HISTORY ANDSOCIAL SCIENCE STANDARDS OFLEARNING

ENHANCED SCOPE AND SEQUENCE

Virginia and United States History

Commonwealth of Virginia
Department of Education




Copyright © 2010
by the

Virginia Department of Education
P.O. Box 2120

Richmond, Virginia 23212120
www.doe.virginia.gov

All rights reserved. Reproduction of these materials for instructional
purposes in public school classrooms in Virginia is permitted.

Superintendent of Publiclnstruction
Patricia I. Wright

Assistant Superintendent for Instruction
Linda M. Wallinger

Office of Standards, Curriculum, and Instruction

Mark R. Allan, Director

Betsy S. Barton, History and Social Science Specialist

Beverly M. Thurston, History and Sial Science / International Education Coordinator

Edited, designed, and produced by the CTE Resource Center
Margaret L. Watson, Administrative Coordinator
Bruce B. Stevens, Writer/Editor

Richmond Medical Park Phone: 8046733778
2002 Bremo Road, Lower kel Fax: 804673-3798
Richmond, Virginia 23226 Web site:www.cteresource.org

The CTE Resource Center is a Virginia Department of Education
grant project administered by Henrico County Public Schools.

NOTICE

The Virginia Department of Education does not discriminate on the basis of race, sex, color, national origin,
religion, age, political affiliation, veteran status, or against otherwise qualified persons with disabilities in its
programs and aivities.


http://www.doe.virginia.gov/
http://www.cteresource.org/

Table of Contents

ACKNOWIEAGIMEINTS ...ttt e e e et e e e et e e e e e e e e e s ammme e e e e e n b e e e e e e e e e e e e s ammne e e e aannes Vil
1Y 0o [8ox 1 o] o PO OO PPRROPPPPPPPPPPPRE V4 | |
Early European Exploration and ColONIZatioN...........ccooiiiiiiiiiii it rres s s e e e e e e e e e e aaeaeeeeeeannnes 1
Standard(S) Of LEAIMING.........ooiiiiiiiieeeeeeeees ettt reareeeeaeeaaaaaaaaaaaeeaeesennninnes 1
SAMPIE RESOUICES ...ttt ettt e e e e e e eme et e e et e e e e e e e e mene s s bbb s e e e et e e e e e e e e s s nn e s bree e e s 3
Session 1: Impact of Early European Exploration and Colonization...............ccouicceeiiiiiiiiiiieeeeee e 4
Session 2: Colonization in NeW ENQGIANG.............ooeiiiiiiiieeei e rene e e e 6
Session 3: Colonization in the Middle AtlantiC REGION...........eiiiiiiiiiiiee e 8
SEeSSION 4: REINFOICEMEIL....... . ittt eree e e e e et e e et e e et e e e e e eeeet bbbt mmmreeeeeeeeeaaeeeeeeeeeeeesannns 10
Sessiorb: Colonization IN VIFGINIGL.........coooiii i mmmr e e e e e e e e e e e e e e e aeeea s s e e e e e e e e aeas 12
Session 6: Colonization in the Other Southern COIOMIES. ..........ooiiiiiiieeeiiiee e 14
Y= ST (o I A o == 15
YIS [0 IR S =TS TS o = 17
Attachment A: Characteristics of Early Exploration and Colonization in the New Warld..................... 18
Attachment B: Characteristics of Early Exploration and Colonization in the New 8V&rg..................... 19
Attachment C: Sample ASSESSMENT ITEIMIS. .......coiiiiiiiiiiieee e eeer e e e e enere e 20
Economic and Political Life in the Colonies; SIAVEIY..........cuii e 21
ST Talo o1 do (5] o) M =T U411 o o RO PPPPPPPPPPTPTPPI 21
T e ] o] (SR =TS o =Y T 23
Session 1: The Economies of the Original CoIONIES..........coiiiiiiiimie e 25
Session 2: The Economy of the New England ColQnies.............cocuviiimeeiiiiiiiieeeee e 27
Session 3: The Economy of the Middle COIONIES..........uuuiiiiiiiiiiee e 29
SESSION 4: REINTOTCEMEIL........uuiiiiiiie e eres sttt e e e e e e e e e e e e et e e e e s e s ass s neessbbbeeeeaaeeeeessnnssesannas 31
Session 5: The Economy of Colonial Virginia and the Other Southern Calanies.............ccccveeeeveeeennn. 32
Session 6: Colonial Society and PONLCS .. ....uuuiuuiiiime e e 34
YT o] S oY= oY 37
Yo [0 IR =TT 1 = P 39
Attachment A: Characteristics of Colonial REJIONS..........ooiiiiiiiiiieeeiiiie e 40
Attachment B: Characteristics of Colonial RegI®NSEY .......c.coooiiiiiiiiii e 41
Attachment C: Sample ASSESSMENT ITRIMIS. .......ciiiiiiiiiiitieeei et e e e e e eeere e e 42
The AMEriCan REVOIULION...........uuuiiiiiiie e iiieee sttt e e e eees e e e e e e e e s s nnnnnessnnnsseneeeeeeeesssnnnsssnnnss EHO
YT alo T do (5] o) I =T U411 o o RO S P S PO PP PPPPPPPTPUPPI 43
SAMPIE RESOUITES ... .ottt s rmmee st e e e e e e s s ssmnnssssnnnnnnneeeeeeeeessnnnenssnnnneenss B0
Session 1: American Revolution StUAY PrOJECL.........ccooiiiiii i rrer e e e e e e e e e e e e e e e e e e e e e 48
Session 2: Steps Leading t0 REVOIULION. ...........uuiiiiiiii e 50
Session 3: The First Congntal Congress, Lexington, Concord, and Patrick Henry................ccccceeee. 52
Session 4: John Locke and Natural RIGNIS.........oooiiiiiii i eree e e e e e e e e e e e e e e e e e s eeeeaanaes 54
Session 5: Writings of Thmas Paine and JOhN LOCKE............uuiiiiiiiiiien e 56
Session 6: The Declaration of Independence, Parl.L.............uuuiiiiieieeiieeeeeeeee e 58
Session 7: The Declaration of INdePeNdENCE, Pa..........cccoeeiiiiiiiiimeeiiiiiiiiie e eeniee e e e 60
Session 8: The Declaration of Independence, Parl.3............o i 62
Session 9: The Declaration of Independence in America TOAAY...........cuuvveiieemiiieeieee e 63
Session 10: The Treaty Of Paris, 17.83.. ... rree e e e e e e e e e e e e e e e e e e e e e e e raananannnnnns 64
SESSION 11 REVIBW. c.ceeeiiiiiiiieeeeeeeeeeeta et e e e et et e e e e e et e e e e e et eeeettetteeeaeetesteeee e mmneeeeeeaeeeeaeaeeeaeeeeeeeamannnnnnnnnnd 65
YT o o D S L] g 0= o | PSPPI 67
Attachment A: The Decl arati on..of..l.nde.p.e.nde.n.c68
Attachment B: The Declaration of lagdendence in America Tod&ynformation..............cccccvvvveviiieeceennn. 71
Attachment C: The Declaration of Independence in America TD@LIVILY ..........cocevvvieieieeeeriecceeeeeennns 12
AttachmentD: Sample ASSESSMENT ITEIMIS......ciiiiiiiiiiiiitireei e eenr e e e e e s s e bbb eeneseeees 73

History and Social Scree Standards of Learning Enhanced Scope and Sequence: Virginia and United States History iii



The ConstitutioN Of the UNITEO STaALES......cuuiiieiiiiee it eee et e et et e et e e s mm e e e e e et e e et s e et s e s e ssneeennss 74

