

Å Jamestown, established in 1607 by the Virginia Company of London as a business 

venture, was the first permanent English settlement in North America. The Virginia 

House of Burgesses, established by the 1640s, was the first elected assembly in the 

New World. It has operated continuously and is known today as the General 

Assembly of Virginia.  _________________  
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Summarize the interactions among Europeans, Africans, and American Indians and the 

consequences of this interaction: 

Å The explorations and settlements of the English in the American colonies and 

Spanish in the Caribbean, Central America, and South America, often led to violent 

conflicts with the American Indians. The Indians lost their traditional territories and 

fell victim to diseases carried from Europe. By contrast, French exploration of 

Canada did not lead to large-scale emigration from France, and relations with native 

peoples were generally more cooperative.  _________________  

Å The growth of an agricultural economy based on large landholdings in the Southern 

colonies and in the Caribbean led to the introduction of slavery in the New World. 

The first Africans were brought against their will to Jamestown in 1619 to work on 

tobacco plantations.  _________________  
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Sample Resources  __________________________________________________________________ 

Below is an annotated list of Internet resources for this organizing topic. Copyright restrictions may exist for the 

material on some Web sites. Please note and abide by any such restrictions. 

Best of History Web Sites. http://www.besthistorysites.net. This site offers searchable access to information 

related to this organizing topic. 

Cable News Network. Turner Broadcasting System, Inc. http://www.cnn.com. This site offers searchable access to 

information related to this organizing topic. 

Educational Resources Information Center (ERIC) and Other Clearinghouses. Ed.gov. U.S. Department of 

Education. http://www.ed.gov/about/contacts/gen/othersites/eric.html. Select ñSearch any or all ERIC Web 

sites.ò Type in a topic (e.g., Columbus), and then click ñSearch.ò 

History.com. http://www.history.com/. A&E Television Networks. This site provides access to Web sites related 

to this organizing topic. 

Outline Maps: Education Place. Houghton Mifflin Harcourt Company. http://www.eduplace.com/ss/maps/. This 

site provides outline maps that may be printed and used in the classroom. 

Smithsonian Institution. http://www.si.edu/. This site provides Web access to the various museums within the 

Smithsonian Institution. 

Virginia Historical Society. http://www.vahistorical.org/. This site provides multiple resources pertaining to 

Virginia history for use by teachers. 

Virginia Museum of Fine Arts. http://www.vmfa.state.va.us/. This site provides samples of American art. 

ñVirginia Standards of Learning Assessments Test Blueprint: Virginia and United States History: 2008 History 

and Social Science Standards of Learning.ò Vi rginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ush

ist.pdf. This site provides assessment information for the course in Virginia and United States History. 

ñVirginia Standards of Learning Spring 2007 Released Test: End of Course Virginia and United States History.ò 

Virginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushist.pdf. This site provides the 

latest released SOL test for the Virginia and United States History course. 

We Shall Remain. http://www.pbs.org/wgbh/amex/weshallremain/. This site provides access to the award-

winning, provocative PBS multi -media project that establishes American Indian history as an essential part 

of American history. 

The World Factbook. Central Intelligence Agency. https://www.cia.gov/library/publications/the-world-

factbook/index.html. This site provides searchable information on all countries. 

http://www.besthistorysites.net/
http://www.cnn.com/
http://www.ed.gov/about/contacts/gen/othersites/eric.html
http://www.history.com/
http://www.eduplace.com/ss/maps/
http://www.si.edu/
http://www.vahistorical.org/
http://www.vmfa.state.va.us/
http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ushist.pdf
http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ushist.pdf
http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushist.pdf
http://www.pbs.org/wgbh/amex/weshallremain/
https://www.cia.gov/library/publications/the-world-factbook/index.html
https://www.cia.gov/library/publications/the-world-factbook/index.html
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Session 1: Impact of Early European Exploration and Colonization  _____________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and understand charts. 

Å Students should be able to compare and contrast. 

Materials  

Å Attachment A: Characteristics of Early Exploration and Colonization in the New World 

Å Outline map of the world 

Instructional Activities  

1. Introduce this organizing topic by informing students that early European exploration and colonization 

resulted in the redistribution of the worldôs population. Guide students to explain this, using questions such as 

the following as prompts: 

Å Where did civilization originate? 

Å Where was the majority of the world population located prior to 1500? 

Å What was the population of the Americas prior to 1500? 

Make sure students realize that starting in the sixteenth century, millions of people from Europe and Africa 

voluntarily and involuntarily migrated to the New World. Encourage students to consider ways this 

redistribution still impacts the world situation today. Allow about five minutes for discussion about this issue. 

Distribute copies of an outline map of the world, and have students track the movement of major populations 

in the sixteenth century on the map. 

2. Display the following: 

Exploration and colonization initiated worldwide commercial expansion as agricultural products 

were exchanged between the Americas and Europe. 

Instruct students to explain this statement. Ask what products were being exchanged. Have students add 

triangle trade routes and products as well as Columbian Exchange to their outline maps of the world. 

3. Display the following: 

In time, colonization led to ideas of representative government and religious tolerance that over 

several centuries would inspire similar transformations in other parts of the world. 

Ask students to explain the statement. Then ask questions such as the following: 

Å What did other countries find attractive about the United States experience? 

Å What countries have adopted a similar style of government? 

Å Was the United States government unique? Why, or why not? 

Å What facets of our governmental system might countries find unappealing? 

Explain that the studentsô study of United States history throughout the year will answer these questions. 

During the discussion, turn attention to the English heritage in colonial America, including such things as the 

Glorious Revolution and the political philosophy of John Locke. Emphasize the role of colonial isolation in 

the rise of self-government, i.e., the difficulty the English encountered in managing the faraway colonies. 

Discuss of the length of time necessary for a transatlantic crossing in those days. Guide students to mention 

the communication delay due to the long time for a transatlantic crossing and how this necessitated a degree 

of local autonomy in the colonies. 

4. Distribute copies of Attachment A, and have students complete it. Allow them to use notes, the textbook or 

other instructional resources, and/or the Internet to locate the necessary information. The completed chart will  

serve as a guide during class discussion in the next session. 

Specific Options for Differentiating This Lesson  

Technology 
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Å Have students conduct online research on the migration patterns of people from Europe and Africa and about 

the triangle trade routes and products. 

Å Have students view and respond to video clips from nonfiction sources. 

Å Provide digital versions of the outline map of the world and Attachment A. 

 

Multisensory  

Å Have students role-play as explorers. 

Å Have students interact with visual representations of class materials. 

 

Community Connections 

Å Have students respond to displayed artifacts representing exploration and colonization. 

 

Small Group Learning  

Å Have students complete the chart in cooperative learning groups with assigned roles. 

 

Vocabulary 

Å Have students use the following key vocabulary: redistribution, commercial, representative government, 

toleration, transformation, facet, autonomy. 

Å Have students create vocabulary journals, combining the new word or phrase, its definition, and an illustration 

of the term. 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students complete a timeline on transatlantic crossing. 

Å Have students use a rubric to self-assess their learning.   
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Session 2: Colonization in New England  ______________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and understand charts. 

Å Students should be able to compare and contrast. 

Materials  

Å Attachment A: Characteristics of Early Exploration and Colonization in the New World 

Å Attachment B: Characteristics of Early Exploration and Colonization in the New WorldðKey 

Instructional Activities  

1. Display Attachment B, and review each item on it. Direct students to correct their Attachment A charts, which 

they completed in the previous session. 

2. Hold a class discussion on colonization in New England. Students should participate in the discussion by 

using the information in their completed charts, and they should add to their charts during discussion. 

Examples of questions to guide discussion may include the following: 

Å Where is New England? 

Å When was this region settled? 

Å Which group(s) settled in New England? 

Å Who were the key individuals associated with the settlement(s)? 

Å Where did the people come from? Why did they come? (Include details of the circumstances in which 

these people were living prior to coming to America. Include the length and conditions of their journey 

and the probable route taken.) 

Å What type of government did the settlers establish? How did this government compare to the one the 

settlers left? What was the role of religion in the new government? 

Å Who supported or financed the journey? Why? 

Å What conditions did the settlers encounter upon arrival in the New World? What threats did they face? 

How did they relate to the Indians living in the area? What threats did they present to the Indians? 

Å What type of agriculture or commerce was most successful in the area? 

(NOTE: To assist students who have disabilities or limited English proficiency, these questions may be 

printed on a handout with space for students to take notes during discussion. Label the handout ñInformation 

on New England.ò) 

3. Instruct students to imagine that they are settlers in New England. Instruct them to write a letter or diary entry 

describing one of the following: 

Å The day they departed for the New World 

Å A day on the ship en route to the New World 

Å Their first full day in the New World 

The entry should reflect historical facts and include specific information, such as time, location, climate, and 

food. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use a template for the letter or diary entry. 

Å Have students research online sources about colonization in New England.  

Å Have students use text-to-speech software to supplement their assigned reading and research. 

Å Have students use word processors to write the letters or diary entries. 

 

Multisensory 

Å Have students create a digital slide show for their letters or diary entries. 

Å Have students create a video or use another multimedia format to represent their letters or diary entries.  

Å Have students prepare a meal that is representative of colonial New England fare.   
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Community Connections 

Å Invite a historian or librarian to discuss the New England colonies.  

 

Small Group Learning  

Å Have small groups complete a jigsaw activity. Each group should research different questions listed under 

Activity  2. After completing the research, the groups should present their information in the order of the 

questions under Activity  2. Groups may also complete Attachment A as the content is presented.   

 

Vocabulary 

Å Have students use the following key vocabulary: colonization, Puritan, settlement. 

Å Have students add vocabulary to the classroom word wall and to their vocabulary journals.  

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students review Attachment A to ensure related content is included from this session.  
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Session 3: Colonization in the Middle Atlantic Region  _________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and understand charts. 

Å Students should be able to compare and contrast. 

Materials  

Å Attachment A: Characteristics of Early Exploration and Colonization in the New World 

Å Maps of colonial America 

Å Outline map of the colonies 

Instructional Activities  

1. Hold a class discussion on colonization in the Middle Atlantic region. Students should participate in the 

discussion by using the information in their completed charts, and they should add to their charts during 

discussion. Examples of questions to guide discussion may include the following: 

Å Where is the Middle Atlantic region? 

Å When was this region settled? 

Å Which group settled in the Middle Atlantic region? 

Å Who were the key individuals associated with the settlement? 

Å Where did the people come from? Why did they come? (Include details of the circumstances in which 

these people were living prior to coming to America. Include the length and conditions of their journey 

and the probable route taken.) 

Å What type of government did the settlers establish? How did this government compare to the one the 

settlers left? What was the role of religion in the new government? 

Å Who supported or financed the journey? Why? 

Å What conditions did the settlers encounter upon arrival in the New World? What threats did they face? 

How did they relate to the Indians living in the area? What threats did they present to the Indians? 

Å What type of agriculture or commerce was most successful in the area? 

(NOTE: To assist students who have disabilities or limited English proficiency, these questions may be 

printed on a handout with space for students to take notes during discussion. Label the handout ñInformation 

on the Middle Atlantic Region.ò) 

2. Distribute copies of an outline map of the colonies. Instruct students to begin color-coding the map with 

information such as the following on New England and the Middle Atlantic region: 

Å Type of agriculture or commerce (e.g., shipping, wheat, cattle) 

Å The groups that settled in the area (e.g., Dutch, English, French, German settlers) 

Å Dominant religion 

Information on Virginia, Jamestown, and the additional Southern colonies will be added later. 

3. Discuss the threats faced by the colonists, including disease, starvation, climate, and conflicts with the 

natives. Also include some discussion about how ongoing wars involving England, France, the Netherlands, 

and Spain impacted the colonies. 

Specific Options for Differentiating This Lesson  

Technology  

Å Have students conduct online research on colonization in the mid-Atlantic region.  

Å Provide students with a text-to-speech program to supplement their reading and research.  

Å Have students take notes for Activity 1, using a template.  

Å Have students use word processors to take notes. 

 

Multisensory 

Å Have students use different materials (e.g., textured materials, photos, paint, markers) to label their outline 

maps of the colonies.  
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Community Connections 

Å Invite a local teacher/professor of political or international studies to discuss how wars between world powers 

affected the American colonies. Have him/her also compare the effects of those wars with contemporary wars 

(e.g., Iraq, Afghanistan).   

 

Small Group Learning  

Å Have small groups role-play colonists in the midst of disease, starvation, and climate threats. 

Å Have half the class debate the other half. One group will represent the needs and demands of the colonists and 

another group will represent the needs and demands of the natives.  

 

Vocabulary 

Å Have students use the following key vocabulary: starvation, climate, native.  

Å Have students add vocabulary to the classroom word wall and to their vocabulary journals.  

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students review Attachment A to ensure related content is included from this session.  
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Session 4: Reinforcement  ____________________________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and understand charts and maps. 

Å Students should be able to compare and contrast. 

Å Students should be able to use the library, Internet, and other research resources. 

Materials  

(To be determined once an activity has been selected) 

Instructiona l Activities  

Reinforce the concepts of this organizing topic by using one or more of the following activities or another 

relevant activity. 

1. Show a video related to the settlement of the colonies. 

2. Conduct a class debate on the positive and negative outcomes of exploration and colonization of the New 

World, focusing on the various groups affected by it. Be sure to include the ways exploration and colonization 

were perceived by the American Indians. 

3. Hold a research session in the media center or computer lab. Possible research topics could include the 

following: 

Å The number of people who settled in the New World 

Å Descriptions of the passage from Europe or Africa to the New World  

The teacher should provide specific instructions on the information students are to locate. As a result of their 

research, students should develop a poster, graph, journal, or position paper reflecting the data collected. 

(NOTE: One alternative is to assign different regions and different topics within each region to groups of 

students for them to research, and then have them develop a collaborative report or other product.) 

4. Instruct students to develop a newscast about the exploration of the New World. Divide the class into groups 

of ñreporters,ò and assign each group an area or topic about which to develop a two-minute news report. 

Allow time at the end of the class for the groups to present their reports, or allow groups a day or two to 

perfect their reports and present them during session 7 or 8. Maps and other props may be used. Students may 

consider conducting an interview of an individual with that individual dressed in period attire. 

5. Arrange a field trip to Jamestown Settlement, together with pre- and post-trip discussions and other activities. 

Specific Options for Dif ferentiating This Lesson  

Technology 

Å Have students develop multimedia presentations for Activities 3 and 4. 

 

Community Connections 

Å Have students take a virtual tour of Jamestown to complete Activity 5. 

Å Have students research the settlement history of their community. 

Å Invite a representative of the local historical society to discuss the early settlements. 

Å Invite a member of a Native American tribe to discuss the impact of the colonies. 

 

Small Group Learning 

Å Have small groups complete the research for Activity 2, and allow them to pair up to share and discuss their 

findings.  

Å Have students brainstorm positive and negative outcomes for Activity 2.   

Å Allow students to work in pairs to complete Activity 3. 
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Student Organization of Content 

Å Have students use graphic organizers or T charts to complete Activity 2. 

Å Have students follow guided questions to complete Activities 4 and 5. 
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Session 5: Colonization in Virginia  ___________________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and understand charts. 

Å Students should be able to compare and contrast. 

Materials  

Å Attachment A: Characteristics of Early Exploration and Colonization in the New World 

Å Map of colonial America at different time periods 

Å Outline map of the colonies (from Session 3) 

Instructional A ctivities  

1. Hold a class discussion on colonization in Virginia, and specifically at Jamestown. Students should participate 

in the discussion by using the information in their completed charts, and they should add to their charts during 

discussion. Examples of questions to guide discussion may include the following: 

Å Where is Virginia? Where is Jamestown? 

Å When was this region settled? 

Å Which group(s) settled in Jamestown? In other parts of Virginia? 

Å Who were the key individuals associated with the settlements? 

Å Where did the people come from? Why did they come? (Include details of the circumstances in which 

these people were living prior to coming to America. Include the length and conditions of their journey 

and the probable route taken.) 

Å What type of government did the settlers establish? How did this government compare to the one the 

settlers left? What was the role of religion in the new government? 

Å Who supported or financed the journey? Why? 

Å What conditions did the settlers encounter upon arrival in the New World? What threats did they face? 

How did they relate to the Indians living in the area? What threats did they present to the Indians? 

Å What type of agriculture or commerce was most successful in the area? Why? 

(NOTE: To assist students who have disabilities or limited English proficiency, these questions may be 

printed on a handout with space for students to take notes during discussion. Label the handout ñInformation 

on the Virginia and Jamestown.ò) 

2. Instruct students to bring their colonial maps up-to-date. 

3. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to take notes. 

Å Provide students with a text-to-speech program to supplement their reading and research.  

Å Have students take notes for Activity 1, using a template.  

Å Have students conduct online research on colonization in Virginia.  

Å Have students use digital versions of selected reading materials.  

 

Multisensory 

Å Provide three-dimensional features on colonial maps to help students complete the activities.  

Å Have students view and respond to reading materials supplemented with a video, audio, or multimedia format.  

 

Community Connections 

Å Invite a Virginia historian to discuss colonization in Virginia.  
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Small Group Learning  

Å Have five groups create centers related to the discussion content of Activity 1. Each group should create 

content relevant to their topic.  

 

Vocabulary 

Å Have students play a vocabulary game, using the key vocabulary from this organizing topic.  

 

Student Organization of Content 

Å Have students review Attachment A to ensure related content is included from this session.  
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Session 6: Colonization in the Other Southern Colonies  ________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and understand charts. 

Å Students should be able to compare and contrast. 

Materials  

Å Attachment A: Characteristics of Early Exploration and Colonization in the New World 

Å Outline map of the colonies (from Session 3) 

Instructional Acti vities  

1. Hold a class discussion on colonization in the other Southern colonies. Students should participate in the 

discussion by using the information in their completed charts, and they should add to their charts during 

discussion. Examples of questions to guide discussion may include the following: 

Å Where are the other Southern colonies? 

Å When was this region settled? 

Å Which groups settled in the other Southern colonies? 

Å Who were the key individuals associated with the settlements? 

Å Where did the people come from? Why did they come? (Include details of the circumstances in which 

these people were living prior to coming to America. Include the length and conditions of their journey 

and the probable route taken.) 

Å What type of government did the settlers establish? How did this government compare to the one the 

settlers left? What was the role of religion in the new government? 

Å Who supported or financed the journey? Why? 

Å What conditions did the settlers encounter upon arrival in the New World? What threats did they face? 

Å What type of agriculture or commerce was most successful in the area? 

(NOTE: To assist students who have disabilities or limited English proficiency, these questions may be 

printed on a handout with space for students to take notes during discussion. Label the handout ñInformation 

on the Other Southern Colonies.ò) 

2. Instruct students to bring their colonial maps up-to-date. 

3. Divide students into three groups, and have each group create an advertising poster for one of the other 

Southern colonies. The poster should make clear the reasons why people would want to go there, comparing 

conditions in the colony to conditions in Europe and illustrating the major geographic, economic, religious, 

and demographic advantages of the colony. Encourage groups to use pictures and color on their posters. 

When the posters are finished, have groups share and explain their posters to the rest of the class. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to take notes. 

Å Provide students with a text-to-speech program to supplement their reading and research.  

Å Have students take notes for Activity 1, using a template.  

Å Have students conduct online research on colonization in the Southern colonies.  

Å Have students create digital presentations rather than posters in Activity 3.   

 

Multisensory 

Å Have students use Attachment A with differently colored text and columns. 

Å Have students create a song or rap about their assigned colony.  

 

Community Connections 

Å Invite a travel agent to discuss basic components and elements that might help students create their 

advertising posters for their colonies. 
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Vocabulary 

Å Have students review vocabulary by playing vocabulary games or using the Frayer model. 

 

Student Organization of Content 

Å Have students review Attachment A to ensure related content is included from this session.  
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Session 7: Review  ___________________________________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and understand charts. 

Å Students should be able to compare and contrast. 

Mater ials 

Å Large index cards 

Instructional Activities  

1. Divide students into four groupsðone for each of the four colonial regions studied in this unit. Distribute five 

or more large index cards to each group. Explain that each group will create flash cards on this organizing 

topic to use throughout the year for review. Instruct students in each group to discuss their colonial region and 

the important facts related to its colonization. Encourage them to write down every idea presented. Then, have 

them select the most important facts to list on flash cardsðquestion on one side of the card, answer on the 

other. Have them create at least eights cards for each region. 

2. Conduct the review, using the cards created by the student groups. Instruct students that as you go through the 

cards the first time, the student who created a certain card may not answer the question; only those who did 

not make the card may answer. 

3. A ñslap-the-boardò game is another option for reviewing content. Divide the board into four equal sections, 

and identify each section with the name of one of the four colonial regions. Line up the class in front of the 

board. As you read out a characteristic of a region, the first student in line goes to the board and slaps the 

appropriate section. If he/she gets it right, then he/she goes to the end of the line for another turn. A wrong 

answer means the student must return to his/her seat. Last student standing wins. This game can also be 

adapted for team play. 

4. A third option for reviewing content is to have students respond to a writing prompt on the content. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students create flash cards for Activity 4, using word processors. 

 

Multisensory 

Å Have students add images to the flash cards.  

Å Have students use differently colored index cards and markers to complete Activity 1.  

 

Community Connections 

Å Invite a representative from the local historical society to discuss the Colonial Period.  

 

Small Group Learning  

Å Have all activities completed by small groups.  

 

Vocabulary 

Å Have student pairs review key vocabulary from Sessions 1-6.  

Å Have students add new or unfamiliar words to their vocabulary journals. 

 

Student Organization of Content 

Å Have students review Attachment A, adding new information when necessary.   
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Session 8: Assessment  ______________________________________________________________ 

Materials  

Å Attachment C: Sample Assessment Items 

Instructional Activities  

1. Distribute copies of Attachment C, and have students complete the assessment. 
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Attachment A: Characteristics of Early Exploration  and Colonizati on  in the New World  ________________________________ 

Region Group(s)/Origin Reasons for Settlement Products/Commerce Present-Day States 

New England     

Middle Atlantic      

Southern 

(including 

Virginia)  
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Attachment B : Characteristics of Early Exploration  an d Colonization in the N ew World ñKey __________________________ 

Region Group(s)/Origin Reasons for Settlement Products/Commerce Present-Day States 

New England 

Pilgrims: England 

 

Puritans: England 

Religious freedom 

 

To create a Puritan 

commonwealth 

Lumber, shipbuilding, trade, 

molasses, fur trade, fishing, 

subsistence farming 

Connecticut 

Massachusetts 

New Hampshire 

Rhode Island 

Middle Atlantic  

English, Dutch, and German settlers 

 

Quakers: England 

 

Huguenots: France 

Economic opportunity 

 

Religious freedom 

Shipbuilding, small-scale farming, 

trade 

Delaware 

Maryland 

New Jersey 

New York 

Pennsylvania 

Southern 

(including 

Virginia)  

Cavaliers (noblemen with land grants in 

Virginia from the king): England 

 

Poor English and Scots-Irish immigrants: 

England 

 

Debtors and other prisoners: England 

 

Noblemen: England 

 

Indentured servants: England 

 

Enslaved persons: Africa 

Economic opportunity 

 

Business venture (Virginia 

Company of London) 

Cash-crops: indigo, rice, tobacco 

 

Plantations 

Georgia 

North Carolina 

South Carolina 

Virginia 
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Attachment C : Sample Assessment Items  ____________________________________________ 

Asterisk (*) indicates correct answer. 

1. Which group settled New England? 

A Puritans* 

B Cavaliers 

C Dutch 

D Germans 

2. Early European exploration and colonization 

resulted in 

A cooperation between European powers for trade 

with the colonies. 

B redistribution of the worldôs population.* 

C cooperation between France and England. 

D Englandôs intent to transfer power to the colonies. 

3. Most individuals settling in Virginia were 

A relocated prisoners. 

B nobility seeking adventure. 

C seeking economic opportunities.* 

D Christian missionaries. 

4. Which colony did the Virginia Company of 

London establish in 1607? 

A Massachusetts 

B Jamestown* 

C Richmond 

D Maryland 

5. The Virginia House of Burgesses was 

A the first elected assembly in the New World.* 

B appointed by the King of England. 

C an autocratic government. 

D representative of all English colonies. 

6. The primary pull factor for European colonization 

in North America was 

A the discovery of gold and silver in the colonies. 

B religious freedom and economic opportunities.* 

C creation of new monarchies and religions. 

D civil wars and famine. 

7. German-speaking immigrants settled primarily in 

the 

A Eastern Colonies. 

B New England region. 

C Southern colonies. 

D Middle Atlantic region.* 

 

ñOur fathers had plenty of deer and skins, our plains 

were full of deer, as also our woods, and of turkeys 

[sic], and our coves full of fish and fowl. But, these 

Englishmen having gotten our land, they with scythes 

cut down the grasséand their hogs spoil our clam 

banks.ò ï Miatonomo, 1642 

8. Which statement BEST describes this American 

Indian view of interaction with English settlers? 

A The settlers improved the land by clearing trees 

and planting crops. 

B The American Indians were willing to share the 

land. 

C The American Indians worried about food sources 

for the future.* 

D The settlers used land not needed by the Indians. 

9. Explain how European exploration led to a 

redistribution of the world population. Include 

specific groups that came to North America. 

RUBRIC 

The student response includes the following 

information. (Assign points for each item.) 

Pts European countries that sponsored exploration 

in North America as well as the movement of 

African slaves to America 

Pts Spain 

Pts Portugal 

Pts England 

Pts France 

Pts Africa 

Pts Explanation of how this exploration 

redistributed the world population 

 Total points earned 

10. Identify the reasons for European settlement in the 

Americas. Include the various groups that settled 

in the different regions of America. 

RUBRIC 

The student response includes the following 

information. (Assign points for each item.) 

Pts Puritans 

Pts English 

Pts Germans 

Pts Dutch 

Pts New England 

Pts Middle Atlantic region 

Pts Virginia (Jamestown and other settlements) 

 Total points earned 
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ORGANIZING TOPIC 

Economic and P olitical Life in the Colonies; Slavery  

Standard(s) of Learning  _____________________________________________________________ 

VUS.3 The student will describe how the values and institutions of European economic and political life took 

root in the colonies and how slavery reshaped European and African life in the Americas. 

Essential Understandings, Knowledge, and Skills  ______________________________________ 
Correlation to  

Instructional Materials  

Skills (to be incorporated into instruction throughout the academic year)  

Identify, analyze, and interpret primary and secondary source documents, records, and 

data to increase understanding of events and life in the United States.  _________________  

Formulate historical questions and defend findings, based on inquiry and interpretation.  _________________  

Develop perspectives of time and place.  _________________  

Apply geographic skills and reference sources to understand how relationships between 

humans and their environment have changed over time.  _________________  

Identify the costs and benefits of specific choices made, including the consequences, both 

intended and unintended, of the decisions and how people and nations responded to 

positive and negative incentives.  _________________  

Content  

Explain that economic and political institutions in the colonies developed in ways that 

were either typically European or were distinctively American, as climate, soil 

conditions, and natural resources shaped regional economic development.  _________________  

Identify how the economic activity of the three colonial regions reflect the resources 

and/or the European origins of their settlers, using the following information: 

Å The New England colonies developed an economy based on shipbuilding, fishing, 

lumbering, small-scale subsistence farming, and eventually, manufacturing. The 

colonies prospered, reflecting the Puritansô strong belief in the values of hard work 

and thrift.  _________________  

Å The middle colonies of New York, New Jersey, Pennsylvania, and Delaware 

developed economies based on shipbuilding, small-scale farming, and trading. Cities 

such as New York and Philadelphia began to grow as seaports and/or commercial 

centers.  _________________  

Å Southern colonies developed economies in the eastern coastal lowlands based on 

large plantations that grew ñcash cropsò such as tobacco, rice, and indigo for export 

to Europe. Farther inland, however, in the mountains and valleys of the Appalachian 

foothills, the economy was based on small-scale subsistence farming, hunting, and 

trading.  _________________  

Å A strong belief in private ownership of property and free enterprise characterized 

colonial life everywhere.  _________________  

Summarize the following social characteristics of the colonies: 

Å New Englandôs colonial society was based on religious standing. The Puritans grew 

increasingly intolerant of dissenters who challenged the Puritansô belief in the 

connection between religion and government. Rhode Island was founded by 

dissenters fleeing persecution by Puritans in Massachusetts.  _________________  
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Å The middle colonies were home to multiple religious groups that generally believed 

in religious tolerance, including Quakers in Pennsylvania, Huguenots and Jews in 

New York, and Presbyterians in New Jersey. These colonies had more flexible social 

structures and began to develop a middle class of skilled artisans, entrepreneurs 

(business owners), and small farmers.  _________________  

Å Virginia and the other Southern colonies had a social structure based on family status 

and the ownership of land. Large landowners in the eastern lowlands dominated 

colonial government and society and maintained an allegiance to the Church of 

England and closer social ties to Britain than did those in the other colonies. In the 

mountains and valleys further inland, however, society was characterized by small 

subsistence farmers, hunters, and traders of Scots-Irish and English descent.  _________________  

Å The ñGreat Awakeningò was a religious movement that swept both Europe and the 
colonies during the mid-1700s. It led to the rapid growth of evangelical religions, 

such as Methodist and Baptist, and challenged the established religious and 

governmental orders. It laid one of the social foundations for the American 

Revolution.  _________________  

Describe political life in the colonies: 

Å New England colonies used town meetings (an ñAthenianò direct democracy model) 

in the operation of government.  _________________  

Å Middle colonies incorporated a number of democratic principles that reflected the 

basic rights of Englishmen.  _________________  

Å Southern colonies maintained stronger ties with Britain, with planters playing leading 

roles in representative colonial legislatures.  _________________  

Identify that the African slave trade and the development of a slave-labor system in many 

of the colonies resulted from plantation economies and labor shortages.  _________________  

Describe the development of indentured servitude and slavery, using the following 

information: 

Å The growth of a plantation-based agricultural economy in the hot, humid coastal 

lowlands of the Southern colonies required cheap labor on a large scale. Some of the 

labor needs, especially in Virginia, were met by indentured servants, who were often 

poor persons from England, Scotland, or Ireland who agreed to work on plantations 

for a period of time in return for their passage from Europe or relief from debts.  _________________  

Å Most plantation labor needs eventually came to be satisfied by the forcible 

importation of Africans. Although some Africans worked as indentured servants, 

earned their freedom, and lived as free citizens during the Colonial Era, over time, 

larger and larger numbers of enslaved Africans were forcibly brought to the Southern 

colonies (the ñMiddle Passageò).  _________________  

Å The development of a slavery-based agricultural economy in the Southern colonies 

eventually led to conflict between the North and South and the American Civil War.  _________________  
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Sample Resources  __________________________________________________________________ 

Below is an annotated list of Internet resources for this organizing topic. Copyright restrictions may exist for the 

material on some Web sites. Please note and abide by any such restrictions. 

Americaôs First Look into the Camera: Daguerreotype Portraits and Views 1839ï1864. The Library of Congress. 

http://memory.loc.gov/ammem/daghtml/daghome.html. This site provides prints and photographs from 

American history pertaining to this organizing topic. 

Archiving Early America. http://www.earlyamerica.com/. This site provides primary source material for 

eighteenth-century America. 

Best of History Web Sites. http://www.besthistorysites.net. This site offers searchable access to information 

related to this organizing topic. 

Bonomi, Patricia U. ñThe Middle Colonies as the Birthplace of American Religious Pluralism.ò TeacherServe 

from the National Humanities Center. http://www.nhc.rtp.nc.us/tserve/eighteen/ekeyinfo/midcol.htm. This 

site offers information about the religions of the middle colonists. 

Cable News Network. Turner Broadcasting System, Inc. http://www.cnn.com. For Web sites related to this 

organizing topic, type the desired topic in the Search box and click ñSearch.ò 

Colonial Days Web Adventure. Family Education Network. 

http://www.teachervision.com/tv/curriculum/weeklywebadventures/colonial_days/t_home.html#artq. This 

site includes sample lessons on colonial America and may have useful information for teachers of Virginia 

and United States History. 

Educational Resources Information Center (ERIC) and Other Clearinghouses. Ed.gov. U.S. Department of 

Education. http://www.ed.gov/about/contacts/gen/othersites/eric.html. Select ñSearch any or all ERIC Web 

sites.ò Type in a topic (e.g., Columbus), and then click ñSearch.ò 

Founding the American ColoniesðThe Time Page. http://www.timepage.org/spl/13colony.html. This site 

provides maps and other information on the founding of the 13 original colonies. 

George Washingtonôs Mount Vernon. http://www.mountvernon.org. This Web site offers information on George 

Washington and his home, Mount Vernon. 

Grenet, Phyllis. ñAmerican Life: A Comparison of Colonial Life to Todayôs Life.ò Yale-New Haven Teacherôs 

Institute. http://www.yale.edu/ynhti/curriculum/units/1990/5/90.05.04.x.html. This site gives a comparison 

of family life in colonial America to family life today. The site is intended for first-grade teachers, but may 

have useful information for teachers of Virginia and United States History. 

Heyrman, Christine Leigh. ñThe First Great Awakening.ò TeacherServe from the National Humanities Center. 

http://www.nhc.rtp.nc.us/tserve/eighteen/ekeyinfo/grawaken.htm. Contains information on the Great 

Awakening. 

History.com. http://www.history.com/. A&E Television Networks. This site provides access to Web sites related 

to this organizing topic. Type a topic in the ñSearchò box and click ñGo.ò 

The History Net: American History. http://americanhistory.about.com. This site provides searchable resource 

information for teachers. 

Kid Info. http://www.kidinfo.com/American_History/Colonization_NE_Colonies.html. This site provides 

information on the New England Colonies. 

ñLecture Four: The Great Awakening.ò Wake Forest University. 

http://www.wfu.edu/~matthetl/perspectives/four.html. This site provides information on the revival of 

religious enthusiasm in America beginning as early as 1679. 

Outline Maps: Education Place. Houghton Mifflin Harcourt Company. http://www.eduplace.com/ss/maps/. This 

site provides outline maps that may be printed and used in the classroom. 

http://memory.loc.gov/ammem/daghtml/daghome.html
http://www.earlyamerica.com/
http://www.besthistorysites.net/
http://www.nhc.rtp.nc.us/tserve/eighteen/ekeyinfo/midcol.htm
http://www.cnn.com/
http://www.teachervision.com/tv/curriculum/weeklywebadventures/colonial_days/t_home.html#artq
http://www.ed.gov/about/contacts/gen/othersites/eric.html
http://www.timepage.org/spl/13colony.html
http://www.mountvernon.org/
http://www.yale.edu/ynhti/curriculum/units/1990/5/90.05.04.x.html
http://www.nhc.rtp.nc.us/tserve/eighteen/ekeyinfo/grawaken.htm
http://www.history.com/
http://americanhistory.about.com/
http://www.kidinfo.com/American_History/Colonization_NE_Colonies.html
http://www.wfu.edu/~matthetl/perspectives/four.html
http://www.eduplace.com/ss/maps/
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Presidential Inaugurations. The Library of Congress. http://memory.loc.gov/ammem/pihtml/pihome.html. This 

site provides information on presidential inaugurations. 

ñPuritans.ò New Advent. Catholic Encyclopedia. http://www.newadvent.org/cathen/12581a.htm. This site provides 

information on the Puritans. 

Smithsonian Institution. http://www.si.edu/. This site provides Web access to the various museums within the 

Smithsonian Institution. 

ñThe Terrible Transformation: People & Events: The Middle Passage c. 1600ï1800.ò PBS. 

http://www.pbs.org/wgbh/aia/part1/1p277.html. This site provides the story of the transport of slaves from 

Africa to the New World. 

ñThe Terrible Transformation: People & Events: Olaudah Equiano, 1745ï1797.ò PBS. 

http://www.pbs.org/wgbh/aia/part1/1p276.html. This site provides the story of a boy who was captured and 

sold into slavery at the age of 11 and lived to write his autobiography. 

Virginia Historical Society. http://www.vahistorical.org/. This site provides multiple resources pertaining to 

Virginia history for use by teachers. 

Virginia Museum of Fine Arts. http://www.vmfa.state.va.us/. This site provides samples of American art. 

ñVirginia Standards of Learning Assessments Test Blueprint: Virginia and United States History: 2008 History 

and Social Science Standards of Learning.ò Vi rginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ush

ist.pdf. This site provides assessment information for the course in Virginia and United States History. 

ñVirginia Standards of Learning Spring 2007 Released Test: End of Course Virginia and United States History.ò 

Virginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushist.pdf. This site provides the 

latest released SOL test for the Virginia and United States History course. 

The World Factbook. Central Intelligence Agency. https://www.cia.gov/library/publications/the-world-

factbook/index.html. This site provides searchable information on all countries. 

 

http://memory.loc.gov/ammem/pihtml/pihome.html
http://www.newadvent.org/cathen/12581a.htm
http://www.si.edu/
http://www.pbs.org/wgbh/aia/part1/1p277.html
http://www.pbs.org/wgbh/aia/part1/1p276.html
http://www.vahistorical.org/
http://www.vmfa.state.va.us/
http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ushist.pdf
http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ushist.pdf
http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushist.pdf
https://www.cia.gov/library/publications/the-world-factbook/index.html
https://www.cia.gov/library/publications/the-world-factbook/index.html
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Session 1: The Economies of the Original Colonies  ____________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to locate the 13 original colonies on a map. 

Å Students should be able to identify primary and secondary sources. 

Å Students should be able to read and analyze charts. 

Materials  

Å Images of various primary sources and artifacts from the Colonial Period, such as journal and diary entries, 

artwork, posters, everyday objects 

Å Large sheets of paper (e.g., butcher paper, newsprint) 

Instructional Activities  

1. Display various primary sources and artifacts that illustrate the geography, economies, religions, and/or social 

structures of the colonies. An actor portraying a historical character, a brief video, or an audio recording may 

also provide an interesting introduction to the study of this organizing topic. Instruct students to examine the 

items for a few minutes and then write down their thoughts on the following topics: 

Å The meanings of the journal and diary entries 

Å What the artwork and posters reflect 

Å Brief descriptions of the artifacts 

Å A description of everyday events during the Colonial Period 

Instruct students to identify unusual language structures, references to government and climate, and any other 

indicators that provide clues to colonial life. After students have had a few minutes to reflect on the items, ask 

them to share their impressions with the class. Write down a sample of their impressions for use as a reference 

in a later session. 

2. Explain that students will be examining the original colonies to define similarities and differences among 

them. Remind students that each colonial region had an economy determined in part by its geography and 

climate. For example, the climate and soil of the Southern colonies promoted an agricultural economy. 

Prompt students to discuss the current economies of the states that comprise the original 13 colonies. Ask 

whether the economies of the Southern states have changed from an agrarian economy. Ask whether the 

economies of the states in what were the Middle Atlantic and New England colonies have changed. If 

students feel the economies have changed, ask them to explain why and to give the circumstances that 

contributed to the changes. 

3. Explain that students will use their ñCharacteristics of Early Exploration and Colonization in the New Worldò 

charts created in the previous unit along with information discussed in this unit to create a pictorial map 

reflecting the geography, economy, religion, and social structure of each colony. You may choose to provide 

a prototype for students to get a better idea of the assignment. Provide large sheets of paper for students to 

begin their maps by outlining all 13 original colonies. Explain that they may use magazine pictures, pictures 

gathered from the Internet, or their own artwork to develop their maps. Give students a due date for the 

completed map (e.g., the day of Session 8). Provide a few minutes each class period for students to work on 

this project. (NOTE: For special needs students, consider restricting this activity to one colony. Also, if the 

chart mentioned above has not already been completed, distribute it and have students complete it now.) 

4. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students conduct online research on the economic characteristics of regions and states. 

Å Have students develop a ñnewsò video depicting the economic activities of colonial regions. 

Å Have students use word processors to take notes during class. 

Å Have students use graphic-organizer software to arrange the information presented in class. 

Å Have students access a variety of reading materials in a digital format to complete Activity 4. 
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Multisensory 

Å Have students use highlighters, sticky notes, highlighter tape, colored markers, or pens when reading and 

gathering information. 

Å Have students color-code a map of the colonial region. 

Å Have students create or collect their own artifacts from the colonial period and complete the requirement for 

Activity 1. 

 

Community Connections 

Å Arrange for students to visit a local historical museum. 