Y=g o F= 10 (S o == 1 011 o o TP £
SAMPIE RESOUITES ... ..ttt ecee ettt e e et e e s e e et e s e et e e e e e e e e e e e ns s a bbb e e e e e e e e e e e e nsn e e nnrneees 17
Session 1: The Articles of CONfEABIALON. ............oiiiiiiiiieeeii e e e eeenr e 78
Session 2: Government betwabe Revolution and the Constitutional Conventian...............ccvevvvieeeeee. 80
SESSION 3. COMPIOMUSES. ...ceeiieieiiiiiiitteeieaateeee e et eeeeasaassee e e eeaess e e e e e ee e e e e e n s b b s ee e e emmms e et e e e e e eaaannnnnee e e e e ammmes 82
Session 4: Checks and Balances in the CONSHtULIQN. ............ooiiiimmeriiiiiiiee e sresrree e 84
Session 5: Correcting Weaknesses in the Articles of Confederation..............ooovveeeeiiieiiiiiiiiee e 86
Session 6: George Washington and James MadiSON............oooiiuiimmmriiiiiiiieee e ereerrre e e 38
Session 7: The Federalist Papers: FederaliSt NO..L0........cooiiiiiiiiiceeiieeee e meee e 89
Session 8: Federalists VS. ABAEIAIISIS..........uuuiiiiiiiee e eeee e e e nees e 91
SesSIioN 9: RElIGIOUS FrEEUOM........ooiiiiii et e e e e s erer e e e e e e e e nen s 92
Session 10: The Bill of Rights: Amendments 1 and.4..........ccooooiiiiniiiiiieeeee e 94
Session 1: The Bill of Rights: Amendments 5, 6, and.8.............uuviiiiiiiiie e 96
Session 12: John Marshall and Supreme CouUrt CaSES......cccoiiiiieiiiieeeeiieviireiiirrrrrrr i rnneeeeeeeeaaeaaaaaeead 98
SESSION 13: ASSESSIMEINL....eiiiiiiiiiiieeeeieeieeessaaa s e et e e taaeaaaesataesamaateeeeeasaeesenessessnesnsrnnnesaeeeaaaeeeaaaaeaaaeeeesannnes 100
Attachment A: AWi ndow Not esoO..an..Comp.r.ami.s.es.l0ln t he
Attachment B: Compromises in the CONSHIULIQN..............uvviiiiiicci e 102
Attachment C: Federalists vS. ARBAEIaliSIS...........ovviiiiiieiieiiieeee e 103
Attachment D: Federalists vs. AFREAEraliSt® KeY ........coooiiiiiiiiiiieii it rmmee e 104
Attachment E: Sample ASSESSMENT [TEIMS.......uuuiuiiiiiiiiiime e e eee e s 105
Events in the United States from 1790 t0 185Q...........ccooeiiiiiii i rmmmr e e e e e e e eees 106
Standard(BOf LEAINING..........oooiiiiiiiieeeieeeees ettt e e e ettt b rrnr e e e eeeaaeeaaaaaeaaaeaaesennnen 106
SAMPIE RESOUITES ... ..ttt ettt e e e e e s rmm e e st e et e e e e e e e e mnee s bbb e e et et e e e e e e e e s nnnnnnssee e 110
Session 1: The Political Ideas of Hamilton and Jefferson..............oovvviiieeeeeicceiieiiccce e, 111
Session 2: Emergence of Political Parties and the Election of 1800............coovvvveeeeiiii 113
Session 3: The LouiSiana PUICNASE..........iiiiiiiiieeeitie et e e e e e e s s ennssnseeeeeeeeas 114
Session 4: The Lewis and Clark EXPeditiOn............uuviiiiiiiierceeeiiiiiiie e e e smeeas 116
SeSSION 5: The WaAr Of L812.....ccoii ittt e e e e e e e e e et b e enes e e e e e e e e e e e annnneeees 118
Session 6: Compromises on the Slaveryddsefore the CivilWar...........oooovvviiviiiice 120
Session 7: Life in the Antebellum SOULRL...... ... e e a e e e e e e eeeeeaneees 122
SESSION 8: SIX FlagS OVEI TEXAS .. ..ciiiiiiiiiiiiiii e ettt ettt eeee et e e e e e e e s e et e e s emmt e e e e e e e e nnnenees 124
Session 9: The..ATlr.ail...0f. . J.ear.S.0. .. 126
Session 10: Jackson, Jefferson, and the COMMON.MAN............couviiiieeeiiiiie e 128
SESSION L1: ASSESSIMEBIL....eiiiiiiiiiiieeieieeieeesssaa st et et tasaeateetseesamaaeessesasaesseesssesssssssbnnneasaasaaaeeaeaaeeaaeeeeesennnes 129
Attachment A: Comparing the Views of Alexander Hamilton and Thomas Jefferson............cccccocee.. 130
Attachment B: Notesn Alexander Hamilton and Thomas Jeffei@dfey..................cccoiiirreeiiiiinnns 131
Attachment C: Compromises on the Slavery Issue before the CiviLMWar...........ccccoeeviacceeiiiiiiiiiiennen. 132
Attachnent D: Compromises on the Slavery Issue before the CiviBVIKaY...............uvvvvieiiiiiiccneeeeeeee. 133
Attachment E: Who Most Favored the Common Man, Jackson or Jefferson?.........ccoovvvevceeeeeeeeeenn.. 134
Attachment F: Sample ASSESSMENt ILEMS..........ocouiiiiiiiei e e 135
The Civil War and RECONSIIUCTION EF@.........coiiiiiiiiiiiiiii ettt e e e e e et e e e e e e s smme e e e e e 136
S T alo o Tdo [(S) o)l Y- U 011 o o T PSP PPPP S SPPPRRI 136
SAMPIE RESOUICTES ... .ttt ettt et e e oo e rmm e e e ettt e e e e e e e e e mees s bbb b b et e e e e e e e e e e e nennnssee e 140
Session 1: Planning a Civil War PresentatiQn..............uuiiiiiceeii i seeeee e e eeate s e e e e e e e enanee 142
Session 2: The Beginnings of NOIBOULN CONtrOVEISY.........ooouiiiiiiiiiiee e 144
Session 3: The Emancipation Proclamation; the Gettysburg AddIess..........cvvvviiieeeiiieieeee e 146
Session 4: The End of the CiVil WAL............uiie e 148
Session 5: Johnsonés | mpeac.hment... . .Ame.ndme.n.t. 35013, ]
Session 6: The End of Ragstruction and the Beginning of the Jim Crow Erta..........cccccccoovivicceinnnnes 152
Session 7: Beyond RECONSIIUCTIAN. .........oiuuiiii e ceeeie e ee e e e e e errne e e et e e e e e e e s eeae s mmmr e eeeeees 153
YT o] R Il o (0 =T oa o (=TT ] = T 155

History and Social Science Standards of Learning Enhanced Scope and Sequence: Virginia and United States History iv



Y YT o TR A oY IoTs] 0 1= ) AT 156

Attachment A: Sample ASSESSMENT ITEIMS. ......uuuuuiiiiiiie e e 157
Post Reconstruction through 1920........cccoiiiiiiiiii ettt e rr e e e s e e e e e e e e e e e e e eeeeeeemenseseseeennrennnes 158
StANAArd(S) OF LEAIMING. ... .ueeiiieiieeeii i eeer e e et e ree e e e e e e e e e e s s s b s anees s sb s e e e e e e e e e e s aannnneesennne 158
SAMPIE RESOUICES ... .ttt e e oo e s rmm et e e et e e e e e e e e mees s b e e e et e e e e e e e e e s nn e nnnre e 163
Session 1: Settlement between the Mississippi River and the Pacific.Qcean...........ccccoveeeeeeeeeeeennn. 165
Session 2: CoWbOyS and Cattle DIIMES ........uuiiiiiiiiiiiimee et ee e e e e e e e 167
Session 3: The Homestead ACE OF 1862..........cooviiiiiiiiieeeeeieeeeeee ettt eaenrreneeeeeeees 169
Session 4: New Farming Technologies; Settlement in the American West............ooovvveeeeviiiieeneienenn, 171
Session 5: IMMmIgration TrENAS.........coooi i e e e e e e e e e e e s e s e e e e e e e e e aeaaeeas 173
Session 6: Shift in the Origins Of IMMIQIaNLS.............ueiiiiiiiiiice e e e e 175
Session 7: Immigration RESEALCKL............coo i 177
Session 8: Contributions of IMMIQIANLS..............ooiiiii i e e e e e e e eeeer e as 178
Session 9: Growth of Cities; Technological INNOVALIONS.............evviiiiiiiie e 180
Session 10: African Americans; the Progressive Era; Labor; BUSINESS...........cccvvvieeeiiiieieeeee s 183
SESSION L1: ASSESSIMEIAL ... .eueeiiiieeeeiiaiienesatttbeeeteeeeeesssas s nnarssebeseeeeeaeesaaaasssssannnssbsseeeeeeeaesssnsssssesennnen 186
Attachment A: Sample ASSESSMENT ITEIMS. .. ...uuiiiiiiiiiiiee e eee e s 187
The United States6é Role in.Wor.l.d. . Af.f.ai.r.s..f.r..om881890
StaNAard(S) OF LE@IMG...........uuueieiieeeiiiaieeme ettt e e e e e s e ee e e e e e e e e e s e e s ss bbb bnnns s bb e e e e e e e e e e e s sannsneesennnen 188
SAMPIE RESOUITES ... .ttt e e e e e e s rmm e ettt e e e e e e e e mees s bbb e et et e e e e e e e e e e e nnneee e 190
SesSIoN 1: Planning @ PrOJECL.......ccoo o mmmr e e e e e e e e e e ee s e a e e e e e e e e e e 192
Session 2: Open Door Policy; Dollar Diplomacy; Roosevelt Corollary; Global Econamy................... 194
Session 3: Territorial EXPanSion; HAWALL.............eeeeeeeeieimmmnaseiiseeiseees s e e s eeeeeeseeeeeeeeseeeeneeeneeneneeeees 196
SeSSIioN 4: CUDA; YEHOW JOUIMAIISINL. ....cuuieeeeee et eeeee ettt ettt e e e raeee e e e e e e e e e e e s een s ranneeneeenanns 198
Session 5: The Spanigtmerican War; The Treaty Of PariS.......cccccovciiiiiiiiiicccieeeeeeeeeeeeeveevveeee 200
Session 6: The PhilippiseThe Panama Canal.............uuuviiiiiiiieeceieeeeii e 201
SESSION 7: WOIIA WA .L...cceeieeeieeeeeeeeeeeeeees ettt ettt ettt rnee e e e eeeeaaeeaaaeeaaeeeeesannns 203
Session 8: The Treaty of Versailles; The League of NatiOnS........ccccoiiiiiiiiccciiiiiieeeeeeeeeeeeeeevveeee e 206
Y TS [0 I A =TT ToT 1 =T ) R 208
Attachment A: AA Fa..r..Ei.el.d..and..No..Fav.ao.r.l.0..209
Attachment B: Sample ASSESSMENT HEIMS.......uuiuiiiiiiiiiiee e e 210
Key Domestic Events in the 19208 and 1930S......cccouiiiiiiiiii e ceeeeeeieeeieeeveeeteeeerrerrrnneeeeeeeeaaeaeaaeaaaseeeesannns 211
Y= TaTo 1o (S I o) Y- U o1 T o o OO SERPRRSPPPR 211
I F= 0 ] o1 (SN =TT 0 U o = 213
SesSioN 1: The Great DEPreSSIQN...........uiiiiiii e ieeeeciee s e e s s s ee e e e s s st e e e e e eeeeeeeeesseesssestrnessaaaaeaaaeaaaeeas 215
SESSION 2: FDR; THE NEIHEAL. ...t e e et e e et e e et e e e reaen e et e e e reeaeaes 218
SESSION 3. ASSESSIMEBIIL ....eeiiiieeiiiiittttieeettteeeeeeeeeeessaasbeeesananssseeeeeeaeeeessanssssseeamnnsseeeeeeeeeeaaannnnsseeeeennnses 220
Attachment A: Sample ASSESSMENT IEEMIS........ccoiiiiiiiiiieee e eeer e e e e eeeeeees 221
R VAY 0] 1 o AT P 222
StANAArd(S) OF LEAIMING. .....uteeeeeiieee it eer ettt e e e e e e e e e et e e e e e s s bbb mnns s bbe e e e e e e e e e e e aannnbeesenens 222
I F= 10 ] 01 (SN =T 0 B o = 227
Session 1: The United States between the World Wars. ... 229
Session 2: Europe between the WOorld WaIS............oovviiiiiieeeieee e neeas 231
Session3Ger Many 0 S .A.Q.G.1 8.5 S Dl 233
Session 4: The Beginnings of World War 11: 1941.........ooo e 235
Session 5: The Course Of the War: 1Q42..... ... ittt eee s e e e e e e e e e e e e e e e emenraaeees 237
Session 6: The Course of the War: TUBAD. ..........uiie et rres s a e e e e s e e e e e aeaaaean 239
Session 7: The Role of U.S. Minorities; the Rules of War and World War.ll.........ccooovevviecevieinennnen. 241
Session 8: The Holocaust and Other War CrHIMES. ........uu e ettt eeeeea e e e 243
Session 9: Life at HOme DUFNNG the WAL...........oiiiiiiiiceee e eee e ne e 245

History and Social Science Standards of Learning Enhanced Scope and Sequence: Virginia and United States History v



Session 10: Internment Camps in the United SLALES........ccccoiiiiiiiiiccri e e e 247

SESSION 11: ASSESSIMEIL....eiiiiieiiiiieeieeeteeet e e ae e e e e e e et e e e e e e e e e e e e eaaeeetaeetaeaeteeesaeesneessmmmeaeeeeeeaaaeaaaaaaaeeeeesanans 249
Attachment A: World War 1l BCt STAtEMENLS...........uiiiiiiiiiiiiiiieiee e e e e e e e e e e e e e e e e e e eeeseeeeeee e 250
Attachment B: Chronology of Events Before and During World War lL...........cccooooiiiiccceiieniieenieenee, 251
Attachment C: Writing Assignment: WHhELWar LIKE2..........uiiiiiiiiii v ceeeeeeeeeeeeeeeeeeeevveeees e 252
Attachment D: Sample ASSESSMENT ITEIMIS. ........oiiiiiiiiiii e eeee s 253
United States Foreign Policy since World War II; the Cold WaL..............ouviiiiiiiiiiice e 255
StANAArd(S) OF LEAIMING. .. ..uuueeeeiiiee e reer et e e e e e e e ee e e et e e e e e e e e s s b mens s sre e e e e e eeeeeesannnnrennnens 255
SAMPIE RESOUICES ... it ii e mmmr e e e e e e e et ee et et ettt e e et s aeaes s aassaasssaessessmmmreeeeseens 260
Session 1: INntrodling the Cold WaL...........uviiiiiiiiiiieeee e eeee s smmmr e eeeeees 261
Session 2: Europe Immediately after World War Ll..........oooo e 263
SesSioN 3: The Cold War, CONINMUE........coeeiiie et ceeer et et et e e e raeesea s saereaaresareensnaneerrerranes 264
Session 4: NATO; The United Nations; KOrea TOGAY.........uuuuuuruuuirieeieeeieeeeeeeeeee e eeeeeessns s ee e ee e 265
Session 5: KOrean War;, VIETNaAM WWaAT........ouu oottt e et e e emmt s st e e st s s s s s sa e s smmmba s eaaans 266
Session 6: Vietnam War, CONLNUE.........ooeun i cecee e et ereee e e s e e e s e sb s s s b smeeesan e sansaes 267
SESSION 7: WaAr MEMOTIAIS ....ciiiiiiiiiiiiiii ittt rree e e e e e e e s s bbbt e e e s semme e e e e e e e e s nnnsbbbneeeeeee s 268
TS o] IR A O U o= T PERPR P 269
Session 9: The Cold War, CONINMUE.........oeuiiii i ieeer e et e e e srees s s st s s s s s s s sassnene s b e sbnsns 270
SESSION 10: ASSESSIMEBIAL ... .eueiieiiieeitisieresaiettteetaeeeeesssasbraassbeeeeeeeeeaesaasasssssbnnnssbbseeeeeeeeassssnsssssennns 271
Attachment A: NOteS ON BNCOIA WA ..........cooiiiiiiiiiiiii ettt e e e e s smme e e e e e 272
Attachment B: Notes on the Cold ValTeacher NOES.............cooiiiiiiiii e 274
Attachment C: Cold War TIMEIINE. .....ccoiie ittt rrre e e e e e e e e eeaaaeaaaeaaeeeeannasennnnnnnnnnnns 278
Attachment D: Organization of the United Nations.................oooiiireciiiiicccsrre e 280
Attachment E: Vietnam CRIONOIOGY. .......coiiiiiiiiiiii ettt e e s emme e e e e e 281
Attachment F: Sample ASSESSMENT TEIMS ........uuiiiiiiiii e rmeee e neee 282
The Civil RIGNTS MOVEIMENT.........iiiiiiiiiiie et e e e e rmm et e et e e e e e e s s mnns s s e s e e e e e e e e e e aanee 284
StANAArd(S) OF LEAIMING. ... .uuveeeeeiieeii i eeee ettt e e e e e e ee b e e et e e e e e s s s bbb mnns s bbe e e e e e e eeeeesannnneneanens 284
SAMPIE RESOUICES ... i ——mr e e e e e e et e e et eee ettt e e et s eaaas s aassaaassaessssammmreseeeeens 286
Session 1: Introducing th@ivil RightS MOVEMENL..........coiiiiiiiiiiii e 288
Session 2: Evean and Leaders of the Movement before 1954...........cooo i 290
Session 3: The SUPrEmME COU CaASES........oiiiiiiiiiei e eeeeccccece et e e e e s e e e e e e e e e e e emmme e e e e e eeeaeesseassaasrrsrrnneaeaeaaeeas 292
Session 4: Th€ivil Rights Movemenbeyord Public Education.............ccccoevvvvviiieeeiiiiiiie e, 294
Session 5: The dAl..Have..a..Dr.eamo..Speech. ... 296
Session 6: Events and Tr e mdten..a.t...t.he..Tli.me..0f.29r . Ki
Session 7: The Civil Rights Act; The Voting Rights Act; Marches; Protests........ccccccvvvvvieeeeeeeeeenn. 300
Y= [0 IR =TT To T o = 302
Attachment A: Sample ASSESSMENT ILEMIS.......c.coiiiiiiiiiieeeee e eeer e e e e eeeee s 303
Contemporary UNIEA STATES...........ueiiiiiiiie et rmmee e e e e e e e e e s mnee s st e e e e e e eeeenans 304
Stardard(S) Of LEAIMING.........oooiiiiiieeeeeeeeees et rrar e e e eeeeaaeaaaaaaaaaeaaesanans 304
SAMPIE RESOUICES ... oo ———e e e e e e e e et e et e eeeee e et e e s eeaas e e aaasaaessaessessmmmreseeeeens 307
Session 1: Current Events and Important Issues: Now and.Then..........cccccovcciiiiiiiiiiiiieeeee e, 308
Session 2: The Increase and Changing Roles of Women in the Workfarce............oovvveeeeeeeiiiennnnn. 310
Session 3: Issues in the Workplace Toay . ......ccooooiioii e e e e e eeenaees 311
Session 4: Recent Immigration Issues; Contributions of Immigrants.............cooooiiiccieiiieeieceeeeeeee, 312
SeSSION 5: The SPACE PrOGIAIML.........uuiiiiiiiiie ettt rmmee ettt e e e e e e s s mn e r e e e e as 314
Session 6: Technological INNOVALIQNS...........cooiiiiiii e e erre e e e e e e e 315
Session 7: Trends and Innovations in EQUCALION..............ooiii e 317
Session 8: Terrorism iMe MOAErN EFa............oooiiiiiiii e e e e e eee e ene e e e e s 318
Session 9: StUdent PreSentatiOnS...........ovviiiiiiieieeeeeee e e e e e s e et e e e e ea e e easrrer e e e e e e e e e e e aaeas 319
Attachment A: CoUISe ProjECT TOPICS. . .cuuiiiiiiiiiiiiiieiiieme e e e e et e e e e e e e e e e e eeeet s e e e e e 320
Attachment B: Terrorism DadaQuestions and ACHVILIES...........coiiii i 321

History and Social Science Standards of Learning Enhanced Scope and Sequence: Virginia and United States History Vi



Acknowledgments

Steven W. Guerrier, Ph.D.
James Madison University

Karen A. McPherson, Ph.D.
Newport News City Public Schools

Elaine M. C. Nowinski, Ph.D.
Richmond City Public Schools

Jan Stennette, Ph.D.
Lynchburg College

Theresa Tempesta
Spotsylvania Countiublic Schools

Agnes Dunr(retired
Stafford County Public Schools

Rebecca Mills
Spotsylvania Countfublic Schools

History and Social Science Standards of Learning Enhanced Scope and Sequence: Virginia and United States History vii



Intro duction

TheHistory and Social Science Standards of Learning Enhanced Scope and Ségjireanded to help teachers
align their classroom instruction withe History and Social Science standardafriing that were adopted by
the Board of EducatiomiJanuary 2008. THenhanced Scope and Sequeiscerganized by topics from the
original History and Social Science Standards of Learning Scope and Segloenoeent and includes the
content of the Standards of Learning and the essential knowledge dsébskitl in theHistory and Social
Science Standards of Learning Curriculum Framework 2008ddition, theEnhanced Scope and Sequence
provides teachers with sample lesson plans aligned with the essential knowledge and skillsiindikem
Framework.

School divisions and teachaersght use theEnhanced Scope and Sequease resource for developing sound
curricular and instructional programs. These materials are intended as examples of how the knowledge and skills
might be presented to students iseguence of lessons that have been aligned with the Standards of Learning.
Teachers who use tlisnhanced Scope and Sequesigeuld correlate the essential knowledge and skills with
available instructional resources as noted in the materials and detémeecing of instruction as appropriate.

This resource is not a complete curriculum and is neither required nor prescriptive, but it can be a useful
instructional tool.