Å Have students take a virtual tour of colonial America.  

 

Small Group Learning  

Å Have students work in cooperative learning groups or with a partner to complete Activity 3.  

 

Vocabulary 

Å Have students complete word maps or use mnemonics for unfamiliar vocabulary from this session.  

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts) to categorize the information for Activity 2. 

Å Have students use color-coded templates for the maps. 

Å Have students use templates to organize their notes.  

Å Have students complete guiding questions for their reading activities. 
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Session 2: The Economy of the New England Colonies  ________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to compare and contrast economic systems. 

Å Students should be able to understand the concept of regions. 

Å Students should be able to read and analyze charts. 

Materials  

Å World atlases 

Å Attachment A: Characteristics of Early Exploration and Colonization in the New World (from previous 

organizing topic, p. 21) 

Å Maps of colonial and present-day America 

Å Outline map of the New England colonies 

Å Internet access 

Instructional Activities  

1. Explain that colonial economies were greatly influenced by the geography (typography, climate) and natural 

resources of the area. Divide the class into groups of two or three students. Provide each group with world 

atlases that reflect climate regions, biomes, and economies. Instruct each group to develop a list of four or five 

regions of the world where it thinks the geography drives the economy. Each student should contribute one 

region to the group list. Allow time for the groups to share their findings and explain their reasons for 

selecting those regions. They should not be restricted to the United States or to the past, as understanding of 

the concept is the goal. 

2. Explain that colonists had a strong belief in private ownership of property and free enterprises. Ask students 

to explain what these two terms mean. Provide examples of private versus public ownership, as well as 

examples of free enterprise versus a command type of economy. 

3. Instruct students to review the present-day states that were part of the New England colonies. Use maps to 

illustrate this. Provide students with outline maps they can color code. 

4. Begin discussion of the New England colonies from the perspective of their economy. Remind students that 

this information should be added to their ñCharacteristics of Early Exploration and Colonization in the New 

Worldò charts. Display the following: 

The New England colonies developed an economy based on shipbuilding, fishing, lumbering, small-

scale subsistence farming, and eventually, manufacturing. The colonies prospered, reflecting the 

Puritansô strong belief in the values of hard work and thrift. 

Display a map of the New England colonies and a present-day map of the states in that region. Prompt student 

discussion with questions, such as the following, that will identify the geographic and cultural characteristics 

that contributed to the facts in the statement. 

Å What geographic features contributed to an economy based on shipbuilding? 

Å What geographic features contributed to an economy based on fishing? What type of fishing developed? 

Å What geographic features contributed to an economy based on lumbering? In what specific region was 

lumbering developed? What type of lumber was involved? 

Å What is the meaning of the term small-scale subsistence farming? What geographic features contributed 

to an economy based on small-scale subsistence farming? 

Å What geographic features contributed to an economy based on manufacturing? When did manufacturing 

in the region begin? What types of manufacturing were developed? What was the difference between 

household production and factory production? 

Å Did the origin of the New England colonists contribute to the economic structure of the colonies? Why, or 

why not? For example, did the New England colonists come from areas where shipbuilding or fishing was 

prominent? 
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Å What were the dominant religions in the New England colonies? Did the religious beliefs of the New 

England colonists contribute to the economic structure of these colonies? If so, how? 

Å To whom did the New England colonist sell their products? (England) What are some examples of 

products they sold? (lumber, furs) What products did they get in exchange? (cloth, tools, luxury item). 

5. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students conduct online research on the economic characteristics of regions and states. 

Å Have students develop a ñnewsò video depicting the economic activities of colonial regions. 

Å Have students use word processors to take notes during class. 

Å Have students use graphic-organizer software to arrange information presented in class. 

Å Have students access a variety of reading materials in a digital format to complete Activities 1 and 4. 

 

Multisensory 

Å Have students use highlighters, sticky notes, highlighter tape, colored markers, or pens when reading and 

gathering information. 

Å Have students color-code a map of the colonial region. 

Å Have students research and role-play the daily professional or family tasks of a colonist. 

 

Community Connections 

Å Invite a speaker from the local Chamber of Commerce to discuss the current influence of economic systems 

used or values held in the colonial period (e.g., private ownership, public ownership, free enterprise). 

 

Small Group Learning  

Å Have students work in cooperative learning groups to complete Activity 4. 

 

Vocabulary 

Å Have students use the following key vocabulary: free enterprise, command, private, public, cultural, 

subsistence, economy, biomes. 

Å Have students contribute vocabulary terms to a classroom word wall. 

Å Have students add new or unfamiliar words to their vocabulary journals. 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts) to categorize information from class notes, 

research, and handouts. 

Å Have students use color-coded templates for the maps. 

Å Have students use templates to organize their notes.  
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Session 3: The Economy of the Middle Colonies  ______________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to compare and contrast. 

Å Students should understand the concept of global trade. 

Materials  

Å Attachment A: Characteristics of Early Exploration and Colonization in the New World (from previous 

organizing topic, p. 21) 

Å Maps of colonial and present-day America 

Å Outline map of the middle colonies 

Å Internet access 

Instructional Activities  

1. Instruct students to review the present-day states that were part of the middle colonies. Use maps to illustrate 

this. Provide students with outline maps they can color code. 

2. Begin discussion of the middle colonies from the perspective of their economy. Remind students that this 

information should be added to their ñCharacteristics of Early Exploration and Colonization in the New 

Worldò charts. Display the following: 

The economy of the middle colonies was based on shipbuilding, small-scale farming, and trading. 

Display a map of the middle colonies and a present-day map of the states in that region. Prompt student 

discussion with questions, such as the following, that will identify the geographic and cultural characteristics 

that contributed to the facts in the statement. 

Å What geographic features contributed to an economy based on shipbuilding? 

Å What geographic features contributed to an economy based on small-scale farming? What types of crops 

were raised? 

Å What geographic features contributed to an economy based on trading? What types of items were traded? 

Å Did the origin of the middle colonists contribute to the economic structure of the colonies? Why, or why 

not? For example, did the middle colonists come from areas where shipbuilding or small-scale farming 

was prominent? 

Å What were the dominant religions in the middle colonies, and especially in Pennsylvania and Maryland? 

How did the religious beliefs of the middle colonists contribute to the economic structure of these 

colonies? 

Å To whom did the middle colonists sell their products? (England and Spain) What are some products they 

sold? (wheat, corn, tobacco) What products did they get in exchange? (manufactured goods from England 

and Spain, wine from Spain). 

3. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students view and respond to videos about colonial America. 

Å Have students conduct online research on colonial America. 

Å Have students use word processors to take notes.  

Å Have students use graphic-organizer software to arrange information presented in class. 

Å Have students access a variety of reading materials in a digital format to complete Activity 3. 

 

Multisensory 

Å Have students use highlighters, sticky notes, highlighter tape, colored markers, or pens to complete Activity 3. 

Å Have students color-code the maps they use. 
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Community Connections 

Å Invite a speaker from the Chamber of Commerce to compare the economic structure of the middle colonies 

with modern commerce. 

 

Small Group Learning  

Å Have small groups complete one of the questions listed in Activity 2. Each group should research the answer 

and create a poster that shares their findings.  

 

Vocabulary 

Å Have students use the following key vocabulary: shipbuilding, crop, economy, small-scale farming, product, 

trading, geographic, cultural. 

Å Have students add new or unfamiliar words to their vocabulary journals. 

Å Have students contribute vocabulary terms to a classroom word wall.  

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 
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Session 4: Reinforcement  ____________________________________________________________ 

Prerequisite Understandi ng/Knowledge/Skills  

Å Students should have a basic understanding of the colonial period. 

Å Students should be able to identify and use primary and secondary sources. 

Materials  

Å Attachment A: Characteristics of Colonial Regions 

Å Attachment B: Characteristics of Colonial RegionsðKey 

Instructional Activities  

1. Part of this session should be used for a content-appropriate video, guest speaker, research in the media 

center, computer-lab activity, field trip, or student presentations. If a video is selected, prepare a viewing 

guide and some post-viewing questions for the main points, and conduct discussions about these main points. 

If you have access to a computer lab, instruct students to locate information on the Internet about colonial life 

and document at least one facet of colonial life, e.g., food, clothing, houses, furniture, transportation, church 

life, politics. Some Web sites to help students get started are listed in Session 6. 

2. Distribute copies of Attachment A, and have students complete it. Allow them to use notes, the textbook or 

other instructional resources, and/or the Internet to locate the necessary information. After students are 

finished, display Attachment B, and direct students to correct their charts as you review each item. 

Specific Options for  Differentiating This Lesson  

Technology 

Å Have students complete a digital version of Attachment A. 

Å Have students use digital versions of the viewing guide and post-viewing questions.  

 

Multisensory 

Å Have students use various text colors to highlight and differentiate important content or entire columns of 

Attachment A.  

 

Community Connections 

Å Invite a historian to discuss the colonial period.  

 

Small Group Learning  

Å Have students complete the session activities with a partner or as members of small groups.  

 

Student Organization of Content 

Å Have students complete Attachment A. 
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Session 5: The Economy of Colonial Virginia and the Other Southern Colonies  __________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to compare and contrast economic systems. 

Å Students should be able to understand the concept of regions. 

Å Students should be able to read and analyze charts. 

Materials  

Å Maps of colonial and present-day America 

Å Outline map of the Southern colonies 

Å Internet access 

Instructional Activities  

1. Instruct students to review the present-day states that were part of the Southern colonies. Use maps to 

illustrate this. Provide students with outline maps they can color code. 

2. Begin discussion of colonial Virginia and the other Southern colonies from the perspective of the regionôs 

economy. Remind students that this information should be added to their ñCharacteristics of Early 

Exploration and Colonization in the New Worldò charts. Display the following: 

The economy of colonial Virginia and the other Southern colonies in the eastern coastal lowlands 

was based on the agriculture of large plantations that grew ñcash cropsò such as tobacco, rice, and 

indigo for export to Europe. Farther inland, however, in the mountains and valleys of the 

Appalachian foothills, the economy was based on small-scale subsistence farming, hunting, and 

trading. 

Display a map of colonial Virginia and the other Southern colonies and a present-day map of the states in that 

region. Prompt student discussion with questions, such as the following, that will identify the geographic and 

cultural characteristics that contributed to the facts in the statement. 

Å What geographic features contributed to an economy based on the agriculture of large plantations? 

Å What geographic features contributed to an economy based on cash crops such as tobacco, rice, and 

indigo? 

Å What geographic features contributed to an economy based on small-scale subsistence farming, hunting, 

and trading? 

Å Did the origin of Virginians and other Southern colonists contribute to the economic structure of the 

colonies? Why, or why not? For example, did the Virginia and other Southern colonists come from areas 

where large plantations and ñcash cropsò were normal? 

Å What were the dominant religions in colonial Virginia and the other Southern colonies? Did the religious 

beliefs of the Virginia colonists and other Southern colonists contribute to the economic structure of these 

colonies? 

Å To whom did Virginians and the other Southern colonists sell? (England, Spain, and Africa) What are 

some examples of products they sold? (wheat, corn, tobacco, rice, indigo, rum) What products/items did 

they get in exchange? (manufactured goods from England and Spain, wine from Spain, slaves from 

Africa) 

3. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students conduct online research on the economic characteristics of Virginia and the Southern colonies. 

Å Have students develop a ñnewsò video about the economic activities of Virginia and the Southern colonies. 

Å Have students use word processors to take notes.  
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Multisensory 

Å Have students use different materials (e.g., cotton, construction paper, rice) to create maps of the Southern 

colonies.  

 

Community Connections 

Å Invite a speaker who has knowledge of tobacco farming and production to discuss colonial and current crop 

production techniques and the economic effects. 

 

Small Group Learning  

Å Have small groups research the answer to one or more questions in Activity 2 and share (e.g., video, digital 

slide presentation, role-play) their findings with the class.  

 

Vocabulary 

Å Have students use the following key vocabulary: cash crop, indigo, tobacco, slave, Appalachian foothills, 

plantation. 

Å Have students play a game or games to review all vocabulary in the current organizing topic.  

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 

Å Have students create Venn diagrams to compare and contrast information about New England, the middle 

colonies, colonial Virginia, and other Southern colonies.  
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Session 6: Colonial Society and  Politics  ______________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to understand social/cultural/political/economic issues of the colonies. 

Å Students should be able to understand the concepts of social ladder and hierarchy. 

Å Students should be able to compare and contrast methods of worship and beliefs of different religions 

practiced by the colonists. 

Materials  

Å Internet access 

Å Research resources such as the following that provide information and lesson plans to help students develop 

an understanding of life during the Colonial Period. 

Ǔ Archiving Early America. http://www.earlyamerica.com/. This site provides primary source material for 

eighteenth-century America. 

Ǔ ñColonial Days Web Adventure.ò Family Education Network. 

http://www.teachervision.com/tv/curriculum/weeklywebadventures/colonial_days/t_home.html#artq. This 

site includes sample lessons on colonial America. It is designed for lower level students but may have 

useful information for teachers of Virginia and United States History. 

Ǔ ñFounding the American Colonies.ò The Time Page. http://www.timepage.org/spl/13colony.html. This 

site provides maps and other information on the founding of the 13 original colonies. 

Ǔ George Washingtonôs Mount Vernon. http://www.mountvernon.org/. This site offers information on 

George Washington and his home, Mount Vernon. 

Ǔ Grenet, Phyllis, ñAmerican Life: A Comparison of Colonial Life to Todayôs Life.ò Yale-New Haven 

Teacherôs Institute. http://www.yale.edu/ynhti/curriculum/units/1990/5/90.05.04.x.html. This site gives a 

comparison of family life in colonial America to family life today. Site is intended for first-grade 

teachers, but may have useful information for teachers of Virginia and United States History. 

Instructional Activities  

1. Introduce the topic by asking students the following questions: 

Å What activities do you do for ñfunò after school? 

Å What contributes to your interpretation of activities as being ñfunò? 

Å Does your familyôs history or culture have anything to do with the activities that you enjoy today? If so, 

how? 

Å How might your parentôs occupation have something to do with the activities in which you participate? 

Å How does the region in which you live contribute to the activities in which you participate? 

2. Explain that ñsocial characteristicsò include: 

Å ways in which members of societies interact 

Å the social hierarchy within a society and the factors that determine placement of individuals in the 

hierarchy (e.g., occupation, religion, ancestry, wealth) 

Å the degree of permanence of oneôs social position in a society. 

Allow students to share examples of various societies with which they are familiar through either personal 

experience or research. Provide examples to prompt discussion. For example, explain the strict caste system 

of India, the social structure of a native American tribe, or a the social structure of a monarchy. 

3. Display the following: 

The colonies of the New World had distinctive social characteristics, determined in part by the 

origins of the colonists, their religions, their occupations, and their ancestors. 

The ñGreat Awakeningò was a religious movement that swept both Europe and the colonies during 

the mid-1700s. It led to the rapid growth of evangelical religions, such as Methodist and Baptist, 

and challenged the established religious and governmental orders. It laid one of the social 

foundations for the American Revolution. 

Have students examine these Web sites for further information on the ñGreat Awakeningò: 

http://www.earlyamerica.com/
http://www.teachervision.com/tv/curriculum/weeklywebadventures/colonial_days/t_home.html#artq
http://www.timepage.org/spl/13colony.html
http://www.mountvernon.org/
http://www.yale.edu/ynhti/curriculum/units/1990/5/90.05.04.x.html
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Å http://www.nhc.rtp.nc.us/tserve/eighteen/ekeyinfo/grawaken.htm 

Å http://www.wfu.edu/~matthetl/perspectives/four.html. 

4. Display the following: 

New Englandôs colonial society was based on religious standing. The Puritans grew increasingly 

intolerant of dissenters who challenged the Puritansô belief in the connection between religion and 

government. New England colonies used town meetings (an ñAthenianò direct democracy model) in 

the operation of government. 

Ask students to identify the beliefs of the Puritans. (The Web site 

http://www.newadvent.org/cathen/12581a.htm may be helpful for information on the Puritans.) 

5. Display the following: 

Rhode Island was founded by dissenters fleeing persecution by Puritans in Massachusetts. 

Lead a discussion of the irony of the Puritans causing others to flee Massachusetts because of religious 

persecution after they themselves fled Europe because of religious persecution. 

6. Display the following: 

The middle colonies were home to multiple religious groups that generally believed in religious 

tolerance, including Quakers in Pennsylvania, Huguenots and Jews in New York, and 

Presbyterians in New Jersey. These colonies had more flexible social structures and began to 

develop a middle class of skilled artisans, entrepreneurs (business owners), and small farmers. The 

middle colonies incorporated a number of democratic principles that reflected the basic rights of 

Englishmen. 

Have students visit http://www.nhc.rtp.nc.us/tserve/eighteen/ekeyinfo/midcol.htm for information on these 

religions in order to facilitate a class discussion on the differences among them. 

7. Display the following: 

Virginia and the other Southern colonies had a social structure based on family status and the 

ownership of land. Large landowners in the eastern lowlands dominated colonial government 

(legislatures) and society and maintained an allegiance to the Church of England and closer social 

ties to England than did those in the other colonies. In the mountains and valleys further inland, 

however, society was characterized by small-scale subsistence farmers, hunters, and traders of 

Scots-Irish and English descent. 

Instruct students to reflect this information on their charts and maps.  

8. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Provide students with a text-to-speech program to supplement their reading and research.  

 

Multisensory 

Å Have students role-play, chart, or create timelines for the development of different colonial religions. 

 

Community Connections 

Å Invite a panel of speakers that represents the different religions to discuss religious practices in the colonies. 

 

Small Group Learning  

Å Have students work in small groups to research a specific religion or the topic of slavery in the colonies. 

Å Have five groups create centers related to the discussion content of Activities 3ï7. Each group should create 

content relevant to their topic. Students should visit centers outside their own. 

 

http://www.nhc.rtp.nc.us/tserve/eighteen/ekeyinfo/grawaken.htm
http://www.wfu.edu/~matthetl/perspectives/four.html
http://www.newadvent.org/cathen/12581a.htm
http://www.nhc.rtp.nc.us/tserve/eighteen/ekeyinfo/midcol.htm
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Vocabulary 

Å Have students use the following key vocabulary: culture, Protestant, revival, dissent, Church of England, 

Anglican, Episcopalian, hierarchy, Puritan, Quaker, Huguenot, Jew, entrepreneur, artisan.  

Å Have students add new or unfamiliar words to their vocabulary journals. 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 

Å Have students modify their maps periodically, as new information is learned. 
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Session 7: Slavery  ___________________________________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to distinguish between servant and slave. 

Å Students should be able to identify the geography and understand the concept and benefits of the triangular 

trade among New England, Africa, and the West Indies. 

Å Students should be able to make chronological connections between the fifteenth and nineteenth centuries. 

Materials  

Å Internet access 

Instructional Activities  

1. Display the following: 

The growth of a plantation-based agricultural economy in the hot, humid coastal lowlands of the 

Southern colonies required cheap labor on a large scale. Some of the labor needs, especially in 

Virginia, were met by indentured servants, who were often poor persons from England, Scotland, 

or Ireland who agreed to work on plantations for a period of time in return for their passage from 

Europe or relief from debts. 

Point out England, Scotland, and Ireland on a map, and discuss why indentured servants from these countries 

would make the journey. 

2. Display the following: 

Most plantation labor needs eventually came to be satisfied by the forcible importation of Africans. 

Although some Africans worked as indentured servants, earned their freedom, and lived as free 

citizens during the Colonial Era, over time, larger and larger numbers of enslaved Africans were 

forcibly brought to the Southern colonies (the ñMiddle Passageò). 

The number of indentured servants coming to the New World began to decline. The demand for labor on 

plantations was eventually filled by the capture and importation of Africans, who were sold into slavery. This 

journey is often referred to as the ñMiddle Passage.ò Explain the Triangle Trade and the reasons that the 

Middle Passage was so named. Also point out the presence of slavery in the Caribbean and South America. 

Read some descriptions of the Middle Passage to the class. See 

http://www.pbs.org/wgbh/aia/part1/1p277.html for information to guide student discussion. 

3. Display the following: 

The development of a slavery-based agricultural economy in the Southern colonies eventually led to 

conflict between the North and South and the American Civil War. 

The American Civil War was a conflict between the Northern and Southern states, caused in part by the 

development of slavery. Show a short video or provide a reading selection about the Middle Passage. The 

Web site http://www.pbs.org/wgbh/aia/part1/1p276.html provides information on Olaudah Equiano and his 

journey during the Middle Passage. 

4. Have students write a letter or diary entry describing the slavesô journey, including details of a typical day, 

information on their past, and predictions about their future. 

Specific Options for Differentiating This Lesson  

Technology 

Å Provide students with a text-to-speech program to supplement their reading and research.  

Å Have students use word processors to complete Activity 4.   

 

Multisensory 

Å Have students complete a human timeline of the history of slavery. Students should enact different events 

along the timeline. They might also create visuals to hold for display. 

http://www.pbs.org/wgbh/aia/part1/1p277.html
http://www.pbs.org/wgbh/aia/part1/1p276.html
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Å Create a three-dimensional map displaying the different passage routes of indentured servants and slaves. 

Å Create a three-dimensional map displaying the triangular trade among New England, Africa, and the West 

Indies.  

 

Community Connections 

Å Invite a speaker from the NAACP or a historian to discuss the effects of slavery in America. 

 

Small Group Learning  

Å Have small groups listen to or read slave narratives and report their findings to the class. 

Å Have each group complete different activities (Activities 1ï3). Have them complete research on their activity 

and present their findings to the class in a creative way.   

 

Vocabulary 

Å Have students use the following key vocabulary: middle passage, triangular trade, slave, indentured servant, 

importation, conflict. 

Å Have students create definitions and illustrations for each vocabulary term in their vocabulary journals.  

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 

Å Have students complete timelines for events presented within this session. 
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Session 8: Assessment  ______________________________________________________________ 

Materials  

Å Attachment C: Sample Assessment Items 

Instructional Activities  

1. Distribute copies of Attachment C, and have students complete the assessment. 
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Attachment A: Characteristics  of Colonial Regions  ___________________________________ 

Colonial 

Region 

Religious 

Group(s) 
Economy Social Standing Government 

Other important 

information  

New 

England 
     

Middle 

Atlantic  
     

Southern 

(including 

Virginia)  
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Attachment B: Characteristics  of Colonial Regions ñKey ______________________________ 

Colonial 

Region 

Religious 

Group(s) 
Economy Social Standing Government 

Other important 

information  

New 

England 
Puritans 

Shipbuilding 

Fishing 

Lumbering 

Subsistence 

farming 

 

Later, 

manufacturing 

Based on 

religious 

standing 

 

Puritans were 

intolerant of 

dissenters. 

Believed religion 

and government 

were tied together. 

 

Practiced a form 

of ñAthenianò 

direct democracy 

through town 

meetings. 

 

Set up a ñcovenant 

communityò with 

the Mayflower 

Compact. 

Rhode Island was 

founded by Roger 

Williams and others 

escaping persecution 

by Puritans in 

Massachusetts. 

Middle 

Atlantic  

Quakers (in 

Pennsylvania) 

 

Huguenots 

(French 

protestants) 

 

Jews (in New 

York) 

 

Presbyterians 

(in New 

Jersey) 

Shipbuilding 

Small-scale 

farming 

Trading 

 

Big cities like 

New York, 

Philadelphia, 

and Baltimore 

grew as seaports 

and commercial 

centers. 

Flexible social 

structure 

 

Large middle 

class built around 

artisans, 

entrepreneurs 

(business 

owners), and 

small farmers 

Used many 

different 

democratic 

principles that 

reflected the basic 

rights of 

Englishmen 

More religiously 

tolerant region 

Southern 

(including 

Virginia)  

Anglicans 

(Church of 

England) 

Eastern coastal 

lowlands: 

plantations, 

slave labor, cash 

crops (rice, 

indigo, tobacco) 

 

Inland mountain 

and valley 

areas: small 

scale 

subsistence 

farming, 

hunting, trading 

Eastern coastal 

lowlands: society 

based on family 

status and land 

ownership 

 

Inland mountain 

and valley areas: 

society made up 

of small-scale 

subsistence 

farmers, hunters 

and traders of 

Scots-Irish and 

English descent 

Representative 

government 

 

Dominated by 

large landowners 

(planters) from the 

Eastern lowlands 

who played lead 

roles in 

representative 

colonial 

legislatures 

First elected 

assembly in the New 

World was 

Virginiaôs House of 

Burgesses. Today 

the House of 

Burgesses is known 

as the Virginia 

General Assembly. 

It is the longest 

operating elected 

assembly in the New 

World. 

 

Closer social ties to 

England than to 

other colonies 
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Attachment C: Sample Assessment Items  ____________________________________________ 

Asterisk (*) indicates correct answer. 

1. The economy of the New England colonies was 

partially based on 

A mining and cotton. 

B large livestock ranches. 

C plantation agriculture. 

D shipbuilding and fishing.* 

2. The economy of the middle colonies was based 

primarily on small -scale farming and 

A trade.* 

B cash crops. 

C mining. 

D whaling. 

3. The colony of Rhode Island was established as a 

result of 

A persecution by Puritans in Massachusetts.* 

B Spainôs economic interests. 

C overpopulation of Massachusetts. 

D a desire to spread the Quaker religion. 

4. Which group did NOT usually settle the middle 

colonies? 

A Huguenots 

B Jews 

C Puritans* 

D Quakers 

5.  The colonial region whose economy was based on 

shipbuilding, lumbering, and small-scale 

subsistence farming was the 

A Southern. 

B Middle Atlantic. 

C New England.* 

D Northern. 

6. What was the colonial religious movement that was 

a social foundation for the American Revolution? 

A Great Migration 

B Great Awakening* 

C Great Schism 

D Great Compromise 

7. Why was slavery most predominant in the 

Southern colonies? 

A Puritan New England outlawed slavery. 

B Large-scale agriculture required extensive labor.* 

C Quakers excluded Africans from Pennsylvania. 

D Indentured servants were illegal in Virginia. 

 

 

ñWeédoécombine ourselves together into a civil body 

politic, for our better ordering and preservationé[and to] 

frame such just and equal lawséas shall be thought most 

[fitting] and convenient for the general good of the colony, 

unto which we promise all dueéobedience.ò 

  ï Mayflower Compact 

8. Which early colony does this quote describe? 

A Jamestown 

B Plymouth* 

C Rhode Island 

D Pennsylvania 

9. Explain the impact religion had on the social 

structure of colonial life. Include a discussion of the 

various religious beliefs and movements that were 

prevalent in the colonies during the early Colonial 

Period and the primary location of each religion. 

RUBRIC 

The student response includes the following 

information. (Assign points for each item.) 

Pts Puritans and their views 

Pts Location(s) of the Puritans 

Pts Identification of dissenters 

Pts Quakers and their views 

Pts Location(s) of the Quakers 

Pts Catholics and their views 

Pts Location(s) of followers of the Church of 

England 

Pts Explanation of the Great Awakening 

Pts Outcome of the Great Awakening (growth of 

Methodists and Baptists) 

 Total points earned 

10. Select one of the three colonial regions (New 

England, middle colonies, Virginia and other 

Southern colonies), and explain how geography 

contributed to its economy. Include the geographic 

location of the region, the origin of the people who 

settled the region and how that may have impacted 

their economic decisions, the specific economy of 

the region, and the impact of location and climate 

on economic decisions and possible trading 

partners. 

RUBRIC 

The student response includes the following 

information. (Assign points for each item.) 

Pts Geographic location of region 

Pts Origin of settlers and its impact on economic 

decisions 

Pts Specific economy of region 

Pts Impact of location and climate on economic 

decisions and possible trading partners 

 Total points earned 
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ORGANIZING TOPIC 

The American Revolution  

Standard(s) of Learning  _____________________________________________________________ 

VUS.4 The student will demonstrate knowledge of events and issues of the Revolutionary Period by 

a) analyzing how the political ideas of John Locke and those expressed in Common Sense helped 

shape the Declaration of Independence; 

b) evaluating how key principles in the Declaration of Independence grew in importance to become 

unifying ideas of American democracy; 

c) describing the political differences among the colonists concerning separation from Great Britain; 

d) analyzing reasons for colonial victory in the Revolutionary War. 

Essential Understandings, Knowledge, and Skills  ______________________________________ 
Correlation to  

Instructional Materials  

Skills (to be incorporated into instruction throughout the a cademic year)  

Identify, analyze, and interpret primary and secondary source documents, records, and 

data to increase understanding of events and life in the United States.  _________________  

Evaluate the authenticity, authority, and credibility of sources.  _________________  

Formulate historical questions, and defend findings, based on inquiry and interpretation.  _________________  

Develop perspectives of time and place.  _________________  

Apply geographic skills and reference sources to understand how relationships between 

humans and their environment have changed over time.  _________________  

Interpret the significance of excerpts from famous speeches and other documents.  _________________  

Content  

Explain how new political ideas about the relationship between people and their 

government helped to justify the Declaration of Independence.  _________________  

Describe how the revolutionary generation formulated the political philosophy and laid 

the institutional foundations for the system of government under which Americanôs live.  _________________  

Identify that the American Revolution was inspired by ideas concerning natural rights 

and political authority, and its successful completion affected people and governments 

throughout the world for many generations.  _________________  

Explain that the period known as the ñEnlightenmentò in Europe during the seventeenth 

and eighteenth centuries saw the development of new ideas about the rights of people and 

their relationship to their rulers. John Locke was an Enlightenment philosopher whose 

ideas, more than any otherôs, influenced the American belief in self-government.  _________________  

Summarize the following ideas of John Locke, and explain their influence on Thomas 

Jeffersonôs writings in the Declaration of Independence: 

Å All people are free, equal, and have ñnatural rightsò of life, liberty, and property that 
rulers cannot take away.  _________________  

Å All original power resides in the people, and they consent to enter into a ñsocial 

contractò among themselves to form a government to protect their rights. In return, 

the people promise to obey the laws and rules established by their government, 

establishing a system of ñordered liberty.ò  _________________  
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Å Governmentôs powers are limited to those the people have consented to give to it. 

Whenever government becomes a threat to the peopleôs natural rights, it breaks the 

social contract, and the people have the right to alter or overthrow it.  _________________  

Explain that Lockeôs ideas about the sovereignty and rights of the people were radical 

and challenged the centuries-old practice throughout the world of dictatorial rule by 

kings, emperors, and tribal chieftains.  _________________  

Identify Thomas Paine as an English immigrant to America who produced a pamphlet 

called Common Sense that challenged the rule of the American colonies by the King of 

England.  _________________  

Explain that Common Sense was read and acclaimed by many American colonists during 

the mid-1700s and contributed to a growing sentiment for independence from Great 

Britain.  _________________  

Summarize how the eventual draft of the Declaration of Independence, authored by 

Thomas Jefferson of Virginia, reflects the ideas of Locke and Paine as seen in the 

following excerpts written by Jefferson: 

Å ñWe hold these truths to be self-evident, that all men are created equal, that they are 

endowed by their Creator with certain unalienable Rights, that among these are Life, 

Liberty, and the pursuit of Happiness.  _________________  

Å ñThat to secure these rights, Governments are instituted among Men, deriving their 

just powers from the consent of the governed.  _________________  

Å ñThat whenever any Form of Government becomes destructive of these ends, it is the 
Right of the People to alter or abolish it, and to institute new Governmenté.ò  _________________  

Explain that Jefferson then went on to detail many of the grievances against the King of 

England that Paine had earlier described in Common Sense.  _________________  

Explain how the ideals expressed in the Declaration of Independence contradicted the 

realities of slavery and the undemocratic nature of political participation in the early 

decades of the new republic.  _________________  

Summarize how the key principles of the Declaration of Independence increased 

political, social, and economic participation in the American experience over a period of 

time, using the following information: 

Å Political participation (equality) 

Ǔ Extending the franchise  _________________  

Ǔ Upholding due process of law  _________________  

Ǔ Providing free public education  _________________  

Å Social participation (liberty) 

Ǔ Abolishing slavery  _________________  

Ǔ Extending civil rights to women and other groups  _________________  

Å Economic participation (pursuit of happiness) 

Ǔ Regulating the free enterprise system  _________________  

Ǔ Promoting economic opportunity  _________________  

Ǔ Protecting property rights  _________________   

Explain how the ideas of the Enlightenment and the perceived unfairness of British 

policies provoked debate and resistance by the American colonists.  _________________  

Summarize the following aspects of the Anglo-French rivalry that led to conflict with the 

colonies: 

Å The rivalry in North America between Britain and France led to the French and 

Indian War, in which the French were driven out of Canada and their territories west 

of the Appalachian Mountains.  _________________  

Å As a result of the war, Britain took several actions that angered the American 

colonies and led to the American Revolution. These included 
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Ǔ the Proclamation of 1763, which prohibited settlement west of the Appalachian 

Mountains, a region that was costly for the British to protect  _________________  

Ǔ new taxes on legal documents (the ñStamp Actò), tea, and sugar, to pay costs 
incurred during the French and Indian War and for British troops to protect 

colonists.  _________________  

Identify the following events and their significance as resistance to British rule in the 

colonies mounted, leading to war: 

Å The Boston Tea Party occurred.  _________________  

Å The First Continental Congress was called, to which all of the colonies except 

Georgia sent representativesðthe first time most of the colonies had acted together.  _________________  

Å The Boston Massacre took place when British troops fired on anti-British 

demonstrators.  _________________  

Å War began when the ñMinutemenò in Massachusetts fought brief skirmishes with 
British troops at Lexington and Concord.  _________________  

Summarize the three main groups of colonists during the Revolution: 

Å Patriots 

Ǔ Believed in complete independence from Britain  _________________  

Ǔ Inspired by the ideas of Locke and Paine and the words of Virginian Patrick 

Henry (ñGive me liberty, or give me death!ò)  _________________  

Ǔ Provided the troops for the American army, led by Virginian George Washington  _________________  

Å Loyalists (Tories) 

Ǔ Remained loyal to Britain because of cultural and economic ties  _________________  

Ǔ Believed that taxation of the colonies was justified to pay for British troops to 

protect American settlers from Indian attacks  _________________  

Å Neutrals 

Ǔ The many colonists who tried to stay as uninvolved in the war as possible  _________________  

The American rebels won their independence because the British government grew tired 

of the struggle soon after the French agreed to help the Americans.  _________________  

Explain how the following factors led to the victory of the American rebels: 

Å Diplomatic 

Ǔ Benjamin Franklin negotiated a Treaty of Alliance with France.  _________________  

Ǔ The war did not have popular support in Great Britain.  _________________  

Å Military 

Ǔ George Washington, general of the American army, avoided any situation that 

threatened the destruction of his army, and his leadership kept the army together 

when defeat seemed inevitable.  _________________  

Ǔ Americans benefited from the presence of the French army and navy at the Battle 

of Yorktown, which ended the war with an American victory.  _________________  
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Sample Resources  __________________________________________________________________ 

Below is an annotated list of Internet resources for this organizing topic. Copyright restrictions may exist for the 

material on some Web sites. Please note and abide by any such restrictions. 

ñAction of Second Continental Congress, July 4, 1776: The unanimous Declaration of the thirteen United States 

of America.ò Library of Congress. http://memory.loc.gov/const/declar.html. This site provides a copy of the 

Declaration of Independence that can be printed and cut up for use in Session 7. 

Best of History Web Sites. http://www.besthistorysites.net. This site offers searchable access to information 

related to this organizing topic. 

Colonial Williamsburg. http://www.history.org/Almanack/people/bios/biohen.cfm. This site contains information 

about Patrick Henry and other prominent Virginians of the Colonial Period. 

C-SPAN.org: Public Affairs on the WebðClassroom. http://www.c-spanclassroom.org/. This site offers numerous 

classroom activities concerning topical and historical events. 

Documents of American History. Virginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/standards_docs/history_socialscience/resources/documents_america

n_history.pdf. This site offers an 88-page VDOE publication containing important American history 

documents and tips for classroom teaching of their contents. 

Educational Resources Information Center (ERIC) and Other Clearinghouses. Ed.gov. U.S. Department of 

Education. http://www.ed.gov/about/contacts/gen/othersites/eric.html. Select ñSearch any or all ERIC Web 

sites.ò Type in a topic (e.g., Columbus), and then click ñSearch.ò 

ñGive me liberty or give me death.ò LibertyOnline. http://libertyonline.hypermall.com/henry-liberty.html This site 

gives the full text of Patrick Henryôs famous speech. 

GovSpot. http://www.govspot.com. This site provides a wealth of information about the federal government today 

and yesterday. The pages devoted to historical documents are especially valuable for History and Social 

Science teachers. 

The Library of Congress: THOMAS. http://thomas.loc.gov/. This site provides legislative information, focusing on 

federal legislation, the Congressional Record, and the status of current bills in Congress. 

ñJohn Locke.ò Stanford Encyclopedia of Philosophy. Stanford University. http://plato.stanford.edu/entries/locke/. 

This site offers a biography of John Locke. 

NationalGeographic.com. http://nationalgeographic.com/. The Web site of the National Geographic Society 

provides searchable information and copies of maps. 

NCHE: National Council for History Education. http://www.history.org/nche/. This site provides history teachers 

with helpful information and links to valuable sites. 

Outline Maps: Education Place. Houghton Mifflin Harcourt Company. http://www.eduplace.com/ss/maps/. This 

site provides outline maps that may be printed and used in the classroom. 

ñThe Paris Peace Treaty (Treaty of 1783).ò Archiving Early America. 

http://www.earlyamerica.com/earlyamerica/milestones/paris/text.html. This site provides the text of the 

Paris Peace Treaty, among other documents. 

Smithsonian Institution. http://www.si.edu/. This site provides Web access to the various museums within the 

Smithsonian Institution. 

socialstudies.org. National Council for the Social Studies. http://www.socialstudies.org. This site allows visitors 

to search for information on a multitude of social studies subjects. 

Teaching with Documents Lesson Plan: Images of the American RevolutionðDigital Classroom. U.S. National 

Archives and Records Administration. 

http://www.archives.gov/digital_classroom/lessons/american_revolution_images/revolution_images.html. 

This site offers a summary of the conflict and access to related pictures and documents. 

http://memory.loc.gov/const/declar.html
http://www.besthistorysites.net/
http://www.history.org/Almanack/people/bios/biohen.cfm
http://www.c-spanclassroom.org/
http://www.doe.virginia.gov/testing/sol/standards_docs/history_socialscience/resources/documents_american_history.pdf
http://www.doe.virginia.gov/testing/sol/standards_docs/history_socialscience/resources/documents_american_history.pdf
http://www.ed.gov/about/contacts/gen/othersites/eric.html
http://libertyonline.hypermall.com/henry-liberty.html
http://www.govspot.com/
http://thomas.loc.gov/
http://plato.stanford.edu/entries/locke/
http://nationalgeographic.com/
http://www.history.org/nche/
http://www.eduplace.com/ss/maps/
http://www.earlyamerica.com/earlyamerica/milestones/paris/text.html
http://www.si.edu/
http://www.socialstudies.org/
http://www.archives.gov/digital_classroom/lessons/american_revolution_images/revolution_images.html
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Thomas Paine National Historical Association. http://www.thomaspaine.org/. This site provides information 

about the life, times, and works of Thomas Paine. 

Virginia Historical Society. http://www.vahistorical.org/. This site provides multiple resources pertaining to 

Virginia history for use by teachers. 

Virginia Museum of Fine Arts. http://www.vmfa.state.va.us/. This site provides samples of American art. 

ñVirginia Standards of Learning Assessments Test Blueprint: Virginia and United States History: 2008 History 

and Social Science Standards of Learning.ò Vi rginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ush

ist.pdf. This site provides assessment information for the course in Virginia and United States History. 

ñVirginia Standards of Learning Spring 2007 Released Test: End of Course Virginia and United States History.ò 

Virginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushist.pdf. This site provides the 

latest released SOL test for the Virginia and United States History course. 

The World Factbook. Central Intelligence Agency. https://www.cia.gov/library/publications/the-world-

factbook/index.html. This site provides searchable information on all countries. 

 

http://www.thomaspaine.org/
http://www.vahistorical.org/
http://www.vmfa.state.va.us/
http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ushist.pdf
http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ushist.pdf
http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushist.pdf
https://www.cia.gov/library/publications/the-world-factbook/index.html
https://www.cia.gov/library/publications/the-world-factbook/index.html
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Session 1: American Revolution Study Project  ________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be familiar with the Revolutionary time period. 