As stated above, tienhanced Scope and Sequeisogrganized into units by topicsuiod in the originaHistory
and Social Science Standards of Learning Scope and Sedqi@noeent. Each organizing topic contains the
following:

A related History and Social Science Standard(s) of Learning

The essential understandings, knowledge, and shitsdefine the designated Standard(s) of Learning, as
presented in thelistory and Social Science Standards of Learning Curriculum Framework 2008
Related sample Internet resources

Lesson sessions containing various instructional activities and a lexjuifed materials

Handouts to accompany some of the instructional activities

Sample assessment items covering the entire organizing topic

To o To To o To
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ORGANIZING TOPIC

Early European Exploration and Colonization

Standard(s) of Learning

VUS.2 The student will describhow early European exploration and colonization resulted in cultural
interactions among Europeans, Africans, and American Indians.

Essential Understandings, Knowledge, and Skills

Correlation to
Instructional Materials

Skills (to be incorporated into ins  truction throughout the academic year)

Identify, analyze, and interpret primary and secondary source documents, records, and
data to increase understanding of events and life in the United States.

Formulate historical questions and defend findings, basedquiry and interpretation.
Develop perspectives of time and place.

Content

Explain that earlfEuropean exploration and colonization resulted in the redistribution of
the worlds population as millions of people from Europe and Africa voluntanity a
involuntarily moved to the New World.

Explain that exploratioand colonization initiated worldwide commercial expansion as
agricultural products were exchanged between the Americas and Europe. In time,
colonization led to ideas of representative gougent and religious tolerance that over
several centuries would inspire similar transformations in other parts of the world.

Using the following characteristics of early exploration and settlements in the New
World, summarize the reasons for Europedtiessent in the English colonies. Include
an analysis of how their motivations influenced their settlement patterns and colony

structures:
A New England was settled by Puritans seeking freedom from religious persecution in
Europe. They f ormuendi tay ofi cboavseenda notn ctohne pr i nci pl es of

Mayflower Compact and Puritan religious beliefs and were often intolerant of those
not sharing their religion. They also sought economic opportunity and practiced a
form of direct democracy through town meetings.

A The Middle Atlantic region was settled chiefly by English, Dutch, and German
speaking immigrants seeking religious freedom and economic opportunity.

A Virginia and the other Southern colonies were settled by people seeking economic
opportunities. Some oftrear 'y Virginia settlers were fAcavalier:
nobility who received large land grants in eastern Virginia from the King of England.

Poor English immigrants also came seeking better lives as small farmers or artisans
and settled in the Shenando&hlley or western Virginia, or as indentured servants
who agreed to work on tobacco plantations for a period of time to pay for passage to
the New World.

A Jamestown, established in 1607 by the Virginia Company of London as a business
venture, was the #t permanent English settlement in North America. The Virginia
House of Burgesses, established by the 1640s, was the first elected assembly in the
New World. It has operated continuously and is known today as the General
Assembly of Virginia.
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ORGANIZING TopiC: Early European Exploration and Colonization

Sunmmarizethe interactios amongEuropeas, Africans, and America Indians and the

consequences of this interaction:

A The explorations and settlements of the English in the American colonies and
Spanish in the Caribbean, Central America, and South America, oftenJvidient
conflicts with the American Indians. The Indians lost their traditional territories and
fell victim to diseases carried from Europe. By contrast, French exploration of
Canada did not lead to largeale emigration from France, and relations wilkive
peoples were generally more cooperative.

A The growth of an agricultural economy based on large landholdings in the Southern
colonies and in the Caribbean led to the introduction of slavery in the New World.
The first Africans were brought againkeir will to Jamestown in 1619 to work on
tobacco plantations.
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ORGANIZING TopiC: Early European Exploration and Colonization

Sample Resources

Below is an annotated list of Internet resources for this organizing topic. Copyright restrictions may exist for the
material on some Web sites. Please note and abideybguch restrictions.

Best of History Web Sitdsttp://www.besthistorysites.néerfhis site offers searchable access to information
related to this organizing topic.

Cable News NetworK.urner Broadcastin§ystem, Inchttp://www.cnn.comThis site offers searchable access to
information related to this organizing topic.

Educational Resources Information Center (ERIC) and Other Clearinghdodemv.U.S. Department of
Education.http://www.ed.gov/about/contacts/gen/othersites/eric.HBmlectiSearch any or all ERI®/eb
sites.0 Type in a topic (e.g., Columbus), and then cfi€learcin

History.com http://www.history.com/A&E Television NetworksThis site provides access to Web sitdated
to this organizing topic

Outline Maps Education PlaceHoughton Mifflin HarcourtCompany http://www.eduplace.com/ss/map$his
site provides outline maps that may be printed and used in the classroom

Smithsonian Institutiorhttp://www.si.edu/ This site provides Web access to theaus museums within the
Smithsonian Institution.

Virginia Historical Societyhttp://www.vahistorical.org/This siteprovidesmultiple resources pertaining to
Virginia history for use by teachers.

Virginia Museum of Fine Artéittp://www.vmfa.state.va.usT his siteprovidessamples of American art.

fivVirginia Standards of Learning Assessments Test Bluepfirginia and United States Histar2008 History
and Soial Science Standards of Learnidyirginia Department of Education.
http://www.doe.virginia.gov/testing/sol/blueprints/histosocialscience_blueprints/2008/blueprints_va_ush
ist.pdf This site provides assessment informatiorttiercourse in Virginia and United States History

fiVirginia Standards of Learning Spring 2007 Released Test: End of Cdinggda and United Stateldistory.o
Virginia Departmenbdf Education.
http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va _ushiShjzd$ite provides the
latest réeased SOL test for the Virginia and United States History course.

We Shall Remairnttp://www.pbs.org/wgbh/amex/weshallremaifhis site provides access to the award
winning, provocative PBS nfti-media project that establishes American Indian history as an essential part
of American history.

The World FactboakCentral Intelligence Agencyttps://www.cia.goXlibrary/publications/thevorld-
factbook/index.htmIThis site providesearchable information on all countries.
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ORGANIZING TopiC: Early European Exploration and Colonization

Session 1: Impact of Early European Exploration and Colonization

Prerequisite Understanding/Knowledge/Skills

A Students should be able to read] understand charts.
A Students should be able to compare and contrast.

Materials

A Attachment A:Characteristics of EarlgxplorationandColonizationin the New World
A Outline map of thevorld

Instructional Activities

1.

Introduce this organizing topic bgforming students thagarly European exploration and colonization
resulted in the redistribution of the woldpopulationGuide students to explain this, usopgestions such as
the followingas prompts

A Where did civilizdion originate?

A Where was thenajority of the world population located prior to 1500?

A What was the population of the Americas prior to 1500?

Make sure students realize that starting in the sixteenth centiliigns of people from Europe and Africa
voluntarily and involuntarilymigraiedto the New WorldEncourage students to consigeysthis
redistributionstill impactsthe world situatiotoday Allow about five minutesdr discussion about this issue.
Distribute copies of an outline map of the world, aadéhstudents tracke movement of major populations
in the sixteenth centurynthe map.

Display the following:

Exploration and colonization initiated worldwide commercial expansion as agricultural products
were exchanged between the Americas and Europe.

Instruct students toxplain thisstatement. Ask what products were being exchardade students add
triangle trade routes and produatswell asColumbian Exchange tieir outline majs of the world.

Display the following:

In time, colonization led to ideas of representive government and religious tolerance that over
several centuries would inspire similar transformations in other parts of the world.

Ask students to explain the statement. Then ask questions such as the following:

A What did other countries find attractisbout the United States experience?

A What countries have adopted a similar style of government?

A Was the United States government unique? Whyhy not?

A What facets of our governmental system might countries find unappealing?

Explain that the studer@istudy of United States history throughout the year will answer these questions.
During the discussion, turn attention to Ermglishheritage in colonial Americancluding such things dke
Glorious Revolutn andthe poiltical philosophy of John Locké&mphasizethe role of colonial isolation in
the rise of seljovernmenti.e.,the difficulty theEnglishencountered in managing thedamy colonies.
Discussof the length of time necessary for a transatlantic crossing in those3laglestudentso menion

the communication delegue to the longime fora transatlantic crossirand how this necessitated a degree
of local autonomy in the colonies.

Distribute copies of Attachment A, and hastadentsomplete it. Allow them taise noteshetextbook @
other instructional resourceandbr the Internet to locate the necessary informafldre completed chawill
serve as a guide during class discusBidhe next session

Specific Options for Differentiating This Lesson
Technology
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ORGANIZING TopiC: Early European Exploration and Colonization

A Have students condtionline research on the migration patterns of people from Europe and Africa and about
the triangle trade routes and products.

A Have students view and respond to video clips from nonfiction sources.

A Provide digital versions of the outline map of the ward Attachment A.

Multisensory
A Have students rolplay as explorers.
A Have students interact with visual representations of class materials.

Community Connections
A Have students respond to displayed artifacts representing exploration and colonization.

Small Group Learning
A Have students complete the chart in cooperative learning groups with assigned roles.

Vocabulary
Have studentsse the followingkey vocabularyredistribution, commercial, representative government,
toleration, transformation, facetusonomy

A Have students create vocabulary journals, combining the new word or phrase, its definition, and an illustration
of the term.

A Have students complete word maps or use mnemonics to review key vocabulary.

Student Organization of Content

A Have studentsomplete a timeline on transatlantic crossing.
A Have students use a rubric to seskess their learning.

History and Social Science Standards of Learning Enhanced Scope and Sequence: Virginia and United States History 5



ORGANIZING TopiC: Early European Exploration and Colonization

Session 2: Colonization in New England

Prerequisite Understanding/Knowledge/Skills

A Students should be able to read and understand charts.
A Studentshould be able to compare and contrast.

Materials

A Attachment A:Characteristics of EarlgxplorationandColonizationin the New World
A Attachment BCharacteristics of EarlgxplorationandColonizationin the New World Key

Instructional Activities

1. Display Attachment B, and review each item on it. Direct students to correct their Attachment A charts, which
they completed in the previous session

2. Hold a class idcussioron colonization ifNew England. Students should participate in the discussion
using the information in their completed ctsarand thewghouldadd totheir chars during discussion.
Examples of questions to guide discussion may indlueléollowing

Where is New England?