Materials  

Å Teacher-created handout with project instructions and guidelines 

Å Short video about the American Revolution 

Å Computer lab or media center 

Instructional Activities  

1. Have students brainstorm things they already know about the Revolutionary time period. Prompt discussion 

by asking such things as who, when, key places, and reasons. Record their responses for future reference. 

2. Explain to students that they are going to develop an American Revolution study project and that they may 

select one of the following topics: 

Å A pictorial timeline of events related to the Revolution from 1650 through 1783 

Å A graphic organizer that depicts the chain of events leading up to the signing of the Declaration of 

Independence 

Å A chart that identifies key colonial leaders and their contributions. At least 20 leaders spanning the time 

period from 1650 through 1783 should be included. 

Å A table that identifies the colony-related acts that were passed by the British government, the date of each 

act, the reason for each act, and the colonistsô reaction. The table should also include, if applicable, the 

response to each act as reflected later in the United States Constitution. 

Å A newspaper article (at least three pages) written from the point of view of a Patriot or a Loyalist that 

defends a position on whether or not the colonies should revolt. The paper should reflect knowledge of 

the historical events surrounding the American Revolution. 

Show samples of each project. Provide a handout that briefly explains the scope, format, limitations, specific 

requirements, and due date for each project. Also, provide a rubric to assist students in preparing their 

projects. Provide students with an opportunity to conduct research in the media center or computer lab for 

their selected topics. 

3. Show a short video on the American Revolution to stimulate interest. (NOTE: The well-known film, 

Williamsburg, The Story of a Patriot has been digitally restored and remastered and is now available on 

DVD.) 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to record brainstorming results in Activity 1. 

Å Have students access and use the project description handout and the rubric in a digital format. 

Å Have students collect images of each project for reference throughout the unit. 

Å Have students use a graphic organizer to arrange notes on the video shown in class. 

 

Multisensory 

Å Have students use a variety of supplies (e.g., chart paper, magazines, markers, molding clay) to complete their 

projects. 

 

Community Connections 

Å Arrange for students to visit a local newspaper. 

Å Have students attend a reenactment of a scene or scenes from the Revolutionary War. 

 

Small Group Learning  

Å Have students work in cooperative learning groups to complete the activities. 
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Vocabulary 

Å Have students complete word maps on key vocabulary from teacher-assigned reading. 

 

Student Organization of Content 

Å Have students use graphic organizers to complete their projects.  
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Session 2: Steps Leading to Revolution  _______________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to construct a map.  

Å Students should understand the concept of laws. 

Materials  

Å Outline map of the colonies 

Instructional Activities  

1. Explain that while the colonists began to have concerns about the way England was governing the colonies, 

the English were having problems with France that would ultimately increase the tension between the king 

and the colonists. Display the following: 

Both the French and the English viewed the Ohio River Valley as valuable. Virginians built a fort 

in present day Pittsburgh. The French, considering this area their territory, drove them off. These 

events contributed to the start of the French and Indian War. 

Point out this area on a map, and provide a brief overview of the French and Indian War, including a 

discussion on the French desire for revenge. 

2. Display the following: 

In 1763, the Treaty of Paris ended the French and Indian War. It granted Canada and all French 

holdings east of the Mississippi River except New Orleans to the British. Britain also acquired 

Florida from Spain. 

Explain the significance of Pontiacôs Rebellion. Distribute copies of an outline map of the colonies. Instruct 

students to shade the map in one color to illustrate British territory in 1749, and to use a different color to 

reflect the territory gained as a result of the Treaty of Paris. 

3. Display the following: 

In an attempt to prevent conflict between the colonists and the Indians, Britain issued the 

Proclamation of 1763. This act prohibited settlement west of the Appalachian Mountains. Colonists 

were angered by it and ignored it . 

Illustrate on a map the area the colonists were prohibited to settle as a result of the Proclamation. Explain that 

the reason for the British issued the Proclamation was to avoid the high cost of protecting colonists in Indian 

territory. Encourage students to share their opinions of the British motive behind the Proclamation and the 

colonistsô response to it. Ask the following two questions: ñWho was right? Why?ò Discussion may be guided 

by asking students why adults often set rules or restrictions to protect their children. Discuss some of those 

rules. Prompt students to think about possible consequences, other than punishment, that can happen when 

children or adults break rules designed to protect them. Encourage them to keep those thoughts in mind as 

you continue the session on the American Revolution. 

4. Display the following: 

To help cover the costs of the French and Indian War, the British imposed taxes on the colonists. 

For example, the Stamp Act, imposed in 1765, was a tax on legal documents. It required all the 

colonists to pay a tax on every piece of printed paper they used: legal documents, shipôs papers, 

licenses, newspapers and other publications, and even playing cards were taxed. 

Explain that the colonistsô opposition to the Stamp Act marked the beginning of organized opposition to 

British rule. Ask students to name other laws the British imposed on the colonists (Townshend Acts, 

Quartering Acts, Tea Act, Intolerable Acts) and the steps the colonists began to take (Boston Tea Party, 

attacking customs officials, smashing British ships) as they became more defiant of British laws. 

5. Explain that the Boston Massacre of 1770 was a skirmish between the British and colonists in which British 

troops fired on anti-British demonstrators and five colonists were killed. Emphasize that the massacre was not 
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unprovoked. Discuss the role of the Boston radicals. Ask, ñWas the Boston Massacre exaggerated to gain 

support for rebellion?ò Ask students to comment on whether such acts and the colonistsô responses were 

justified. Remind them that a main complaint of the colonists was ñtaxation without representation.ò Ask 

students to explain what this means. Explain that colonists accepted that tariffs were necessary for regulation 

of imperial trade but that Parliamentôs actions threatened the colonistsô ñhabit of self-government.ò 

6. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use graphic-organizer software to categorize the information presented in this session. 

Å Have students access and use teacher-assigned content in a digital format.  

Å Have students conduct online research to learn more about the French and Indian War, the Treaty of Paris, the 

Proclamation of 1763, the Boston Massacre of 1770, and other events. 

Å Have students access interactive maps to complete their activities.  

 

Multisensory 

Å Have students view and respond to videos about events related to this session. 

Å Have students reenact one of the events discussed in the session (e.g., the Boston Massacre, opposition to the 

Stamp Act). 

Å Have students create a classroom timeline of events leading to the American Revolution. Students should 

acquire images gathered from researching the events and place them on a timeline.  

 

Community Connections 

Å Invite a speaker from a history museum to discuss the steps toward revolution, or arrange for students to visit 

the museum. 

 

Small Group Learning  

Å Have small groups individually research one of the laws the British imposed on the colonists and create a 

poster to present their findings to the class. The poster should provide the name and description of the law and 

illustrations. 

 

Vocabulary 

Å Have students use the following key vocabulary: radicals, tariff, proclamation, revenge, rebellion, opposition, 

consequence, taxation, representation. 

Å Have students add new or unfamiliar words to their vocabulary journals. 

Å Have students use a word map or other graphic organizer to learn more about the terms. 

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 

Å Have students create a timeline of events from this session.  

Å Have students work in pairs to complete their graphic organizers for the content presented. 

 



ORGANIZING TOPIC: The American Revolution  

History and Social Science Standards of Learning Enhanced Scope and Sequence: Virginia and United States History 52 

Session 3: The First Continental Congress, Lexington, Concord, and Patrick Henry  ______ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should demonstrate an understanding of the major issues and events of the American Revolution. 

Materials  

Å Internet access 

Å Copy of Patrick Henryôs speech (available at http://libertyonline.hypermall.com/henry-liberty.html) 

Instructional Activities  

1. Review the information from previous sessions on the American Revolution. To check for understanding, ask 

specific questions, such as the following: 

Å What were some actions the British government took that angered the colonists? 

Å Why did these actions make the colonists angry? 

Å What was a main complaint against taxation? 

Å What actions did the colonists take in response to British actions? (Include the Boston Tea Party.) 

2. After students have demonstrated an understanding of the major issues and events, display the following: 

All colonies except Georgia sent representatives to the First Continental Congress in Philadelphia 

in 1774. This Congress issued as its final resolution The Declaration of Resolves. King George III 

ordered British troops to put down the rebellion. 

Discuss with the class the actions of the colonists and of the king. Ask them to examine the issue from both 

sides. Include in the discussion that the Coercive Acts and the Intolerable Acts were reasons for the First 

Continental Congress. Ask, ñWere both sides acting responsibly? What other actions could have taken place 

that would have avoided war?ò Use current events to examine possible alternatives to war; for example, 

discuss possible alternatives to war when the Japanese bombed Pearl Harbor, when North Korea invaded 

South Korea, when the communists took over Vietnam, when Iraq invaded Kuwait, or when Saddam Hussein 

refused to give up power in Iraq in 2003. 

3. Display the following: 

On April 19, 1775, Minutemen and British troops met at Lexington, Massachusetts. Shots were 

fired, and eight colonists were killed. More fighting broke out as the British moved on to Concord. 

At least 273 British soldiers were killed or wounded on the march back to Boston. 

Briefly review the battles of Lexington and Concord. Mention that the initial shot fired at Lexington is 

referred to as ñthe shot heard round the world.ò Discuss with students what this phrase means. Ask, ñDid this 

one shot become a catalyst for future events? If so, why?ò 

4. Explain that not all colonists were in favor of independence from England. Display the following sentences, 

and have students describe each one. (NOTE: Provide a brief biography of Patrick Henry [John Locke will be 

covered in the next session]. The Web site http://www.history.org/Almanack/people/bios/biohen.cfm may be 

helpful.): 

Patriots wanted complete independence from England. They were inspired by John Locke, Thomas 

Paine, and Patrick Henry (ñGive me liberty, or give me deathò), and they served as troops for the 

American army led by George Washington. 

Loyalist (Tories) remained loyal to Britain and agreed with taxation as a means of paying for 

Britain protecting settlers from Indian attacks, for covering the cost of administering the Empire, 

and for defending against a French comeback. 

Neutrals attempted to stay as uninvolved as possible. 

Conduct a discussion of the conflicting points of view. Have students comment on modern-day events about 

which Americans have expressed differing points of view. For example, during the 2003 war with Iraq, 

Americans protested for and against the war. 

http://libertyonline.hypermall.com/henry-liberty.html
http://www.history.org/Almanack/people/bios/biohen.cfm
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5. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students follow an outline when taking notes during class discussions.  

Å Have students access and use teacher-assigned content in a digital format.  

Å Have students participate in Web quests to learn more about the events described in this session. 

 

Multisensory 

Å Have students role-play Patrick Henryôs speech. 

Å Have students listen to and discuss an audio recording of Patrick Henryôs speech.  

Å Have students view and discuss a video about the battles of Lexington and Concord. Provide students with a 

graphic organizer of key events to look for in the video.  

 

Community Connections 

Å Invite a member of the Virginia General Assembly to discuss his/her role in government (i.e., how to work 

with others with conflicting views).  

 

Small Group Learning  

Å Divide the class into three groups and have them research the philosophy of either the Loyalists, the Patriots, 

or the Neutrals. Have students use the perspectives of their associated groups to debate independence from 

England.  

Å Have small groups develop, present, and display Venn diagrams that compare and contrast the actions of the 

colonists and King George III (in Activity 2) related to the First Continental Congress.  

 

Vocabulary 

Å Have students use the following key vocabulary: revolution, coercive, intolerable, alternative, catalyst. 

Å Have students add new or unfamiliar words to their vocabulary journals. 

Å Have students reach consensus on a definition and image for each of the terms and place them in a glossary.  

 

Student Organization of Content 

Å Have students create a representation of the battles of Lexington and Concord. Key elements of each battle 

should be included. 

Å Have students create a timeline of the events discussed in this session.  
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Session 4: John Locke and Natural Rights  ____________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should understand the concepts of rights, privileges, responsibilities, and wants. 

Materials  

Å Internet access 

Instructional Activities  

1. Inform students that John Locke, an Enlightenment philosopher, influenced the colonists in their pursuit of 

independence. Ask students what the Enlightenment was, and guide them to state that it was a revolution of 

ideas in Europe in the 1700s and that it used reason to guide decisions about the rights of people and their 

relationship with government. Take a moment to provide a brief biography of John Locke. Explain that Locke 

also challenged the institutional authority of the Church of England. The following Web site may be of 

assistance: http://plato.stanford.edu/entries/locke/. 

2. Encourage students to identify the rights they have, and display their responses. Ask them to consider whether 

these are truly rights or whether they are actually privileges, responsibilities, or wants. Allow a few minutes 

for discussion of these questions. Guide the discussion to distinguish among rights, privileges, 

responsibilities, and wants. Conclude by having students identify from the list, the top three rights they 

believe they have. 

3. Display the following information about John Lockeôs views: 

All  people are free, equal, and have ñnatural rightsò of life, liberty, and property that rulers cannot 

take away. 

All original power resides in the people, and they consent to enter into a ñsocial contractò among 

themselves to form a government to protect their rights. 

The people promise to obey the laws and rules established by their government, establishing a 

system of ñordered liberty.ò 

Governmentôs powers are limited to those the people have consented to give to it. 

Whenever government becomes a threat to the peopleôs natural rights, it breaks the social contract, 

and the people have the right to alter or overthrow it.   

Explain that Lockeôs ideas about the sovereignty and rights of the people were quite radical and challenged 

the centuries-old practice throughout the world of dictatorial rule by kings, emperors, and tribal chieftains. 

Guide discussion by asking whether Lockeôs philosophy advocated revolution (i.e., overthrow of the 

government). Remind students that the context for his statements was the Glorious Revolution in 1688, when 

King James II of England was overthrown. Ask students to demonstrate understanding of the above 

statements by expressing them in their own words and providing examples of the rights of life, liberty, and 

property. Ask why people consent to obey laws, and what would happen if we had no laws. Use examples of 

recent events that demonstrate the dilemma of a lawless society. For example, during the 2003 Gulf War 

when Saddam Husseinôs government collapsed, the people in the cities began widespread looting. Use this 

example or a more recent one to prompt discussion of what happens when order dissolves into anarchy. 

4. Explain that many American colonists agreed with Lockeôs views and that these beliefs in basic rights 

contributed to the American Revolution. Display the following: 

John Lockeôs and othersô ideas that are related to the relationship between the people and 

government provided justification for the Declaration of Independence. 

5. Assign a teacher-selected reading or other reinforcement activity. 

http://plato.stanford.edu/entries/locke/
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Specific Options for Differentiating This Lesson  

Technology 

Å Have students participate on Web quests to research John Locke and his views.  

Å Have students use a text-to-speech software program to supplement their reading and research.  

Å Have students follow a note-taking template that includes the statements in bold in Activities 3 and 4. 

Å Have students access and use teacher-assigned content in a digital format.  

 

Multisensory 

Å Have students role-play as John Locke or as individuals who supported or opposed his views. 

Å Have students locate images that represent the differences between a dictatorial rule and John Lockeôs view of 
the sovereignty and the natural rights of the people. 

 

Community Connections 

Å Invite a professor of American history to discuss the influence of John Locke.  

 

Small Group Learning  

Å Have students work in cooperative groups to create a poem, a song, or a short play about John Locke to 

illustrate his beliefs and their effects on society. 

Å Have students work in small groups to collect articles on current events related to governments that have been 

overthrown. Have them answer the following question: How do these events relate to John Lockeôs 

philosophy? 

 

Vocabulary 

Å Have students use the following key vocabulary: philosopher, Enlightenment, institutional authority, Church 

of England, rights, privileges, responsibilities, sovereignty, dictatorial. 

Å Have students create a vocabulary journal, noting the word or phrase, the teacher-provided definition, and an 

illustration or acquired image of the term.  

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 

Å Have students create an image that represents natural rights as supported by John Locke.   
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Session 5: Writings of Thomas Paine and John Locke  __________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to demonstrate an understanding of the major events of the American Revolution. 

Materials  

Å Internet access 

Å Excerpts from Paineôs and Lockeôs writings 

Instructional Activities  

1. Take a few minutes to review the discussions thus far on this organizing topic, checking for understanding. 

As students respond, ask them to identify what happened first and next. Prompt students on the following: 

Å Colonistsô growing discontent with British rule 

Å French and Indian War 

Å Proclamation of 1763 

Å Stamp Act 

Å Stamp Act Congress 

Å Townshend Acts 

Å Boston Tea Party 

Å Coercive Acts 

Å Boston Massacre 

Å Taxation without representation 

Å First Continental Congress 

Å John Locke 

2. Display the following information. 

Thomas Paine published a pamphlet called Common Sense in January of 1776. This pamphlet 

challenged the King of Englandôs rule of the colonies. It also shifted the focus of colonial anger from 

the Parliament to the Crown. 

Provide a brief biography of Thomas Paine (available at http://www.thomaspaine.org/). Explain that the 

writings of John Locke and Thomas Paine heightened the colonistsô desire for independence from England. 

Display excerpts from Paine and Lockeôs writings, or distribute them on a handout. Read through the excerpts 

with students, offering no explanations. Alternatively, play a recording of them being read. Instruct students 

to write in their own words what they think Locke and Paine meant in the passages. After a brief period for 

students to work alone, divide them into small groups of three or four, and have each group develop group 

interpretations of what the passages mean. Have a spokesperson from each group share its interpretation of 

the passages. After all groups have shared, conduct a discussion to construct a ñclass interpretationò for each 

passage. Take and display notes for the class, and have students record them. 

3. Display the following prompt: 

The Declaration of Independence isé 

Have students complete the statement. Explain that they are going to complete the statement as a class in the 

next three sessions. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students follow a note-taking template that lists the topics from Activity 1. A digital version of the 

template should be made available. Students should record information from the review discussion on the 

template. 

Å Have students access and use digital versions of all content.  

Å Have students listen to and discuss an audio version of the handout in Activity 2.  

Å Have students use word processors to complete Activities 2 and 3.  

http://www.thomaspaine.org/
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Multisensory 

Å Have students participate in a Web quest on Thomas Paine to supplement their research efforts.  

Å Have students role-play a conversation between John Locke and Thomas Paine that illustrates their individual 

philosophies.  

Å Have the groups complete Activity 2 by presenting their interpretations in a variety of formats (e.g., digital 

slide presentation, video, song/rap). 

 

Community Connections 

Å Invite an expert on the American Revolution to discuss Thomas Paine.  

 

Small Group Learning  

Å Have small groups complete Activity 2.  

 

Vocabulary 

Å Have students participate in a vocabulary game/activity to review the vocabulary from this and preceding 

sessions.  

 

Student Organization of Content 

Å Have small groups develop five questions (and their answers) related to the Thomas Paine topics listed in 

Activity 1. Groups should take turns quizzing each other as a review of the content.  

Å Have students use graphic organizers to categorize and list the important events and people of the American 

Revolution.  
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Session 6: The Declaration of Independence , Part 1 ___________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should demonstrate an understanding of rules. 

Å Students should demonstrate an understanding of unfairness and grievances.  

Å Students should be able to express their thoughts and ideas in the form of a letter. 

Materials  

Å Text of the Declaration of Independence (available in most textbooks and at 

http://memory.loc.gov/const/declar.html) 

Å Attachment A: The Declaration of Independence ñTranslationò Strips 

Instructional Activities  

Before undertaking this activity, make as many copies of Attachment A as needed, and cut into strips. 

1. Instruct students to think about rules at school, at work, in playing sports, etc. Ask whether they like the rules. 

Tell them that they are going to get an opportunity to express their opinions of rules. 

2. Instruct students to write a letter to the person, persons, or organization responsible for having established 

rules they think are unjust. Explain that they must be specific about the rules and why they feel they are 

unfair. They must make a list of the unjust rules and explain their reasons for thinking they are unjust. They 

must also list any steps they have already taken to try to correct the situation and identify the outcome of these 

actions. Finally, they should also identify what additional steps they will take against the unjust rules. Allow 

time for students to write the letter. 

3. Ask students to share some of their grievances, and display their responses. Ask them to share some of the 

things they have done to address their grievances, and display the constructive ones. Ask them to identify 

possible actions they might take to address their grievances, and display the constructive ones. Ask students to 

respond to the possible actions displayed. Ask, ñDo you think some of the possible actions are reasonable? 

Why, or why not?ò 

4. Refer students to their completions of the sentence, ñThe Declaration of Independence iséò, written in the 

previous session. Remind them that the Declaration of Independence is a list of grievances against the King of 

England. It lists the complaints the colonists had against the king, the steps the colonists had taken to attempt 

to resolve their complaints, and their recourse as a result of the complaints not being addressed. Explain that 

the class is going to develop a chart of the colonistsô complaints, attempts at redress, and final actions. 

5. Display the text of the Declaration of Independence, and point out to students how it is constructed: 

Å The first two paragraphs establish the justification for the Declaration. 

Å Twenty-seven paragraphs list the grievances the colonists had against the king. 

Å Two paragraphs list the redress the colonists felt they had taken to request relief from the king. 

Å The last paragraph declares the coloniesô independence. 

Distribute copies of the ñtranslationò strips cut from the Declaration of Independence (Attachment A)ðone 

strip to each student. Try to distribute the nine strips evenly among students. Have students ñtranslateò their 

portions of the Declaration into contemporary language, using a dictionary if they wish. 

6. Tell students that at the next class, they will prepare a presentation of their ñtranslations.ò 

Specific O ptions for Differentiating This Lesson  

Technology 

Å Have students use word processors to compose their letters. 

Å Have students use graphic-organizer software to generate ideas prior to writing.  

Å Have students use a digital version of the translations.  

Å Have students follow a template to complete their letters.   

http://memory.loc.gov/const/declar.html
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Å Have students use a digital version of the Declaration of Independence with a text-to-speech software 

program to supplement their reading and research. 

 

Multisensory 

Å Have students view video clips and discuss the meaning of ñfairò and ñunfairò rules. 

Å Have students use copies of the Declaration of Independence with different sections highlighted in a variety 

of colors.  

Å Have students color the sections of the Declaration of Independence (e.g., different text color for each section, 

highlight paragraphs in the same color if they belong to the same section).  

Å Have students listen to and discuss an audio recording of an individual reading the Declaration of 

Independence.  

 

Community Connections 

Å Have students take a virtual tour of the Declaration of Independence. 

 

Small Group Learning  

Å Have groups brainstorm rules that affect different aspects of their lives (e.g., school, work, sports). Have them 

share their personal opinions and examples with the class, explaining what is fair or unfair about these rules. 

Å Have pairs of students complete Activity 2. 

Å Have small groups complete the translation in Activity 5. 

 

Vocabulary 

Å Have students use the following key vocabulary: translate, grievances, redress, unjust, declaration. 

Å Have students complete a word map for the key vocabulary terms.  

Å Have students reach a consensus on a definition and image for each of the vocabulary terms and place them in 

a glossary.  

 

Student Organization of Content 

Å Have students use graphic organizers to categorize and list the important events surrounding the signing of the 

Declaration of Independence.  
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Session 7: The Declaration of Independence , Part 2 ___________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should understand the purpose of the Declaration of Independence. 

Å Students should understand the concept of a translation. 

Materials  

Å Teacher-developed form for groups to enter their ñtranslationsò 

Å Text of the Declaration of Independence (available in most textbooks and at 

http://memory.loc.gov/const/declar.html) 

Instructional Activities  

1. Divide the class into nine groupsðone for each of the ñtranslationò stripsðand give each group a teacher-

developed form for entering its translation. Have each student who translated the same section of the 

Declaration present his/her ñtranslationò to his/her group. After all translations have been presented to each 

group, the group should use them to devise a group translation and write it on a teacher-provided form. 

Monitor student progress throughout the session. If possible, provide computers for students to record their 

work so that copies can be made for the entire class. 

2. When all groups have finished making their group translations, display a copy of the Declaration, and have 

each group present its interpretation. Guide the presentations with explanations or corrections, as necessary. 

Highlight words that may need to be defined, and address studentsô questions. (NOTE: Do not read the entire 

Declaration to the class. The studentsô work will probably be shorter. You need to refer to the Declaration 

only if students had difficulty with a specific portion.) 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students complete their translations in a digital format. 

Å Have students create a digital presentation (e.g., slide show, photo essay, interactive whiteboard) of their work 

with Declaration of Independence. 

Å Have students use digital versions of the teacher-provided form in Activity 1.  

 

Multisensory 

Å Have students research alternative ways to present their translations (e.g., slide show presentation, photo 

essay, interactive whiteboard). 

Å Have students create an audio recording of their translations of the Declaration of Independence.  

 

Community Connections 

Å Have students take a virtual tour of the Declaration of Independence. 

 

Small Group Learning  

Å Have students complete the teacher-created forms in cooperative groups. 

Å Have student pairs/small groups discuss whether they agree or disagree with the translations presented by 

other groups. Each group should share its reflections with the entire class.  

 

Vocabulary 

Å Have students add new or unfamiliar words to their vocabulary journals.  

Å Have students complete a word map for the key vocabulary terms.  

Å Have students create a glossary of key terms and concepts from this session.  

 

Student Organization of Content 

Å Have students color the sections of the Declaration of Independence (e.g., different text color for each section, 

highlight paragraphs in the same color if they belong to the same section).  

http://memory.loc.gov/const/declar.html
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Å Have small groups review the meaning and create a translation of each section.  
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Session 8: The Declaration of Independence , Part 3 ___________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to demonstrate an understanding of the major issues and events of the American 

Revolution. 

Materials  

Å Textbook or other instructional resources 

Å Copies of studentsô interpretations of the Declaration 

Instructional Activities  

1. Finish the presentations on the Declaration of Independence, if not completed in the previous session. Prepare 

a final Declaration in the studentsô words. Explain that the class will revisit the class interpretation of the 

Declaration when they study the Constitution. 

2. Remind students that the main purpose of the Declaration of Independence was to win support for the 

independence movement. Display the following: 

The American Revolution lasted from April 1775 until October 1781 with the British defeat at the 

Battle of Yorktown. This defeat was made possible, in part, by the presence of the French army and 

navy. George Washington served as the commanding general of the American army. 

Using the textbook and other instructional resources, briefly review key events of the American Revolution. 

Stress the role of the French in providing covert aid, diplomatic support, and overt military assistance. 

3. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete written portions of the activities. 

Å Have students use text-to-speech software to supplement their reading and research activities. 

Å Have students use digital presentation software to share their findings. 

Å Have students use an interactive whiteboard to share the results of Activity 2. 

 

Multisensory 

Å Have students research images related to the key events of the American Revolution. 

Å Have students use additional copies of the Declaration of Independence to take notes (in the margin) about the 

text.  

 

Community Connections 

Å Invite a local historian to discuss the original purpose and lasting effects of the Declaration of Independence. 

 

Small Group Learning  

Å Have small groups complete the review of key events at the close of the American Revolution. 

 

Vocabulary 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

Å Have students contribute to a classroom vocabulary word wall. 

 

Student Organization of Content 

Å Have students use graphic-organizer software to help plan their presentations. 

Å Have students use note-taking skills to review the American Revolution. 
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Session 9: The Declaration of Independence in America Today  _______________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should demonstrate an understanding of the major issues and events of the American Revolution. 

Å Students should demonstrate an understanding of the Declaration of Independence. 

Materials  

Å Attachment B: The Declaration of Independence in America TodayðInformation 

Å Attachment C: The Declaration of Independence in America TodayðActivity  

Instructional Activities  

1. Display the following questions, and ask students to write down their answers, keeping their answers 

confidential: 

What do you think are the major democratic principles of the Declaration of Independence? 

Where in history can you find examples of Americanôs living up to these principles? 

2. Distribute copies of Attachments B and C. Instruct students to use the information on Attachment B and the 

textbook or other instructional resources to answer the questions on Attachment C. When they are finished, 

review the answers with the class. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the written portions of the activities. 

Å Have students use text-to-speech software to supplement their reading and research activities. 

Å Have students use digital presentation software to share their findings. 

Å Have students use an interactive whiteboard to share the questions and Attachments B and C. 

Å Have students use word-prediction software to complete the assignment. 

 

Multisensory 

Å Have students use additional copies of the Declaration of Independence to take notes (in the margin) about the 

text.  

Å Have students use an interactive whiteboard to share the questions and Attachments B and C. 

Å Have students use graphics and photos in the assignment for better understanding. 

 

Community Connections 

Å Arrange for students to see the original Declaration of Independence. 

 

Small Group Learning  

Å Have students complete the activities in cooperative groups. 

 

Vocabulary 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

Å Have students contribute to a classroom vocabulary word wall. 

 

Student Organization of Content 

Å Have students use graphic-organizer software to categorize their notes. 

Å Have students use digital versions of Attachments B and C to complete the assignment. 

 



ORGANIZING TOPIC: The American Revolution  

History and Social Science Standards of Learning Enhanced Scope and Sequence: Virginia and United States History 64 

Session 10: The Treaty of Paris, 1783 __________________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to demonstrate an understanding of the major issues and events of the American 

Revolution. 

Å Students should demonstrate map-reading skills. 

Materials  

Å Outline map of the United States and colored markers for each student 

Å Atlases of the United States 

Å The following Web sites may be helpful: 

Ǔ ñParis Peace Treaty: Peace Treaty of 1783, Text Version.ò 

Ǔ Teaching With Documents: Images of the American Revolution 

http://www.archives.gov/education/lessons/revolution-images/ 

Instructional Activities  

1. Display the following: 

The Treaty of Paris, signed on September 3, 1783, (and not to be confused with the Treaty of Paris 

of 1763) was negotiated by Benjamin Franklin. The terms of the treaty were as follows: 

Å The United Statesô independence was recognized. 

Å Land from the Atlantic coast westward to the Mississippi River and from the Great Lakes 

south to Florida was granted to the United States. 

Å The United States received fishing rights in the Gulf of St. Lawrence and off the coast of 

Newfoundland. 

Å Americans would pay any debts owed to the British. 

Å The British would evacuate posts in United States territory. (not completed until 1796) 

Discuss the terms of this treaty. Encourage students to examine the long-term impact of this treaty. Prompt 

discussion with the following questions: 

Å Why did the British surrender? 

Å What would life in the colonies have been like if the British had won the war? 

Å Based on the outcome of the American Revolution, why does the United States have such a positive 

relationship with Great Britain today? 

Å Did the experience of the United States encourage future revolutions? Is so, what are a few examples? 

(French Revolution, Spanish-American War) 

2. Distribute copies of an outline map of the United States. Instruct students to color code the maps to reflect the 

territory that belonged to the United States as a result of this treaty. Have atlases available to guide students. 

3. Remind students of the due date for their American Revolution study projects. Allow time in class to work on 

the projects, if possible. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students share materials on an interactive whiteboard. 

Å Have students use word processors to complete the written portions of the activities. 

Å Have students use text-to-speech software to supplement their reading and research activities. 

Å Have students use atlas/map applications to identify Great Britain and Paris, France. 

 

Multisensory 

Å Have students use an interactive whiteboard to complete their activities. 

Å Have students research images associated with the Treaty of Paris. 

 

http://www.archives.gov/education/lessons/revolution-images/
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Community Connections 

Å Invite a local cartographer or surveyor to discuss the land rights granted by the Treaty of Paris. 

 

Small Group Learning  

Å  Have students work in cooperative groups for the discussion and map activity. 

 

Vocabulary 

Å Have students use the following key vocabulary: treaty, debts, evacuate, posts. 

Å Have students add new or unfamiliar words to their vocabulary journals. 

Å Have students contribute to a classroom vocabulary word wall. 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students use note-taking skills to review the Treaty of Paris. 
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Session 11: Review  __________________________________________________________________ 

Materials  

Å List of student responses from Session 1 

Instructional Activities  

1. Display the student responses from Session 1 about the American Revolution, and determine whether their 

responses were accurate or not. 

2. Review the essential knowledge of this organizing topic through discussion, a jeopardy-style game, or a 

debate. At a minimum, include the following essential knowledge in this process: 

Å John Locke 

Å Enlightenment 

Å French and Indian War 

Å Proclamation of 1763 

Å Stamp Act 

Å Stamp Act Congress 

Å Boston Tea Party 

Å First Continental Congress 

Å Minutemen 

Å Lexington and Concord 

Å Thomas Paine 

Å Thomas Jefferson 

Å Declaration of Independence 

Å Patriots 

Å Loyalists 

Å Neutrals 

Å General George Washington 

Å French involvement in the American Revolution 

Å Battle of Yorktown 

Å Benjamin Franklin and the Treaty of Paris, 1783  
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Session 12: Assessment  _____________________________________________________________ 

Materials  

Å Attachment D: Sample Assessment Items 

Instructional Activities  

1. Distribute copies of Attachment D, and have students complete the assessment. 
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Attachment A: The Declaration of Independence òTranslationó Strips __________________ 

 

When in the Course of human events it becomes necessary for one people to dissolve the political bands 

which have connected them with another and to assume among the powers of the earth, the separate and 

equal station to which the Laws of Nature and of Natureôs God entitle them, a decent respect to the 

opinions of mankind requires that they should declare the causes which impel them to the separation. 

 

We hold these truths to be self-evident, that all men are created equal, that they are endowed by their 

Creator with certain unalienable Rights, that among these are Life, Liberty and the pursuit of 

Happiness.ðThat to secure these rights, Governments are instituted among Men, deriving their just 

powers from the consent of the governed,ðThat whenever any Form of Government becomes 

destructive of these ends, it is the Right of the People to alter or to abolish it, and to institute new 

Government, laying its foundation on such principles and organizing its powers in such form, as to them 

shall seem most likely to effect their Safety and Happiness. Prudence, indeed, will dictate that 

Governments long established should not be changed for light and transient causes; and accordingly all 

experience hath shewn, that mankind are more disposed to suffer, while evils are sufferable, than to right 

themselves by abolishing the forms to which they are accustomed. But when a long train of abuses and 

usurpations, pursuing invariably the same Object evinces a design to reduce them under absolute 

Despotism, it is their right, it is their duty, to throw off such Government, and to provide new Guards for 

their future security.ðSuch has been the patient sufferance of these Colonies; and such is now the 

necessity which constrains them to alter their former Systems of Government. The history of the present 

King of Great Britain is a history of repeated injuries and usurpations, all having in direct object the 

establishment of an absolute Tyranny over these States. To prove this, let Facts be submitted to a candid 

world. 

 

He has refused his Assent to Laws, the most wholesome and necessary for the public good. 

He has forbidden his Governors to pass Laws of immediate and pressing importance, unless suspended 

in their operation till his Assent should be obtained; and when so suspended, he has utterly neglected to 

attend to them. 

He has refused to pass other Laws for the accommodation of large districts of people, unless those 

people would relinquish the right of Representation in the Legislature, a right inestimable to them and 

formidable to tyrants only. 

He has called together legislative bodies at places unusual, uncomfortable, and distant from the 

depository of their public Records, for the sole purpose of fatiguing them into compliance with his 

measures. 
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He has dissolved Representative Houses repeatedly, for opposing with manly firmness his invasions on 

the rights of the people. 

He has refused for a long time, after such dissolutions, to cause others to be elected; whereby the 

Legislative powers, incapable of Annihilation, have returned to the People at large for their exercise; the 

State remaining in the mean time exposed to all the dangers of invasion from without, and convulsions 

within. 

He has endeavoured to prevent the population of these States; for that purpose obstructing the Laws for 

Naturalization of Foreigners; refusing to pass others to encourage their migrations hither, and raising the 

conditions of new Appropriations of Lands. 

He has obstructed the Administration of Justice, by refusing his Assent to Laws for establishing 

Judiciary powers. 

 

He has made Judges dependent on his Will alone, for the tenure of their offices, and the amount and 

payment of their salaries. 

He has erected a multitude of New Offices, and sent hither swarms of Officers to harrass our people, and 

eat out their substance. 

He has kept among us, in times of peace, Standing Armies without the Consent of our legislatures. 

He has affected to render the Military independent of and superior to the Civil power. 

 

He has combined with others to subject us to a jurisdiction foreign to our constitution, and 

unacknowledged by our laws; giving his Assent to their Acts of pretended Legislation: 

For Quartering large bodies of armed troops among us: 

For protecting them, by a mock Trial, from punishment for any Murders which they should commit 

on the Inhabitants of these States: 

For cutting off our Trade with all parts of the world: 

For imposing Taxes on us without our Consent: 

For depriving us in many cases, of the benefits of Trial by Jury: 

For transporting us beyond Seas to be tried for pretended offences 

For abolishing the free System of English Laws in a neighbouring Province, establishing therein an 

Arbitrary government, and enlarging its Boundaries so as to render it at once an example and fit 

instrument for introducing the same absolute rule into these Colonies: 

For taking away our Charters, abolishing our most valuable Laws, and altering fundamentally the 

Forms of our Governments: 

For suspending our own Legislatures, and declaring themselves invested with power to legislate for 

us in all cases whatsoever. 
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He has abdicated Government here, by declaring us out of his Protection and waging War against us. 

He has plundered our seas, ravaged our Coasts, burnt our towns, and destroyed the lives of our people. 

He is at this time transporting large Armies of foreign Mercenaries to compleat the works of death, 

desolation and tyranny, already begun with circumstances of Cruelty & perfidy scarcely paralleled in the 

most barbarous ages, and totally unworthy the Head of a civilized nation. 

He has constrained our fellow Citizens taken Captive on the high Seas to bear Arms against their 

Country, to become the executioners of their friends and Brethren, or to fall themselves by their Hands. 

He has excited domestic insurrections amongst us, and has endeavoured to bring on the inhabitants of 

our frontiers, the merciless Indian Savages, whose known rule of warfare, is an undistinguished 

destruction of all ages, sexes and conditions. 

 

In every stage of these Oppressions We have Petitioned for Redress in the most humble terms: Our 

repeated Petitions have been answered only by repeated injury. A Prince whose character is thus marked 

by every act which may define a Tyrant, is unfit to be the ruler of a free people. 

Nor have We been wanting in attentions to our British brethren. We have warned them from time to 

time of attempts by their legislature to extend an unwarrantable jurisdiction over us. We have reminded 

them of the circumstances of our emigration and settlement here. We have appealed to their native 

justice and magnanimity, and we have conjured them by the ties of our common kindred to disavow 

these usurpations, which, would inevitably interrupt our connections and correspondence. They too have 

been deaf to the voice of justice and of consanguinity. We must, therefore, acquiesce in the necessity, 

which denounces our Separation, and hold them, as we hold the rest of mankind, Enemies in War, in 

Peace Friends. 

 

We, therefore, the Representatives of the united States of America, in General Congress, Assembled, 

appealing to the Supreme Judge of the world for the rectitude of our intentions, do, in the Name, and by 

Authority of the good People of these Colonies, solemnly publish and declare, That these United 

Colonies are, and of Right ought to be Free and Independent States; that they are Absolved from all 

Allegiance to the British Crown, and that all political connection between them and the State of Great 

Britain, is and ought to be totally dissolved; and that as Free and Independent States, they have full 

Power to levy War, conclude Peace, contract Alliances, establish Commerce, and to do all other Acts 

and Things which Independent States may of right do. And for the support of this Declaration, with a 

firm reliance on the protection of divine Providence, we mutually pledge to each other our Lives, our 

Fortunes and our sacred Honor. 
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Attachment B: Th e Declaration of Independence in America Today ñInformation  ______ 

Key Principles of 

the Declaration of 

Independence 

Meaning 
Excerpt from the 

Declaration of Independence 

Examples that show 

America moving 

towards a more 

democratic society 

Political 

Participation 

(Equality)  

Extending the 

franchise (right 

to vote) 

 

Upholding due 

process of the 

law 

 

Providing free 

public 

education 

ñWe hold these truths to be self-evident, that all men 

are created equal, that they are endowed by their 

Creator with certain unalienable Rights, that among 

these are Life, Liberty and the pursuit of 

Happiness.ðThat to secure these rights, 

Governments are instituted among Men, deriving 

their just powers from the consent of the governed.ò 

15
th
, 17

th
, 19

th
 

Amendments 

 

5
th
 Amendment 

 

Miranda Rights 

(Miranda vs. Arizona) 

 

By 1918, all states had 

passed laws requiring 

children to attend at 

least elementary 

school. 

Social 

Participation 

(Liberty)  

Abolishing 

slavery 

 

Extending civil 

rights to women 

and other 

groups 

ñPrudence, indeed, will dictate that Governments 

long established should not be changed for light and 

transient causes; and accordingly all experience hath 

shewn, that mankind are more disposed to suffer, 

while evils are sufferable, than to right themselves 

by abolishing the forms to which they are 

accustomed. But when a long train of abuses and 

usurpations, pursuing invariably the same Object 

evinces a design to reduce them under absolute 

Despotism, it is their right, it is their duty, to throw 

off such Government, and to provide new Guards 

for their future security.ò 

13
th
 Amendment 

 

14
th
 Amendment 

 

19
th
 Amendment 

 

Civil Rights 

Amendment 

 

Voting Rights 

Amendment 

Economic 

Participation 

(Property/Pursuit 

of Happiness) 

Regulating free 

enterprise 

system 

 

Promoting 

economic 

opportunity 

 

Protecting 

property rights 

ñWe, therefore, the Representatives of the united 

States of America, in General Congress, Assembled, 

appealing to the Supreme Judge of the world for the 

rectitude of our intentions, do, in the Name, and by 

Authority of the good People of these Colonies, 

solemnly publish and declare, That these United 

Colonies are, and of Right ought to be Free and 

Independent States; that they are Absolved from all 

Allegiance to the British Crown, and that all 

political connection between them and the State of 

Great Britain, is and ought to be totally dissolved; 

and that as Free and Independent States, they have 

full Power to levy War, conclude Peace, contract 

Alliances, establish Commerce, and to do all other 

Acts and Things which Independent States may of 

right do. And for the support of this Declaration, 

with a firm reliance on the protection of divine 
Providence, we mutually pledge to each other our 

Lives, our Fortunes and our sacred Honor.ò 

Tariff of 1816 

 

Hawley-Smoot Act 

 

Sherman Anti-Trust 

Act 

 

Clayton Anti-Trust 

Act 

 

EEOC 

 

Constitution Article 

IV, Section 2 

 

14
th
 Amendment 
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Attachment C : The Declaration of Independence in America Today ñActivity  

Use the chart and your textbook or other informational resources to complete the assignments below. Answer on 

your own paper. 

 

Using the chart 

1. What are the three key principles of the Declaration of Independence? 

2. What does the term franchise mean? 

3. Which unalienable rights does the Declaration of Independence assert all men have? 

4. Give an example of how America has upheld the due process of law. 

5. What 1918 event made sure everyone had enough knowledge to participate in politics and achieve or maintain 

their equality? 

6. The Declaration of Independence states, ñThat to secure these rights, governments are instituted among men, 

deriving their just powers from the consent of the governed.ò How can the ñgovernedò confer their ñconsentò 

today? 

7. Which Amendment abolished slavery? Under which principle of the Declaration of Independence does it fall? 

8. Give two examples of how America has expanded social participation. 

9. According to the Declaration of Independence, what can citizens do if the government does not maintain for 

them or offer to them the principle of Liberty? 

10. What does the term economic participation mean? 

11. According to the Declaration of Independence, what economic activity did the colonies want to establish that 

the British would not allow? 

12. List two examples of government regulation of the free enterprise system. 

13. What part of the Constitution of the United States protects property rights? 

 

Using your textbook 

1. Define free enterprise. 

2. Explain the following Amendments: 5, 13, 14, 15, 17, 19. 

3. Explain Miranda Rights (Miranda vs. Arizona). 

4. Explain the Civil Rights Amendment. 

5. Explain the Voting Rights Amendment. 

6. Explain the Tariff of 1816. Whom did it help? Whom did it hurt? 

7. Explain the Hawley-Smoot Tariff. 

8. Explain the Sherman Anti-Trust Act. 

9. Explain the Clayton Anti-Trust Act. 

10. What do the letters EEOC stand for? What does this agency do? 

 

What do you think? 

1. Do you think America has upheld the key principles of the Declaration of Independence? If yes, give 

examples how. If no, give examples how. 

2. What does America still have to do to completely uphold the principles of the Declaration of Independence? 

Do you think this is possible? 
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Attachment D: Sample Assessment Items  ____________________________________________ 

Asterisk (*) indicates correct answer. 

1. The philosopher John Locke influenced the 

American belief in self-government through his 

writing that  

A encouraged the British government to permit the 

American colonists to vote. 

B stated that kings ruled through divine right. 

C supported the elite determining the best form of 

government. 

D power belonged to the people, who consented to 

form a government.* 

2. Which English immigrant challenged the rule of 

the American colonies by the King of England in a 

pamphlet called Common Sense? 

A Patrick Henry 

B Thomas Paine* 

C Benjamin Franklin 

D Paul Revere 

3. The French and Indian War was a cause of the 

American Revolution because 

A of an existing rivalry between the colonies and 

Great Britain over land in the west. 

B it led Great Britain to enforce existing economic 

policies and create new taxes on the colonies.* 

C it encouraged the colonists to support the French 

in the French and Indian War. 

D of an American Indian and British alliance against 

the colonists in the French and Indian War. 

4. The American Revolution began with a battle 

between British and colonial troops at 

A Bunker Hill. 

B Lexington and Concord.* 

C Saratoga. 

D Boston and Yorktown. 

5. The contribution of which countryôs army and 

navy helped the colonists win the American 

Revolution? 

A Germany 

B France* 

C Portugal 

D Russia 

 

6. Which is NOT a key principle of the Declaration of 

Independence? 

A Equality 

B Liberty 

C Property* 

D Constraint 

7. According to Locke, if a government failed to fulfill 

its social contract with its citizens, they could 

A overthrow the government for a new one.* 

B sue the government for breach of contract. 

C accomplish very little before the next election. 

D ask the Church to intervene. 

ñWe hold these truths to be self-evident, that all men 

are created equal, that they are endowed by their 

Creator with certain unalienable Rights, that among 

these are Life, Liberty and the pursuit of Happiness.ò 

8. The quotation above is from which American 

document? 

A Proclamation of 1763 

B Common Sense 

C Articles of Confederation 

D Declaration of Independence* 

9. Why was George Washington important to the 

American Revolution? 

A He urged Massachusetts to rebel against the 

Stamp Act. 

B His wealth outfitted the army. 

C He negotiated the Treaty of Paris. 

D He was a strong commander of the Continental 

Army.* 

 

 



 

History and Social Science Standards of Learning Enhanced Scope and Sequence: Virginia and United States History 74 

ORGANIZING TOPIC 

The Constitution of the United States  

Standard(s) of Learning  _____________________________________________________________ 

VUS.5 The student will demonstrate knowledge of the issues involved in the creation and ratification of the 

Constitution of the United States and how the principles of limited government, consent of the 

governed, and the social contract are embodied in it by 

a) explaining the origins of the Constitution, including the Articles of Confederation; 

b) identifying the major compromises necessary to produce the Constitution, and the roles of James 

Madison and George Washington; 

c) examining the significance of the Virginia Declaration of Rights and the Virginia Statute for 

Religious Freedom in the framing of the Bill of Rights; 

d) assessing the arguments of Federalists and Anti-Federalists during the ratification debates and their 

relevance to political debate today; 

e) appraising how John Marshallôs precedent-setting decisions established the Supreme Court as an 

independent and equal branch of the national government. 

Essential Understandings, Knowledge, and Skills  ______________________________________ 
Correlation to  

Instructional Materials  

Skills (to be incorporated into instruction throughout the academic year)  

Identify, analyze, and interpret primary and secondary source documents, records, and 

data to increase understanding of events and life in the United States.  _________________  

Formulate historical questions and defend findings, based on inquiry and interpretation.  _________________  

Develop perspectives of time and place.  _________________  

Interpret the significance of excerpts from famous speeches and other documents.  _________________  

Content  

Explain that during the Constitutional Era, the Americans made two attempts to establish 

a workable government based on republican principles.  _________________  

Explain that American political leaders, fearful of a powerful central government like 

Britainôs, created the Articles of Confederation, adopted at the end of the war.  _________________  

Summarize the following weaknesses of the Articles of Confederation that led to the 

effort to draft a new constitution: 

Å Provided for a weak national government  _________________  

Å Gave Congress no power to tax or regulate commerce among the states  _________________  

Å Provided for no common currency  _________________  

Å Gave each state one vote regardless of size  _________________  

Å Provided for no executive or judicial branches of government  _________________  

Explain that the Constitution of the United States established a government that shared 

power between the national government and state governments, protected the rights of 

states, and provided a system for orderly change through amendments to the Constitution 

itself.  _________________  

Use the following information to summarize how the delegates to the Constitutional 

Convention balanced competing interests: 

Å Made federal law the supreme law of the land when constitutional, but otherwise 

gave the states considerable leeway to govern themselves  _________________  
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Å Balanced power between large and small states by creating a Senate, where each state 

has two senators, and a House of Representatives, where membership is based on 

population  _________________  

Å Placated the Southern states by counting slaves as three-fifths of the population when 

determining representation in the United States House of Representatives  _________________  

Å Avoided a too-powerful central government by establishing three co-equal 

branchesðlegislative, executive, and judicialðwith numerous checks and balances 

among them  _________________  

Å Limited the powers of the federal government to those identified in the Constitution  _________________  

Describe the following key leaders of the Constitutional Convention, and explain their 

roles: 

Å George Washington, president of the Convention 

Ǔ Washington presided at the Convention and, although seldom participating in the 

debates, lent his enormous prestige to the proceedings.  _________________  

Å James Madison, ñFather of the Constitutionò 

Ǔ Madison, a Virginian and a brilliant political philosopher, often led the debate 

and kept copious notes of the proceedingsðthe best record historians have of 

what transpired at the Constitutional Convention.  _________________  

Ǔ At the Convention, he authored the ñVirginia Plan,ò which proposed a federal 
government of three separate branches (legislative, executive, judicial) and 

became the foundation for the structure of the new government.  _________________  

Ǔ He later authored much of the Bill of Rights.  _________________  

Explain that the major principles of the Bill of Rights of the Constitution were based on 

earlier Virginia statutes.  _________________  

Explain that James Madison consulted the Virginia Declaration of Rights and the 

Virginia Statute for Religious Freedom when drafting the amendments that eventually 

became the United States Bill of Rights.  _________________  

Summarize how the Virginia Declaration of Rights and the Virginia Statute for Religious 

Freedom influenced the Bill of Rights, using the following information: 

Å The Virginia Declaration of Rights, authored by George Mason, reiterated the notion 

that basic human rights should not be violated by governments.  _________________  

Å The Virginia Statute for Religious Freedom, authored by Thomas Jefferson, outlawed 

the established churchðthat is, the practice of government support for one favored 

church.  _________________  

Explain that elements of Federalist and Anti-Federalist thought are reflected in 

contemporary political debate on issues such as the size and role of government, 

federalism, and the protection of individual rights.  _________________  

Explain the major arguments for and against the Constitution of 1787 in the leading 

Federalist and Anti-Federalist writings and in the ratification debates.  _________________  

Identify the leading Federalists and Anti-Federalists in the pivotal ratification debate in 

Virginia.  _________________  

Explain that the Federalists advocated the importance of a strong central government, 

especially to promote economic development and public improvements. Today, those 

who see a primary role for the federal government in solving national problems are heirs 

to this tradition.  _________________  

Explain that the Anti-Federalists feared an overly powerful central government 

destructive of the rights of individuals and the prerogatives of the states. Today, the more 

conservative thinkers echo these concerns and champion liberty, individual initiative, and 

free markets.  _________________  
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List the leading Virginia opponents of ratification as Patrick Henry and George Mason 

and the leading Virginia proponents of ratification as George Washington and James 

Madison.  _________________  

Explain how the important legal precedents established by the Marshall Court 

strengthened the role of the United States Supreme Court as an equal branch of the 

national government.  _________________  

Explain how the doctrine of judicial review set forth in Marbury v. Madison, the doctrine 

of implied powers set forth in McCulloch v. Maryland, and a broadly national view of 

economic affairs set forth in Gibbons v. Ogden are the foundation blocks of the Supreme 

Courtôs authority to mediate disagreements between branches of governments, levels of 

government, and competing business interests.  _________________  
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Sample Resources  __________________________________________________________________ 

Below is an annotated list of Internet resources for this organizing topic. Copyright restrictions may exist for the 

material on some Web sites. Please note and abide by any such restrictions. 

Benôs Guide to U.S. Government for Kids. U.S. Government Printing Office. http://bensguide.gpo.gov/9-

12/index.html. This site provides information on the documents of the United States government. 

Best of History Web Sites. http://www.besthistorysites.net/USHistory_Constitution.shtml. This site provides 

access to various Web sites about the United States Constitution. 

Center for Civic Education. http://www.civiced.org. This site provides access to information on civic education in 

order to promote an enlightened and responsible citizenry. 

Charters of Freedom. The National Archives Experience. 

http://www.archives.gov/national_archives_experience/constitution_founding_fathers.html. This site 

provides information on Americaôs founding fathers who were delegates to the Constitutional Convention. 

Documents of American History. Virginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/standards_docs/history_socialscience/resources/documents_america

n_history.pdf. This site offers an 88-page VDOE publication containing important American history 

documents and tips for classroom teaching of their contents. 

Madison, James. ñFederalist Papers: Federalist 10.ò The Library of Congress. 

http://thomas.loc.gov/home/histdox/fed_10.html. This site provides the text of James Madisonôs paper on 

ñThe Union as a Safeguard Against Domestic Faction and Insurrection.ò 

NationalGeographic.com. http://nationalgeographic.com/. The Web site of the National Geographic Society 

provides searchable information and copies of maps. 

NCHE: National Council for History Education. http://www.history.org/nche/. This site provides history teachers 

with helpful information and links to valuable sites. 

Outline Maps: Education Place. Houghton Mifflin Harcourt Company. http://www.eduplace.com/ss/maps/. This 

site provides outline maps that may be printed and used in the classroom. 

Supreme Court Cases (Summary.) Touro Law Center. http://www.tourolaw.edu/patch/casesummary.asp. This site 

provides summaries of important Supreme Court cases. 

ñVirginia Standards of Learning Assessments Test Blueprint: Virginia and United States History: 2008 History 

and Social Science Standards of Learning.ò Vi rginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ush

ist.pdf. This site provides assessment information for the course in Virginia and United States History. 

ñVirginia Standards of Learning Spring 2007 Released Test: End of Course Virginia and United States History.ò 

Virginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushist.pdf. This site provides the 

latest released SOL test for the Virginia and United States History course. 

 

http://bensguide.gpo.gov/9-12/index.html
http://bensguide.gpo.gov/9-12/index.html
http://www.besthistorysites.net/USHistory_Constitution.shtml
http://www.civiced.org/
http://www.archives.gov/national_archives_experience/constitution_founding_fathers.html
http://www.doe.virginia.gov/testing/sol/standards_docs/history_socialscience/resources/documents_american_history.pdf
http://www.doe.virginia.gov/testing/sol/standards_docs/history_socialscience/resources/documents_american_history.pdf
http://thomas.loc.gov/home/histdox/fed_10.html
http://nationalgeographic.com/
http://www.history.org/nche/
http://www.eduplace.com/ss/maps/
http://www.tourolaw.edu/patch/casesummary.asp
http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ushist.pdf
http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ushist.pdf
http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushist.pdf
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Session 1: The Articles of Confederation  ______________________________________________ 

Prerequisite Understanding/Knowled ge/Skills  

Å Students should understand power and the different approaches to government. 

Å Students should be able to make connections between past to present. 

Å Students should be able to compare and contrast styles of leadership. 

Materials  

Å Internet access (It is recommended to consult the Web site http://bensguide.gpo.gov/6-8/documents/articles/ 

to gain more information about this topic before teaching it.) 

Å Textbook or other instructional resources 

Instructional Activities  

1. Display the following questions: 

Have you ever been in a situation where the leader of an organization tried to run things like a 

dictator? 

Have you even been in a situation where the leader didnôt exert enough control over the 

organization? 

What was the result in each of these situations? 

Direct students to write briefly about their experiences in such situations. Then, have them share their 

responses with each other in pairs and, finally, with the whole class. 

2. Tell students that this was exactly the problem faced by the people of the United States after the Revolutionð

i.e., people disagreed over how much power the new government should have. Explain that the class will be 

examining how the United States was governed immediately after the Revolution and how this experience led 

to the writing of a new Constitution. 

3. Have students use the textbook or other instructional resources to take notes on how America was governed 

during the Revolution and in the 1780s. Their notes should include the following points: 

Å The Second Continental Congress drafted the Articles of Confederation in 1777. 

Å The Articles of Confederation were ratified in 1781. Two key issues delayed ratification: 

Ǔ How each state was going to be represented 

Ǔ The disposition of claims on Western land 

Å The national government under the Articles of Confederation had the following weaknesses: 

Ǔ Provided for a weak national government; allowed states to retain most powers 

Ǔ Provided for no executive or judicial branches of government, but only a legislature 

Ǔ Gave Congress no power to tax or regulate commerce among the states 

Ǔ Provided for no common currency 

Ǔ Gave each state one vote regardless of size 

Ǔ Required 9 of the 13 states to approve legislation for it to take effect 

Ǔ Required a unanimous vote by all states to amend the Articles 

4. Ask students to speculate about problems that this kind of government might cause in a new nation like the 

United States. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use digital versions of the assigned content to complete activities. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students follow a template to supplement their note-taking skills. 

 

http://bensguide.gpo.gov/6-8/documents/articles/
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Multisensory 

Å Have students role-play how the government operated under the Articles of Confederation. 

Å Have students create a multimedia presentation of the government that operated between the American 

Revolution and the 1780s. 

Å Have students diagram and color-code the government structure described by the Articles of Confederation.  

 

Community Connections 

Å Have students take a virtual tour of a museum to learn about the Articles of Confederation and other related 

topics. 

 

Small Group Learning  

Å Have small groups construct a group response to the questions in Activity 1 and share their answers with the 

class.  

 

Vocabulary 

Å Have students use the following key vocabulary: confederate, federal, unanimous, Congress, disposition, 

ratified. 

Å Have students add new or unfamiliar words to their vocabulary journals. 

Å Have students contribute new vocabulary to a classroom word wall. 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students use graphic organizers to maintain session content. 

Å Have students research or create an image representative of the government that operated under the Articles 

of Confederation. 
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Session 2: Government between the Revolution and the  Constitutional Convention  _____ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to make connections between past and present. 

Å Students should be able to analyze and interpret the value of past events. 

Materials  

Å Attachment A: ñWindow Notesò on Compromises in the Constitution 

Å Textbook or other instructional resources 

Instructional Activities  

1. Display the following: 

Think of something in your life that was generally a negative experience. Were there any good 

aspects of it? Did anything good come of it? 

Direct students to write briefly about such an experience. Then, have them share their responses with each 

other in pairs and, finally, with the whole class. 

2. Tell students that this was the experience of the citizens of the United States during the 1780s. Although we 

generally do not look back at the accomplishments of the Confederation government with a great deal of 

pride, some of the accomplishments were good. 

3. Distribute copies of Attachment A, and have students use it and the textbook or other instructional resources 

to take ñwindow notesò on major events that happened between the end of the Revolution and the 

Constitutional Convention. Their notes should include the following points: 

Å The Land Ordinance of 1785 

Ǔ authorized the surveying of the Northwest Territory 

Ǔ divided the Northwest Territory into townships six miles square, each composed of 36 ñsectionsò of 

640 acres 

Ǔ stipulated that surveyed land would be sold at auction, starting at a dollar an acre. 

Ǔ provided for the proceeds from the sale of one section to be used to fund public education. 

Å Shaysô Rebellion (1786): 

Ǔ The American economy was in deep depression in the 1780s. 

Ǔ The shortage of currency made it difficult for people to pay their debts and taxes. 

Ǔ Farmers feared foreclosure (i.e., seizure of mortgaged property by a bank if payments are not made). 

Ǔ In 1786, a group of farmers in western Massachusetts, under the leadership of Daniel Shays, 

blockaded the courthouse to keep it from doing business and then attacked the federal arsenal in 

Springfield, Massachusetts. 

Ǔ The inability of the central government to put down this rebellion convinced many people that a 

stronger central government was needed. 

Ǔ This was one factor that led to the Constitutional Convention. 

Å The Northwest Ordinance of 1787 

Ǔ authorized the creation of three to five states out of the Northwest Territory 

Ǔ authorized the admittance of new states as full equals to the original 13 states 

Ǔ set up stages that an area would go through on its way to statehood: 

ï Congress would appoint a governor and a council to rule until the population reached 5,000. 

ï At that point, settlers could elect an assembly to pass laws until the population reached 60,000. 

ï At that point, settlers could adopt their own constitution and petition Congress for statehood. 

Ǔ protected civil liberties, made provision for public education, and prohibited slavery within the 

Northwest Territory. 

4. Hold a class discussion to summarize the significance of the events listed in the ñwindow notesò and to 

answer any questions students may have. 
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Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use digital versions of assigned content to complete activities. 

Å Have students use text-to-speech software to supplement their assigned reading and research. 

Å Have students use template or map of the Northwest Territory. 

Å Have students use a note-taking device. 

 

Multisensory 

Å Have students color-code a map of the Northwest Territory and the five states that were created from it. 

Å Have students create a classroom display of the Northwest Territory and the five states that were created from 

it.  

  

Community Connections 

Å Invite a member of the school board, the city council, or the board of supervisors to discuss the origins and 

funding of public education.  

 

Small Group Learning  

Å Have students investigate the role that Virginia and other states played in the Articles of Confederation 

government. 

Å Have small groups complete the ñwindow notesò and ñquestionsò sections of Attachment A and share their 

completed work with other groups.  

 

Vocabulary 

Å Have students use the following key vocabulary: ordinance, confederation, civil liberties, civil rights. 

Å Have students add new or unfamiliar words to their vocabulary journals. 

Å Have students contribute new vocabulary to a classroom word wall. 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 

Å Have students complete Attachment A in a digital format. 

Å Have students create a timeline of major events from 1785ï87. 
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Session 3: Compromises  ____________________________________________________________ 

Prerequisite Understanding/Kno wledge/Skills  

Å Students should understand the importance of compromise. 

Å Students should understand point of view. 

Å Students should understand the meanings of large state (high population) and small state (low population).  

Å Students should be able to identify the basic structure of the current U.S. government. 

Materials  

Å Attachment B: Compromises in the Constitution 

Å Textbook or other instructional resources 

Instructional Activities  

1. Display the following: 

Think of a situation in which you had to compromise with either friends or family members. How 

did you arrive at the compromise? Did the compromise work out as you expected? 

Direct students to write briefly about such a situation. Then, have them share their responses with each other 

in pairs and, finally, with the whole class. 

2. Distribute copies of Attachment B for students to use in taking notes. Inform students that the Constitution of 

1787 involved a series of compromises between competing interests. Although delegates disagreed about 

many issues, the following two compromises highlight the most significant differences of opinion that 

occupied the Constitutional Convention for much of the summer of 1787. 

3. Tell students to use textbook or other instructional resources to locate and record information about the 

following two compromises. Their charts should contain the following information: 

Å Representation: The ñGreat Compromiseò (also known as the ñConnecticut Compromiseò) 

Ǔ One point of view (the Virginia Plan or large-state plan): 

a. There would be a bicameral legislature, with representation in each of the two houses based on 

the size of the each stateôs population. 

b. The legislature would choose the executive and judiciary. 

c. The legislature would have the power to veto state legislation. 

Ǔ Another point of view (the New Jersey Plan or small-state plan): 

a. There would be a unicameral legislature. 

b. Powers of the existing Congress would be expanded to enable it to levy import duties, levy a 

stamp tax, and regulate trade. 

c. Each state would have one vote. 

Ǔ Compromise (spelled out in Article I, Sections 2 and 3, of the Constitution): 

a. Bicameral legislature 

b. Lower house (House of Representatives) based on population size 

c. Upper house (Senate) based on equal representation for every state 

Å Counting of Slaves: The 3/5 Compromise 

Ǔ One point of view 

a. Slaves should not be counted as part of the population for purposes of taxation and representation. 

b. This point of view was favored by the North because it would decrease the representation and 

power of the Southern states in Congress. 

Ǔ Second point of view 

a. Slaves should be counted just like free men. 

b. This point of view was favored by the South because it would increase the representation and 

power of the Southern states in Congress. 

Ǔ Compromise (spelled out in Article I, Section 2, of the Constitution; nullified by the 14
th
 Amendment) 

a. For purposes of taxation and representation, each slave would be counted as three-fifths of a 

person. 
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4. Hold a class discussion to summarize the significance of these two compromises and to answer any questions 

students may have. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use digital versions of the assigned content to complete activities. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students follow a chart template to complete Attachment B.  

 

Multisensory 

Å Have students role-play different points of view. 

Å Have students use an interactive whiteboard to demonstrate compromises. 

Å Have students create a video newscast covering the Constitutional Convention.  

 

Community Connections 

Å Invite a member of the Virginia General Assembly to discuss the nature of compromise.  

 

Small Group Learning  

Å Have small groups research one of the two compromises made at the Constitutional Convention and share 

their results with other groups. 

 

Vocabulary 

Å Have students use the following key vocabulary: nullified, bicameral, levy, compromise, large population, 

small population, duties. 

Å Have students add new or unfamiliar words to their vocabulary journals. 

Å Have students contribute new vocabulary to a classroom word wall. 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students use graphic organizers to compare and contrast the Articles of Confederation and Constitution. 

Å Have students use graphic organizers to maintain session content. 
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Session 4: Checks and Balances in the Constitution  ___________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to make connections between past and present. 

Å Students should be able to brainstorm. 

Å Students should be able to read and analyze text for content. 

Materials  

Å Text of the United States Constitution (available at 

http://www.besthistorysites.net/USHistory_Constitution.shtml and in most textbooks) 

Å Internet access 

Å Textbook or other instructional resources 

Instructional A ctivities  

1. Display the following: 

Have you ever played a team sport? Describe how ñscoutingò of the rival  teamôs strengths and 

weaknesses helps your team prepare for an upcoming game. 

Direct students to write briefly about their experiences in such situations. Then, have them share their 

responses with each other in pairs and, finally, with the whole class. 

2. Explain that the process of anticipating another personôs actions and developing a strategy to counter them is 

just what the framers of the Constitution were engaged in. During the process of establishing a new 

government and creating government branches with new powers, many people were concerned about 

developing ways to keep a ñtoo-powerfulò government from trampling on peopleôs rights, just as the king and 

Parliament had done. The Constitutionôs framers decided to write into the Constitution a set of ñchecks and 

balancesòða kind of game planðthat would keep any one part of the government from becoming too 

powerful. 

3. Have students access a copy of the text of the United States Constitution. Direct them to use the Constitution 

and the textbook or other instructional resources to take notes on the checks and balances found in the 

Constitution. Have them record their data on a chart. 

4. Hold a class discussion to summarize the significance of the checks and balances in the Constitution and to 

answer any questions students may have. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use digital versions of the assigned content to complete activities. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students follow a template to supplement their note-taking skills. 

Å Have students follow a template that provides a visual representation of checks and balances. 

 

Multisensory 

Å Have students interact in a role-play as members of the three different branches of government. 

Å Have students create a display of the three branches of government and associated responsibilities. 

 

Community Connections 

Å Invite personnel from the branches of government to discuss their professional roles and interactions.  

 

http://www.besthistorysites.net/USHistory_Constitution.shtml
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Small Group Learning  

Å Divide the class into three groups representing the three branches of government. Give each group a copy of 

the Constitution. Have each group take notes on how their branch participates in checks and balances and 

record their findings on a classroom chart. 

 

Vocabulary 

Å Have students use the following key vocabulary: branches, executive, legislative, judicial, Congress, framers. 

Å Have students add new or unfamiliar words to their vocabulary journals. 

Å Have students contribute new vocabulary to a classroom word wall. 

Å Have students complete word maps or use mnemonics to review key vocabulary.  

 

Student Organization of Content 

Å Have students use graphic organizers to maintain session content. 

Å Have students create a chart of checks and balances. 

Å Have students design a foldable to illustrate the relationships between the three branches and the checks and 

balances. 
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Session 5: Correcting Weaknesses in the Articles of Confederation  ____________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and analyze text for content. 

Å Students should be able to make connections between past and present. 

Å Students should be able to compare and contrast. 

Materials  

Å Text of the United States Constitution (available at 

http://www.besthistorysites.net/USHistory_Constitution.shtml and in most textbooks) 

Å Internet access 

Instructional Activities  

1. Display the following: 

In your opinion, is the United States government too strong, too weak, or just about right? Support 

your opinion with examples from recent history. 

Direct students to answer the question in writing. Then, have them share their answers with each other in pairs 

and, finally, with the whole class. 

2. Have students access a copy of the text of the United States Constitution to construct a chart that briefly 

defines the focus of each article. 

3. For each identified weakness in the Articles of Confederation listed below, have students identify the article, 

section, and clause in the Constitution that addressed the weakness. 

Å Provided for a weak national government; allowed states to retain most powers 

Å Provided for no executive or judicial branches of government, but only a legislature 

Å Gave Congress no power to tax or regulate commerce among the states 

Å Provided for no common currency 

Å Gave each state one vote regardless of size 

Å Required 9 of the 13 states to approve legislation for it to take effect 

Å Required a unanimous vote by all states to amend the Articles 

Teacher Key  

Å Weak national government; states retained most powers: solved by Article I, Section 8, elastic clause 

Å No executive or judicial branches of government: solved by Articles II and III 

Å No power to tax or regulate commerce among the states: solved by Article I, Section 8 

Å Provided for no common currency: solved by Article I, Section 8 

Å Gave each state one vote regardless of size: solved by Article I, Sections 2 and 3 

Å Required 9 of the 13 states to approve legislation: solved by Article I, Section 7 

Å Required a unanimous vote by all states to amend the Articles: solved by Article V 

Specific Option s for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use digital versions of the assigned content to complete activities. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students use a digital version of the Constitution. 

 

Multisensory 

Å Have students color-code each Article of the Constitution. 

Å Have students complete a poster outlining the main points.  

 

http://www.besthistorysites.net/USHistory_Constitution.shtml
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Community Connections 

Å Invite a representative from law enforcement or the government to discuss weaknesses in the Constitution. 

Å Have students take a virtual tour of the Web sites listed in the activities.  

 

Small Group Learning  

Å Have small groups research and construct charts that define the main objective of assigned Articles. Have 

groups present their findings to the class.   

 

Vocabulary 

Å Have students complete word maps or use mnemonics for terminology found in the Constitution. 

Å Have students contribute new vocabulary to a classroom word wall. 

Å Have students add new or unfamiliar words to their vocabulary journals.  

 

Student Organization of Content 

Å Have students use graphic organizers to maintain session content. 

Å Have students complete a matching game, using the Teacher Key.  
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Session 6: George Washington and James Madison  __________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and analyze text for content. 

Å Students should be able to make connections between past and present. 

Å Students should be able to compare and contrast. 

Materials  

Å Textbook or other instructional resources 

Instructional Activities  

1. Display the following questions: 

What do you think of when you think of George Washington? 

What do you think of when you think of James Madison? 

Direct students to answer the questions in writing. Then, have them share their answers with each other in 

pairs and, finally, with the whole class. Most students will have a number of responses for George 

Washington but few for James Madison. This can be a part of the discussionði.e., why one of these men is so 

much better known than the other. 

2. Instruct students to use the textbook or other instructional resources to research information about these two 

men. If time and resources permit, have students use Internet resources or the school library to do additional 

research. 

3. Divide students into groups, and have each group use the information the members gathered to make a poster 

that illustrates key events in each manôs life. The poster will be graded on the basis of accuracy, 

completeness, neatness, and creativity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students use digital slide show software to complete a presentation on the project. 

 

Multisensory 

Å Have students use images when answering the questions. 

Å Have students complete timelines of Washingtonôs and Madisonôs lives. 

Å Have students create caricatures of Washington and Madison. 

 

Community Connections 

Å Have students view and discuss videos and Web sites about Washington and Madison. 

 

Vocabulary 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

Å Have students contribute new vocabulary to a classroom word wall. 

Å Have students add new or unfamiliar words to their vocabulary journals. 

 

Student Organization of Content 

Å Have students use organizing strategies such as brainstorming before responding to the questions. 
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Session 7: The Federalist Pap ers: Federalist No. 10 ____________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should understand the differences between reason and emotion. 

Å Students should understand the power of persuasion and persuasive writing. 

Å Students should be able to compare and contrast Federalists and Anti-Federalists. 

Materials  

Å Text of Federalist No. 10 (available at http://thomas.loc.gov/home/histdox/fed_10.html) 

Å Internet access 

Å Textbook or other instructional resources 

Instructional Activities  

1. Display the following questions: 

Can you think of a situation where your opinion on a topic has been influenced by someone else? 

Which is more effective in changing someoneôs opinionðreason or emotion? Provide examples to 

support your assessment. 

Direct students to answer the questions in writing. Then, have them share their answers with each other in 

pairs and, finally, with the whole class. Introduce the concept of propaganda during this discussion, and 

encourage students to discuss both the power and limitations of propaganda. 

2. Tell students to use the textbook or other instructional resources to find information about the process of 

ratifying the Constitution. Make sure they include information about the impact of the Federalist Papers, 

particularly Federalist No. 10. 

3. Provide students with copies of the text of Federalist 10. Divide students into groups, and assign each group 

to rewrite in contemporary English one or two paragraphs in Federalist 10. 

4. Have the groups put the main ideas of their paragraphs on large pieces of paper. Place the paragraphs in order 

in the front of the room. 

5. Lead a discussion of the main ideas in Federalist 10. 

6. Instruct students to write a paragraph on whether the original or contemporary version of Federalist 10 is 

more persuasive to them, explaining why. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students use a digital version of Federalist No. 10. 

Å Have students use an interactive whiteboard to complete Activity 4. 

 

Multisensory 

Å Have students color-code persuasive words and phrases in Federalist No. 10. 

Å Have students color-code words and phrases that are based on reason or emotion within Federalist No. 10. 

Å Have students create a cartoon depicting the main points of Federalist No. 10. 

 

Community Connections 

Å Invite a local lawyer to discuss Federalist No. 10. 

 

Small Group 

Å Have students work in cooperative groups and digitally produce main ideas of their paragraphs for display in 

Activity 4. 

http://thomas.loc.gov/home/histdox/fed_10.html
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Vocabulary 

Å Have students complete word maps or use mnemonics to remember terminology from Federalist No. 10. 

Å Have students contribute new vocabulary to a classroom word wall. 

 

Student Organization of Content 

Å Have students use graphic-organizer software or other tools to complete Activity 6. 

Å Have students use a thesaurus to complete Activity 3. 
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Session 8: Federalists vs. Anti -Federalists  _____________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to demonstrate knowledge about Federalists and anti-Federalists. 

Å Students should be able to use the Internet for research. 

Å Students should be able to compare and contrast. 

Materials  

Å Textbook or other instructional resources 

Å Internet access 

Å Attachment C: Federalists vs. Anti-Federalists 

Å Attachment D: Federalists vs. Anti-FederalistsðKey 

Instructional Activities  

1. Distribute copies of Attachment C, and have students complete it. Allow them to use notes, the textbook or 

other instructional resources, and/or the Internet to locate the necessary information. 

2. After students are finished, display Attachment D, and direct students to correct their charts as you review 

each item. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use an interactive whiteboard to display Attachments C and D for discussion. 

Å Have students use word-prediction software with a digital version of Attachment C. 

 

Multisensory 

Å Have students gather images to complete Attachment C. 

Å Have students role-play a debate between Federalists and Anti-Federalists. 

 

Community Connections 

Å Have students research Web sites that feature the Virginia leaders. 

 

Small Group Learning  

Å Have small groups assume the perspective of Federalists or Anti-Federalists when completing Attachment C.  

 

Vocabulary 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

Å Have students contribute new vocabulary to a classroom word wall. 

 

Student Organization of Content 

Å Have students use graphic organizers to categorize the information from the session. 

Å Have students use note-taking strategies while conducting research. 

Å Have students use a list of key vocabulary when completing Attachment C.  
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Session 9: Religious Freedom  ________________________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and analyze text for content. 

Å Students should be able to make connections between past and present. 

Å Students should be able to compare and contrast the Virginia Statute of Religious Freedom, the Virginia Bill 

of Rights, and the First Amendment to the United States Constitution. 

Materials  

Å Texts of the Virginia Statute of Religious Freedom, the Virginia Bill of Rights, and the First Amendment to 

the United States Constitution 

Å Internet access 

Instructional Activities  

1. Display the following questions: 

How important is religious freedom to the United States? Can you think of an example of how 

religious freedom is threatened in America today? 

Direct students to answer the questions in writing. Then, have them share their answers with each other in 

pairs and, finally, with the whole class. 

2. Provide students with copies of the texts of the Virginia Statute of Religious Freedom, the 16th article of the 

Virginia Bill of Rights, and the First Amendment to the Constitution of the United States. Guide them in 

reading and understanding the Virginia Statute of Religious Freedom. 

3. Place students in small groups, and have each group complete a three-column chart listing the important 

elements of each document. When the groups have finished their work, construct and display a summary 

chart, using the input from all the groups. 

4. Assign students to write an essay comparing and contrasting these three documents. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students use an interactive whiteboard to display and interact with the three texts. 

Å Have students use word-prediction software to complete their activities. 

 

Multisensory 

Å Have students create a timeline of events related to religious freedom in the United States. 

Å Have students correlate images to events. 

 

Community Connections 

Å Have students research Web sites and videos that feature the First Amendment and the Virginia Statue of 

Religious Freedom. 

 

Small Group Learning  

Å Have small groups debate the issue of religion in schools. 

Å Have three groups, each assigned to research one of the three texts, complete Activity 3 and share their 

findings with the group. 

 

Vocabulary 

Å Have students complete word maps or use mnemonics to review key vocabulary found in the Virginia Statute 

of Religious Freedom. 
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Å Have students contribute vocabulary to a classroom word wall. 

 

Student Organization of Content 

Å Have students use graphic organizers to categorize the information in the session. 

Å Have students create a poster or a cartoon rather than writing the essay in Activity 4. 
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Session 10: The Bill of Rights: Amendments 1 and 4  ____________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should understand rights and responsibilities. 

Å Students should be able to make connections between past and present. 

Å Students should be able to compare and contrast the amendments to rank their importance. 

Materials  

Å Text of the Bill of Rights 

Å Internet access 

Instructional Activities  

1. Display the following: 

Americans are very aware of the rights they have as citizens. Which of our rights is most important, 

in your opinion? Why? 

Direct students to answer the questions in writing. Then, have them share their answers with each other in 

pairs and, finally, with the whole class. 

2. Provide students with a copy of the Bill of Rights, and tell them that they will be examining Amendments 1 

and 4. 

3. Place students in small groups, and ask students to discuss these amendments within their groups. Students 

should be prepared to answer the following questions in a general discussion later in the class period: 

Å Which rights are protected by each amendment? 

Å What is an example of a way in which each right could be violated? 

Å Is it ever permissible to violate any of these rights? 

4. After students have finished their group work, conduct a general discussion in which they share the results of 

their group discussions. 

5. Tell students to select one of these rights and write a paragraph describing ways that American society would 

be different if this right were not guaranteed by the Constitution. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students use word-prediction software to complete their activities. 

Å Have students use digital slide show software to present their notes. 

Å Have students use an interactive whiteboard to display and interact with the Bill of Rights. 

 

Multisensory 

Å Have students use graphics and photos with their writing. 

Å Have students create a poster or presentation of the Bill of Rights. 

Å Have students role-play a scenario that shows what would happen if a certain right were violated. 

 

Community Connections 

Å Invite a school resource officer to discuss student rights.  

 

Small Group Learning  

Å Have students work in cooperative learning groups to complete all activities. 

Å Have groups choose a presentation mode for their group (e.g., skit, poster, digital presentation). 
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Vocabulary 

Å Have students complete word maps or use mnemonics to review the terminology in the Bill of Rights. 

Å Have students correlate vocabulary to synonyms or antonyms in a thesaurus. 

Å Have students contribute new vocabulary to a classroom word wall. 

 

Student Organization of Content 

Å Have students use graphic organizers to categorize the information in the session. 

Å Have students use a template with 10 blocks to create a pictorial representation of the Bill of Rights. 
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Session 11: The Bill of Rights: Amendments 5, 6, and 8  _________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should understand rights and responsibilities. 

Å Students should be able to make connections between past and present. 

Å Students should be able to compare and contrast the Amendments and rank their importance. 