When was this region settled?

Which group(s) settled in New EBhand?

Who were the key individuals associated with the settlement(s)?

Where did theneoplecome fron? Why did they contg(Include details of the circumstances in which

thesepeoplewere living prior to coming to America. Include the length and conditibtisar journey

and the probable route taken.)

What type of governmertid the settlers establidiHow did this government compare to the one the

settlers left? What was the role of religion in the mpwernmer

Who supported or financed the journey?w¥h

What conditions did the settlers encounter upon arrival in the New Watthd® threats did they face?

How did they relate tthe Indiansliving in the are@ What threats did they present to the Indians?

A What type of agriculture or commerce was most essful in the area?

(NOTE: To assist students who have disabilities or limited English proficiency, these questions may be

printed on a handout with space for students to take notes during discussion. Label thefirafodmation

on New Englana )

Too oo Too Too To

oo o

3. Instruct students to imagine that they are settlers in New England. Instruct them to write a letter or diary entry
describing oe of the following:
A The day tey departed for the New World
A A day on theship en route to the New World
A Thar first full day in theNew World
The entry should reflect historical facts and include specifianimftion, such as time, locatiocliimate, and
food.

Specific Options for Differentiating This Lesson

Technology

A Have students usetemplate for the letter or diary entry.

A Have sudents research onliseurcesaboutcolonization in New England.

A Have students use tet-speech software to supplement their assigned reading and research.
A Have students useord processaito write theletters or diary entries

Multisensory

A Have $udentscreate a digital slide shofer their letters or diary entries

A Have sudents create a video ose anthermultimedia formato represent theletters or diary entries
A Have students prepare a meal that is representative of colonial New Engéand fa
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ORGANIZING TopiC: Early European Exploration and Colonization

Community Connections
A Invite a historian or librarian tdiscusghe New England colonies.

Small Group Learning

A Havesmall groups complete a jigsaw activity. Each grshipuldresearctuifferentquestions listed under
Activity 2. After completinghe research, the grougsouldpresent their information in the order of the
guestions undeictivity 2. Groups may also complefétachment Aas thecontentis presented

Vocabulary

A Have students use the following keycabularyccolonization, Purita, settlement

A Have studentsdal vocabulary tehe classroom word wall and their vocabularyjournals
A Have students complete word maps or use mnemonics to review key vocabulary.

Student Organization of Content
A Have students review Attachment A to emstelated content is included from tkisssion

History and Social Science Standards of Learning Enhanced Scope and Sequence: Virginia and United States History

7



ORGANIZING TopiC: Early European Exploration and Colonization

Session 3: Colonization in the Middle Atlantic Region

Prerequisite Understanding/Knowledge/Skills

A Students should be able to read and understand charts.
A Students should be able to compare and contrast.

Materials

A Attachment A:Characteristics of EarlgxplorationandColonizationin the New World
A Maps of colonial America
A Outline map of the colonies

Instructional Activities

1. Hold a class dcussioron colonization irthe Middle Atlantic regionStudentstsould participate in the
discussiorby using the information in their completed dsamland theghouldadd totheir chars during
discussion. Examples of questions to guide discussion may inttkeidellowing

Where isthe Middle Atlantic regiofl

When wa this region settled?

Which groupsettled inthe Middle Atlantic regiof

Who were the key individualssaociated with the settlemént

Where did thepeoplecome fron? Why did they confe(Include details of the circumstances in which

thesepeoplewere living prior to coming to America. Include the length and conditions @f jinerney

and the probable route taken.)

What type of governmeimlid the settlers establi8iHow did this government compare to the one the

settlers left? What was the role of religiorthe newgovernmer

Who supported or financed the journey? Why?

What conditions did the settlers encounter upon arrival in the New Watthd® threats did they face?

How did they relate tthe Indiansliving in the are& What threats did they presenttte Indians?

A What type of agriculture or commerce was most successful in the area?

(NOTE: To assist students who have disabilities or limited English proficiency, these questions may be

printed on a handout with space for students to take notes duriugslan. Label the handailhformation

onthe Middle Atlantic Regiom )

2. Distributecopies of aroutline map of the colonies. Instrigttidentdo begin colorcoding the map with
informationsuch as the followingn New England and the Middle Atlantiegion
A Type of agriculture or commerce.ge shipping, wheat, cattle)
A The groups that settled in the area (e.g., DuEdlglish, French, German settlers
A Dominant religion
Information on Virginia, Jamestown, and the additional Southern colonies wildeel dater.

Too oo oo Too Too

oo o

3. Discuss the threats faced by the colonists, includisgase, starvation, climasmd conflicts with the
natives Also include sme discussion abobbw ongoing wars involvindengland France, the Netherlands,
andSpainimpacted the colonge

Specific Options for Differentiating This Lesson

Technology

A Have students conduct online research on colonization in théiaigtic region.

A Provide students with a tetd-speech program to supplement their reading and research.
A Have students takmeotes for Activity 1, using a template.

A Have students use word processors to take notes.

Multisensory

A Have students use different materials (e.qg., textured materials, photos, paint, markers) to label their outline
maps of the colonies.
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ORGANIZING TopiC: Early European Exploration and Colonization

Community Connetions

A Invite a local teacher/professor of political or international studies to discuss how wars between world powers
affected the American colonies. Have him/her also compare the effects of those wars with contemporary wars
(e.g., Iraqg, Afghanistan).

Small Group Learning

A Have small groups rolplay colonists in the midst of disease, starvation, and climate threats.

A Have half the class debate the other half. One group will represent the needs and demands of the colonists anc
another group will represethe needs and demands of the natives.

Vocabulary

A Have students use the following keycabularystarvation, climate, native.

A Have studentsdal vocabulary tehe classroom word wall and tbeir vocabulanjournals
A Have students complete word mapsise mnemonics to review key vocabulary.

Student Organization of Content
A Have students review Attachment A to ensure related content is included framstimn
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ORGANIZING TopiC: Early European Exploration and Colonization

Session 4: Reinforcement

Prerequisite Understanding/Knowledge/Skills

A Students shouldebable to read and understand charts and maps.
A Students should be able to compare and contrast.
A Students should be able to use the library, Internet, and other research resources.

Materials
(To be determined on@mactivity has been selected

Instructiona | Activities

Reinforce the concepts of this organizing topic by using one or more @dltbwing activitiesor another
relevant activity

1. Show a video related to the settlement of the colonies.

2. Conduct a class debate on the positive and negatieeroas of exploratioand colonizatiorof the New
World, focusing on the various groups affected by it. Be sure to include the ways exploration and colonization
were perceived by thedmerican Indias.

3. Hold a research session in the media center or ciamijal.Possibleesearch topicsouldinclude the
following:
A The number of peopleho settled in the New World
A Descriptons of the passage from Europe or Africa to the New World
The teacher should provide specific instruction the information studemtare to locatéAs a result of their
research,tsidents should develop a poster, graph, journal, or position paper reflecting tbelléatad.
(NOTE: One alternative is to assign different regions and different topics within each region to groups of
students for them to researamnd then have thedevelop a collaborative report otherproduct)

4. Instruct students to develop a newscast about the exploration of the New World. Divide the class into groups
of fireporters) and assign each group an apeaopic about which to develop a twainute news report.
Allow time at the end of the class for the groups to present their reports, or allow groups a day or two to
perfect their repostand present theduring session 7 or 8. Maps and other props maysbkd. Students may
consider conducting an interview of an individuath that individual dressed in period attire.

5. Arrange a field trip to Jamestown Settlemeagether with preand postrip discussions and other activities.

Specific Options for Dif ferentiating This Lesson

Technology
A Have students develop multimedia presentations for Activities 3 and 4.

Community Connections

A Have students take a virtual tour of Jamestown to complete Activity 5.

A Have students research the settlement history of¢bgimunity.

A Invite a representative of the local historical society to discuss the early settlements.
A Invite a member of a Native American tribe to discuss the impact of the colonies.

Small Group Learning

A Have small groups complete the research for Agtijtand allow them to pair up to share and discuss their
findings.

A Have students brainstorm positive and negative outcomes for Activity 2.

A Allow students to work in pairs to complete Activity 3.
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ORGANIZING TopiC: Early European Exploration and Colonization

Student Organization of Content
A Have students use graplorganizers or T charts to complete Activity 2.
A Have students follow guided questions to complete Activities 4 and 5.
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ORGANIZING TopiC: Early European Exploration and Colonization

Session 5: Colonization in Virginia

Prerequisite Understanding/Knowledge/Skills

A Students should be able to read and understand .charts
A Students should be able to compare and contrast.

Materials

A Attachment A:Characteristics of EarlgxplorationandColonizationin the New World
A Map of colonial America at different time periods
A Outline map of the colonies (from Session 3)

Instructional A ctivities

1. Hold a class dcussioron colonization irVirginia, and specifically alamestown. Students should participate
in the discussioby using the information in their completed dsaand theghouldadd totheir chars during
discussion. Exampk of questions to guide discussion may inchheefollowing

Where is Virginia? Where is Jamestown?

When was this region settled?

Which group(s) settled idamestown other parts of Virginia?

Who were the key individualssaociated with the settlemeft

Where did thepeoplecome fron? Why did they confe(Include details of the circumstances in which

thesepeoplewere living prior to coming to America. Include the length and conditions ofjtheney

and the probable route taken.)

What type of governentdid the settlers establiiHow did this government compare to the one the

settlers left? What was the role of religion in the mpwernmer

Who supported or financed the journey? Why?

What conditions did the settlers encounter upon arrival in the\NMerld?What threats did they face?

How did they relate tthe Indiansliving in the are& What threats did they present to the Indians?

A What type of agriculture or commerce was most successful in the\alfee?

(NOTE: To assist students who have disébgior limited English proficiency, these questions may be

printed on a handout with space for students to take notes during discussion. Label thefiraodmation

onthe Virginia and Jamestown )

Too oo oo Too Too

oo o

2. Instruct students to bring their colonial maygsto-date.
3. Assign a teachegelected readingr other reinforcement activity.