Materials  

Å Text of the Bill of Rights 

Å Internet access 

Instructional Activities  

1. Display the following: 

On television crime shows, police often ñread rightsò to someone they are arresting. Can you 

remember and write down the words that are used? To help you out, the phrase begins: ñYou have 

the right to remainéò 

Direct students to answer the question in writing. Then, have several volunteers read aloud what they wrote, 

and correct as necessary, displaying the full statement. Lead a general discussion about why these rights are 

read to persons upon arrest. Ask students why they think people need to be told their rights in a situation like 

this. 

2. Divide students into groups to examine the rights guaranteed in Amendments 5, 6, and 8. As groups examine 

the amendments, have them take notes on the rights that are protected in each amendment, the consequences 

of a violation of these rights, and whether there is ever a justification for violating these rights. Ask whether 

there are parts of the amendments that do not seem to agree with the rest. 

3. If time and resources permit, have students do research on the application of these rights in the wake of the 

September 11, 2001, attacks. Tell them to be prepared to write on the question of whether a national crisis 

might justify suspending these rights. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use digital graphic organizers to categorize their notes and research. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students use word-prediction software to complete their activities. 

Å Have students use an interactive whiteboard to display and interact with the Bill of Rights. 

Å Have students conduct research by using online dictionaries and encyclopedias.  

 

Multisensory 

Å Have students role-play a scenario showing the violation of one of these rights. 

Å Have students create an illustrated diagram for each amendment. 

 

Community Connections 

Å Invite a school resource officer to discuss student rights. 

 

Small Group Learning  

Å Have cooperative learning groups report on the rights provided through the amendments, using digital 

presentation tools, skits, or posters. 

 

Vocabulary 

Å Have students complete word maps or use mnemonics for key terminology in the Bill of Rights. 

Å Have students contribute new vocabulary to a classroom word wall. 
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Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 

Å Have students follow a fill-in-the-blanks template to review vocabulary from Activity 1.  
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Session 12: John Marshall and Supreme Court  Cases  _________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and analyze text for content. 

Å Students should understand rights and responsibilities. 

Å Students should be able to make connections between past and present. 

Å Students should be able to compare and contrast information. 

Materials  

Å Internet access 

Å Readings on Marbury vs. Madison and McCulloch vs. Maryland 

Instructional Activities  

1. Display the following questions: 

Do you think it is a good idea or a bad idea that the Supreme Court has the power to declare acts of 

Congress unconstitutional? Why, or why not? 

Direct students to answer the questions in writing. Then, have them share their answers with each other in 

pairs and, finally, with the whole class. 

2. Divide the class into groups, and instruct each group to develop a chronology of events in the two Supreme 

Court cases Marbury v. Madison and McCulloch v. Maryland. Several groups will work on each case. 

3. After the groups have finished their work, have one of the Marbury groups put its chronology on the board. 

Then, ask the other groups that worked on Marbury to add or restate anything they think is important to an 

overall understanding of the case. Instruct all students to write down the final chronology about this case. 

4. Repeat this process with the McCulloch v. Maryland groups. 

5. Discuss the important precedent set by each of these cases (Marburyðjudicial review; McCullochðimplied 

powers through the ñelastic clauseò). Encourage students to discuss how the judiciary can be manipulated for 

political ends. Lead them to see that an example of this may be President John Adamsôs midnight 

appointments. 

6. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students use word-prediction software to complete their activities. 

Å Have students use an interactive whiteboard to display and interact with the content. 

 

Multisensory 

Å Have students create a timeline of the events for their case. 

Å Have students create or use pictures, graphics, or cartoons to describe the case.  

 

Community Connections 

Å Have students view and discuss Web sites or videos on the Supreme Court.  

Å Arrange for students to visit the Supreme Court of Virginia or explore its Web site.  

Å Have students research and discuss John Marshall. 

 

Small Group Learning  

Å Have small groups follow and complete missing information within a digital template of the chronology of 

events. 
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Vocabulary 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

Å Have students contribute new vocabulary to a classroom word wall. 

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 
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Session 13: Assessment  _____________________________________________________________ 

Materials  

Å Attachment E: Sample Assessment Items 

Instructional Activitie s 

1. Distribute copies of Attachment E, and have students complete the assessment. 
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Attachment A: òWindow Notes ó on Compromises in the Constitution __________________ 

 

Land Ordinance of 1785 Shaysô Rebellion 

Northwest Ordinance of 1787 Questions 
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Attachment B: Compromises  in the Constitution  ______________________________________ 

 

Issue One Point of View Second Point of View Compromise 

 

Representation 

   

 

Counting of 

Slaves 
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Attachment C: Federalist s vs. Anti -Federalist s ________________________________________ 

 

 Federalists Anti -Federalists 

Beliefs   

Virginia leaders in 1787   

View on ratifying the 

Constitution of the 

United States 

  

Contemporary era   
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Attachment D : Federalist s vs. Anti -Federalist sñKey ___________________________________ 

 

 Federalists Anti -Federalists 

Beliefs 

Advocated strong central government 

 

Believed government should promote 

economic development 

 

Believed government should promote 

public improvements 

Feared an overly powerful central 

government would destroy the rights of 

individuals and prerogatives of the 

states 

Virginia leaders in 1787 

Virginia Federalists: 

George Washington 

James Madison 

Virginia Anti-Federalists: 

Patrick Henry 

George Mason 

View on ratifying the 

Constitution of the 

United States 

Favored ratifying the Constitution with 

no changes; considered a Bill of Rights 

unnecessary 

Opposed ratifying the Constitution 

unless individual rights were protected; 

considered a Bill of Rights necessary 

Contemporary era 

Today, those who see the primary role 

of the federal government as solving 

national problems are heirs to the ideas 

of the Federalists. 

Today, more conservative thinkers echo 

the original concerns, favor smaller and 

champion liberty, individual initiative, 

and free markets. 

 



ORGANIZING TOPIC: The Constitution of the Unit ed States  

History and Social Science Standards of Learning Enhanced Scope and Sequence: Virginia and United States History 105 

Attachment E : Sample Assessment Items  ____________________________________________ 

Asterisk (*) indicates correct answer. 

1. The Articles of Confederation was unsuccessful as 

a government system because it established 

A a common currency. 

B a balance of power between national and state 

governments. 

C a weak national government.* 

D state representation in the national legislature by 

size of population. 

2. The Three-Fifths Compromise was established to 

A satisfy the concern of New England states. 

B ensure representation for Western territories. 

C allow for representation of new immigrants. 

D address the concern of Southern states.* 

3. The author of the Bill of Rights and the ñVirginia 

Planò proposing a federal government with three 

branches was 

A Thomas Jefferson. 

B George Washington. 

C James Madison.* 

D Patrick Henry. 

4. The concepts used when drafting the Bill of Rights 

were derived from which documents? 

A Virginia Declaration of Rights and Virginia 

Statute of Religious Freedom* 

B Magna Carta and Mayflower Compact 

C Declaration of Independence and Common Sense 

D Articles of Confederation and Proclamation of 

1763 

5. Which group opposed the Bill of Rights because it 

was believed the Constitution adequately protected 

basic rights? 

A Patriots 

B Anti-Federalists 

C Loyalist 

D Federalists* 

 

6. The Supreme Court case of Marbury v. Madison is 

significant because it 

A prohibited states from taxing the federal 

government. 

B permitted annexation of the Louisiana Territory. 

C authorized the Monroe Doctrine. 

D established the power of the courts to declare laws 

unconstitutional.* 

7. What was the primary concern of the Anti-

Federalists? 

A A strong national government would take away 

power from the states.* 

B Large states would have all the power in 

Congress. 

C The Bill of Rights hampered the efficient 

operation of government. 

D The Three-Fifths Compromise and slavery 

8. The Bill of Rights can BEST be described as 

A a written guarantee of individual rights.* 

B a list of powers held by state governments. 

C freedom from unreasonable taxes. 

D a description of the system of checks and 

balances. 

9. In a federal system of government, 

A the national government has all of the power. 

B state governments are supreme. 

C states have power based on their size. 

D power is shared between the state and national 

levels of government.* 

10. In the government provided by the Articles of 

Confederation, states had 

A no power to vote in the legislative branch. 

B voting power based on admission to the Union. 

C votes based on the size of their population. 

D one vote regardless of size.* 
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ORGANIZING TOPIC 

Events in the United States from 1790  to 1850  

Standard(s) of Learning  _____________________________________________________________ 

VUS.6 The student will demonstrate knowledge of the major events from the last decade of the eighteenth 

century through the first half of the nineteenth century by 

a) explaining the principles and issues that prompted Thomas Jefferson to organize the first opposition 

political party; 

b) identifying the economic, political, and geographic factors that led to territorial expansion and its 

impact on the American Indians; 

c) examining the reasons why James Madison asked Congress to declare war on Great Britain in 1812 

and how this divided the nation; 

d) relating the changing character of American political life in ñthe age of the common manò 

(Jacksonian Era) to increasing popular participation in state and national politics; 

e) describing the cultural, economic, and political issues that divided the nation, including tariffs, 

slavery, the abolitionist and womenôs suffrage movements, and the role of the states in the Union. 

Essential Understandings, Knowledge, and Skills  ______________________________________ 
Correlation to  

Instructional Materials  

Skills (to be incorporated into instruction throughout the academic year)  

Identify, analyze, and interpret primary and secondary source documents, records, and 

data to increase understanding of events and life in the United States.  _________________  

Formulate historical questions and defend findings, based on inquiry and interpretation.  _________________  

Develop perspectives of time and place.  _________________  

Apply geographic skills and reference sources to understand how relationships between 

humans and their environment have changed over time.  _________________  

Interpret the significance of excerpts from famous speeches and other documents.  _________________  

Con tent  

Summarize the different views of economic and foreign policy issues that led to the 

development of the first American political parties.  _________________  

Å Controversy over the Federalistsô support for the Bank of the United States, the Jay 

Treaty, and the undeclared war on France contributed to the emergence of an 

organized opposition party, the Democratic-Republicans, led by Thomas Jefferson 

and James Madison.  _________________  

Å The presidential election of 1800, won by Thomas Jefferson, was the first American 

presidential election in which power was peacefully transferred from one political 

party to another.  _________________  

Å The Federalists, led by John Adams and Alexander Hamilton, typically believed in a 

strong national government and commercial economy. They were supported by 

bankers and business interests in the Northeast.  _________________  

Å The Democratic-Republicans believed in a weak national government and an 

agricultural economy. They were supported by farmers, artisans, and frontier settlers 

in the South.  _________________  

Explain that economic and strategic interests, supported by popular beliefs, led to 

territorial expansion to the Pacific Ocean.  _________________  
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Explain that the new American republic prior to the Civil War experienced dramatic 

territorial expansion, immigration, economic growth, and industrialization. Americans, 

stirred by their hunger for land and the ideology of ñManifest Destiny,ò flocked to new 

frontiers.  _________________  

Describe the conflict between American settlers and Indian nations in the Southeast and 

the old Northwest that resulted in the forced relocation of many Indians to reservations.  _________________  

Summarize the expansion resulting from the Louisiana Purchase and War of 1812, using 

the following information: 

Å Thomas Jefferson, as president in 1803, purchased the huge Louisiana Territory from 

France, which doubled the size of the United States overnight. He authorized the 

Lewis and Clark expedition to explore the new territories that lay west of the 

Mississippi River. Sacajawea, an American Indian woman, served as their guide and 

translator.  _________________  

Å The American victory over the British in the War of 1812 produced an American 

claim to the Oregon Territory and increased migration of American settlers into 

Florida, which was later acquired by treaty from Spain.  _________________  

Å The Monroe Doctrine (1823) stated the following: 

Ǔ The American continents should not be considered for future colonization by any 

European powers.  _________________  

Ǔ Nations in the Western Hemisphere were inherently different from those of 

Europeði.e., they were republics by nature rather than monarchies.  _________________  

Ǔ The United States would regard as a threat to her own peace and safety any 

attempt by a European power to impose its system on any independent state in 

the Western Hemisphere.  _________________  

Ǔ The United States would not interfere in European affairs.  _________________  

Summarize the westward movement and economic development from the last decade of 

the eighteenth century through the first half of the nineteenth century, using the following 

information: 

Å American settlers streamed westward from the coastal states into the Midwest, 

Southwest, and Texas, seeking economic opportunity in the form of land to own and 

farm.  _________________  

Å The growth of railroads and canals helped the growth of an industrial economy and 

supported the westward movement of settlers.  _________________  

Å Eli Whitneyôs invention of the cotton gin led to the spread of the slavery-based 

ñcotton kingdomò in the Deep South.  _________________  

Å American migration into Texas led to an armed revolt against Mexican rule and a 

famous battle at the Alamo, in which a band of Texans fought to the last man against 

a vastly superior force. The Texansô eventual victory over Mexican forces 

subsequently brought Texas into the United States.  _________________  

Å The American victory in the Mexican War during the 1840s led to the acquisition of 

an enormous territory that included the present-day states of California, Nevada, 

Utah, Arizona, and parts of Colorado and New Mexico.  _________________  

Describe the impact of westward expansion on the American Indians, using the following 

information: 

Å The belief that it was Americaôs ñManifest Destinyò to stretch from the Atlantic to 

the Pacific provided political support for territorial expansion.  _________________  

Å During this period of westward migration, American Indians were repeatedly 

defeated in violent conflicts with settlers and soldiers and forcibly removed from 

their ancestral homelands. They were either forced to march far away from their 

homes (the ñTrail of Tears,ò when several tribes were relocated from Atlantic Coastal 

states to Oklahoma) or confined to reservations.  _________________   

Explain that regional self-interests led to a divided nation at war against the British.  _________________  
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Explain that British interference with American shipping and western expansionism 

fueled the call for a declaration of war.  _________________  

Explain that Federalists opposed Madisonôs war resolution, talked of secession, and 

proposed constitutional amendments, which were not acted upon.  _________________  

Explain that an extension of the franchise, westward expansion, and the rise of sectional 

interests prompted increased participation in state and national politics.  _________________  

Explain that the changing character of American political life in ñthe age of the common 

manò (Jacksonian Era) was characterized by 

Å heightened emphasis on equality in the political process for adult white males  _________________  

Å the rise of interest group politics and sectional issues  _________________  

Å a changing style of campaigning  _________________  

Å increased voter participation.  _________________  

Explain that Andrew Jackson personified the ñdemocratic spiritò of the age by 

challenging the economic elite and rewarding campaign supporters with public office 

(Spoils System).  _________________  

Explain that the Federalist Party disappeared, and new political parties, the Whigs and 

Know-Nothings, were organized in opposition to the Democratic Party.  _________________  

Explain that the nation struggled to resolve sectional issues, producing a series of crises 

and compromises during the first half of the nineteenth century.  _________________  

Explain that during the first half of the nineteenth century, these crises took place over 

the admission of new states into the Union during the decades before the Civil War. The 

issue was whether the number of ñfree statesò and ñslave statesò would remain balanced, 

thus affecting the distribution power in the Congress.  _________________  

Summarize sectional tensions caused by competing economic interests, including the 

following: 

Å The industrial North favored high protective tariffs to protect Northern manufactured 

goods from foreign competition.  _________________  

Å The agricultural South opposed high tariffs that made the price of imports more 

expensive.  _________________  

Summarize sectional tensions caused by westward expansion, including the following: 

Å As new states entered the Union, compromises were reached that maintained the 

balance of power in Congress between ñfreeò and ñslaveò states.  _________________  

Ǔ The Missouri Compromise (1820) drew an east-west line through the Louisiana 

Purchase, with slavery prohibited above the line and allowed below, except that 

slavery was allowed in Missouri, north of the line.  _________________  

Ǔ In the Compromise of 1850, California entered as a free state, while the new 

Southwestern territories acquired from Mexico would decide on their own.  _________________  

Ǔ The Kansas-Nebraska Act of 1854 repealed the Missouri Compromise line, 

giving people in Kansas and Nebraska the choice whether to allow slavery in 

their states or not (ñpopular sovereigntyò). This law produced bloody fighting in 

Kansas as proslavery and antislavery forces battled each other. It also led to the 

birth of the Republican Party that same year to oppose the spread of slavery.  _________________  

Summarize sectional tensions caused by debates over the nature of the Union, including 

the following: 

Å South Carolinians argued that sovereign states could nullify the Tariff of 1832 and 

other acts of Congress. A union that allowed state governments to invalidate acts of 

the national legislature could be dissolved by states seceding from the Union in 

defense of slavery (Nullification Crisis).  _________________  

Å President Jackson threatened to send federal troops to collect the tariff revenues.  _________________  
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Summarize sectional tensions caused by the institution of slavery, including the 

following: 

Å Slave revolts in Virginia, led by Nat Turner and Gabriel Prosser, fed white 

Southernersô fears about slave rebellions and led to harsh laws in the South against 

fugitive slaves. Southerners who favored abolition were intimidated into silence.  _________________  

Å Northerners, led by William Lloyd Garrison, publisher of The Liberator, increasingly 

viewed the institution of slavery as a violation of Christian principles and argued for 

its abolition. Southerners grew alarmed by the growing force of the Northern 

response to the abolitionists.  _________________  

Å Fugitive slave events pitted Southern slave owners against outraged Northerners who 

opposed returning escaped slaves to bondage.  _________________  

Summarize the womenôs suffrage movement, including the following: 

Å At the same time the abolitionist movement grew, another reform movement took 

rootðthe movement to give equal rights to women.  _________________  

Å Seneca Falls Declaration  _________________  

Å Roles of Elizabeth Cady Stanton and Susan B. Anthony, who became involved in the 

womenôs suffrage movement before the Civil War and continued with the movement 

after the war  _________________  
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Sample Resources  __________________________________________________________________ 

Below is an annotated list of Internet resources for this organizing topic. Copyright restrictions may exist for the 

material on some Web sites. Please note and abide by any such restrictions. 

Center for Civic Education. http://www.civiced.org. This site provides access to information on civic education in 

order to promote an enlightened and responsible citizenry. 

Documents of American History. Virginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/standards_docs/history_socialscience/resources/documents_america

n_history.pdf. This site offers an 88-page VDOE publication containing important American history 

documents and tips for classroom teaching of their contents. 

Election of 1800. Colonial Williamsburg Foundation, 2009. 

http://www.history.org/History/teaching/enewsletter/volume7/oct08/teachstrategy.cfm. This site provides 

activities and handouts on the Election of 1800. 

Finseth, Ian. ñThe Rise and Fall of Alexander Hamilton.ò American Studies at the University of Virginia, 

http://xroads.virginia.edu/~CAP/ham/hamilton.html. This paper outlines the career of this founding father. 

NCHE: National Council for History Education. http://www.history.org/nche/. This site provides history teachers 

with helpful information and links to valuable sites. 

Outline Maps: Education Place. Houghton Mifflin Harcourt Company. http://www.eduplace.com/ss/maps/. This 

site provides outline maps that may be printed and used in the classroom. 

ñThe Six National Flags of Texas.ò http://www.lsjunction.com/facts/6flags.htm. This site gives the history of 

Texas as shown by the six national flags that have flown over it since 1519. 

ñVirginia Standards of Learning Assessments Test Blueprint: Virginia and United States History: 2008 History 

and Social Science Standards of Learning.ò Vi rginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ush

ist.pdf. This site provides assessment information for the course in Virginia and United States History. 

ñVirginia Standards of Learning Spring 2007 Released Test: End of Course Virginia and United States History.ò 

Virginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushist.pdf. This site provides the 

latest released SOL test for the Virginia and United States History course. 

 

 

http://www.civiced.org/
http://www.doe.virginia.gov/testing/sol/standards_docs/history_socialscience/resources/documents_american_history.pdf
http://www.doe.virginia.gov/testing/sol/standards_docs/history_socialscience/resources/documents_american_history.pdf
http://www.history.org/History/teaching/enewsletter/volume7/oct08/teachstrategy.cfm
http://xroads.virginia.edu/~CAP/ham/hamilton.html
http://www.history.org/nche/
http://www.eduplace.com/ss/maps/
http://www.lsjunction.com/facts/6flags.htm
http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ushist.pdf
http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ushist.pdf
http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushist.pdf
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Session 1: The Political Ideas of Hamilton and Jefferso n _______________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should understand the concept of political parties and the current party system. 

Å Students should be able to state an opinion and support their view. 

Å Students should be able to compare and contrast the ideas of Alexander Hamilton and Thomas Jefferson. 

Materials  

Å Attachment A: Notes on Alexander Hamilton and Thomas Jefferson 

Å Attachment B: Notes on Alexander Hamilton and Thomas JeffersonðKey 

Instructional Activities  

1. Display the following: 

Are political parties good or bad for democracy? Support your opinion with examples you can 

recall from recent campaigns or elections. 

Provide students with quotations from Jefferson, Washington, and others on the dangers of political parties. 

Direct students to answer the question in writing. Then, have them share their answers with each other in pairs 

and, finally, with the whole class. 

2. Distribute copies of Attachment A, and have students complete it. Allow them to use notes, the textbook or 

other instructional resources, and/or the Internet to locate the necessary information about Hamiltonôs and 

Jeffersonôs differing views, which provided the basis for the two political parties that emerged in the 1790s. 

3. After students are finished, display Attachment B, and direct students to correct their charts as necessary as 

you review each item. 

4. Conclude by leading a class discussion about these two early political parties. Ask students which point of 

view seems to have continued up to today. (NOTE: Students should conclude that Hamiltonôs view of 

America is more consistent with the way American society has evolved. This might lead you to ask students 

to speculate about why we know so much more about Jefferson than we know about Hamilton.) 

Specific Options for Differentia ting This Lesson 

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use digital graphic organizers to categorize information. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students follow a template to complete Attachment A. 

 

Multisensory 

Å Have students role-play as Hamilton or Jefferson.  

Å Have students use sticky notes and highlighters to complete Attachment A. 

 

Community Connections 

Å Invite speakers from different political parties to discuss the party system. 

 

Small Group Learning  

Å Have small groups complete Attachment A. 

Å Have groups interview one member who role-plays as Jefferson, and then write an article, quoting from the 

interview.  
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Vocabulary 

Å Have students highlight or list words from their reading and research that are expressions from a different 

time period. 

Å Have students compile a glossary of historical expressions.  

  

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 

Å Have students sort the statements from Attachment B into appropriate categories. 
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Session 2: Emergence of Political Parties and  the Election of 1800  _____________________ 

Prerequis ite Understanding/Knowledge/Skills  

Å Students should be familiar with the concepts of political parties and the electoral college. 

Å Students should be familiar with the original 13 colonies. 

Materials  

Å ñThe Election of 1800ò activity from the Colonial Williamsburg Foundation Web site, 

http://www.history.org/History/teaching/enewsletter/volume7/oct08/teachstrategy.cfm 

Å ñStudent Handout: Electoral College Map Activityò from the same Web site  

Instructional Activities  

1. Distribute copies of the ñThe Election of 1800ò activity and the ñStudent Handout: Electoral College Map 

Activityò outline map available at the Web site listed above. 

2. Have students complete the Main Activity, using the outline map. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use an interactive whiteboard to display and interact with the content. 

Å Have students create digital charts from data represented in a different format (e.g., pie chart, bar graph, 

scatter plot). 

 

Multisensory 

Å Have students create political cartoons for the presidential campaign of 1800 featuring caricatures of John 

Adams, Thomas Jefferson, Alexander Hamilton, or Aaron Burr. 

 

Community Connections 

Å Have students examine an electoral college map from a recent presidential election and compare the voting 

patterns to previous elections. 

Å Have students identify a candidateôs ñPlan for Running the Government,ò and ask students to decide how they 
would vote. 

Å Have students compare the Federalist and Democratic-Republican parties to the current political parties. Use 

the table in Activity 3 to complete.  

 

Small Group Learning  

Å Have small groups develop answers to essay question 5. Then have them create campaign advertisements that 

encourage people to vote. 

 

Vocabulary 

Å Have students create a word wall to include the following key vocabulary: electoral college, political party, 

Democratic-Republican, Federalist. 

 

Student Organization of Content 

Å Have students choose a candidate and prepare a one-minute political campaign message on the candidateôs 

behalf.  

Å Have students correlate individual cards (each containing one idea, principle, belief, or value) according to the 

beliefs of candidates from different parties.   

http://www.history.org/History/teaching/enewsletter/volume7/oct08/teachstrategy.cfm
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Session 3: The Louisiana Purchase  ___________________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and analyze text for content. 

Å Students should have a basic understanding of U.S. geography. 

Materials  

Å Outline map of the United States 

Å Textbook or other instructional resources 

Instructional Activities  

1. Display the following: 

Between 1776 and 1850, the United States expanded from 13 colonies hugging the eastern seaboard 

to a continental nation extending from ñsea to shining sea.ò Why was America so eager to expand 

during this time period? 

Direct students to answer the question in writing. Then, have them share their answers with each other in pairs 

and, finally, with the whole class. 

2. Have students use the textbook or other instructional resources to answer the following questions: 

Å Who owned Louisiana in the 1790s? (Spain) 

Å How did France gain possession of Louisiana? (by a treaty with Spain) 

Å Why did Napoleon want to sell Louisiana? (France needed money as war in Europe resumed. After the 

slave revolt in Haiti in 1798, France no longer needed the land in Louisiana to grow food to feed the 

people in Haiti.) 

Å Who negotiated the treaty with France? (James Monroe and Robert Livingston) 

Å What did Jefferson initially want to buy? (the port of New Orleans) 

Å How much did the United States pay for Louisiana? ($15 millionðabout twice the annual federal budget 

at that time) 

Å What concerns, if any, did Jefferson have about the purchase? (He was concerned about the 

constitutionality of the purchase.) 

Å What was the long-term significance of the purchase? (It secured the Mississippi River, avoided conflicts 

with France, furthered eventual alliance with Great Britain, strengthened the federal government, and 

established a precedent for land purchases.) 

3. Distribute copies of the outline map of the United States. Instruct students to use the textbook or other 

instructional resources to label the map to reflect the growth of the United States through the purchase of 

Louisiana in 1803. 

4. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students research and acquire images of a map of the Louisiana Purchase and the 13 original colonies. 

Å Have students research and acquire archived images of letters and documents during the period of the 

negotiation and purchase of the territory. 

Å Have students use text-to-speech software to supplement their assigned reading and research.   

Å Have students follow a template to complete the activities. 

 

Multisensory 

Å Have students complete Activity 2, using highlighters and notes. 

Å Have students create a list of known information about the Louisiana Territory when it was purchased. Have 

them answer the following: What questions would people living in the eastern colonies have about the land 

that was purchased? What were the biggest challenges faced in the exploration of the area?   
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Community Connections 

Å Have students research the current annual federal budget and from it, have them calculate the present cost of 

the Louisiana Purchase (based on the fact that the Louisiana Purchase cost twice the federal budget of 1803).  

 

Small Group Learning  

Å Have students work in pairs to complete Activity 2. 

 

Vocabulary 

Å Have students add the following words and phrases to their vocabulary journals: alliance, continental, 

constitutionality, strict construction of the Constitution.  

 

Student Organization of Content 

Å Have students follow a template to complete the activities.  

Å Have students create a KWHL chart (What do I know; What do I want to know; How will I find the 

information; What did I learn) to review the session. 

Å Have students take notes from important facts in Activity 2 by highlighting, drawing, and creating personal 

reminders that connect them to the information. 
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Session 4: The Lewis and Clark Expedition  ____________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and analyze text for content. 

Å Students should have a basic understanding of U.S. geography. 

Å Students should have a basic understanding of the Louisiana Purchase. 

Materials  

Å Map of the Lewis and Clark expedition 

Instructional Activities  

1. Display the following: 

Who were more courageousðthe astronauts who went to the moon or the members of the Lewis 

and Clark expedition? Explain your  answer. 

Direct students to answer the question in writing. Then, have them share their answers with each other in pairs 

and, finally, with the whole class. 

2. Display a map of the Lewis and Clark expedition, and instruct students to use the key on the map as well as 

other resources to answer the following questions: 

Å How many miles did Lewis and Clark travel on their journey west from St. Louis? (approximately 8,000 

miles) 

Å How many current and future states did they travel through on their trip? (9: Missouri, Iowa, Nebraska, 

South Dakota, North Dakota, Minnesota, Idaho, Oregon, and Washington) 

Å What rivers did they use to make their trip? (Missouri, Snake, Columbia, and Yellowstone) 

Å What mountain ranges did they cross? (the Rocky Mountains [Bitterroot Range] and the Cascade 

Mountains) 

Å What did they hope to find as a result of this journey? (a water route to the Pacific) Were they successful? 

(No) 

Å Lewis and Clark discovered many natural resources on this trip. How did these discoveries shape the 

future development of the United States? (Farmland on the Great Plains led to the economic development 

of this region and stimulated emigration from Europe. Gold in the Black Hills of South Dakota led to a 

gold rush and the movement of Indians onto reservations in the 1870s. Silver in the Rockies led to the 

ñfree silverò movement of the populists.) 

3. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students conduct online research, including using encyclopedias or wikis, on the Lewis and Clark 

expedition.  

Å Have students trace the route of the Corps of Discovery online. 

Å Have students use word processors to complete the writing activities. 

Å Have students use digital graphic organizers to categorize information. 

Å Have students follow a template to complete the text. 

 

Multisensory 

Å Have students use mapping software to follow the route of the expedition. 

Å Have students view and discuss a video on the history of the Lewis and Clark expedition.  

Å Have students research ñUndaunted Courage,ò by Stephen Ambrose. 

 

Community Connections 

Å Have groups test their current knowledge about Lewis and Clark against what they knew before the session. 
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Small Group Learning  

Å Have students determine a route across North America before studying the actual route. 

Å Have small groups research the purposes and objectives of the expedition and evaluate the success of the 

expedition. 

Å Have small groups select a different portion of the trail to research. 

 

Vocabulary 

Å Have students use the following key vocabulary: populists, free silver. 

Å Have students add new or unfamiliar words to their vocabulary journals. 

Å Have students contribute new vocabulary to a classroom word wall. 

 

Student Organization of Content 

Å Have students draw pictures as responses to the prompt and questions. 

Å Have students answer the questions in Activity 2 in the format of a travel journal during the time of the 

expedition. 

Å Have students create categories that outline the obstacles faced on the journey and brainstorm the lists 

beneath. Categories should include: landforms, bodies of water, vegetation, weather conditions, native 

inhabitants. 
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Session 5: The War of 1812 ___________________________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students are expected to understand political neutrality and the events that led to the War of 1812. 

Å Students should be able to analyze and describe the importance of the War of 1812. 

Materials  

Å Textbook or other instructional resources 

Instructional Activities  

1. Display the following: 

Have you ever had to ñprove yourselfò to someone who didnôt believe you could do something? 

How did it feel when they doubted your ability? How did it feel when you proved them wrong? 

Direct students to answer the questions in writing. Then, have them share their answers with each other in 

pairs and, finally, with the whole class. 

2. Allow students to use the textbook or other instructional resources to find out how the following items relate 

to the causes of the War of 1812: 

Å Impressments (Britain took American sailors off of American ships and forced them to serve in the 

British navy.) 

Å Freedom of the seas (The United States was being forced by both Britain and France to choose sides if the 

United States wanted to trade freely with either country.) 

Å The Embargo of 1807 (Jefferson decided to cut off all trade in order to avoid being drawn into the 

European conflict. This had a ruinous effect on the American economy.) 

Å The Barbary pirates (These privateers in the Mediterranean Sea off the coast of North Africa were also 

trying to impede American shipping.) 

Å The Napoleonic Wars (In this ongoing European struggle between Britain and France, both countries 

wanted the United States as an ally.) 

3. Ask students to consider how and why the two political partiesðthe Federalists and the Democratic-

Republicansðmight have differed in their views of the War of 1812. What impact did this have on the war? 

What impact did this have on American government and politics? 

4. After the American victory in the War of 1812, the people of the United States experienced a rise in 

nationalism (pride of national identity and self-reliance). How did the victory contribute to this feeling? 

Encourage students to discuss the impact of there being no European war for a century following the War of 

1812. Make sure they note that the United States and Great Britain became closer, even though the War of 

1812 did not resolve any of the issues that caused it. Also, have them note that the end of the Federalist Party 

led to greater calm in the country. 

Specific Options for Differentiating This Lesso n 

Technology 

Å Have students conduct online research and download online applications to explore the War of 1812. 

Å Have students view and discuss videos about the War of 1812.   

 

Multisensory 

Å Have students listen to audio of the song, ñThe Battle of New Orleans.ò Have them answer the following:   

What is the message a listener can get from the lyrics? What are the objectives of the song?   

Å Have students create and present to the class a song, newscast, or documentary on the War of 1812. 
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Community Connections 

Å Have students role-play as embedded American reporters during the War of 1812. Have them first view video 

clips from recent war correspondents reporting from a battle scene. Have them write an article to convey the 

events from the battlefield.  

Å Invite a historian to discuss the War of 1812. 

 

Small Group Learning  

Å Have cooperative learning groups discuss the causes of the War of 1812.  

Å Have small groups answer the question: Are there any current events that have led to a rise in national pride? 

 

Vocabulary 

Å Have students use the following key vocabulary: nationalism, privateers, impressments. embargo, ruinous, 

jingoism. 

Å Have students add new or unfamiliar words to their vocabulary journals. 

Å Have students contribute new vocabulary to a classroom word wall. 

 

Student Organization of Content 

Å Have students draw pictures as responses to the prompt and questions. 

Å Have students follow guided notes to complete Activity 2. 
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Session 6: Compromises on the Slavery Issue before the Civil War  _____________________ 

Prerequisite Understanding/Kno wledge/Skills  

Å Students should be able to read and analyze text for content. 

Å Students should understand the necessity of compromise. 

Å Students should be able to make connections between past and present. 

Materials  

Å Textbook or other instructional resources 

Å Attachment C: Compromises on the Slavery Issue before the Civil War 

Å Attachment D: Compromises on the Slavery Issue before the Civil WarðKey 

Instructional Activities  

1. Display the following: 

Think of a situation in which you had to compromise as part of a group of people, such as family 

members, friends, classmates, or club members. What made compromise possible in that situation? 

Did the compromise work? 

Direct students to answer the questions in writing. Then, have them share their answers with each other in 

pairs and, finally, with the whole class. 

2. Distribute copies of Attachment C, and have students complete it. Allow them to use notes, the textbook or 

other instructional resources, and/or the Internet to locate the necessary information. 

3. After students are finished, display Attachment D, and direct students to correct their charts as you review 

each item. 

4. Encourage students to write a paragraph suggesting other methods that could have been employed to solve 

one of these conflicts. 

Specific Options  for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use digital graphic organizers to categorize information. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students use an interactive whiteboard to share and complete Attachment C. 

Å Have students share research and class notes through digital slide shows. 

 

Multisensory 

Å Have students provide a verbal response to the prompt in Activity 1. 

Å Have students color-code responses to complete Attachment C, using sticky notes or markers. 

 

Community Connections 

Å Invite the school counselor to discuss school programs that emphasize compromise and teamwork. 

 

Small Group Learning  

Å Have three student groups analyze and report on one of the three compromises in Attachment C. Each group 

should share its findings with the other groups. 

 

Vocabulary 

Å Have students add new or unfamiliar words to their vocabulary journals or word walls. 

 

Student Organization of Content 

Å Have students use prewriting strategies before completing assignments.  
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Å Have students use key words provided to complete Attachment C. 
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Session 7: Life in the Antebellum South  _______________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should understand chronological periods of history. 

Å Students should understand cause-and-effect relationships relevant to the antebellum period.  

Materials  

Å Textbook or other instructional resources 

Instructional Activities  

1. Display the following: 

Inventions are generally considered labor saving devices. Think of one invention that you use 

regularly. How does it make life easier for youðhow does it saves you labor? 

Tell students that television and video games should be excluded from consideration in this activity. Direct 

students to answer the question in writing. Then, have them share their answers with each other in pairs and, 

finally, with the whole class. 

2. Explain to students that the cotton gin had the opposite effect of a labor-saving device: it actually increased 

the need for human labor. By streamlining the way growers processed their cotton, the cotton gin made 

growing cotton so profitable that more and more land was planted with cotton, with the result that more and 

more slaves were required to pick the cotton. 

3. Instruct students to use information from the textbook or other instructional resources to write a description of 

life in the South during the antebellum period from one of the following points of view: a field slave on a 

cotton plantation, a house slave on a cotton plantation, a slave owner, a child of a slave owner, a small farmer 

who did not own slaves, a merchant in a Southern town, a traveler from Europe. This can be in the form of a 

letter, a diary entry, or some other essay form. 

4. If time permits, instruct students to pick another point of view from which to write another description of life 

in the South. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use digital graphic organizers to categorize information. 

Å Have students use text-to-speech or word-prediction software to supplement their assigned reading and 

research.  

Å Have students use an interactive whiteboard to share information with the class. 

Å Have students share research and class notes through digital slide shows or videos. 

 

Multisensory 

Å Have students role-play the various points of view in Activity 3. 

Å Have students respond verbally to Activity 3. 

Å Have students list technologies that could improve their lives.  

 

Small Group Learning  

Å Have cooperative learning groups investigate different aspects of life in the antebellum South and present 

their findings to the class. 

 

Community Connections 

Å Have students conduct online research to gather information about the antebellum period. 

Å Invite a cotton farmer to discuss the invention of the cotton gin and its effect on society.  
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Vocabulary 

Å Have students use the following key vocabulary: antebellum, postbellum, cotton gin. 

Å Have students add new or unfamiliar words to their vocabulary journals. 

Å Have students contribute new vocabulary to a classroom word wall.  

 

Student Organization of Content 

Å Have students use graphic organizers to categorize class notes. 

Å Have students follow digital templates of various written formats (e.g., letter, essay, article). 
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Session 8: Six Flags over Texas _______________________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should have a basic understanding of U.S. geography. 

Å Students should have some background knowledge about Texas. 

Materials  

Å Poster board 

Å Colored markers 

Å Internet access 

Å Information on the six flags of Texas. (See ñThe Six National Flags of Texas.ò 

http://www.lsjunction.com/facts/6flags.htm.) 

Instructional Activities  

1. Display the following: 

Have you ever heard of the amusement park ñSix Flags Over Texasò? Did you know that the ñSix 

Flagsò name comes from the fact that six nations have ruled over the territory occupied by the state 

of Texas today? How many of these flags can you name? (Spain, France, Mexico, Texas Republic, 

United States of America, Confederate States of America). 

Direct students to answer the questions in writing. Then, have them share their answers with each other in 

pairs and, finally, with the whole class. 

2. Divide students into six groups, and give each group information about one of the flags. Distribute poster 

board and markers, and instruct each group to create a copy of its flag and provide a summary of the 

information about how this flag came to fly over Texas. 

3. Display the posters around the room, and have students use them to construct a chronology of Texas history, 

which is a crucial component of American history in the early 1800s. The chronology should include the 

following: 

Å 1821: Mexico becomes independent from Spain. 

Å 1836: Texas Revolution: Texas becomes an independent nation. 

Å 1844: Texas is annexed by the United States and becomes a state. 

Å 1845: Mexican War starts. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use digital graphic organizers to categorize information. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students follow a template to complete the text. 

Å Have students use an interactive whiteboard to share information with the class. 

Å Have students share research and class notes through digital slide shows. 

 

Multisensory 

Å Have students create a cartoon history of Texas. 

 

Community Connections 

Å Have students take an online tour of Texas. 

 

Vocabulary 

Å Have students add the word annex to their vocabulary journals.  

 

http://www.lsjunction.com/facts/6flags.htm
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Student Organization of Content 

Å Have students add images to the timeline. 

Å Have students present the poster in a digital format. 
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Session 9: The òTrail of Tearsó ________________________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and analyze text for content. 

Å Students should have a basic understanding of U.S. geography. 

Å Students should be able to brainstorm about American Indians and their land. 

Å Students should be able to make connections between past and present. 

Materials  

Å Textbook or other instructional resources 

Instructional Activities  

1. Display the following: 

Imagine that you and your neighbors were forced by the United States government to leave the 

homes and land where your families have lived for hundreds of years and move to a far-away, 

isolated ñreservationò set up by the government. How would you feel? How difficult would it be to 

go along with this plan? What, if anything, could the government do to make this plan acceptable to 

you? 

Direct students to answer the questions in writing. Then, have them share their answers with each other in 

pairs and, finally, with the whole class. 

2. Explain that most American Indians were forced to move away from their land during the nineteenth century. 

Brainstorm with students about how the Indiansô land was taken away from them during Americaôs westward 

expansion, and explore the reasons why. Display responses. 

3. Instruct students to use the textbook or other instructional resources to find a map that traces the route of the 

ñTrail of Tearsò and to answer the following questions: 

Å Who was the president who signed into law the Indian Removal Act, resulting in the ñTrail of Tears?ò 

(Andrew Jackson) 

Å What is the present-day name of the area where most of the American Indians ended up? (Oklahoma, then 

called ñIndian Territoryò) 

Å From where did most of the American Indians move? (the Southeastern United States: Georgia, South 

Carolina, North Carolina, and Tennessee) 

4. Instruct each student to write a paragraph expressing his/her opinion about whether the Indian Removal Act, 

which resulted in the ñTrail of Tears,ò was necessary. Students should include alternative ways the expanding 

American nation might have fostered good relationships with the American Indians. Students should also 

include an explanation of the lasting impact of the Indian Removal Act on American Indians. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use digital graphic organizers to categorize information. 

Å Have students use text-to-speech and word-prediction software to supplement their assigned reading and 

research.  

Å Have students use an interactive whiteboard to share the questions and the map. 

 

Multisensory 

Å Have students respond verbally to the questions. 

Å Have students create a play about the ñTrail of Tears.ò 

 

Community Connections 

Å  Invite a member of a local American Indian tribe to discuss the ñTrail of Tears.ò  
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Small Group Learning  

Å Have cooperative learning groups each select and research a different tribe that was removed by the Indian 

Removal Act, and have them report on the experience of that group. 

 

Student Organization of Content 

Å Have students respond verbally to Activity 4. 

Å Have students follow provided questions in a digital format to complete all answers to the questions. 

Å Have students use prewriting strategies to complete Activity 4. 
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Session 10: Jackson, Je fferson, and the Common Man  ________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and analyze text for content. 

Å Students should be able to compare and contrast Thomas Jefferson and Andrew Jackson. 

Å Students should understand the concept of social class. 

Materials  

Å Textbook and other instructional resources 

Å Attachment E: Who Most Favored the Common Man, Jackson or Jefferson? 

Instructional Activities  

1. Display the following: 

What do you think of when you hear the terms ñcommon manò and ñman on the streetò (sometimes 

called ñthe little guyò)? Are you and your family part of the ñcommon manò? Can you think of 

someone you know or know of who is not part of the ñcommon manò? 

Direct students to answer the questions in writing. Then, have them share their answers with each other in 

pairs and, finally, with the whole class. 

2. Distribute copies of Attachment E, and instruct students to use the textbook and other instructional resources 

to complete the chart comparing the views of Andrew Jackson and Thomas Jefferson. 

3. After students have completed their charts, ask them to write a paragraph explaining who the ñcommon manò 

is today. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use digital graphic organizers to categorize information. 

Å Have students use text-to-speech and word-prediction software to supplement their assigned reading and 

research.  

Å Have students use an interactive whiteboard to complete Attachment E. 

 

Multisensory 

Å Have students create a collage, using pictures cut from magazines, that represents levels of social class. 

 

Small Group Learning  

Have two cooperative learning groups debate the philosophies and values held by Jefferson and Jackson.  

 

Vocabulary 

Å Have students add Jacksonian Democracy to their vocabulary journals.  

Å Have students use a thesaurus to enhance the understanding of the terms. 

 

Student Organization of Content 

Å Have students provide verbal responses to Activity 1. 

Å Have students organize their information about Jackson and Jefferson before adding it to their charts. 
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Session 11: Assessment  _____________________________________________________________ 

Materials  

Å Attachment F: Sample Assessment Items 

Instructional Activities  

1. Distribute copies of Attachment F, and have students complete the assessment. 
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Attachment A: Comparing the Views of  Alexander Hamilton and Thomas Jefferson  ____ 

 

Issue Hamilton  Jefferson 

Political party 

he founded 
  

His view of the 

nature of man 
  

His view on 

government 
  

His view on 

the economy 
  

His view of the 

Constitution 
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Attachment B: Notes on Alexande r Hamilton and Thomas Jefferson ñKey ______________ 

 

Issue Hamilton  Jefferson 

Political party 

he founded 

Federalist 

(died out by 1815) 

Jeffersonians or Democratic-Republicans 

(split in the 1820s; ultimately emerged as the 

Democrats by the 1830s) 

His view of the 

nature of man 
People are self-interested and greedy. People are naturally good. 

His view on 

government 
He wanted strong central government. 

He wanted weak central government and 

significant power for the states. 

His view on 

the economy 

The economy should be based on commerce 

and industry. 

The economy should be based on the small 

yeoman farmer. 

His view of the 

Constitution 

Loose constructionist: 

He was ready to interpret the Constitution 

loosely, generally to expand the power of the 

central government. 

Strict constructionist: 

He was ready to interpret the Constitution 

literally, although he abandoned his strict 

constructionism when the opportunity arose to 

buy Louisiana, but he returned to the policy 

following the purchase.  
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Attachment C: Compromises on the Slavery Issue before the Civil War  ________________ 

 

Compromise Problem Solution Did It Work?  

Missouri 

Compromise 
   

Compromise 

of 1850 
   

Kansas-

Nebraska Act 
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Attachment D: Compromises on the Sla very Issue before the Civil WarñKey ___________ 

 

Compromise Problem Solution Did It Work?  

Missouri 

Compromise 

Missouri wanted to enter the 

Union as a slave state. This 

would have upset the balance 

of free and slave states in the 

Senate. What was to be done? 

All Missouri was to enter as a 

slave state, and Maine was to 

enter as a free state. A line was 

to be drawn along the southern 

border of Missouri, and the 

extension of slavery into 

territories north of this line 

was to be forbidden. 

It provided an uneasy yet 

essentially workable approach 

until the 1850s. In the Dred 

Scott decision of 1857, Chief 

Justice Roger Taney declared 

the Missouri Compromise 

unconstitutional. 

Compromise 

of 1850 

How was the issue of slavery 

going to be handled in the 

new territories gained as a 

result of the Mexican War? 

 

NOTE: The Wilmot Proviso 

and the rise of the free soil 

debate politicized the slavery 

issue. 

California would enter as a 

free state. 

 

The issue of slavery would be 

decided by popular 

sovereignty in Utah and New 

Mexico territories. 

 

Slave trade (but not slavery) 

would be abolished in the 

District of Columbia. 

 

A stricter fugitive slave law 

would be put into effect. 

The stricter fugitive slave law 

inflamed abolitionist opinion 

and exacerbated sectional 

differences. 

 

California was admitted as a 

free state to take advantage of 

the gold found there. 

 

Events moved too rapidly 

during the 1850s to assess the 

effectiveness of other 

elements of the compromise. 

Kansas-

Nebraska Act 

How was the issue of slavery 

going to be handled in the 

newly organized territories of 

Kansas and Nebraska? 

The issue of slavery would be 

decided by popular 

sovereignty in Kansas and 

Nebraska. 

ñBleeding Kansasò was the 

result. This was a kind of 

mini-Civil War fought out by 

proslavery and antislavery 

people who moved to Kansas 

to participate in the vote about 

slavery. 
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Attachment E: Who Most Favored the Common Man, Jackson or Jefferson?  ___________ 

 

 Andrew Jackson Thomas Jefferson 

Family 

background 
  

Education   

Culture/hobbies   

Scandals   

Attitude toward 

politics 
  

Whom did his 

policies favor? 
  

How was he 

elected? 
  

Political party    
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Attachment F: Sample Assessment Items  _____________________________________________ 

Asterisk (*) indicates correct answer. 

1. Two political groups emerged in the late 1790s. 

The Anti-Federalists were led by George Mason. 

The Federalists were led by 

A George Washington. 

B Alexander Hamilton.* 

C John Marshall. 

D James Madison. 

2. The election of 1800 is significant because it 

A was a peaceful transfer of power from one party 

to another.* 

B resulted in a unanimous electoral vote for 

president. 

C was the first time two different political parties 

were involved. 

D resulted in a president and vice-president from 

different parties. 

3. The Louisiana Purchase, acquired during the 

administration of Thomas Jefferson, 

A annexed territory formerly held by Spain. 

B was strongly opposed by Mexico. 

C doubled the size of the United States.* 

D included land in present-day Arizona. 

4. President Andrew Jackson represented which 

newly enfranchised segment of the population? 

A Women 

B American Indians 

C The ñCommon Manò* 

D African Americans 

5. Which antislavery newspaper presented slavery as 

a violation of Christian principles? 

A The Liberator* 

B Common Sense 

C The Federalists Papers 

D The Freedom Post 

 

6. The practice of rewarding party loyalists with 

government jobs is called 

A Spoils System.* 

B Civil Service. 

C Manifest Destiny. 

D Popular Sovereignty. 

7. Which president made opposition to the 

establishment of a national bank a cornerstone of 

his administration? 

A James Monroe 

B James Madison 

C Andrew Jackson* 

D John Adams 

8. Which is the BEST title for the list above? 

A Anti-Federalist Accomplishments 

B Progressive Reforms 

C Whig Party Platform 

D Expansion of Democracy under Jackson* 

9. Which region was most opposed to high protective 

tariffs? 

A South*  

B North 

C West 

D East 

10. Uncle Tomôs Cabin, a novel that inflamed Northern 

abolitionist sentiment, was written by 

A Harriet Beecher Stowe.* 

B Elizabeth Cady Stanton. 

C Susan B. Anthony. 

D Harriet Tubman. 

 

 

? 
¶ Previous property qualifications eliminated 

¶ Number of eligible voters increased 

¶ Statesô delegates nominate presidential 
candidates at conventions 
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ORGANIZING TOPIC 

The Civil War and Reconstruction  Era 

Standard( s) of Learning  _____________________________________________________________ 

VUS.7 The student will demonstrate knowledge of the Civil War and Reconstruction Era and their importance 

as major turning points in American history by 

a) evaluating the multiple causes of the Civil War, including the role of the institution of slavery as a 

principal cause of the conflict; 

b) identifying the major events and the roles of key leaders of the Civil War Era, with emphasis on 

Abraham Lincoln, Jefferson Davis, Ulysses S. Grant, Robert E. Lee, and Frederick Douglass; 

c) analyzing the significance of the Emancipation Proclamation and the principles outlined in 

Lincolnôs Gettysburg Address; 

d) examining the political and economic impact of the war and Reconstruction, including the adoption 

of the 13th, 14th, and 15th Amendments to the Constitution of the United States; 

e) examining the social impact of the war on African Americans, the common soldier, and the home 

front, with emphasis on Virginia; 

f) explaining postwar contributions of key leaders of the Civil War. 

Essential Understan dings, Knowledge, and Skills  ______________________________________ 
Correlation to  

Instructional Materials  

Skills (to be incorporated into instruction throughout the academic year)  

Formulate historical questions and defend findings, based on inquiry and interpretation.  _________________  

Develop perspectives of time and place.  _________________   

Apply geographic skills and reference sources to understand how relationships between 

humans and their environment have changed over time.  _________________  

Interpret the significance of excerpts from famous speeches and other documents.  _________________  

Identify the costs and benefits of specific choices made, including the consequences, both 

intended and unintended, of the decisions and how people and nations responded to 

positive and negative incentives.  _________________  

Content  

Explain that mounting sectional tensions and a failure of political will led to the Civil 

War.  _________________  

Summarize the causes of the Civil War, as follows: 

Å Sectional disagreements and debates over tariffs, extension of slavery into the 

territories, and the nature of the Union (statesô rights)  _________________  

Å Northern abolitionists versus Southern defenders of slavery  _________________  

Å United States Supreme Court decision in the Dred Scott case  _________________  

Å Publication of Uncle Tomôs Cabin by Harriet Beecher Stowe  _________________  

Å Ineffective presidential leadership in the 1850s  _________________  

Å A series of failed compromises over the expansion of slavery in the territories  _________________  

Å President Lincolnôs call for federal troops in 1861  _________________  

The secession of Southern states triggered a long and costly war that concluded with 

Northern victory and resulted in the restoration of the Union and emancipation of the 

slaves.  _________________  
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List the major events of the Civil War, as follows: 

Å Election of Lincoln (1860), followed by the secession of several Southern states that 

feared Lincoln would try to abolish slavery  _________________  

Å Fort Sumter: Opening confrontation of the Civil War  _________________  

Å Emancipation Proclamation issued after Battle of Antietam  _________________  

Å Battle of Gettysburg: Turning point of the Civil War  _________________  

Å Appomattox: Site of Leeôs surrender to Grant  _________________  

Explain that the Civil War put constitutional government to its most important test as the 

debate over the power of the federal government versus statesô rights reached a climax. 

The survival of the United States as one nation was at risk, and the nationôs ability to 

bring to reality the ideals of liberty, equality, and justice depended on the outcome of the 

war.  _________________  

Identify the reasons that Southern states seceded.  _________________  

Interpret the Constitution to decide whether any state had a right to leave the Union.  _________________  

Explain whether Lincoln was right to use military force to keep the Union intact.  _________________  

Identify the key leaders of the Civil War and their roles: 

Å Abraham Lincoln: President of the United States during the Civil War; insisted that 

the Union be held together by force, if necessary  _________________  

Å Jefferson Davis: U.S. senator; became president of the Confederate States of America  _________________  

Å Ulysses S. Grant: Union military commander; won victories over the South after 

several other Union commanders had failed  _________________  

Å Robert E. Lee: Confederate general of the Army of Northern Virginia; opposed 

secession, but did not believe the Union should be held together by force; urged 

Southerners to accept defeat and unite as Americans again, when some Southerners 

wanted to fight on after Appomattox  _________________  

Å Frederick Douglass: Former enslaved African American; became a prominent 

abolitionist and urged Lincoln to recruit former enslaved African Americans to fight 

in the Union army  _________________  

Summarize the following ideas expressed in the Emancipation Proclamation, and explain 

how it supported the Northôs war aims: 

Å Freed those slaves located in the ñrebellingò states (Southern states that had seceded)  _________________  

Å Made the abolition of slavery a Northern war aim  _________________  

Å Discouraged any interference of foreign governments  _________________  

Å Allowed for the enlistment of African American soldiers in the Union Army  _________________  

Explain that Lincolnôs Gettysburg Address said the United States was one nation, not a 

federation of independent states. For Lincoln, the Civil War was about preserving the 

Union as a nation ñof the people, by the people, and for the people.ò  _________________  

Explain that Lincoln believed the Civil War was fought to fulfill the promise of the 

Declaration of Independence and was a ñSecond American Revolution.ò He described a 

different vision for the United States from the one that had prevailed from the beginning 

of the Republic to the Civil War.  _________________  

Summarize Lincolnôs vision of the American nation as reflected in the following 

comments on the Gettysburg Address: 

Å Lincoln described the Civil War as a struggle to preserve a nation that was dedicated 

to the proposition that ñall men are created equalò and that was ruled by a 

government ñof the people, by the people, and for the people.ò  _________________  

Å Lincoln believed America was ñone nation,ò not a collection of sovereign states. 
Southerners believed that states had freely joined the Union and could freely leave.  _________________  
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Explain that the war and Reconstruction resulted in Southern resentment toward the 

North and Southern African Americans, and ultimately political, economic, and social 

control of the South returned to whites.  _________________  

Explain that the economic and political gains of former slaves proved to be temporary.  _________________  

Summarize the political impact of the Civil War and Reconstruction, including the 

following: 

Å Lincolnôs view that the United States was one indivisible nation had prevailed.  _________________  

Å Lincoln believed that since secession was illegal, Confederate governments in the 

Southern states were illegitimate and the states had never really left the Union. He 

believed that Reconstruction was a matter of quickly restoring legitimate Southern 

state governments that were loyal to the Union.  _________________  

Å Lincoln also believed that to reunify the nation, the federal government should not 

punish the South, but act ñwith malice towards none, with charity for allé to bind up 

the nationôs woundsé.ò  _________________  

Å The assassination of Lincoln just a few days after Leeôs surrender at Appomattox 

enabled Radical Republicans to influence the process of Reconstruction in a manner 

much more punitive towards the former Confederate states. The states that seceded 

were not allowed back into the Union immediately, but were put under military 

occupation.  _________________  

Å Radical Republicans also believed in aggressively guaranteeing voting and other civil 

rights to African Americans. They clashed repeatedly with Lincolnôs successor as 

president, Andrew Johnson, over the issue of civil rights for freed slaves, eventually 

impeaching him, but failing to remove him from office.  _________________  

Å The three ñCivil War Amendmentsò to the Constitution were added: 

Ǔ 13th Amendment: Slavery was abolished permanently in the United States.  _________________  

Ǔ 14th Amendment: States were prohibited from denying equal rights under the 

law to any American.  _________________  

Ǔ 15th Amendment: Voting rights were guaranteed regardless of ñrace, color, or 

previous condition of servitudeò (former slaves).  _________________  

Å The Reconstruction period ended following the extremely close presidential election 

of 1876. In return for support from Southern Democrats in the electoral college vote, 

the Republicans agreed to end the military occupation of the South. Known as the 

Compromise of 1877, this enabled former Confederates who controlled the 

Democratic Party to regain power. It opened the door to the ñJim Crow Eraò and 

began a long period in which African Americans in the South were denied the full 

rights of American citizenship.  _________________  

Summarize the economic impact of the Civil War and Reconstruction, including the 

following: 

Å The Southern states were left embittered and devastated by the war. Farms, railroads, 

and factories had been destroyed throughout the South. Confederate money was 

worthless. Many towns and cities such as Richmond and Atlanta lay in ruins, and the 

source of labor was greatly changed due to the loss of life during the war and the end 

of slavery. The South would remain an agriculture-based economy and the poorest 

section of the nation for many decades afterward.  _________________  

Å The North and Midwest emerged with strong and growing industrial economies, 

laying the foundation for the sweeping industrialization of the nation (other than the 

South) in the next half-century and the emergence of the United States as a global 

economic power by the beginning of the twentieth century.  _________________  

Å The completion of the Transcontinental Railroad soon after the war ended intensified 

the westward movement of settlers into the states between the Mississippi River and 

the Pacific Ocean.  _________________  
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Explain that although slavery ended, African-Americans did not achieve full equality 

during the next 100 years.  _________________  

Explain that for the common soldier, warfare was brutal and camp life was lonely and 

boring. Many soldiers returned home wounded or disabled.  _________________  

Explain that on the home front, women were required to assume nontraditional roles.  _________________  

Explain that enslaved African Americans seized the opportunity presented by the 

approach of Union troops to achieve freedom.  _________________  

Describe the social impact of the Civil War on the following:  

Å African Americans 

Ǔ The Emancipation Proclamation allowed for the enlistment of African American 

soldiers.  _________________  

Å Common soldiers 

Ǔ Warfare often involved hand-to-hand combat.  _________________  

Ǔ Wartime diaries and letters home record this harsh reality.  _________________  

Ǔ After the war, especially in the South, soldiers returned home to find destroyed 

homes and poverty. Soldiers on both sides lived with permanent disabilities.  _________________  

Å Women on the home front 

Ǔ They managed homes and families with scarce resources.  _________________  

Ǔ They often faced poverty and hunger.  _________________  

Ǔ They assumed new roles in agriculture, nursing, and war industries.  _________________  

Explain that after the Civil War, both Robert E. Lee and Ulysses S. Grant urged 

reconciliation between the North and the South.  _________________  

Summarize Ulysses S. Grantôs postwar contributions:  

Å Urged radical Republicans not to be harsh with former Confederates  _________________  

Å Was elected president and served during most of Reconstruction  _________________  

Å Advocated rights for the freedman  _________________  

Å Opposed retribution directed at the defeated South  _________________  

Summarize Robert E. Leeôs postwar contributions: 

Å Urged Southerners to reconcile and rejoin the United States  _________________  

Å Served as president of Washington College (Washington & Lee University today)  _________________  

Å Emphasized the importance of education to the nationôs future  _________________  

Summarize Frederick Douglassô postwar contributions: 

Å Supported full equality for African Americans  _________________  

Å Advocated for the passage of the 14th and 15th Amendments  _________________  

Å Encouraged federal government actions to protect the rights of freedmen in the South  _________________  

Å Served as ambassador to Haiti and in the civil service  _________________  
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Sample Resources  __________________________________________________________________ 

Below is an annotated list of Internet resources for this organizing topic. Copyright restrictions may exist for the 

material on some Web sites. Please note and abide by any such restrictions. 

American Treasures of the Library of Congress. The Library of Congress. 

http://www.loc.gov/exhibits/treasures/trm150.html. This site provides access to important historical 

documents, such as newspapers. 

ñAntietam National Battlefield.ò National Park Service. http://www.nps.gov/anti/. This site provides information 

on the Antietam National Battlefield in Maryland. 

ñAppomattox Court House National Historical Park.ò National Park Service. http://www.nps.gov/apco/. This site 

provides information on Appomattox Court House. 

ñAssassination of President Abraham Lincoln.ò Abraham Lincoln Papers. The Library of Congress. 

http://memory.loc.gov/ammem/alhtml/alrintr.html. This site provides information on the assassination of 

Abraham Lincoln. 

Benôs Guide to U.S. Government for Kids. U.S. Government Printing Office. http://bensguide.gpo.gov/9-

12/documents/gettysburg/index.html. This site provides the text of and information on the Gettysburg 

Address. 

Best of History Web Sites. http://www.besthistorysites.net. This site offers access to various Web sites related to 

this organizing topic. 

Central Pacific Railroad: Photographic History Museum. http://cprr.org/Museum/index.html. This site provides 

photographs of the building of the Central Pacific Railroad. 

Chugg, Robert. ñThe Chinese and the Transcontinental Railroadò The Brown Quarterly. Vol. 1, No. 3, (Spring 

1997). http://brownvboard.org/brwnqurt/01-3/01-3f.htm. This site provides information about the Chinese 

workers on the Transcontinental Railroad. 

ñControversial Elections.ò Center for Voting and Democracy. 

http://www.fairvote.org/e_college/controversial.htm#1800. This site provides information on controversial 

national U.S. elections. 

ñDriving the Last Spike.ò The Virtual Museum of the City of San Francisco. 

http://www.sfmuseum.org/hist1/rail.html. This site provides information on the completion of the 

Transcontinental Railroad. 

The Electoral College. Federal Election Commission. http://www.archives.gov/federal-register/electoral-

college/.This site provides information on the electoral college. 

The Emancipation Proclamation. U.S. National Archives and Records Administration. 

http://www.archives.gov/exhibit_hall/featured_documents/emancipation_proclamation/. This site provides 

information on and facsimiles of the Emancipation Proclamation. 

Federal Register: The U.S. Electoral College. U.S. National Archives and Records Administration. 

http://www.archives.gov/federal_register/electoral_college/electoral_college.html. This site provides 

information on the electoral college. 

ñFort Sumter National Monument.ò National Park Service. http://www.nps.gov/fosu/. This site provides 

information on the Fort Sumter National Monument in South Carolina. 

Freehling, William W. and Craig M. Simpson. Showdown in Virginia: The 1861 Convention and the Fate of the 

Union. http://showdowninvirginia.com/about/. This site introduces the new book examining the controversy 

within Virginia about succession and provides teacher resources about this fascinating topic. 

The Gettysburg Address. Library of Congress. 

http://www.ourdocuments.gov/doc.php?flash=true&doc=36&page=transcript. This site provides the 

Gettysburg Address translated into numerous languages. 

http://www.loc.gov/exhibits/treasures/trm150.html
http://www.nps.gov/anti/
http://www.nps.gov/apco/
http://memory.loc.gov/ammem/alhtml/alrintr.html
http://bensguide.gpo.gov/9-12/documents/gettysburg/index.html
http://bensguide.gpo.gov/9-12/documents/gettysburg/index.html
http://www.besthistorysites.net/
http://cprr.org/Museum/index.html
http://brownvboard.org/brwnqurt/01-3/01-3f.htm
http://www.fairvote.org/e_college/controversial.htm#1800
http://www.sfmuseum.org/hist1/rail.html
http://www.archives.gov/federal-register/electoral-college/
http://www.archives.gov/federal-register/electoral-college/
http://www.archives.gov/exhibit_hall/featured_documents/emancipation_proclamation/
http://www.archives.gov/federal_register/electoral_college/electoral_college.html
http://www.nps.gov/fosu/
http://showdowninvirginia.com/about/
http://www.ourdocuments.gov/doc.php?flash=true&doc=36&page=transcript
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The History of Jim Crow. New York Life. http://www.jimcrowhistory.org/home.htm. This site explores the 

complete African American experience of segregation from the 1870s through the 1950s. 

ñThe Iron Road.ò The American Experience. PBS. http://www.pbs.org/wgbh/amex/iron/. This site provides 

information on the Transcontinental Railroad, as well as a bibliography on the subject and a Teacherôs 

Guide. 

Lee Surrenders. Library of Congress. http://memory.loc.gov/ammem/today/apr09.html. This site provides 

information on Leeôs surrender at Appomattox. 

ñPatriotic Quotes/Quotations.ò YankeeDoodlees.Net. http://www.yankeedoodles.net/quotes1.htm. This site 

provides historical quotes and provides access to historical patriotic music. 

ñThe Senate Votes on a Presidential Impeachment.ò United States Senate. 

http://www.senate.gov/artandhistory/history/minute/The_Senate_Votes_on_a_Presidential_Impeachment.ht

m. This site provides information on the impeachment of Andrew Johnson. 

ñVirginia Standards of Learning Assessments Test Blueprint: Virginia and United States History: 2008 History 

and Social Science Standards of Learning.ò Vi rginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ush

ist.pdf. This site provides assessment information for the course in Virginia and United States History. 

ñVirginia Standards of Learning Spring 2007 Released Test: End of Course Virginia and United States History.ò 

Virginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushist.pdf. This site provides the 

latest released SOL test for the Virginia and United States History course. 

ñVirtual Exhibit: The Emancipation Proclamation.ò New York State Library. 

http://www.nysl.nysed.gov/library/features/ep/. This site provides information on and a facsimile of the 

Emancipation Proclamation. 

The World Factbook. Central Intelligence Agency. https://www.cia.gov/library/publications/the-world-

factbook/index.html. This site provides searchable information on all countries. 

http://www.jimcrowhistory.org/home.htm
http://www.pbs.org/wgbh/amex/iron/
http://memory.loc.gov/ammem/today/apr09.html
http://www.yankeedoodles.net/quotes1.htm
http://www.senate.gov/artandhistory/history/minute/The_Senate_Votes_on_a_Presidential_Impeachment.htm
http://www.senate.gov/artandhistory/history/minute/The_Senate_Votes_on_a_Presidential_Impeachment.htm
http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ushist.pdf
http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ushist.pdf
http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushist.pdf
http://www.nysl.nysed.gov/library/features/ep/
https://www.cia.gov/library/publications/the-world-factbook/index.html
https://www.cia.gov/library/publications/the-world-factbook/index.html
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Session 1: Planning a Civil War Presentation  __________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and analyze text for content. 

Materials  

Å Teacher-prepared list of project topics with instructions for developing a project during this unit 

Å Teacher-prepared list of resources for students to use when researching their projects 

Instructional Activities  

1. Ask students to define the term Reconstruction as it pertains to the period after the Civil War. Display their 

responses, and use them to create an accurate class definition. 

2. Instruct each student to make a list of 10 facts he/she knows about the Civil War and/or Reconstruction. 

Allow five to ten minutes for students to complete their lists, and then have them share their lists with the 

class. Display their responses for reference during the next session. 

3. Distribute a teacher-prepared list of project topics with instructions for developing a project during study of 

this organizing topic. Explain that the eventual presentation of each project should be three to five minutes in 

length. The project topics may include, but are not limited to, the following: 

Å A presentation of four or five political cartoons from the Civil War era, during which the student must 

interpret each cartoon. The presentation may be done using technology. Information on authorship and 

source of each cartoon must be provided. 

Å A presentation on a specific Civil War battle, during which the student must explain when and where the 

battle was fought, the major leaders of the battle, the outcome of the battle, and the significance of the 

battle. The presentation may be done using technology, and it must contain four to six slides. 

Å A presentation on a Civil War personality, during which the student must give a brief review of the 

selected individualôs pre-war life, his/her role during the war, and major events in the personôs life and/or 

his/her contributions following the war. The presentation may be done using technology. (NOTE: The 

teacher should provide a list of acceptable individuals. For more advanced students, the list should not 

include well-known historical figures such as Abraham Lincoln and Robert E. Lee. For these students, a 

list of lesser-known but significant individuals should be provided.) 

Å A historical interpretation of a Civil War soldier or the wife/sister/mother of such a soldier. The student 

might dress in appropriate period attire, and he/she should make the presentation in character, as though 

he/she actually were the character. The presentation must reflect a thorough knowledge of life as a Civil 

War soldier or life at home. (NOTE: Remind students that certain props such as mock weapons are not 

permitted.) 

Instructions for creating slides may include, but are not limited to, the following: 

Å Students must plan and submit hand-drawn sketches of all slides before beginning work in the computer 

lab. 

Å Students must input all necessary text and basic designs first, before using time to make the slides 

ñfancy.ò (NOTE: This will allow students to go forward with their presentations even if time does not 

permit extensive design work on the slides.) 

Å No color, sound, or animation may be added until the teacher has verified that the basic information is on 

every slide. 

4. Have each student sign up for a specific project. Provide a list of resources for each topic for students to use 

in their research. 

Specific Options for Differentiating Thi s Lesson 

Technology 

Å Have students use word processors to complete the writing assignments. 

Å Have students follow a template to complete a digital slide show presentation.  

Å Have students conduct online research and complete their reading by using text-to-speech software. 
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Multisensory 

Å Have students listen to and discuss audio versions of project descriptions.  

Å Have students review images of completed sample projects before selecting a project to complete.  

 

Community Connections 

Å Invite a Civil War re-enactor to discuss aspects of national division. 

 

Small Group Learning  

Å Have small groups complete all activities. 

 

Vocabulary 

Å Have students add the word Reconstruction to their vocabulary journals. 

Å Have students complete the Frayer model to review key vocabulary. 
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Session 2: The Beginnings of North -South Controversy  _________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to analyze quotes. 

Å Students should be able to identify similes and metaphors. 

Å Students should understand the events leading up to the Civil War. 

Å Students should understand the role of the electoral college. 

Materials  

Å Outline map of the United States 

Å Colored markers 

Instructional Activities  

1. Display the list of known facts about the Civil War and Reconstruction that students produced in Session 1. 

Display the following quote: 

ñA house divided against itself cannot stand. I believe this government cannot endure permanently 

half slave and half free.ò ï Abraham Lincoln, 1858 

Ask students to discuss what the quote means, based on their existing knowledge of the Civil War. Repeat this 

process with several more quotes (the Web site http://www.yankeedoodles.net/quotes1.htm may be helpful). 

Encourage students to keep the quotes in mind as their study of the Civil War progresses. Refer to the quotes 

at appropriate times throughout the study of this organizing topic. 

2. Review the period leading up to the Civil War and the growing controversy between the Northern and 

Southern states. Remind students of the abolitionist movement and the involvement of William Lloyd 

Garrison, Harriet Beecher Stowe, Nat Turner, and Gabriel Prosser. Also, remind them that as new states 

joined the Union, attempts were made to resolve the slavery issue peacefully. These attempts included, for 

example, the Missouri Compromise, the Compromise of 1850, the Kansas Nebraska Act, Dred Scott, and the 

Fugitive Slave Act. 

3. Review the presidential election of 1860, when Stephen Douglas, the Democratic candidate, ran against 

Abraham Lincoln, the Republican candidate. Two other candidates also ran: John Bell of the Constitutional 

Union Party (Southern Moderates) and Vice President John Breckinridge (Southern Democrats). Lincoln won 

only 40 percent of the popular vote, but he won an overwhelming majority of the electoral votes. (NOTE: 

From their Civics and Economics course, students should remember the workings of the Electoral College 

[SOL CE.5f] and the difference between the popular vote and electoral votes. However, you may want to 

refresh their knowledge of this topic by reminding them about the election of 2000, when Al Gore won the 

popular vote, but George Bush won the electoral vote.) 

4. Display the following: 

Immediately following the election of Abraham Lincoln as president, South Carolina voted to 

secede from the Union and was soon followed by several other Southern states. 

Discuss with students why these Southern states seceded. 

5. Distribute copies of an outline map of the United States. Instruct students to color code it to reflect those 

states that remained in the Union and those that seceded. 

6. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing assignments.  

Å Have students follow a template to record notes for information provided in class.  

Å Have students follow a template to complete the outline map of the United States. 

Å Have students conduct online research to complete their activities.   

http://www.yankeedoodles.net/quotes1.htm
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Multisensory 

Å Have students complete a timeline of events leading to the Civil War (Activity 3) using images. 

Å Have students role-play as the individuals mentioned in Activity 3.  

Å Have students add a variety of materials to their maps to highlight key information and create a three-

dimensional effect.  

 

Community Connections 

Å Invite an election official to discuss the election process. 

 

Small Group Learning  

Å Have individual groups research and report on a different event from the Civil War discussed in this session. 

The report can take any number of forms (e.g., digital slide show, video, role-play, song/rap).  

 

Vocabulary 

Å Have students use the following key vocabulary: fugitive, moderates, electoral college, secede.  

Å Have students add key vocabulary to a classroom word wall. 

Å Have students complete the Frayer model or ñWho Has/I Haveò activity to review vocabulary. 

 

Student Organization of Content 

Å Have students use a graphic organizer to categorize the information presented in this session. 
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Session 3: The Emancipation Proclamation; the Gettysburg Address  ___________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and analyze text for content. 

Materials  

Å Class notes 

Å Internet access 

Instructional Activities  

1. Display the following: 

April 12, 1861: Confederate forces fired on Fort Sumter in the Charleston, South Carolina, harbor. 

Lead a class discussion of this event and its significance. The following Web site may be helpful in 

facilitating discussion: http://www.nps.gov/fosu/. 

2. Display the following: 

Following the Union victory at Antietam, President Lincoln issued the Emancipation Proclamation 

in September 1862. This proclamation declared that as of January 1863, all slaves living in states 

that had rebelled against the United States (Southern states that had seceded) were free. The 

Proclamation had the following results: 

Å It made the abolition of slavery an aim of the Northern states. 

Å It discouraged any interference of foreign governments. 

Å It all owed for the enlistment of African American soldiers in the Union Army. 

The following Web sites may be helpful in facilitating discussion of Antietam and the Emancipation 

Proclamation: 

Å http://www.nps.gov/anti/ 

Å http://www.archives.gov/exhibit_hall/featured_documents/emancipation_proclamation/ 

Å http://www.nysl.nysed.gov/library/features/ep/ 

3. Display the following: 

The Battle of Gettysburg, Pennsylvania, began July 1, 1863. A total of 51,000 Union and 

Confederate soldiers lost their lives in this battle. The Union victory at Gettysburg was a turning 

point of the war. 

Explain ñturning point,ò and discuss why this battle is considered to be a turning point. 

4. Display the following: 

In November 1863, President Lincoln dedicated a cemetery at the Gettysburg battlefield. The 

speech he gave at the dedication has become known as the ñGettysburg Address.ò 

Have a student who is gifted at reading aloud (e.g., a drama student) prepare and read the Gettysburg address 

to the class. Conduct a short discussion to facilitate better understanding of the document. Ensure that 

students understand the following main points Lincoln made in the address: all men are created equal; the 

United States is a nation ruled by a government ñof the people, by the people, and for the people.ò The 

following Web sites may be helpful in facilitating discussion: 

Å The Gettysburg Address. http://myloc.gov/Exhibitions/gettysburgaddress/Pages/default.aspx. 

Å http://bensguide.gpo.gov/9-12/documents/gettysburg/index.html 

5. Display the following: 

Lincoln believed America was ñone nation,ò not a collection of sovereign states. Southerners 

believed that states had freely joined the Union and could freely leave. 

Explain and discuss the term sovereign. Conduct a discussion with students about other countries that have 

experienced a civil war in the not-distant past. If there are students from such countries, ask them if they 

http://www.nps.gov/fosu/
http://www.nps.gov/anti/
http://www.archives.gov/exhibit_hall/featured_documents/emancipation_proclamation/
http://www.nysl.nysed.gov/library/features/ep/
http://myloc.gov/Exhibitions/gettysburgaddress/Pages/default.aspx
http://bensguide.gpo.gov/9-12/documents/gettysburg/index.html
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would like to volunteer to discuss their knowledge and experiences. (NOTE: This may be a sensitive subject 

for certain students, so exercise caution in this regard.) 

6. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing assignments.  

Å Have students follow a template to record notes for information provided in class.  

Å Have students complete their reading by using text-to-speech software. 

Å Have students use reading materials provided in a digital format.  

 

Multisensory 

Å Have students role-play or create a dramatic presentation of the Gettysburg Address. 

Å Have students rewrite and present the Gettysburg Address in todayôs language. 

Å Have students complete a timeline showing the events using pictures/photos. 

 

Community Connections 

Å Invite a Civil War historian or re-enactor to discuss the Gettysburg Address and the Emancipation 

Proclamation. 

 

Small Group Learning  

Å Have cooperative learning groups research and report on the causes and effects from Activity 2. 

 

Vocabulary 

Å Have students use the following key vocabulary: sovereignty, turning point, viable, statesô rights, emancipate, 

proclaim. 

Å Have students create a word map for select vocabulary words.  

 

Student Organization of Content 

Å Have students use graphic organizers to review the Gettysburg Address and the Emancipation Proclamation. 



ORGANIZING TOPIC: The Civil War and Reconstruction Era  

History and Social Science Standards of Learning Enhanced Scope and Sequence: Virginia and United States History 148 

Session 4: The End of the Civil War  ___________________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should understand the power of individuals to lead and cause change. 

Å Students should be able to analyze and interpret quotes. 

Å Students should be able to identify geographic locations, including Appomattox. 

Materials  

Å Internet access 

Instructional Activities  

1. Display the following: 

Major Civil War  era leaders included the following: 

Å Abraham Lincoln : President of the United States during the Civil War; insisted that the Union 

be held together, by force if necessary 

Å Jefferson Davis: U.S. senator who became president of the Confederate States of America 

Å Ulysses S. Grant: Union military commander, who won victories over the South after several 

other Union commanders had failed 

Å Robert E. Lee: Confederate general of the Army of Northern Virginia (Lee opposed secession, 

but did not believe the Union should be held together by force); urged Southerners to accept 

defeat and unite as Americans again, when some Southerners wanted to fight on after 

Appomattox 

Å Frederick Douglass: Former enslaved African American who became a prominent abolitionist 

and urged Lincoln to recruit former enslaved African Americans to fight in the Union army 

Hold a class discussion of the important contributions of each of these leaders. Identify the key leaders of the 

Civil War and their roles. 

2. Display the following: 

April 9, 1865: Generals Grant and Lee met at a farmhouse in Appomattox, Virginia, to sign the 

agreement that would end the Civil War. 

Hold a discussion of the surrender at Appomattox. The following Web sites may be helpful in facilitating 

discussion: 

Å http://www.nps.gov/apco/ 

Å http://memory.loc.gov/ammem/today/apr09.html 

3. Display the following: 

President Lincolnôs beliefs at the end of the Civil War included the following: 

Å The United States was one indivisible nation. (NOTE: Remind students that the term indivisible 

is in the Pledge of Allegiance, and discuss what the term means.)   

Å Since secession was illegal, Confederate governments in the Southern states were illegitimate 

and the states had never really left the Union; Reconstruction was a matter of quickly restoring 

legitimate Southern state governments that were loyal to the Union. 

Å To reunify the nation, the federal government should not punish the South, but act ñwith malice 

towards none, with charity for alléto bind up the nationôs woundsé.ò   

Conduct a discussion about Lincolnôs views on reunification. Guide students to examine the question of 

whether the Southern states had committed treason by rebelling and whether they deserved punishment. 

4. Display the following: 

April 14, 1865: Abraham Lincoln was assassinated. 

Conduct a discussion about Lincolnôs assassination. Who killed him? Where? Why? What happened to the 

assassin? The following Web sites may assist in guiding the discussion: 

http://www.nps.gov/apco/
http://memory.loc.gov/ammem/today/apr09.html
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Å http://memory.loc.gov/ammem/alhtml/alrintr.html 

Å http://www.loc.gov/exhibits/treasures/trm150.html 

5. Check on studentsô progress with their projects, and provide assistance, as necessary. 

6. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students follow a template to record notes for information provided in class.  