Specific Options for Differentiating This Lesson

Technology

Have students use word processors to take notes.

Provide students with a tetd-speech program to supplement theadiag and research.
Have students take notes for Activity 1, using a template.

Have students conduct online research on colonization in Virginia.

Have students use digital versions of selected reading materials.

Too oo oo Too Too

Multisensory
A Provide threalimensionafeatures on colonial maps to help students complete the activities.
A Have students view and respond to reading materials supplemented with a video, audio, or multimedia format.

Community Connections
A Invite a Virginia historian to discuss colonizatiorMinginia.
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ORGANIZING TopiC: Early European Exploration and Colonization

Small Group Learning
A Have five groups create centers related to the discussion content of Activity 1. Each group should create

content relevant to their topic.

Vocabulary
A Have students play a vocabulary game, using the key vocabularyhisoorganizing topic.

Student Organization of Content
A Have students review Attachment A to ensure related content is included framssitn
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ORGANIZING TopiC: Early European Exploration and Colonization

Session 6: Colonization in the Other Southern Colonies

Prerequisite Understanding/Knowledge/Skills

A Studens should be able to read and understand charts.
A Students should be able to compare and contrast.

Materials

A Attachment A:Characteristics of EarlgxplorationandColonizationin the New World
A Outline map of the colonies (from Session 3)

Instructional Acti vities

1. Hold a class dcussioron colonization irthe other Southern colonieStudents should participate in the
discussiorby using the information in their completed dsaand theyghouldadd totheir chars during
discussion. Examples of questidngyuide discussion may inclutiee following

Wherearethe other Southern colonies

When was this region settled?

Which groupssettled inthe other Southern colonigs

Who were the key individualsaociated with the settlemehts

Where did thepeoplecome fron? Why did they confe(Include details of the circumstances in which

thesepeoplewere living prior to coming to America. Include the length and conditions ofjtheney

and the probable route taken.)

What type of governmeimlid the settlers estabh? How did this government compare to the one the

settlers left? What was the role of religion in the m@wvernmerf

Who supported or financed the journey? Why?

What conditions did the settlers encounter upon arrival in the New Waithd® threats didney face?

What type of agriculture or commerce was most successful in the area?

(NOTE: To assist students who have disabilities or limited English proficiency, these questions may be

printed on a handout with space for students to take notes during @ieclisbel the handouinformation

onthe Other Southern Coloniés)

Too Too oo Too Too

To oo o

Instruct students to bring their colonial majpsto-date.

Divide students into three groups, and have each gnagtean advertising postdéor one of the other
Southern colon& The poster should make clear thasons why people would wantgothere, comparing
conditions in the colonto conditions in Europand illustrating the major geographic, economic, religious,
and demographiadvantages of the colongncouraggroupsto use pictures analtor on their posters.
When the posters are finishedvegroups share and explain their posters to the rest of the class

Specific Options for Differentiating This Lesson

Technology

Have students use word processors to take notes.

Provide students with a texb-speech program to supplement their reading and research.
Have students take notes for Activity 1, using a template.

Have students conduct online research on colonization in the Southern colonies.

Have students create dgipresentations rather than posters in Activity 3.

Too oo Too Too To

Multisensory
A Have students use Attachment A with differently colored text and columns.
A Have students create a song or rap about their assigned colony.

Community Connections

A Invite a travel agent toistuss basic components and elements that might help students create their
advertising posters for their colonies.
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ORGANIZING TopiC: Early European Exploration and Colonization

Vocabulary
A Have students review vocabulary by playing vocabulary games or using the Frayer model.

Student Organization of Content
A Have studsts review Attachment A to ensure related content is included frorsebsson
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ORGANIZING TopiC: Early European Exploration and Colonization

Session 7: Review

Prerequisite Understanding/Knowledge/Skills

A Students should be able to read and understand charts.
A Students should be able to compare and contrast.

Mater ials
A Large index cards

Instructional Activities

1.

4.

Divide students into four groupsone for each of the four colonial regions studied in this unit. Distribute five

or more large index cards to each group. Explain that each group will create flash darsi®aanizing

topic to usehroughout the year for review. Instruct students in each group to discuss their colonial region and
the important facts related to its colonization. Encourage them to write down every idea presented. Then, have
them select thenost important facts to list on flash caddguestion on one side of the card, answer on the

other Have them create at least eights cards for each region.

Conduct theeview, using the cards created by the student groups. Instruct students thagastyough the
cards the first time, the student who created a certain card may not answer the question; only those who did
not make the card may answer.

Af s Hhep o ar d dsagotheneption for reviewingpntentDivide the board into four equatstions,

and identify each section with the name of one of the four colonial rediimesup the class in front of the
board. As you read oatcharacteristic of a regiothe first student in line goée the board and slaphe
appropriate sectionf he/shegesit right, then he/she gode the end of the lintor another turn. A wrong
answer means the student must return to his/her seat. Last student standing wins. This game can also be
adapted for team play.

A third option for reviewing content i® have studentespond to avriting prompt on the content.

Specific Options for Differentiating This Lesson

Technology
A Have students create flash cards for Activity 4, using word processors.

Multisensory
A Have students add images to the flash cards.
A Have students use differently colored index cards and markers to complete Activity 1.

Community Connections

A

Invite a representative from the local historical society to discuss the Colonial Period.

Small Group Learning
A Have all activities completed bynsll groups.

Vocabulary
A Have student pairs review key vocabulary from Sessighs 1
A Have students add new or unfamiliar words to their vocabulary journals.

Student Organization of Content
A Have students review Attachment A, adding new information wkeassary.
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ORGANIZING TopiC: Early European Exploration and Colonization

Session 8: Assessment

Materials
A Attachment C: Sample Assessment Items

Instructional Activities

1. Distribute copies of Attachment C, and have students complete the assessment.
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ORGANIZING TopiC: Early European Exploration and Colonization

Attachment A: Characteristics of Early

Exploration and Colonizati on in the New World

Region

Group(s)/Origin

Reasons for Settlement

Products/Commerce

PresentDay States

New England

Middle Atlantic

Southern
(including
Virginia)
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ORGANIZING TopiC: Early European Exploration and Colonization

Attachment B : Characteristics of Early Exploration

and Colonization inthe N ew World fi Key

Region Group(s)/Origin Reasons for Settlement Products/Commerce PresentDay States
Pilgrims: England Religious freedom Lumber, shipbuilding, trade, Connecticut
New England To create a Puritan molasses, fur trade, fishing ngvsli;mjssﬁ?e
Puritans: England subsistence farming P
commonwealth Rhode Island
English, Dutch, and German settlers Delaware
Economic opportunity S . Maryland
Middle Atlantic | Quakers: England tsrg:jpebu”dmg’ smaitcale farming, New Jersey
Religious freedom New York

Huguenots: France

Pennsylvania

Southern
(including
Virginia)

Cavaliers (noblemen with land grants in
Virginia from the king): England

Poor English and Scetssh immigrants:
England

Debtors and other prisoners: England
Noblemen: England
Indentured servants: England

Enslaved persons: Africa

Economic opportunity

Business venture (Virginia
Company of London)

Cashcrops: indigo, rice, tobacco

Plantations

Georgia
North Carolina
South Carolina
Virginia
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ORGANIZING TopiC: Early European Exploration and Colonization

Attachment C : Sample Assessment Items

Asterisk (*) indicates correct answer.

1. Which group settled New England?
A Puritans*
B Cavaliers
C Dutch
D Germans

2. Early European exploration and colonization
resulted in
A cooperation between European powers for trag
with the colonies.
B redistributbn of the wor !l dosg
C cooperation between France and England.
D Englanddés intent to t
3. Most individuals settling in Virginia were
A relocated prisoners.
B nobility seeking adventure.
C seeking economic opportura.*
D Christian missionaries.
4. Which colony did the Virginia Company of
London establish in 1607?
A Massachusetts
B Jamestown*
C Richmond
D Maryland
5. The Virginia House of Burgesses was
A the first elected assembly in the New World.*
B appointed by tla King of England.
C an autocratic government.
D representative of all English colonies.
6. The primary pull factor for European colonization
in North America was
A the discovery of gold and silver in the colonies.
B religious freedom and economic oppoiti@s.*
C creation of new monarchies and religions.
D civil wars and famine.
7. German-speaking immigrants settled primarily in

the

Eastern Colonies.

New England region.
Southern colonies.
Middle Atlantic region.*

o0 w>

10.

AOur fat her s mmastinspolre@lairsy|
were full ofdeer, as also our woods, and of turkeys
[sic], and our coves full of fish and fowl. But, these
Englishmen having gotten our land, they with scyth
cut down the grasséand

banks. 0 i Miatonomo, 1642

Which statement BEST describes thig\merican
Indian view of interaction with English settlers?

A The settlers improved the land by clearing tree
and planting crops.

B The American Indians were willing to share the
land.

C The American Indians worrieabout food source
for the future.*

D The settlers used land not needed by the India

Explain how European exploration led to a

redistribution of the world population. Include

specific groups that came to North America.

RUBRIC

The student response Indes the following

information. (Assign points for each item.)

Pts  European countries that sponsored explorat|
in North America as well as the movement g
African slaves to America

Pts  Spain
Pts  Portugal
Pts  England
Pts  France
Pts  Africa

Pts __ Explanationof how this exploration
redistributed the world population
Total points earned

Identify the reasons for European settlement in the
Americas. Include the various groups that settled
in the different regions of America.

RUBRIC

The student response indes the following
information. (Assign points for each item.)

Pts  Puritans

Pts __ English
Pts  Germans
Pts Dutch

Pts  New England
Pts  Middle Atlantic region
Pts _ Virginia (Jamestown and other settlements)

Total points earned
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ORGANIZING TOPIC

Economic and P olitical Life in the Colonies; Slavery

Standard(s) of Learning

VUS.3 The student will describe how the values and institutions of European economic and political life took
root in the colonies and how slavery reshaped European and African life in thedsner

Essential Understandings, Knowledge, and Skills

Correlation to
Instructional Materials

SKills (to be incorporated into instruction throughout the academic year)

Identify, analyze, and interpret primary and secondary source documents, records, and
data to increase understanding of events and life in the United States.