Å Have students conduct online research on individuals discussed in this session.  

Å Have students follow a template to complete a digital slide show of Civil War leaders with related images. 

Å Have students use reading materials provided in a digital format.  

 

Multisensory 

Å Have students role-play the major Civil War leaders. 

Å Have students create videos of the events mentioned in the session (e.g., the surrender at Appomattox). 

 

Community Connections 

Å Invite a re-enactor to portray and discuss the events involving the major Civil War leaders. 

 

Small Group Learning  

Å Have small groups research various Lincoln quotes and share their findings with the class.  

 

Vocabulary 

Å Have students use the following key vocabulary: indivisible, reunification, prominent, malice, secession, 

treason. 

Å Have students add new or unfamiliar words to their vocabulary journals. 

 

Student Organization of Content 

Å Have students use graphic organizers to categorize the information. 

Å Have students present the results of their small-group activities to the class. 

http://memory.loc.gov/ammem/alhtml/alrintr.html
http://www.loc.gov/exhibits/treasures/trm150.html
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Session 5: Johnsonõs Impeachment; Amendments 13, 14, and 15  ______________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should understand how the Constitution can be changed through amendments.  

Å Students should understand the power that the national government has over the state government. 

Materials  

Å Internet access 

Instructional Activities  

1. Display the following: 

The assassination of Lincoln just a few days after Leeôs surrender at Appomattox enabled Radical 

Republicans to influence the process of Reconstruction in a manner that made it much more 

punitive towards the former Confederate states than Lincoln had planned. 

Remind students of the class definition of the term Reconstruction formulated in Session 1. Ask them to 

explain why the period following the Civil War is referred to as ñReconstruction.ò Ask why the Radical 

Republicans wanted to punish the Confederates. Were their feelings logical? Were their actions prudent? Why 

had Lincoln disagreed with taking punitive actions? 

2. Display the following: 

The states that seceded were not allowed back into the Union immediately, but were put under 

military occupation. 

Discuss with students what ñmilitary occupationò means. Include in the discussion the power struggle 

between the executive and legislative branches of the government for control of Reconstruction. 

3. Display the following: 

Radical Republicans also believed in aggressively guaranteeing voting and other civil rights to 

African Americans. They clashed repeatedly with Lincolnôs successor as president, Andrew 

Johnson, over the issue of civil rights for freed slaves, eventually impeaching him for violating an 

act passed by Congress that he felt was unconstitutional, but failing to remove him from office. 

Discuss the meaning of the term impeachment and the significance of this impeachment. Why was Johnson 

not removed from office? Briefly explain the history of presidential impeachment in the United States. 

Explain that further discussion will take place later in the year. The following Web site may be helpful in 

facilitating further discussion: 

http://www.senate.gov/artandhistory/history/minute/The_Senate_Votes_on_a_Presidential_Impeachment.htm 

4. Display the following: 

Following the Civil War, three amendments were added to the Constitution. They are the 

Å 13th Amendment, which abolished slavery permanently in the United States 

Å 14th Amendment, which prohibited states from denying equal rights under the law to any 

American (American Indians were not granted citizenship until 1924.) 

Å 15th Amendment, which guaranteed voting rights regardless of ñrace, color, or previous 
condition of servitudeò (former slaves). 

Briefly discuss the meaning of each of these Amendments. Have students look carefully at the wording of the 

15th Amendment to ensure they understand who was included and who was excluded from the protection of 

this amendment. Point out the gender was not included in the 15th Amendment, meaning that women still 

could not vote. 

5. Assign a teacher-selected reading or other reinforcement activity. 

http://www.senate.gov/artandhistory/history/minute/The_Senate_Votes_on_a_Presidential_Impeachment.htm
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Specific Options for Differentiating This Lesson  

Technology 

Å Have students use documents in a digital format to complete the activities. 

Å Have students research the effects of the 13th, 14th, and 15th Amendments, using online research. 

Å Have students follow a template to record notes for information provided in class.  

 

Multisensory 

Å Have students create visual representations of the amendments. 

Å Have students create timelines with images illustrating events. 

 

Community Connections 

Å Invite a lawyer to discuss the influence of the 14th Amendment. 

 

Small Group Learning  

Å Have cooperative learning groups discuss the three presidents tried for impeachment (i.e., Johnson, Nixon, 

Clinton). 

 

Vocabulary 

Å Have students use the following key vocabulary: amendment, impeachment, punitive, military occupation, 

martial law, abolished. 

Å Have students create vocabulary journals, combining the new word or phrase, its definition, and an illustration 

of the term.   

 

Student Organization of Content 

Å Have students use a graphic organizer to differentiate between the amendments discussed in this session. 
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Session 6: The End of Reconstr uction and the Beginning of the Jim Crow Era  ____________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should understand the concept of segregation. 

Å Students should be aware of the events of the election of 1876. 

Materials  

Å Internet access 

Instructional Activit ies 

1. Display the following: 

The Compromise of 1877, which concerned the presidential election of 1876, ended Reconstruction. 

Briefly discuss the situation that led to this compromise. Ask students whether they know of other 

controversial presidential elections. The following Web site may be helpful in facilitating discussion: 

http://www.fairvote.org/e_college/controversial.htm#1800 

2. Display the following: 

The Jim Crow Era began after Reconstruction ended. 

The following Web sites may be helpful in facilitating discussion of the Jim Crow Era: 

http://www.jimcrowhistory.org/home.htm 

3. Assign a teacher-selected reading or reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students conduct online research on the Jim Crow Era.  

Å Have students complete their reading by using text-to-speech software. 

 

Multisensory 

Å Have students create a poster or visual representation of a controversial election. 

Å Have students view video or listen to audio and discuss the content presented in this session. 

Å Have students develop a timeline of important events during the Jim Crow Era.  

 

Community Connections 

Å Invite a state election official to discuss the Jim Crow Era. 

 

Small Group Learning  

Å Have cooperative learning groups create political cartoons about the election of 1876. 

Å Have students role-play a dialogue between individuals involved in events that occurred during the Jim Crow 

Era.  

 

Vocabulary 

Å Have students use the following key vocabulary: segregation, election, compromise. 

Å Have students create a classroom glossary of the key terms.  

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize the information 

from class notes, research, and handouts. 

 

http://www.fairvote.org/e_college/controversial.htm#1800
http://www.jimcrowhistory.org/home.htm
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Session 7: Beyond Reconstruction  ___________________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and analyze text for content. 

Å Students should understand the positive and negative effects of war on society. 

Materials  

Å Internet access 

Instructional Activities  

1. Display the following: 

The South lay in ruins following the Civil War. It would take decades for the Southern economy 

and infrastructure to recover. 

Discuss the rebuilding that must occur after a war or any disaster; for example, talk about road networks, 

railroad lines, communication systems, water and sewage-treatment systems, factories, power, bridges, and 

other infrastructure. Ask students whether they are familiar with a time period in which a country or area 

suffered from a disaster. Provide examples such as the following: 

Å The aftermath of a severe storm, tornado, or hurricane 

Å The aftermath of a severe earthquake 

Å The city of Baghdad following the 2003 aerial bombings by the United States 

Ask them what types of repairs were required and how extensive these repairs were. 

2. Display the following: 

Following the Civil War, the North and Midwest regions of the nation grew as industrial powers. 

This growth contributed to the United States becoming an economic power by the twentieth 

century. The Transcontinental Railroad accelerated the westward movement. 

The following Web sites may be helpful in facilitating discussion: 

Å http://www.pbs.org/wgbh/amex/iron/ 

Å http://cprr.org/Museum/index.html 

Å http://www.sfmuseum.org/hist1/rail.html 

Å http://brownvboard.org/brwnqurt/01-3/01-3f.htm (about the Chinese workers) 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students follow a template to record information as they conduct online research about post-Civil War 

America. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students use word processors to complete the writing assignments.  

 

Multisensory 

Å Have students view photos of the aftermath of the Civil War and discuss the rebuilding that occurred. 

Å Have students re-enact events related to the rebuilding after the Civil War or the construction of the 

Transcontinental Railroad. 

 

Community Connections 

Å Invite a soldier or a veteran to discuss the rebuilding process. 

 

Small Group Learning  

Å Have cooperative learning groups research and acquire images of the effect of the construction of the 

Transcontinental Railroad on various groups (e.g., Chinese workers, U.S. government, railroad companies, 

http://www.pbs.org/wgbh/amex/iron/
http://cprr.org/Museum/index.html
http://www.sfmuseum.org/hist1/rail.html
http://brownvboard.org/brwnqurt/01-3/01-3f.htm
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pioneers heading west, Native Americans). Groups should present their findings through various formats 

(e.g., role-play, digital slide show, video).  

 

Vocabulary 

Å Have students use the following key vocabulary: transcontinental, industrialization, infrastructure. 

Å Have students use graphic organizers to learn the new terms. 

Å Have students produce a definition and an image for each of the terms.  

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 

Å Have students work in pairs to summarize the content presented in this session.  
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Session 8: Project Presentation _______________________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should have an understanding of the causes of the Civil War. 

Å Students should have knowledge of the important battles and leaders during the Civil War. 

Å Students should be able to discuss the consequences of the Civil War and Reconstruction. 

Materials  

(None) 

Instructional Activities  

1. Have students present their completed projects from Session 1. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students present their presentation using a powerpoint.  

 

Small group 

Å Divide students in small groups and have students present to the small group instead of the entire class. 

 

Student Organization of Content 

Å Have students use teacher provided presentation rubric to organize and evaluate their presentation. 

Å Have students work in pairs to practice their presentation prior to presenting to the entire class. 
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Session 9: Assessment  ______________________________________________________________ 

Materials  

Å Attachment A: Sample Assessment Items 

Instructional Activities  

1. Distribute copies of Attachment A, and have students complete the assessment. 
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Attachment A: Sample Assessmen t Items  ____________________________________________ 

Asterisk (*) indicates correct answer. 

1. The opening conflict of the Civil War was at 

A Bull Run. 

B Fort Sumter.* 

C Petersburg. 

D Antietam. 

2. Which former slave became a prominent abolitionist 

and encouraged Lincoln to recruit former slaves to 

fight for the Union? 

A Harriet Tubman 

B Dred Scott 

C Frederick Douglass* 

D William Garrison 

3. The quotation above is from a speech given by 

President Lincoln after the battle of 

A Richmond. 

B Bull Run. 

C Petersburg. 

D Gettysburg.* 

4. The Emancipation Proclamation was issued after the 

battle of 

A Antietam.* 

B Gettysburg. 

C Chancellorsville. 

D Fort Sumter. 

5. The excerpt above is from which important 

document? 

A Declaration of Independence 

B Emancipation Proclamation* 

C Virginia Declaration of Rights 

D Missouri Compromise 

6. President Lincoln believed 

A each state has the right to choose to belong to the 

Union. 

B the country will survive when states elect to secede. 

C it is illegal for states to secede.* 

D the South should be punished for its conduct. 

7.  The Civil War ended at the battle located on the 

map at which number?  

A 1 

B 2 

C 3* 

D 4 

8. Which amendment to the Constitution states, 

ñ[n]either slavery nor involuntary servitude, except 

as a punishment for crimeéshall exist within the 

United States, or any place subject to their 

jurisdiction?ò 

A Amendment 12 

B Amendment 13* 

C Amendment 14 

D Amendment 15 

9. Which amendment to the Constitution guarantees 

all citizens due process? 

A Amendment 12 

B Amendment 13 

C Amendment 14* 

D Amendment 15 

10. The end of Reconstruction in the South came with 

the 

A election of Ulysses S. Grant. 

B the Compromise of 1877.* 

C passage of the Thirteenth Amendment. 

D the impeachment of Andrew Johnson. 

  

 

ñAnd by virtue of the power, and for the purpose 

aforesaid, I do order and declare that all persons held as 

slaves within said designated States, and parts of States, 

are, and henceforward shall be free; and that the 

Executive government of the United States, including the 

military and naval authorities thereof, will recognize and 

maintain the freedom of said persons.ò 

ñAll men are created equalò and are ruled by a government 

ñof the people, by the people, and for the people.ò 
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ORGANIZING TOPIC 

Post Reconstruction through 1920  

Standard(s) of Learning  _____________________________________________________________ 

VUS.8 The student will demonstrate knowledge of how the nation grew and changed from the end of 

Reconstruction through the early twentieth century by 

a) explaining the relationship among territorial expansion, westward movement of the population, new 

immigration, growth of cities, the role of the railroads, and the admission of new states to the 

United States; 

b) describing the transformation of the American economy from a primarily agrarian to a modern 

industrial economy and identifying major inventions that improved life in the United States; 

c) analyzing prejudice and discrimination during this time period, with emphasis on ñJim Crowò and 

the responses of Booker T. Washington and W.E.B. DuBois; 

d) identifying the causes and impact of the Progressive Movement, including the excesses of the 

Gilded Age, child labor and antitrust laws, the rise of labor unions, and the success of the womenôs 

suffrage movement. 

Essential Understandings, Knowledge, and Skills  ______________________________________ 
Correlation to  

Instructional Materials  

Skills (to be i ncorporated into instruction throughout the academic year)  

Formulate historical questions and defend findings, based on inquiry and interpretation.  _________________  

Develop perspectives of time and place.  _________________  

Apply geographic skills and reference sources to understand how relationships between 

humans and their environment have changed over time.  _________________  

Interpret the significance of excerpts from famous speeches and other documents.  _________________  

Content  

Explain that in the late nineteenth and early twentieth centuries, economic opportunity, 

industrialization, technological change, and immigration fueled American growth and 

expansion.  _________________  

Summarize the westward movement of the population, using the following information: 

Å Following the Civil War, the westward movement of settlers intensified in the vast 

region between the Mississippi River and the Pacific Ocean.  _________________  

Å The years immediately before and after the Civil War were the era of the American 

cowboy, marked by long cattle drives for hundreds of miles over unfenced open land 

in the West, the only way to get cattle to market.  _________________  

Å Many Americans had to rebuild their lives after the Civil War. They responded to the 

incentive of free public land and moved west to take advantage of the Homestead Act 

of 1862, which gave free public land in the western territories to settlers who would 

live on and farm the land.  _________________  

Å Southerners, including African Americans in particular, moved west to seek new 

opportunities after the Civil War.  _________________  

Å New technologies (for example, railroads and the mechanical reaper), opened new 

lands in the West for settlement and made farming profitable by increasing the 

efficiency of production and linking resources and markets. By the turn of the 

century, the Great Plains and Rocky Mountains regions of the American West were 

no longer a mostly unsettled frontier, but were fast becoming regions of farms, 

ranches, and towns.  _________________  
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Å The forcible removal of the American Indians from their lands continued throughout 

the remainder of the nineteenth century as settlers continued to move west following 

the Civil War.  _________________  

Summarize new immigration, using the following information: 

Å Prior to 1871, most immigrants to America came from northern and western Europe 

(Germany, Great Britain, Ireland, Norway, and Sweden). During the half-century 

from 1871 until 1921, most immigrants came from southern and eastern Europe 

(Italy, Greece, Poland, Russia, present-day Hungary, and former Yugoslavia), as well 

as Asia (China and Japan).  _________________  

Å Like earlier immigrants, these immigrants came to America seeking freedom and 

better lives for their families.  _________________  

Å Immigrants made valuable contributions to the dramatic industrial growth of America 

during this period. Chinese workers helped to build the Transcontinental Railroad. 

Immigrants worked in textile and steel mills in the Northeast and the clothing 

industry in New York City. Slavs, Italians, and Poles worked in the coal mines of the 

East. They often worked for very low pay and endured dangerous working conditions 

to help build the nationôs industrial strength.  _________________  

Å During this period, immigrants from Europe entered America through Ellis Island in 

New York harbor. Their first view of America was often the Statue of Liberty, as 

their ships arrived following the voyage across the Atlantic.  _________________  

Å Immigrants began the process of assimilation into what was termed the American 

ñmelting pot.ò While often settling in ethnic neighborhoods in the growing cities, 

they and their children worked hard to learn English, adopt American customs, and 

become American citizens. The public schools served an essential role in the process 

of assimilating immigrants into American society.  _________________  

Å Despite the valuable contributions immigrants made to building America during this 

period, immigrants often faced hardship and hostility. There was fear and resentment 

that immigrants would take jobs for lower pay than American workers would accept, 

and there was prejudice based on religious and cultural differences.  _________________  

Å Mounting resentment led Congress to limit immigration through the Chinese 

Exclusion Act of 1882 and the Immigration Restriction Act of 1921. These laws 

effectively cut off most immigration to America for the next several decades; 

however, the immigrants of this period and their descendants continued to contribute 

immeasurably to American society.  _________________  

Summarize the growth of cities, using the following information: 

Å As the nationôs industrial growth continued, cities such as Chicago, Detroit, 
Cleveland, Pittsburgh, and New York grew rapidly as manufacturing and 

transportation centers. Factories in the large cities provided jobs, but workersô 

families often lived in harsh conditions, crowded into tenements and slums.  _________________  

Å The rapid growth of cities caused housing shortages and the need for new public 

services, such as sewage and water systems and public transportation. New York City 

was the first city to begin construction of a subway system around the turn of the 

twentieth century, and many cities built trolley or streetcar lines.  _________________  

Summarize the admission of new states to the United States, using the following 

information: 

Å As the population moved westward, many new states in the Great Plains and Rocky 

Mountains regions were added to the United States. By the early twentieth century, 

all the states that make up the continental United States today, from the Atlantic to 

the Pacific, had been admitted.  _________________  

Explain that during the period from the Civil War to World War I, the United States 

underwent an economic transformation that involved the development of an industrial 
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economy, the expansion of big business, the growth of large-scale agriculture, and the 

rise of national labor unions and industrial conflict.  _________________  

Explain that technological change spurred growth of industry primarily in Northern cities.  _________________  

Describe the following inventions and/or innovations: 

Å Corporation (limited liability)  _________________  

Å Bessemer steel process  _________________  

Å Light bulb (Thomas Edison) and electricity as a source of power and light  _________________  

Å Telephone (Alexander Graham Bell)  _________________  

Å Airplane (Wright brothers)  _________________  

Å Assembly-line manufacturing (Henry Ford)  _________________  

Identify the following industrial leaders: 

Å Andrew Carnegie (steel)  _________________  

Å J. P. Morgan (finance)  _________________  

Å John D. Rockefeller (oil)  _________________  

Å Cornelius Vanderbilt (railroads)  _________________  

Summarize the following reasons for economic transformation: 

Å Laissez-faire capitalism and special considerations (e.g., land grants to railroad 

builders)  _________________  

Å The increasing labor supply (from immigration and migration from farms)  _________________  

Å Americaôs possession of a wealth of natural resources and navigable rivers.  _________________  

Explain that discrimination against and segregation of African Americans intensified and 

took new forms in the late nineteenth century and early twentieth century.  _________________  

Explain that African Americans disagreed about how to respond to discrimination and 

segregation. 

Summarize discrimination against and segregation of African Americans, using the 

following information: 

Å Laws limited freedoms for African Americans.  _________________  

Å After Reconstruction, many Southern state governments passed ñJim Crowò laws 
forcing separation of the races in public places.  _________________  

Å Intimidation and crimes were directed against African Americans (lynchings). 

Å African Americans looked to the courts to safeguard their rights.  _________________  

Å In Plessy v. Ferguson, the Supreme Court ruled that ñseparate but equalò did not 

violate the 14th Amendment, upholding the ñJim Crowò laws of the era.  _________________  

Å During the early twentieth century, African Americans began the ñGreat Migrationò 

to Northern cities in search of jobs and to escape poverty and discrimination in the 

South.  _________________  

Summarize the various responses of African Americans to discrimination and 

segregation, as exemplified by the following leaders: 

Å Ida B. Wells led an antilynching crusade and called on the federal government to take 

action.  _________________  

Å Booker T. Washington believed the way to equality was through vocational 

education and economic success; he accepted social separation.  _________________  

Å W.E.B. DuBois believed that education was meaningless without equality. He 

supported political equality for African Americans by helping to form the National 

Association for the Advancement of Colored People (NAACP).  _________________  

Explain that the period from Reconstruction through the early twentieth century was a 

time of contradictions for many Americans. Agricultural expansion was accomplished 

through wars against the Plains Indians, leading to new federal Indian policies. Industrial 

development brought great fortunes to a few and raised the standard of living for millions 

of Americans, but also brought about the rise of national labor unions and clashes 
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between industry and labor. Social problems in rural and urban settings gave rise to third-

party movements and the beginning of the Progressive Movement.  _________________  

Explain that the Progressive Movement used government to institute reforms for 

problems created by industrialization. Examples of reform include Theodore Rooseveltôs 

ñSquare Dealò and Woodrow Wilsonôs ñNew Freedom.ò  _________________  

Summarize the causes of the Progressive Movement: 

Å Excesses of the Gilded Age  _________________  

Ǔ Income disparity, lavish lifestyles  _________________  

Ǔ Practices of robber barons  _________________  

Å Working conditions for labor  _________________  

Ǔ Dangerous working conditions  _________________  

Ǔ Child labor  _________________  

Ǔ Long hours, low wages, no job security, no benefits  _________________  

Ǔ Company towns  _________________  

Ǔ Employment of women  _________________  

Summarize the goals of Progressive Movement: 

Å Government controlled by the people  _________________  

Å Guaranteed economic opportunities through government regulation  _________________  

Å Elimination of social injustices  _________________  

Summarize the accomplishments of the Progressive Movement: 

Å In local governments 

Ǔ New forms of government (commissioner-style and city-manager-style) to meet 

needs of increasing urbanization   _________________  

Å In state governments 

Ǔ Referendum  _________________  

Ǔ Initiative  _________________  

Ǔ Recall  _________________  

Å In elections 

Ǔ Primary elections  _________________  

Ǔ Direct election of U.S. Senators (17th Amendment)  _________________  

Ǔ Secret ballot  _________________  

Å In child labor 

Ǔ Muckraking literature describing abuses of child labor  _________________  

Ǔ Child labor laws  _________________  

Å Impact of labor unions 

Ǔ Organizations  

ï Knights of Labor  _________________  

ï American Federation of Labor (Samuel Gompers)  _________________  

ï American Railway Union (Eugene V. Debs)  _________________  

ï International Ladiesô Garment Workersô Union  _________________  

Ǔ Strikes 

ï Haymarket Square  _________________  

ï Homestead Strike  _________________  

ï Pullman Strike  _________________  

Ǔ Gains 

ï Limited work hours  _________________  

ï Regulated working conditions  _________________  

Å Antitrust laws 

Ǔ Sherman Anti-Trust Act: Prevents any business structure that ñrestrains tradeò 

(monopolies)  _________________  

Ǔ Clayton Anti-Trust Act: Expands Sherman Anti-Trust Act; outlaws price-fixing; 

exempts unions from the Sherman Act  _________________  
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Å Womenôs suffrage 

Ǔ Was a forerunner of modern protest movements  _________________  

Ǔ Benefited from strong leadership (e.g., Susan B. Anthony)  _________________  

Ǔ Encouraged women to enter the labor force during World War I  _________________  

Ǔ Resulted in 19th Amendment to the Constitution.  _________________  



ORGANIZING TOPIC: Post Reconstruction through 1920  

History and Social Science Standards of Learning Enhanced Scope and Sequence: Virginia and United States History 163 

Sample Resources  __________________________________________________________________ 

Below is an annotated list of Internet resources for this organizing topic. Copyright restrictions may exist for the 

material on some Web sites. Please note and abide by any such restrictions. 

ñAmericaôs Racial and Ethnic Divides: Immigrants Shunning Idea of Assimilation.ò Washington Post. 

http://www.washingtonpost.com/wp-srv/national/longterm/meltingpot/meltingpot.htm. This site provides 

information on the immigrant experience. 

ñA Brief History of the International Harvester Company.ò International Harvester Collectors Club ï California 

Chapter 14. http://www.4wheelz.net/makes/international-main-page.htm. This site provides information on 

the mechanical reaper. 

ñCity of New York: Population History: 4 Highly Urbanized Boroughs.ò Demographia. 

http://www.demographia.com/db-nyc4.htm. This site provides information on the demographics of New 

York City from 1790 to 2000. 

Countries of the World. http://www.theodora.com/wfb/. This site offers much statistical information on many 

countries. 

ñCyrus McCormick (18081884).ò Lemelson-MIT Program. http://web.mit.edu/invent/iow/mccormick.html. This 

site provides information on the mechanical reaper. 

Decades of Immigrants. PBS. http://www.pbs.org/wgbh/amex/chicago/sfeature/sf_nations.html. This site provides 

information on immigration to Chicago. 

ñEast Meets West: Chinese-Americans and the Transcontinental Railroadò The History Net. 

http://americanhistory.about.com/library/weekly/aa120101a.htm. This site provides information on the 

transcontinental railroad. 

Economic History Services. http://www.eh.net/. This site provides information on cost of living historical 

equivalencies. 

Elllis Island: Through Americaôs Gateway. Poway Unified School District, San Diego. 

http://powayusd.sdcoe.k12.ca.us/online/usonline/worddoc/ellisislandsite.htm. This site provides information 

on Ellis Island. 

ñJoe Hill: Dangers and Disasters.ò PBS. http://www.pbs.org/now/politics/protest.html . This site provides 

information on the early labor movement in the United States. 

Liberty State Park: The Statue of Liberty and Ellis Island. http://www.libertystatepark.com/immigran.htm This 

site provides information on Liberty State Park. 

Lutz, Valerie Anne. ñImmigrants in the Coal Region.ò American Philosophical Society Library Online. 

http://www.amphilsoc.org/library/exhibits/wallace/immigrants.htm. This site provides information on 

immigrants working in the coal region. 

ñThe McCormick Family and their Mechanical Reaper.ò University of Virginia Department of Astronomy. 

http://www.astro.virginia.edu/research/observatories/26inch/history/reaper.php. This site provides 

information on the mechanical reaper. 

ñNativity of the Population and Place of Birth of the Native Population: 1850 to 1990.ò U.S. Census Bureau. 

http://www.census.gov/population/www/documentation/twps0029/tab01.html. This site provides census 

figures in chart form. 

ñPart 3: Factory Life.ò Windsor Public Library. http://www.windsorpubliclibrary.com/digi/sar/part3.htm. This site 

includes pictures and newspaper clippings of factory life in the early 1900s. 

ñPopulation history of Chicago from 1840ï1990.ò Boston University Physics Department. 

http://physics.bu.edu/~redner/projects/population/cities/chicago.html. This site provides population 

statistics on Chicago from 1840 to 1900. 

http://www.washingtonpost.com/wp-srv/national/longterm/meltingpot/meltingpot.htm
http://www.4wheelz.net/makes/international-main-page.htm
http://www.demographia.com/db-nyc4.htm
http://www.theodora.com/wfb/
http://web.mit.edu/invent/iow/mccormick.html
http://www.pbs.org/wgbh/amex/chicago/sfeature/sf_nations.html
http://americanhistory.about.com/library/weekly/aa120101a.htm
http://www.eh.net/
http://powayusd.sdcoe.k12.ca.us/online/usonline/worddoc/ellisislandsite.htm
http://www.pbs.org/now/politics/protest.html
http://www.libertystatepark.com/immigran.htm
http://www.amphilsoc.org/library/exhibits/wallace/immigrants.htm
http://www.astro.virginia.edu/research/observatories/26inch/history/reaper.php
http://www.census.gov/population/www/documentation/twps0029/tab01.html
http://www.windsorpubliclibrary.com/digi/sar/part3.htm
http://physics.bu.edu/~redner/projects/population/cities/chicago.html
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ñPopulation history of Detroit from 1840ï1990.ò Boston University Physics Department. 

http://physics.bu.edu/~redner/projects/population/cities/detroit.html. This site provides population statistics 

on Detroit from 1840 to 1990. 

ñPopulation, Housing Units, Area Measurements, and Density: 1790 to 1990ò 

http://www.census.gov/population/censusdata/table-2.pdf. This Web page provides census information for 

the time period indicates. 

Sarna, Jonathan D. and Jonathan Golden. ñThe American Jewish Experience through the Nineteenth Century: 

Immigration and Acculturation.ò National Humanities Center. 

http://www.nhc.rtp.nc.us/tserve/nineteen/nkeyinfo/judaism.htm. This site provides information on the 

Jewish immigrant experience. 

Selected Images of Ellis Island and Immigration, ca. 1880-1920. Library of Congress. 

http://www.loc.gov/rr/print/list/070_immi.html. This site provides photos of immigrants. 

Time.com. http://www.time.com/time/time100/index.html. This information provides access to searchable 

historical information. 

ñUnited StatesðFacts and Statistics.ò TeacherVision. Family Education Network. 

http://www.teachervision.com/lesson-plans/lesson-2383.html. This site provides information and lesson 

plans on the United States. Web site registration is required, but it is free. 

U.S. Census Bureau. http://www.census.gov. This site provides information on the U.S. census. 

ñU.S. Census Statistics from 1790ï1990.ò TeacherVision. Family Education Network. 

http://www.teachervision.com/lesson-plans/lesson-1705.html. This site provides information and lesson 

plans on the U.S. census. Web site registration is required, but it is free. 

ñU.S. Immigration History. Rapidimmigration.com. 

http://www.rapidimmigration.com/usa/1_eng_immigration_history.html. This site provides information on 

U.S. immigration history. 

ñU.S. Population History from 1850: 50 Largest Cities.ò Demographia. http://www.publicpurpose.com/dm-

uscty.htm. This site provides information on the population of U.S. cities from 1850 to 1996. 

ñU.S. States by Order of Entry into the Union.ò TeacherVision. Family Education Network. 

http://www.teachervision.com/lesson-plans/lesson-687.html. This site provides information and lesson 

plans on U.S. statehood. Web site registration is required, but it is free. 

ñVirginia Standards of Learning Assessments Test Blueprint: Virginia and United States History: 2008 History 

and Social Science Standards of Learning.ò Vi rginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ush

ist.pdf. This site provides assessment information for the course in Virginia and United States History. 

ñVirginia Standards of Learning Spring 2007 Released Test: End of Course Virginia and United States History.ò 

Virginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushist.pdf. This site provides the 

latest released SOL test for the Virginia and United States History course. 

http://physics.bu.edu/~redner/projects/population/cities/detroit.html
http://www.census.gov/population/censusdata/table-2.pdf
http://www.nhc.rtp.nc.us/tserve/nineteen/nkeyinfo/judaism.htm
http://www.loc.gov/rr/print/list/070_immi.html
http://www.time.com/time/time100/index.html
http://www.teachervision.com/lesson-plans/lesson-2383.html
http://www.census.gov/
http://www.teachervision.com/lesson-plans/lesson-1705.html
http://www.rapidimmigration.com/usa/1_eng_immigration_history.html
http://www.publicpurpose.com/dm-uscty.htm
http://www.publicpurpose.com/dm-uscty.htm
http://www.teachervision.com/lesson-plans/lesson-687.html
http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ushist.pdf
http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ushist.pdf
http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushist.pdf
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Session 1: Settlement between the Mississippi River and the Pacific Ocean  _____________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and analyze text for content. 

Å Students should understand immigration. 

Å Students should have an understanding of U.S. geography. 

Materials  

Å Internet access 

Instructional Activities  

1. Ask all students to stand. Instruct students who have not lived in Virginia their entire lives to sit. Instruct 

students still standing to sit if one of their parents is not a native Virginian. Finally, instruct students still 

standing to sit if they know one of their grandparents was not a native Virginian. Have the class take note of 

the number of students are still standing. Have all students to sit. 

2. Ask students to raise their hands if they have a parent who was not born in the United States. Next, ask 

students to raise their right hands if they know they have a grandparent who was not born in the United States. 

Do the same for great-grandparents. 

3. Explain that the United States began to expand its territory 

significantly following the Civil War. Americans became 

much more mobile. Ask students what changes may have 

caused this large-scale relocation. (cheap land, 

overcrowding in the East, improved transportationðe.g., 

transcontinental railroad [1869], automobiles [Ford Motor 

Co. 1903], airplanes, faster ships) Use information in the 

chart at right to support the above statement regarding 

expansion of territory. Use the following Web sites to add 

additional information, or provide these sites to students as resources for research: 

Å http://www.teachervision.com/lesson-plans/lesson-1705.html 

Å http://www.census.gov 

Å http://www.census.gov/population/censusdata/table-2.pdf 

4. Explain the meaning of population density, and encourage students to make observations about the chart. 

Point out the decrease in land area from 1900 to 2000. Ask students what may have caused this change. Ask 

students to indicate with a show of hands how many would like to move to another state or country. Ask those 

who raise their hands to indicate where they would like to move and why. 

5. Ask students who would like to move if they would be ready to move under the following conditions: 

Å They do not know the conditions existing in the distant territory to which they are going. 

Å They do not know anyone where they are going. 

Å They can take only a small number of personal belongings. 

Å They have no place to live in the new location. 

Å They have no job in the new location. 

Å They have little money to take with them and no money for a return journey. 

Å They may never again see the family and friends they are leaving. 

Å They will not travel comfortably, but in a small, cramped train compartment that they must share with 

strangers. 

Å They are likely to encounter many dangers during the journey, some of which could be fatal. 

Ask how many would still make this journey. Ask those students who would still go to explain why they 

would tolerate the conditions mentioned and still go. Ask the ones who would decide not to go to explain their 

reasons for changing their minds. 

Population Density of the United States 

Year 
Total 

population 

Total area in 

square miles 

Density per 

square mile 

1790 3,929,214 864,746 4.5 

1850 23,191,876 2,940,042 7.9 

1870 38,558,371 3,540,705 10.9 

1900 76,212,168 3,547,314 21.5 

1920 106,021,537 3,546,931 29.9 

2000 281,421,906 3,537,438 79.6 

http://www.teachervision.com/lesson-plans/lesson-1705.html
http://www.census.gov/
http://www.census.gov/population/censusdata/table-2.pdf
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6. Explain that over the next few weeks, students will be studying the expansion of the United States following 

the Civil War. 

7. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students share research and class notes through digital slide shows. 

Å Have students follow a template to complete Activity 4. 

Å Have students view and discuss the chart in Activity 4 on an interactive whiteboard. 

 

Multisensory 

Å Have students role-play people immigrating to the U.S. 

 

Community Connections 

Å Invite a recent immigrant to discuss his/her experience. 

 

Small Group Learning  

Å Have small cooperative learning groups research and report on various individuals who immigrated to 

America.   

 

Vocabulary 

Å Have students use the following key vocabulary: migration, immigration, emigration, population density. 

Å Have students create a classroom vocabulary word wall. 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 
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Session 2: Cowboys and Cattle Drives  _______________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should understand the act of and reasons for migration. 

Å Students should have a basic understanding of U.S. geography. 

Å Students should be able to describe cattle drives and cowboys. 

Materials  

Å Map of the United States 

Instructional Activities  

1. Review the chart from the previous session. Explain that the class will begin to examine the westward 

expansion that took place in the mid to late 1800s. 

2. Display the following: 

Following the Civil War, the westward movement of settlers intensified in the vast region between 

the Mississippi River and the Pacific Ocean. 

Indicate this huge western area on a map of the United States, emphasizing its size compared with the area 

east of the Mississippi River. 

3. Display the following: 

The years immediately before and after the Civil War were the era of the American cowboy, 

marked by long cattle drives for hundreds of miles over unfenced open land in the West, the only 

way to get cattle to market. 

Ask students to describe a cowboy. As they describe traditional cowboy attire, ask what purpose specific 

articles of clothing may serve (e.g., chapsðleather strips on the fronts of pants to protect legs when riding 

horses through thick brush; neckerchiefs to keep dust out of face; large hats to protect from the sun; spurs to 

prod the horses). Ask students to describe a cattle drive, including how long one might take. During the 

discussion, use a map of the United States to define the areas covered by various cattle drives. Ask students 

who have been in the Texas-Oklahoma area to describe geographic features of that region. 

4. Extend discussion by asking whether there are cowboys in the West today. If so, what do they do, since the 

time of large open ranges is past? Do cattle drives still take place today? 

5. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students share research and class notes through digital slide shows. 

Å Have students use an interactive whiteboard to display and identify regions on the map of the United States. 

Å Have students view and discuss a video of a cattle drive. 

 

Multisensory 

Å Have students research the clothing and gear used by cowboys for exploration. 

 

Community Connections 

Å Invite a cattle owner or farmer to discuss the care of cattle and the requirements of any successful cattle drive. 

 

Small Group Learning  

Å Have small cooperative learning groups write a short childrenôs book about cattle drives for the kindergarten 
class at a local school. 
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Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 

Å Have students illustrate and bind the childrenôs book they created in Small Group Learning. 

 



ORGANIZING TOPIC: Post Reconstruction through 1920  

History and Social Science Standards of Learning Enhanced Scope and Sequence: Virginia and United States History 169 

Session 3: The Homestead Act of 1862  _______________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and analyze text for content. 

Å Students should understand the role the U.S. government plays in promoting immigration and migration. 

Å Students are expected to understand the U.S. political environment after the Civil War. 

Å Students should have a basic understanding of U.S. geography.  

Materials  

(None) 

Instructional Activities  

1. Remind students about the pros and cons of moving to a new territory, as identified in the first session. Also, 

point out that by the 1860s, available land was becoming scarce along the eastern seaboard. 

2. Display the following: 

Many Americans had to rebuild their lives after the Civil War. They responded to the incentive of 

free public land and moved west to take advantage of the Homestead Act of 1862, which gave free 

public land in the western territories to settlers who would live on and farm the land. 

Ask students what was happening at the time the Homestead Act was passed. Use this as an example of the 

fact that a nationôs business does not cease in times of war. Discuss the terms of the Homestead Act. Ask 

students to list the major problems or disadvantages of participating in the actôs land giveaway (traveling to 

the land, lack of resources upon arrival, lack of building materials). 

3. Display the following: 

Many Southerners, particularly African Americans, moved west following the Civil War to seek 

new opportunities. 

Discuss what conditions existed in the South that encouraged Southerners to move to the West. 

4. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students use an interactive whiteboard to display and identify aspects of the Homestead Act.  

 

Multisensory 

Å Have students handle building materials and tools.  

 

Community Connections 

Å Arrange for students to visit a carpentry class to observe the tools and materials needed for construction. 

 

Small Group Learning  

Å Have cooperative learning groups debate the Homestead Act of 1862. 

 

Vocabulary 

Å Have students complete word maps for the following key vocabulary: homestead. 

Å Have students contribute vocabulary to a classroom word wall. 

Å Have students complete word maps or use mnemonics to review key vocabulary. 
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Student Organization of Content 

Å Have students use a T-chart worksheet to group the pros and cons of the Homestead Act. 
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Session 4: New Farming Technologies; Settlement in the American West  _______________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to brainstorm to identify the types and applications of technology. 

Å Students should understand the meaning of technology. 

Å Students should be able to make connections between past and present. 

Å Students should have a basic understanding of U.S. geography. 

Materials  

Å Internet access 

Å Map of the United States 

Å Large atlases 

Instructional Activities  

1. Ask students to think about the technology they have access to today that their grandparents did not have 

when they were teenagers. Encourage them to share their thoughts with the class. To prompt discussion, 

mention examples such as computers, the Internet, microwaves, cell phones, CDs, DVDs, and video games. 

Encourage them to consider certain professions that have been changed as the result of technological 

innovations. (NOTE: Many students may not recognize farming tools as technology. Discuss the changes 

farmers have seen in their tools and equipment in the last 50 years. Ask them what these innovations mean for 

food production in our country.) 

2. Display the following: 

New technologies, such as railroads and the mechanical reaper, helped to open new lands in the 

West for settlement and made farming profitable by increasing the efficiency of production and 

linking resources and markets. 

Discuss the impact railroads and the mechanical reaper had on the production of food, pointing out that 

railroads made it easier to move crops from the farms to the markets and thus made it more profitable to farm 

larger tracts of land. Towns grew up around areas settled by people seeking cheap farmland. The following 

Web sites may be of assistance for information about Cyrus McCormick and the mechanical reaper: 

Å ñCyrus McCormick (1809-1884): Mechanical Reaper.ò http://web.mit.edu/invent/iow/mccormick.html. 

Å ñThe McCormick Family and Their Mechanical Reaper.ò 

http://www.astro.virginia.edu/research/observatories/26inch/history/reaper.php. 