Formulate historical questions and defend findings, based on inquiry and interpretation.
Develop perspectives of time and place.

Apply geographic skills and reference sources teustand how relationships between
humans and their environment have changed over time.

Identify the costs and benefits of specific choices made, including the consequences, both
intended and unintended, of the decisions and how people and nationslegksimon
positive and negative incentives.

Content

Explain that eonomic and political institutions in the colonies developed in ways that
were either typically European or were distinctively American, as climate, soil
conditions, and natural resourcesregional economic development.

Identify how the economic activity of the three colonial regions reflect the resources

and/or the European origins of their settleising the following information:

A The New England colonies developed an economy basetipbuilding, fishing,
lumbering, smalkcale subsistence farming, and eventually, manufacturing. The
colonies prospered, reflecting the Puritansd stro
and thrift.

A The middle colonies of New York, New Jersey, Pelvasya, and Delaware
developed economies based on shipbuilding, ssealle farming, and trading. Cities
such as New York and Philadelphia began to grow as seaports and/or commercial
centers.

A Southern colonies developed economies in the eastern coagtaids based on
|l arge plantations that grew Acash cropso6 such as
to Europe. Farther inland, however, in the mountains and valleys of the Appalachian
foothills, the economy was based on srsathle subsistence farmirfgynting, and
trading.

A A strong belief in private ownership of property and free enterprise characterized
colonial life everywhere.

Summarize the following social characteristics of the colonies:

A New Englandés col oni al sndirgiThetPyritamssgew based on r
increasingly intolerant of dissenters who cha
connection between religion and government. Rhode Island was founded by
dissenters fleeing persecution by Puritans in Massachusetts.

el
|1

S Q
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ORGANIZING TopIC: Economic and Political Life in the Colonies; Slavery

A The middle colaies were home to multiple religious groups that generally believed
in religious tolerance, including Quakers in Pennsylvania, Huguenots and Jews in
New York, and Presbyterians in New Jersey. These colonies had more flexible social
structures and begandevelop a middle class of skilled artisans, entrepreneurs
(business owners), and small farmers.
A Virginia and the other Southern colonies had a social structure based on family status
and the ownership of land. Large landowners in the eastern lowlandsatien
colonial government and society and maintained an allegiance to the Church of
England and closer social ties to Britain than did those in the other colonies. In the
mountains and valleys further inland, however, society was characterized by small
subsistence farmers, hunters, and traders of Sdetsand English descent.
A The fAGreat Awakeningd was a religious movement th
colonies during the mid700s. It led to the rapid growth of evangelical religions,
such as Methodisand Baptist, and challenged the established religious and
governmental orders. It laid one of the social foundations for the American
Revolution.

Describe political life in the colonies:
A New England colonies used towocracymedelj i ngs (an @AAt he
in theoperation of government.
A Middle colonies incorporated a number of democratic principles that reflected the
basic rights of Englishmen.
A Southern colonies maintained stronger ties with Britain, with planters playing leading
roles inrepresentative colonial legislatures.

Identify that he African slave tradend the development of a slalador system in many
of the colonies resulted from plantation economies and labor shortages.

Describe the development of indentured servitudeséanceery using the following

information:

A The growth of a plantatiehased agricultural economy in the hot, humid coastal
lowlands of the Southern colonies required cheap labor on a large scale. Some of the
labor needs, especially in Virginia, were metimyentured servants, who were often
poor persons from England, Scotland, or Ireland who agreed to work on plantations
for a period of time in return for their passage from Europe or relief from debts.

A Most plantation labor needs eventually came to hisfigal by the forcible
importation of Africans. Although some Africans worked as indentured servants,
earned their freedom, and lived as free citizens during the Colonial Era, over time,
larger and larger numbers of enslaved Africans were forcibly braaghé Southern
colonies (the AMiddl e Passageo).

A The development of a slavebased agricultural economy in the Southern colonies
eventually led to conflict between the North and South and the American Civil War.
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ORGANIZING TopIC: Economic and Political Life in the Colonies; Slavery

Sample Resources

Below is an annotad list of Internet resources for this organizing topic. Copyright restrictions may exist for the
material on some Web sites. Please note and abide by any such restrictions.

Americas First Look into the Camera: Daguerreotype Portraits and Views188% The Library of Congress.
http://memory.loc.gov/ammem/daghtml/daghome.hrhis site providegrints and photographs from
American history pertaining to this organizing topic.

Archiving Ealy America.http://www.earlyamerica.comr his site provideprimary source material for
eighteentkcentury America.

Best of History Web Sitdsttp://www.besthstorysites.netThis site offers searchable access to information
related to this organizing topic.

Bonomi, Patricia UfiThe Middle Colonies as the Birthplace of American Religious Plurali$eacherServe
from the National Humanities Centéttp://www.nhc.rtp.nc.us/tserve/eighteen/ekeyinfo/midcol.hthis
site offers information about the religions of the middle colonists.

Cable News NetworK.urner Broadcasting System, Irinttp://www.cnn.comFor Web sites related to this
organizing topic, type the desired topic in the Search box andiSe&rcho

Colonial Days Web AdventurEamily Education Network.
http://www.teachervision.com/tv/curriculum/weeklywebadventures/colonial_days/t_home.htmErastq
site includes sample lessons on colonial Amesiitdmay have useful informatiomf teachers of Virginia
and United States History.

Educational Resources Information Center (ERIC) and Other Clearinghdodemv.U.S. Department of
Education http://www.ed.gov/bout/contacts/gen/othersites/eric.ht®electiSearch any or all ERI®/eb
sites 0 Type in a topic (e.g., Columbus), and then cfi€learchd

Founding the American Coloni@d he Time Pagéhttp://www.timepage.org/spl/13colony.htnThis site
providesmaps and other information on the founding of the 13 original colonies.

George Washingt@s Mount Vernonhttp://www.mountvernon.ordrhis Web site offers iokmation on George
Washington and his home, Mount Vernon.

Grenet, PhyllisfiAmerican Life: A Comparison of Colonial Life to TodayLife.0 Yale-New Haven Teaché&
Institute.http://www.yale.edu/ynhti/curriculum/units/1990/5/90.05.04.x.hfRflis site gives a comparison
of family life in colonial America to family life todayl he site is intended for firgjrade teachers, but may
have useful information for teachers of Virgirand United States History.

Heyrman, Christine LeighiiThe First Great AwakeningTeacherServe from the National Humanities Center.
http://www.nhc.rtp.nc.us/tserve/eightedm@ginfo/grawaken.htmContains information on the Great
Awakening.

History.com http://www.history.com/A&E Television NetworksThis site provides access to Web sites related
to this organizing topic. Type a tapin thefiSearcid box and clickiGo.0

The History Net: American Historfattp://americanhistory.about.coffhis site providesearchable resource
information for teachers.

Kid Info. http://www.kidinfo.com/American_History/Colonization_NE_Colonies.hffflis site provides
information on the New England Colonies.

fLecture Four: The Great AwakeninyVake Forest University.
http://www.wfu.edu/~matthetl/perspectives/four.htitis site providesmformation on the revival of
religious enthusiasm in America beginning as early as 1679.

Outline Maps Education Pace Houghton Mifflin HarcourtCompany http://www.eduplace.com/ss/map$his
siteprovides outline maps that may be printed and used in the classroom
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ORGANIZING TopIC: Economic and Political Life in the Colonies; Slavery

Presidential InaugurationsThe Library of Congreséittp://memory.loc.gov/iammem/pihtml/pihome.htihhis
site providesnformation on presidential inaugurations.

fiPuritansd New AdventCatholic Encyclopediattp://www.newadvent.org/cathen/12581a.hirhis site provides
information on the Puritans.

Smithsonian Institutiorhttp://www.si.edu/ This site provides Web access to the various museums within
Smithsonian Institution.

fiThe Terrible Transformation: People & Events: The Middle Passage d. 180D BBS
http://www.pbs.org/wgbh/aia/part1/1p277.hiffhis site provides the story tfe transport of slaves from
Africa to the New World.

fiThe Terrible Transformation: People & Events: Olaudah Equiano, 17830 PBS
http://www.pbs.org/wgbh/aia/part1/1p276.htifhis site proidesthe story of a boy who was captured and
sold into slavery at the age of 11 and lived to write his autobiography.

Virginia Historical Societyhttp://www.vahistorical.org/This site providesnultiple resouces pertaining to
Virginia history for use by teachers.

Virginia Museum of Fine Arthittp://www.vmfa.state.va.usThis site providesamples of American art.

fivVirginia Standards of Learning Assessments Baseprint: Virginia and United States Histar2008 History
and Social Science Standards of LeariMjrginia Department of Education.
http://www.doe.virginia.gov/testing/sol/blueprints/history _socialscience_blueprints/2008/blueprints_va_ush
ist.pdf This site provides assessment informatiorttiercourse in Virginia and United States History

fiVirginia Standards of Learningping 2007 Released Test: End of Colwvgginia and United States Histaty
Virginia Departmenbf Education.
http://www.doe.virginia.gov/testing/sol/releas¢eists/2007/test07 _va_ushist.piis site provides the
latest released SOL test for the Virginia and United States History course.

The World FactboakCentral Intelligence Agencttps://www.cia.gov/library/publications/theorld-
factbook/index.htmIThis site providesearchable information on all countries.
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ORGANIZING TopIC: Economic and Political Life in the Colonies; Slavery

Session 1: The Economies of the Original Colonies

Prerequisite Understanding/Knowledge/Skills

A Students shdd be able to locate the 13 original colonies on a map.
A Students should be able to identify primary and secondary sources.
A Students should be able to read and analyze charts.