3. Review the differences between the Great Plains and the Rocky Mountains. Prompt students with questions 

about elevation, vegetation, and climate. Use an atlas that provides this information along with land-use 

information. Ask students to discuss why raising livestock might be easier in the Great Plains than in the 

Rocky Mountains. Encourage them to discuss what products were/are prominent in the Great Plains region. If 

possible, have an atlas for each student to consult. 

4. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students use mapping software. 

 

Multisensory 

Å Have students identify outdated technologies and describe why it is outdated and what has replaced it. 

Å Have students create or work with a topographical map, perhaps to identify locations for ideal farmland. 

 

Community Connections 

Å Invite a local inventor to discuss emerging technologies in agriculture. 

http://web.mit.edu/invent/iow/mccormick.html
http://www.astro.virginia.edu/research/observatories/26inch/history/reaper.php
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Å Invite in a senior citizen to describe the ways that technology has changed in his/her lifetime. 

 

Small Group Learning  

Å Have cooperative learning groups research different inventions/inventors (including Cyrus McCormick) and 

present their findings to the class.  

 

Vocabulary 

Å Have students use the following key vocabulary: innovations, reaper, prosperous, prominent, technology. 

Å Have students contribute vocabulary to a classroom word wall. 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 

Å Have students complete a poster or oral report for the group project. 
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Session 5: Immigration Trends  _______________________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and analyze text for content. 

Å Students should be able to compare and contrast. 

Å Students should have a basic understanding of world geography. 

Materials  

Å Outline map of the world 

Å Colored markers 

Å Internet access 

Instructional Activities  

1. Display the following: 

Prior to 1871, most immigrants to America came from northern and western Europe (Germany, 

Great Britain, Ireland, Norwa y, and Sweden). During the half-century from 1871 until 1921, most 

immigrants came from southern and eastern Europe (Italy, Greece, Poland, Russia, present-day 

Hungary, and former Yugoslavia), as well as Asia (China and Japan). 

Distribute copies of an outline map of the world, and instruct students to color code the map based on 

immigration trends. For example, western Europe could be coded green with the map key indicating that 

green shows the origins of most immigrants to the United States prior to 1871. 

2. Ask students to think about what may have caused this shift in the origins of immigrants. Encourage them to 

think about the events that occurred in the identified countries that may have contributed to this shift. Remind 

students to think back to the earlier discussion about why individuals came to the United States, and tell them 

that this information will be helpful as they develop a paper on immigration in the next session. 

3. Display the following chart with data on some prominent immigrants to the United States: 

Immigrant  
Country or  

city of birth  

Date of arrival 

in the U.S. 
Accomplishment 

Charlie Chaplin London 1910 Became famous actor and director 

David Sarnoff Russia 1900 Created NBC 

Leo Baekland Belgium 1889 

Invented Velox photographic 

paper and Bakelite, the first fully 

synthetic, nonflammable plastic. 

Albert Einstein Germany 1933 Devised the Theory of Relativity 

Enrico Fermi Rome 1939 

Devised the Theory of Beta 

Decay; co-invented first man-

made nuclear reactor 

Kurt Gödel Austria 1939 
Devised the Incompleteness 

Theorem 

 Have students research some other prominent immigrants to add to the chart. The following Web sites may be 

helpful: 

Å http://www.pbs.org/wgbh/amex/chicago/sfeature/sf_nations.html 

Å http://www.time.com/time/time100/index.html 

4. Ask several students to share the data they found on the immigrants they researched. 

http://www.pbs.org/wgbh/amex/chicago/sfeature/sf_nations.html
http://www.time.com/time/time100/index.html
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5. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students share research and class notes through digital slide shows. 

Å Have students use an interactive whiteboard to display and color-code a map of the world. 

Å Have students use an interactive whiteboard to display the chart in Activity 5. 

Å Have students view and discuss a video clip about immigration. 

 

Multisensory 

Å Have students use poster board and large markers to complete the mapping activity. 

 

Community Connections 

Å Invite a descendent of an immigrant from 1871-1921 to discuss his/her knowledge of the experience.  

 

Small Group Learning  

Å Have partners work together to complete the mapping activity.  

Å Have groups research immigration from various countries and describe the reasons for immigration.   

Å Have groups research and report on prominent immigrants from the period. 

 

Vocabulary 

Å Have students use the following key vocabulary: trends, insulator, synthetic, devised. 

Å Have students contribute vocabulary to a classroom word wall. 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 

Å Have students follow a template or chart that lists each country and describes the events that took place there 

in terms of immigration and this session. 
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Session 6: Shift in the Origins of Immigrants  ___________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and analyze text for content. 

Å Students should be able to compare and contrast. 

Å Students should have a basic understanding of world geography. 

Materials  

Å Internet access 

Instructional Activities  

1. Display the following chart: 

Year Total population Born in the U.S. Born in Europe Born in Asia Born in Africa  

1850 23,191,876 20,947,274 2,031,867 1,135 551 

1880 50,155,783 43,475,492 5,751,823 107,630 2,204 

1900 75,994,575 65,583,225 8,881,548 120,248 2,538 

1920 105,710,620 91,659,045 11,916,048 237,950 16,126 

1990 248,709,873 225,695,826 4,350,403 4,979,037 363,819 

 (NOTE: The information reflected in this chart may differ from other charts, as different sources report 

slightly different numbers.) 

 Ask students to share observations about the chart. Point out the shift from a majority of European immigrants 

in 1920 to a majority of Asian immigrants in 1990. Encourage students to speculate about what may have 

caused this shift. The following Web sites may provide helpful information to guide class discussion: 

Å http://www.rapidimmigration.com/usa/1_eng_immigration_history.html 

Å http://www.census.gov/population/www/documentation/twps0029/tab01.html 

2. Instruct students to calculate the percentage of the native-born population for each year in the chart and to 

develop a bar graph that reflects both the native-born and foreign-born populations for each identified year. 

Instruct them to subtract the native-born population from the total population to arrive at the foreign-born 

population. Ask why this number is higher for a given year than that obtained by adding the three non-native-

born population figures. (Immigrants also came from other areas besides Europe, Asia, and Africa.) Add 

additional requirements as desired. 

3. Inform students that they will be required to develop a chart that reflects immigration into the United States. 

They must select five decades in the 1800s and five in the 1900s to reflect on the chart. The chart should 

identify the total United States population in each selected decade as well as the foreign-born population by 

country for at least eight countries. A brief paper that explains trends observed from the research must be 

submitted along with the chart. Provide the due date and a date when students will go to the computer lab to 

conduct research. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students share research and class notes through digital slide shows. 

Å Have students use an interactive whiteboard to display the chart in Activity 3. 

 

Multisensory 

Å Have students perform the calculations in Activity 2, using pie charts and graphs to show the populations 

compared. 

 

http://www.rapidimmigration.com/usa/1_eng_immigration_history.html
http://www.census.gov/population/www/documentation/twps0029/tab01.html
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Community Connections 

Å Invite an immigrant after 1921 to discuss the immigration experience. 

 

Small Group Learning  

Å Have small groups complete Activity 3. 

 

Vocabulary 

Å Have students use the following key vocabulary: native-born, foreign-born, nativism. 

Å Have students contribute vocabulary to a classroom word wall. 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 
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Session 7: Immigration Research  ____________________________________________________ 

Prerequisite Understanding/Knowledge/Skills  

Å Students should be able to read and analyze text for content. 

Å Students should be able to compare and contrast. 

Å Students should have a basic understanding of world geography. 

Materials  

Å Computer lab or media center 

Instructional Activities  

1. Have students conduct research in the computer lab or media center on immigration. Supply the Web sites 

identified in the previous session to assist students in getting started. Challenge them to find their own data on 

appropriate Web sites by searching the Internet. 

Specific Opt ions for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students use an interactive whiteboard to display and color-code a map of the world. 

 

Multisensory 

Å Have students use pie charts and graphs to show the populations compared. 

Å Have students create a model or physical representation of the information obtained while conducting 

research on immigration. 

 

Community Connections 

Å Invite an immigrant after 1921 to discuss the immigration experience. 

 

Small Group Learning  

Å Have small groups complete the research for this session. 

 

Vocabulary 

Å Have students complete word maps for the following key vocabulary: native-born, foreign-born, nativism. 

Å Have students contribute vocabulary to a classroom word wall. 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 

Å Have students follow an outline of key words or dates to conduct online research about immigration. 
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Session 8: Contributions of Immigrants  _______________________________________________ 

Prerequisite U nderstanding/Knowledge/Skills  

Å Students should be able to read and analyze text for content. 

Å Students should be able to compare and contrast. 

Å Students should have a basic understanding of world geography. 

Å Students should have an understanding of the contributions that immigrants made to the U.S. 

Materials  

Å Internet access 

Å Map of the United States 

Instructional Activities  

1. Display the chart on immigrant contributions from Session 5. Also display the following: 

Immigrants to the United States made valuable contributions to the dramatic industrial growt h of 

America during this period. For example, 

Å Chinese workers helped to build the Transcontinental Railroad. 

Å Immigrants worked in textile and steel mills in the Northeast. 

Å Immigrants worked in the clothing industry in New York.  

Å Slavs, Italians, and Poles worked in the coal mines of the East. 

Å These immigrants often worked for very low pay and endured dangerous working conditions to 

help build the nationôs industrial strength. 

Have students describe some of the working conditions of immigrants in the late 1800s and early 1900s. The 

following Web sites may be of assistance: 

Å http://americanhistory.about.com/library/weekly/aa120101a.htm 

Å Factory Life. http://www.windsorpubliclibrary.com/digi/sar/part3.htm (includes pictures and newspaper 

clippings). 

Å Joe Hill: Dangers and Disasters. http://www.kued.org/productions/joehill/index.html. 

Å http://www.pbs.org/now/politics/protest.html 

Å http://www.amphilsoc.org/library/exhibits/wallace/immigrants.htm 

Å http://www.libertystatepark.com/immigran.htm 

2. Inform students that many immigrants arrived in the United States through Ellis Island. Ask them to locate 

Ellis Island on a United States map and describe the situation immigrants encountered upon arrival there. The 

following Web sites may be of assistance: 

Å Ellis Island. http://www.ellisisland.org/genealogy/ellis_island.asp 

Å Selected Images of Ellis Island and Immigration, ca. 1880ï1920. 

http://www.loc.gov/rr/print/list/070_immi.html 

3. Explain that immigrants would begin to assimilate into the American ñmelting pot.ò Ensure students 

understand the term assimilate, and discuss the meaning of ñmelting pot.ò Explain why public schools played 

a vital role in this process. Also, explain that immigrants to America often faced hardships and hostility, and 

discuss the reasons why. (Fear and resentment that immigrants would take jobs for lower pay than American 

workers would accept; prejudice based on religious and cultural differences) The following Web sites may be 

of assistance: 

Å http://www.washingtonpost.com/wp-srv/national/longterm/meltingpot/meltingpot.htm 

Å http://www.nhc.rtp.nc.us/tserve/nineteen/nkeyinfo/judaism.htm 

4. The Chinese Exclusion Act of 1882, the Immigration Restriction Act of 1921, and the Natural Origins Act of 

1924 limited immigration for decades. Discuss why Congress passed these laws. The following Web site may 

be of assistance: 

Å ñChinese Exclusion Act (1882).ò http://www.ourdocuments.gov/doc.php?doc=47 

http://americanhistory.about.com/library/weekly/aa120101a.htm
http://www.windsorpubliclibrary.com/digi/sar/part3.htm
http://www.kued.org/productions/joehill/index.html
http://www.pbs.org/now/politics/protest.html
http://www.amphilsoc.org/library/exhibits/wallace/immigrants.htm
http://www.libertystatepark.com/immigran.htm
http://www.ellisisland.org/genealogy/ellis_island.asp
http://www.loc.gov/rr/print/list/070_immi.html
http://www.washingtonpost.com/wp-srv/national/longterm/meltingpot/meltingpot.htm
http://www.nhc.rtp.nc.us/tserve/nineteen/nkeyinfo/judaism.htm
http://www.ourdocuments.gov/doc.php?doc=47
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Å ñChinese Exclusion Act (1882).ò 

http://www.usnews.com/usnews/documents/docpages/document_page47.htm 

5. Encourage students to share ideas of obstacles recent immigrants may have encountered. Ask students to 

share ideas on how immigrant problems today should be addressed. 

6. Assign a teacher-selected reading or other reinforcement activity. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use text-to-speech software to supplement their assigned reading and research.   

Å Have students share research and class notes through digital slide shows. 

Å Have students complete the chart in Session 5, Activity 3, using an interactive whiteboard. 

Å Have students use an interactive whiteboard to display the U.S. map. 

Å Have students view and discuss video clips of Ellis Island. 

 

Multisensory 

Å Have students create a three-dimensional model of Ellis Island, using paper doll representations of each of the 

countries from which immigrants arrived. 

 

Community Connections 

Å Invite a descendent of an immigrant who arrived through Ellis Island to discuss his/her knowledge of the 

experience.  

 

Small Group Learning  

Å Have groups research a different restriction act of the three listed in Activity 4 and answer questions 

concerning these acts (e.g., What events precipitated the act? How close was the vote in Congress? What 

influence did the act have on immigration?).  

 

Vocabulary 

Å Have students use the following key vocabulary: exclusion, melting pot, assimilate, hostility.  

Å Have students add new or unfamiliar words to their vocabulary journals. 

Å Have students contribute vocabulary to a classroom word wall. 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 

Å Have students develop an online poster of the group research. 

 

http://www.usnews.com/usnews/documents/docpages/document_page47.htm
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Session 9: Growth of Cities; Technological Innovations  ________________________________ 

Prerequisite Unders tanding/Knowledge/Skills  

Å Students should be able to read and analyze text for content. 

Å Students should be able to compare and contrast. 

Å Students should have a basic understanding of U.S. geography. 

Materials  

Å Internet access 

Å Map of the United States in 1912 (available at http://www.teachervision.com/lesson-plans/lesson-2383.html 

and http://www.teachervision.com/lesson-plans/lesson-687.html) 

Å Copies of the United States Constitution 

Å Pictures of early assembly lines 

Instructional Activities  

1. Display the following: 

As the nationôs industrial growth continued, cities such as Chicago, Detroit, Cleveland, Pittsburgh, 

and New York grew rapidly as manufacturing and transportation centers. 

Conduct a brief discussion of the rapid growth of these cities. Using the information provided on the 

following Web sites, instruct students to identify the decades in which these cities had the greatest growth. 

Instruct them to determine the percentage of growth for each city, how long the cityôs growth remained high, 

and at what point it began to slow down. 

Å http://www.demographia.com/db-nyc4.htm 

Å http://physics.bu.edu/~redner/projects/population/cities/chicago.html 

Å http://physics.bu.edu/~redner/projects/population/cities/detroit.html 

Å http://www.publicpurpose.com/dm-uscty.htm 

2. Display the following: 

The rapid growth of cities caused housing shortages and the need for new public services, such as 

sewage and water systems and public transportation. 

Encourage students to discuss the type of problems created by a rapid increase in population. Prompt them by 

mentioning the problems of meeting the growing needs for housing, schools, water and sewer, power, 

transportation, and fire and crime protection. Encourage students to suggest ways these problems could/can be 

addressed. For example, New York City constructed the worldôs first subway system to address the need for 

public transportation.   

3. Display the following: 

By 1912, the United States consisted of 48 states. 

Display a map of the United States in 1912. Encourage students to determine how many states gained 

statehood following the Civil War. Instruct students to locate in the Constitution the qualification for a 

territory to become a state. (Article IV, section 3) 

4. Display the following: 

During the period from the Civil War to World War I, the United States underwent an economic 

transformation that inv olved the development of an industrial economy, the expansion of big 

business, the growth of large-scale agriculture, and the rise of national labor unions and industrial 

conflict. 

Explain to students that over the course of the next few sessions, they will identify new technologies and 

innovations in business that were developed during the period following the Civil War. Discuss the following 

inventions or innovations, one at a time, as students record information on each: 

http://www.teachervision.com/lesson-plans/lesson-2383.html
http://www.teachervision.com/lesson-plans/lesson-687.html
http://www.demographia.com/db-nyc4.htm
http://physics.bu.edu/~redner/projects/population/cities/chicago.html
http://physics.bu.edu/~redner/projects/population/cities/detroit.html
http://www.publicpurpose.com/dm-uscty.htm
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Å Corporations, in which a company sells shares (stock) in the company to raise money, were invented. 

This form of business provides a limited liability for the company owners. Discuss the differences 

between a corporation, a partnership, and private ownership. Discuss the benefits and disadvantages of 

each form of business. 

Å The Bessemer process made the production of steel more efficient and led to a growth in the steel 

industry. 

Å Thomas Edison perfected the light bulb; the worldôs first electric power plant was opened. 

Å Alexander Graham Bell patented the telephone. 

Å Wilbur and Orville Wright made the first piloted flight of an airplane. 

Å Henry Ford established the assembly-line manufacturing process in his automobile factory. 

5. Display pictures of early assembly lines. Discuss reasons the assembly line was a significant improvement in 

the manufacturing process, not only for automobiles, but for all kinds of mass-produced products. Inform 

students that the development of the assembly line revolutionized industry. 

6. Display the following: 

Industrial Leaders of the Time Period 

Å Andrew Carnegie: steel industry 

Å J. P. Morgan: financial industry 

Å John D. Rockefeller: oil industry 

Å Cornelius Vanderbilt: railroad industry  

Have students provide brief biographical information on each of these individuals, including their most 

important contributions. 

7. Display the following: 

The reasons for economic transformation of America during this period included the following: 

Å Laissez-faire capitalism and special considerations (e.g., land grants to railroad builders) 

Å The increasing labor supply from immigration and migration from farms 

Å Americaôs possession of a wealth of natural resources and navigable rivers 

Discuss each of these reasons. Explain the concept of laissez-faire capitalism (a concept that encourages the 

government not to get involved in business affairs) and the impact of special considerations. Discuss the 

migration from farms to urban areas. Have students list some of the natural resources of the United States that 

were important during this time of economic transformation. The following Web site may be of assistance: 

http://www.usda.gov/wps/portal/!ut/p/_s.7_0_A/7_0_1OB?navtype=SU&navid=NATURAL_RESOURCES 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use text-to-speech software to supplement their assigned reading and research.   

Å Have students share research and class notes through digital slide shows. 

Å Have students use spreadsheet software to complete activities. 

Å Have students use an interactive whiteboard to display the U.S. map and highlight major cities. 

 

Multisensory 

Å Have students role-play industrial leaders of this time period. 

Å Have students research and share images or actual examples of inventions created during this time period. 

 

Community Connections 

Å Invite a business or industry leader to discuss emerging technologies during this period.  

Å Arrange for students to visit a history museum and document their experiences. 

 

Small Group Learning  

Å Have cooperative learning groups complete the activities and present their results to the class. 

http://www.usda.gov/wps/portal/!ut/p/_s.7_0_A/7_0_1OB?navtype=SU&navid=NATURAL_RESOURCES
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Å Have small groups calculate the differences in price and cost of items between now and a century ago and use 

a spreadsheet to record findings.  

 

Vocabulary 

Å Have students use the following key vocabulary: laissez-faire, efficient, corporation, private ownership, 

partnership. 

Å Have students add new or unfamiliar words to their vocabulary journals.  

Å Have students contribute vocabulary to a classroom word wall. 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 

Å Have students use an interactive whiteboard to display group presentations. 
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Session 10: African Americans; the Progressive Era; Labor; Business  ____________________ 

Prerequisite Under standing/Knowledge/Skills  

Å Students should be able to read and analyze text for content. 

Å Students should be able to compare and contrast. 

Å Students should have a basic understanding of U.S. geography.  

Å Students should have a basic understanding of labor movements. 

Materials  

(None) 

Instructional Activities  

1. Explain that although the country was expanding at a rapid rate, there were many problems. One problem area 

that was not being solved was the treatment of African Americans and other minorities. Display the 

following: 

After reconstruction, many Southern state governments passed ñJim Crowò laws forcing 

separation of the races in public places. 

Explain what these laws stated and where they were most prominent. 

2. Display the following: 

African Americans were harassed, intimidated, and sometimes lynched. African Americans looked 

to the courts to safeguard their rights.  The United States Supreme Court ruled on civil rights 

issues. Their rulings, as in the case of Plessy v. Ferguson, upheld the ñJim Crowò laws and did not 

provide relief for African Americans. 

Explain the events surrounding this court case and reasons it was a landmark case. 

3. Display the following: 

During the early twentieth century, African Americans began the ñGreat Migrationò to Northern 

cities in search of jobs and to escape poverty and discrimination in the South. 

Discuss the impact World War I had on the ñGreat Migration.ò 

4. Display the following: 

The various responses of African Americans to discrimination and segregation were exemplified by 

the following leaders: 

Å Ida B. Wells led an antilynching crusade and called on the federal government to take action. 

Å Booker T. Washington believed the way to equality was through vocational education and 

economic success; he accepted social separation. 

Å W.E.B. DuBois believed that education was meaningless without equality. He supported 

political equality for African Americans by helping to form the National Association for the 

Advancement of Colored People (NAACP). 

Have students research and write a brief biography of each of these individuals. 

5. Explain that the early 1900s became known as the Progressive Era. Discuss what the term progressive means. 

Then, Display the following: 

The Progressive Movement used government to institute reforms for problems created by 

industrialization. Examples of reform include Theodore Rooseveltôs ñSquare Dealò and Woodrow 

Wilsonôs ñNew Freedom.ò 

The goals of the Progressive Movement included the following: 

Å Government controlled by the people   

Å Guaranteed economic opportunities through government regulation   

Å Elimination of social injustices   
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Working conditions for labor included the following: 

Å Dangerous working conditions 

Å Child labor  

Å Long hours, low wages, no job security, no benefits 

Å Company towns 

Å Employment of women 

Provide some details about the working conditions or show a video that explains them. 

6. Display the following: 

Accomplishments of the Progressive Movement: 

Å New forms of local government (commissioner-style and city-manager-style) to meet the needs 

of increasing urbanization 

Å Legislative reforms in state government, including referendum, initiative, and recall 

Å Primary elections, direct election of U.S. Senators (17th Amendment), and the secret ballot 

Å Muckraking literature describing unsafe, difficult working conditions, including child labor 

Å Growth of labor unions such as the Knights of Labor, American Federation of Labor (Samuel 

Gompers), American Railway Union (Eugene V. Debs), Industrial Ladiesô Garment Workers 

Union 

Labor strikes: 

Å Haymarket Square 

Å Homestead Strike 

Å Pullman Strike 

Labor gains: 

Å Limited work hours  

Å Regulated work conditions 

Å Child labor laws 

Discuss this information with students as you work through the list. (NOTE: Because the list is lengthy, it 

might be helpful to give each student a copy of the list with certain key words deleted and have them fill in 

the blanks as instruction progresses.) 

7. Display the following: 

Legislation to address unfair business practices included the Sherman Anti-Trust Act , which 

prevents any business structure that ñrestrains tradeò (monopolies), and the Clayton Anti -Trust 

Act, which outlaws price-fixing and exempts unions from the Sherman Anti-Trust Act.  

Note that the Sherman Anti-Trust Act was passed before the Progressive Era, but that Theodore Roosevelt 

made use of it during his presidency to combat monopolies. Discuss the definition of a monopoly and the 

reasons this business practice is not desirable. Explain that the goal of a capitalist monopoly is to maximize 

profit. Also, explain that the Soviet Union developed an economy in which the government held a monopoly 

on the production of goods. However, the goal of the Soviet monopoly was not necessarily to maximize 

profit. If someone wished to purchase a car, for example, he/she had to purchase it from the government. The 

government controlled production, supply, and price. Problems created by lack of competition sometimes 

resulted in inferior products, high prices, and shortages. 

8. Display the following: 

Womenôs suffrage 

Å was a forerunner of modern protest movements   

Å benefited from strong leadership (e.g., Susan B. Anthony)   

Å encouraged women to enter the labor force during World War I   

Å resulted in 19th Amendment to the Constitution. 

Discuss the womenôs suffrage movement, which had begun before the Civil War and continued after it. 

Include the impact of World War I on the movement and the reasons it was finally successful in 1920, when 

the 19th Amendment was passed. 
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Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use text-to-speech software to supplement their assigned reading and research.  

Å Have students share research and class notes through digital slide shows. 

Å Have students use an interactive whiteboard to display prompts for discussions.  

Å Have students view and discuss videos depicting labor strikes. 

 

Multisensory 

Å Have students contribute to a classroom timeline of the labor movement. 

 

Community Connections 

Å Invite a local union representative to discuss labor movements. 

 

Small Group Learning  

Å Have small groups choose different key leaders of the period on whom to research and report.  

 

Vocabulary 

Å Have students use the following key vocabulary: Jim Crow, lynched, intimidated, Great Migration, 

discrimination, harassed, oppressive, urbanization, referendum, initiative, recall, muckraking, primary 

elections, secret ballot, monopolies, anti-trust.  

Å Have students add new or unfamiliar words to their vocabulary journals. 

Å Have students contribute vocabulary to a classroom word wall. 

Å Have students complete word maps or use mnemonics to review key vocabulary. 

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 
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Session 11: Assessment  _____________________________________________________________ 

Materials  

Å Attachment A: Sample Assessment Items 

Instructional Activities  

1. Distribute copies of Attachment A, and have students complete the assessment. 
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Attachment A: Sample Assessment Items  ____________________________________________ 

Asterisk (*) indicates correct answer. 

1. The Homestead Act of 1862 contributed to the 

growth of the western part of the United States by 

A paying Americans to move west of the 

Mississippi. 

B providing free public land to those that would live 

in the western territory.* 

C recruiting foreigners to move to the West. 

D expanding the railroad beyond the Rockies. 

2. During the late 1800s and early 1900s, immigrants 

to the United States came mostly from 

A Northern and western Europe. 

B Southern Europe and South America. 

C North Africa and eastern Europe. 

D Southern and eastern Europe.* 

3. A large number of workers on the 

Transcontinental Railroad came from 

A Italy. 

B Germany. 

C China.* 

D Japan. 

4. Immigrants arriving in the United States in the 

early 1900s 

A had an opportunity to earn high wages. 

B were welcomed by Americans. 

C immediately assimilated into society. 

D faced prejudice based on differences.* 

5. Which inventor perfected the light bulb and 

electricity as a source of power? 

A Andrew Carnegie 

B Thomas Edison* 

C Alexander Graham Bell 

D Cornelius Vanderbilt 

 

6. Which statement about new technology 

encouraging westward movement of the population 

is true? 

A The sewing machine made western states the 

center of the textile industry. 

B Electricity concentrated industry in the West. 

C The railroad left the best western land for farmers 

settling under Homestead Act. 

D The reaper made farming in the West more 

prosperous.* 

7. Henry Fordôs most important innovation was the 

A telephone. 

B automobile. 

C assembly line.* 

D steam engine. 

8. The initiati ve, referendum, and recall 

A increased government regulation of the economy. 

B increased voter participation in government.* 

C decreased voter control of government. 

D prevented the establishment of monopolies. 

9. The primary impact of the Progressive Movement 

on workers was 

A increased factory productivity, which resulted in 

lost jobs. 

B free public education, which allowed workers to 

leave factory jobs. 

C increased regulations, which caused wages to 

decline. 

D increased wages and improved working 

conditions.* 

10. Theodore Rooseveltôs administration was known as 

the 

A Square Deal.* 

B New Deal. 

C New Freedom. 

D New Frontier. 
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ORGANIZING TOPIC 

The United Statesõ Role in World Affairs from 1890 to 1940  

Standard(s) of Learning  _____________________________________________________________ 

VUS.9 The student will demonstrate knowledge of the emerging role of the United States in world affairs by 

a) explaining the changing policies of the United States toward Latin America and Asia and the 

growing influence of the United States in foreign markets; 

b) evaluating United States involvement in World War I, including Wilsonôs Fourteen Points, the 

Treaty of Versailles, and the national debate over treaty ratification and the League of Nations. 

Essential Understandings, Knowledge, and Skills  ______________________________________ 
Correlation to  

Instructional Materials  

Skills (to be incorporated into instruction throughout the academic year)  

Identify, analyze, and interpret primary and secondary source documents.  _________________  

Formulate historical questions and defend findings, based on inquiry and interpretation.  _________________  

Develop perspectives of time and place.  _________________  

Apply geographic skills and reference sources to understand how relationships between 

humans and their environment have changed over time.  _________________  

Interpret the significance of excerpts from famous speeches and other documents.  _________________  

Conte nt 

Explain that many twentieth-century American foreign policy issues have their origins in 

Americaôs emergence as a world power at the end of the nineteenth century. Americaôs 

intervention in World War I ensured her role as a world power for the remainder of the 

century. The growing role of the United States in international trade displayed the 

American urge to build, innovate, and explore new markets.  _________________  

Explain the creation of international markets, including the following: 

Å Open Door Policy: Secretary of State John Hay proposed a policy that would give all 

nations equal trading rights in China.  _________________  

Å Dollar diplomacy: President Taft urged American banks and businesses to invest in 

Latin America. He promised that the United States would Activity in if unrest 

threatened their investments.  _________________  

Å Growth in international trade occurred from the late 1800s to World War Iðthe first 

era of a true ñglobal economy.ò  _________________  

Describe how the United States expanded her influence in Latin America, including the 

following: 

Å The Spanish American War 

Ǔ Puerto Rico was annexed by the United States.  _________________  

Ǔ The United States asserted the right to intervene in Cuban affairs.  _________________  

Å The Panama Canal and the role of Theodore Roosevelt 

Ǔ The United States encouraged Panamaôs independence from Colombia.  _________________  

Ǔ The parties negotiated a treaty to build the canal.  _________________  

Describe how the United States expanded her influence in Asia and the Pacific, including 

the following: 

Å Hawaii: U.S. efforts to depose Hawaiiôs monarchy; U.S. annexation of Hawaii  _________________  

Å Philippines: Annexed after the Spanish American War  _________________  
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Å Open Door Policy: Urged all foreigners in China to obey Chinese law, observe fair 

competition  _________________  

Explain that while American entry into World War I ensured Allied victory, the failure to 

conclude a lasting peace left a bitter legacy.  _________________  

Summarize United States involvement in World War I, including the following: 

Å The war began in Europe in 1914 when Germany and Austria-Hungary went to war 

with Great Britain, France, and Russia.  _________________  

Å For three years, America remained neutral, and there was strong sentiment not to get 

involved in a European war.  _________________  

Å The decision to enter the war was the result of continuing German submarine warfare 

(violating freedom of the seas) and American ties to Great Britain.  _________________  

Å Americans wanted to ñmake the world safe for democracy.ò (Woodrow Wilson)  _________________  

Å Americaôs military resources of soldiers and war materials tipped the balance of the 
war and led to Germanyôs defeat.  _________________  

Summarize President Woodrow Wilsonôs Fourteen Points, including the following: 

Å Was a plan to eliminate the causes of war  _________________  

Å Included the following key points: 

Ǔ Self-determination  _________________  

Ǔ Freedom of the seas  _________________  

Ǔ League of Nations  _________________  

Ǔ Mandate system  _________________  

Summarize the terms of the Treaty of Versailles, including the following: 

Å The French and English insisted on punishment of Germany.  _________________  

Å The League of Nations was created.  _________________  

Å National boundaries were redrawn, creating many new nations.  _________________  

Explain the League of Nations debate in the United States, including the following: 

Å Objections to United States foreign policy decisions being made by an international 

organization, not by U.S. leaders  _________________  

Å The Senateôs failure to approve the Treaty of Versailles  _________________  
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Sample Resources  __________________________________________________________________ 

Below is an annotated list of Internet resources for this organizing topic. Copyright restrictions may exist for the 

material on some Web sites. Please note and abide by any such restrictions. 

California Genocide: Indian Country Diaries: Assimilation, Relocation, Genocide. PBS. 

http://www.pbs.org/indiancountry/history/calif.html. This site tells the story of the killing of hundreds of 

thousands of American Indians in California between 1769 and 1900. 

ñCanal Museum.ò Canalmuseum.com. http://www.canalmuseum.com/. This site provides information on the 

Panama Canal. 

Cartoons for the Classroom. About.com. 

http://politicalhumor.about.com/gi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm

=238&gps=219_875_932_831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc.cfmhttp:

//politicalhumor.about.com/gi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm=23

8&gps=219_875_932_831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc.cfm. This 

site provides access to historical political and current political cartoons as well as lesson plans for using 

them in the classroom. 

ñChronology of the First World War.ò Spartacus Educational. 

http://www.spartacus.schoolnet.co.uk/FWWchronology.htm. This site provides a timeline of World War I. 

ñCrucible of Empire: The Spanish-American WarðYellow Journalism.ò PBS. 

http://www.pbs.org/crucible/frames/_journalism.html. This site provides an article on yellow journalism. 

The Great War and the Shaping of the 20th Century. PBS. http://www.pbs.org/greatwar/. This site provides 

information on World War I. 

Historical Census Browser. University of Virginia Library. http://fisher.lib.virginia.edu/census. This site enables 

one to select the desired decade, select ñPOPULATIONò from the ñCategoriesò menu, and scroll to ñtotal 

population.ò 

ñHistory & Records: Induction Statistics.ò Selective Service System. http://www.sss.gov/induct.htm. This site 

shows the number of soldiers drafted during World War I. 

Indian Country Diaries: Assimilation, Relocation, Genocide. PBS. 

http://www.pbs.org/indiancountry/history/assimilation.html. This site explains the three impossible 

ñchoicesò that American Indians were given by the U.S. government, including the ñCalifornia Genocide.ò 

ñThe Open Door Policy, 1899.ò U-S-History.com http://www.u-s-history.com/pages/h908.html. This site provides 

an account of the creation and repercussions of the Open Door Policy. 

Roper, L. David. ñGross Domestic Product and Political Parties.ò David Roperôs Web site. 

http://arts.bev.net/roperldavid/politics/GDP.htm#datatable. This site provides historical GDP information 

from David Roper, a Professor of Physics at Virginia Tech. 

ñVirginia Standards of Learning Assessments Test Blueprint: Virginia and United States History: 2008 History 

and Social Science Standards of Learning.ò Vi rginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ush

ist.pdf. This site provides assessment information for the course in Virginia and United States History. 

ñVirginia Standards of Learning Spring 2007 Released Test: End of Course Virginia and United States History.ò 

Virginia Department of Education. 

http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushist.pdf. This site provides the 

latest released SOL test for the Virginia and United States History course. 

ñWilliam Howard Taft: Dollar Diplomacy.ò Mount Holyoke College. 

http://www.mtholyoke.edu/acad/intrel/taft2.htm. This Web site offers an article on ñdollar diplomacyò in 

1912. 

http://www.pbs.org/indiancountry/history/calif.html
http://www.canalmuseum.com/
http://politicalhumor.about.com/gi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm=238&gps=219_875_932_831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc.cfmhttp://politicalhumor.about.com/gi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm=238&gps=219_875_932_831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc.cfm
http://politicalhumor.about.com/gi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm=238&gps=219_875_932_831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc.cfmhttp://politicalhumor.about.com/gi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm=238&gps=219_875_932_831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc.cfm
http://politicalhumor.about.com/gi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm=238&gps=219_875_932_831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc.cfmhttp://politicalhumor.about.com/gi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm=238&gps=219_875_932_831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc.cfm
http://politicalhumor.about.com/gi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm=238&gps=219_875_932_831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc.cfmhttp://politicalhumor.about.com/gi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm=238&gps=219_875_932_831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc.cfm
http://www.spartacus.schoolnet.co.uk/FWWchronology.htm
http://www.pbs.org/crucible/frames/_journalism.html
http://www.pbs.org/greatwar/
http://fisher.lib.virginia.edu/census
http://www.sss.gov/induct.htm
http://www.pbs.org/indiancountry/history/assimilation.html
http://www.u-s-history.com/pages/h908.html
http://arts.bev.net/roperldavid/politics/GDP.htm#datatable
http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ushist.pdf
http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ushist.pdf
http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushist.pdf
http://www.mtholyoke.edu/acad/intrel/taft2.htm
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ñThe World of 1898: The Spanish-American WarðChronology.ò Library of Congress, Hispanic Division. 

http://lcweb.loc.gov/rr/hispanic/1898/chronology.html. This site provides a chronology of the Spanish-

American War. 

http://lcweb.loc.gov/rr/hispanic/1898/chronology.html
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Session 1: Planning a Project  ________________________________________________________ 

Prerequisite Understanding/Knowledge/Sk ills 

Å Students should be able to read and analyze text for content. 

Å Students should be able to make connections between past and present. 

Å Students should have a basic understanding of the role the United States plays in the world. 

Materials  

Å Project list (see below) 

Å Computer lab or media center 

Instructional Activities  

1. Explain to students that they are going to study the time period during which the United States began to 

establish itself as a world power. Discuss briefly with students what being a world power means, including 

the global responsibilities of a world power. Ask students to share their views on whether or not the United 

States should be involved in providing humanitarian and/or monetary assistance following a disaster abroad, 

or military assistance to people in another country who are attempting to overthrow an oppressive 

government. Encourage open, organized debate on these issues, and ask students to provide examples. Prompt 

discussion by providing present-day examples with which students are familiarðfor example, assisting a 

country devastated by a natural disaster or famine, or using American military to help prevent or stop a 

genocide (remind students of the meaning of the term genocide). 

2. Display the following list of topics that students will study in this organizing topic: 

Å The growth of international markets 

Å The Spanish-American War 

Å The annexation of Hawaii and the Philippines 

Å World War I 

Å The Panama Canal and Rooseveltôs Corollary 

Å Theodore Rooseveltôs ñBig Stickò Policy 

Å Isolationism after World War I 

Å The Great Depression and the New Deal 

Then, distribute the following list of projects, and instruct each student to choose one to complete during 

study of this organizing topic: 

Å Create an original drawing depicting a scene from an event in the time period. Also, write a one-page 

explanation of the drawing, demonstrating knowledge of the period, to accompany the drawing. 

Å Write an evaluation of a song that reflects the historical period. Include an interpretation of the lyrics that 

demonstrates knowledge of the era. 

Å Write an analysis of fashion from 1900 through 1939. Include pictures reflecting the changing fashion 

trends accompanying the historical events that were occurring. Pictures may be student-developed, 

computer-generated, or gathered and copied from resources. 

Å Write an analysis of the changes in transportation from 1900 through 1939. Include an explanation of the 

impact of transportation changes on workers. (For example, as people began to move toward widespread 

use of the automobile, blacksmiths saw a decrease in business, a more sophisticated road network became 

necessary, and new industries to provide materials to produce cars were developed.) 

Å Write an analysis of the changes in battle strategies as military equipment (e.g., tanks, planes) changed. 

Incorporate the battle strategies of the Spanish-American War and World War I. 

Å Prepare a graph depicting key economic indicators from 1917 through 1941. Explain the impact changes 

had on the economy. Identify at what point danger signs begin to occur, and why. 

Å Write an essay that argues for or against American involvement in World War I. Include key historical 

events to support your argument. 

Å Prepare an analysis of the acquisition of Hawaii or the Philippines by the United States. 

Å Write a comparison of the sizes of ships at the time the Panama Canal was constructed and in the present 

day. Include how present-day ships use the canal and any limitations that may exist. 
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Provide students with the date the project will be due, along with a rubric that will be used to assess the 

project. Provide students with an opportunity to conduct research in the media center or computer lab for their 

selected topics. 

Specific Options for Differentiating This Lesson  

Technology 

Å Have students use word processors to complete the writing activities. 

Å Have students use text-to-speech software to supplement their assigned reading and research.   

Å Have students share research and class notes through digital slide shows. 

Å Have students use digital graphic organizers to categorize information. 

Å Have students use graphing software to complete their activities. 

Å Have students follow a template of the project list. 

Å Have students follow and complete a template of a world map. 

 

Multisensory 

Å Have students use various materials (e.g., poster board, tape recorders, video recorders, sticky notes, 

highlighters, whiteboard) to complete their projects.  

 

Community Connections 

Å Invite a media center specialist to describe his/her job and the resources that can help students complete their 

projects.   

 

Small Group Learning  

Å Have groups brainstorm ideas for projects and ways to connect multiple projects. 

 

Student Organization of Content 

Å Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from 

class notes, research, and handouts. 


































































































































































































































