Materials

A Images of arious primary sources and artifacts from the ColoniabBesuch as journaind diaryentries,
artwork, posters, everyday objects
A Large sheets of paper (e.qg., butcher paper, newsprint)

Instructional Activities

1. Displayvariousprimary sources and artifacts that illustratedhegraphy, economigeeligiors, and/or social
structure of the colonies. An actor portraying a historical character, a brief videm audio recordinghay
alsoprovide an interesting introduction ttoe study of this organizing topilmstruct students to examine the
items for a fewminutes and then write down their thoughtstos following topics:

A The meanings of the journal and diary entries

A What the artworland posters reflect

A Brief descriptiors of the artifacs

A A description of everyday events during the @abPeriod

Instructstudentgo identify unusualanguage structusereferences to government and climateq any other
indicators that provide clues to colonial lifgfter studenthave had a few minutes to reflect on the items, ask
them to share their impressions witle ttlass. Write down a sample of their impressions for use as a reference
in a later session.

2. Explain that students will be examining the original colotwedefine gnilarities and differenceamong
them Remind students thaaeh colonial region hachaeconomy determined partby its geography and
climate. For example, the climate and soithef Southerrcolonies promoted an agricultural economy.
Prompt students to discuss the current economies of the states that comprise thd 8iglnales. Ask
whethertheeconomies of the Southern states hehanged from an agrarian econorAgk whether the
economies ofhe states in what were the Middle Atlantic and New England colbaies changedf
students feel the economies have changed, ask thexplain why and to give the circumstances that
contributed to the change

3. Explain thatstudentswill use thé rChaiffiacteristics of Early Exploration and Colonization in the New World
chars created in the previoumit along with information discusséa thisunit to create a pictorial map
reflectingthe geography, economy, religion, and social structure of each c¥lonynay choose tprovide
a prototype for students to get a better idea of the assignirenidelarge sheets of paptar studentso
begin their maps by outlining all 13 original coloniEsplain thatheymay use magazine picturgdctures
gathered from the Internedr their own artwork to developdir mapsGive students a due date for the
completed map (e.g., the day of Sess8)p Provide a few minutes each class pefmdstudents to work on
this project(NOTE: For special needs students, consider restricting this activity to one calsayif the
chartmentioned abovhas not already been completédstribute it and hae studentsomplete it now).

4. Assign a teacheselected reading or other reinforcement activity

Specific Options for Differentiating This Lesson

Technology

Have students conduct online research on the economic characteristics of regions and states.

Have students develop a finews0o video depicting the
Have students use word processors to take notes during class.

Have students use grapfioganizer software to arrange the information presented in class.

Have studentaccess a variety of reading materials in a digital format to complete Activity 4.

Too oo oo Too Too
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Multisensory
Have students use highlighters, sticky notes, highlighter tape, colored markers, or pens when reading and
gathering information.

A Have students colarode a majpf the colonial region.

A Have students create or collect their own artifacts fronedhanial period and complete the requirement for
Activity 1.

Community Connections
A Arrange for students to visit a local historical museum.
A Have students take a virtualur of colonial America.

Small Group Learning
A Have students work in cooperative learning groups or with a partner to complete Activity 3.

Vocabulary
A Have students complete word maps or use mnemonics for unfamiliar vocabulary from this session.

Stucent Organization of Content

A Have students use graphic organizers (e.g., maps, pictures, charts) to categorize the information for Activity 2.
A Have students use colooded templates for the maps.

A Have students use templates to organize their notes.

A Havestudents complete guiding questions for their reading activities.
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Session 2: The Economy of the New England Colonies

Prerequisite Understanding/Knowledge/Skills

A Students should be able to compare and contrast economic systems.

A Students should be able wnderstand the concept of regions.

A Students should be able to read and analyze charts.

Materials

A World atlases

A Attachment A: Characteristics of Early Exploration and Colonization in the New \{fatd previous
organizing topic, p. 21)

A Maps of colonial ad presentiay America

A Outline map of the New England colonies

A Internet access

Instructional Activities

1. Explain that colonial economies wegeeatly influenced byhte geograph{typography, climateand natural
resources of the are@ivide the class ito groups otwo or three students. Providach groupvith world
atlases that reflect climate regions, bionaas] economiednstruct each group to develop a list of four or five
regions of the world wherie thinks the geography drives the economy. Esttldent should contribute one
region to the group list. Allow time for the groups to share fivadingsand explain their reasons for
selecting those regions. They should not be restrictdetthited States or to the pastuaserstanding of
the corept is the goal.

2. Explain that colonists had a strong beliepivate ownership of propergndfree enterprisesAsk students
to explain what these two terms mean. Provide examples of private versus public owasraleibas
examples of free enfarise versus a command type of economy.

3. Instruct students to review the presday states that were part of the New England colonies. Use maps to
illustrate this. Providstudentswith outline maps they can color code.

4. Begin discussion of the New Bland colonies from the perspectivetiogéir economy. Remind students that

this information should be added toith@haracteristics of Early Exploration and Colonization in the New
Worldo chars. Display the following:

The New England colonies developeaih economy based on shipbuilding, fishing, lumbering, small
scale subsistence farming, and eventually, manufacturing. The colonies prospered, reflecting the
Puritansdé6 strong belief in the values of hard wc

Display a map of the Netingland cabnies andh presentlay mapof the states in that region. Prongpadent

discussion with questionsuch as the followinghat will identify the geographic and cultural characteristics

thatcontributedo the facts in the statement.

What geographic feates contributed to an economy based on shipbuilding?

What geographic features contributed to an economy based on fishing? What type of fishing developed?

What geographic features contributed to an economy based on lumbering? In what specific region was

lumbering developed? What type of lumber was involved?

What is the meaning of the tesmallscale subsistence farmidgVhat geographic features contributed

to an economy based omall-scale subsistence farming?

What geographic features contributed to an eopnbased on manufacturing? When did manufacturing

in the regiorbegin? What types of manufacturing were developed? What was the difference between

household production and factory production?

A Did the origin of the New England colonists contribute to tt@nemic structure of the colonies? Why, or
why not? For example, did the New England colonists come from areas where shipbuilding or fishing was
prominent?

o Do ToTodw
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A What were the dominant religions in the New England colonies? Did the religious beliefs of the New
England colonists contribute to the economic structure of these coldinseshow?

A To whom did the New England colonist sell their produdis®)land What are some examples of
products thewgold? (lumberfurs) What products did they get in exchanga@tlf, tools, luxury item).

5. Assign a teacheselected reading or other reinforcement activity

Specific Options for Differentiating This Lesson

Technology

Have students conduct online research on the economic characteristics of regions and states.

Haves udent s devel op a finewso video depicting the ec¢
Have students use word processors to take notes during class.

Have students use grapficganizer software to arrange information presented in class.

Have students acceasariety of reading materials in a digital format to complete Activities 1 and 4.

Too Too oo Too To

Multisensory

A Have students use highlighters, sticky notes, highlighter tape, colored markers, or pens when reading and
gathering information.

A Have students colazode a mp of the colonial region.

A Have students research and tplay the daily professional or family tasks of a colonist.

Community Connections
A Invite a speaker from the local Chamber of Commerce to discuss the current influence of economic systems
used or vales held in the colonial period (e.g., private ownership, public ownership, free enterprise).

Small Group Learning
A Have students work in cooperative learning groups to complete Activity 4.

Vocabulary
Have students use the following key vocabulénge enterprise, command, private, public, cultural,
subsistence, economy, biomes.

A Have students contribute vocabulary terms to a classroom word wall.

A Have students add new or unfamiliar words to their vocabulary journals.

A Have students complete word maps @ oBiemonics to review key vocabulary.

Student Organization of Content

A Have students use graphic organizers (e.g., maps, pictures, charts) to categorize information from class notes,
research, and handouts.

A Have students use colooded templates for theaps.

A Have students use templates to organize their notes.
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Session 3: The Economy of the Middle Colonies

Prerequisite Understanding/Knowledge/Skills

A Students should be able to compare and contrast.

A Students should understand the concept of global trade.

Materials

A Attachment A: Characteristics of Early Exploration and Colonization in the New World (from previous
organizing topic, p. 21)

A Maps of colonial and presedaly America

A Outline map of the middle colonies

A Internet access

Instructional Activities

1. Instruct students to review the presday states that were part of timéddle coloniesUse maps to illustrate
this. Provide students with outline maps they can color code.

2. Begin discussion of the middle colonies from the perspective of their ecoRemmynd students that this
information should be added to th&haracteristics of Early Exploration and Colonization in the New
Worldo chars. Display the following:

The economy of the middle colonies was based on shipbuilding, smsthle farming, and tading.
Display a map of theniddle colonies and presentiay mapof the states in that region. Prongtiident
discussion with questionsuch as the followinghat will identify the geographic and cultural characteristics
thatcontributedo the factsn the statement.

A What geographic features contributed to an economy based on shipbuilding?

A What geographic features contributed to an economy bassdalkscale farming What typs of crops
were raise@d

A What geographic features contributed to an ecortmmsed ortrading? What types of items were traded?

A Did the origin of the middle colonists contribute to the economic structure of the colonies? Why, or why
not? For example, did the middle colonists come from areas where shipbuilding escieaiarming
was prominent?

A What were the dominant religions in the middle colonies, and especially in Pennsylvania and Maryland?
How did the religious beliefs of the middle colonists contribute to the economic structure of these
colonies?

A To whom did the middle coldsts sell their productsEnglandand Spain) What are some protiuthey
sold? (wheat, corripbacco) What products did they get in exchange? (manufactured goodsnigtand
and Spain, wine from Spain).

3. Assign a teacheselected reading or other redinfement activity

Specific Options for Differentiating This Lesson
Technology

Too Too oo oo Too

Have students view and respond to videos about colonial America.

Have students conduct online research on colonial America.

Have students use word processors to take notes.

Hawe students use graphkicganizer software to arrange information presented in class.

Have students access a variety of reading materials in a digital format to complete Activity 3.

Multisensory

A
A

Have students use highlighters, sticky notes, highlighter, gdored markers, or pens to complete Activity 3.
Have students colarode the maps they use.
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Community Connections
A Invite a speaker from the Chamber of Commerce to compare the economic structure of the middle colonies
with modern commerce.

Small Groy Learning
A Have small groups complete one of the questions listed in Activity 2. Each group should research the answer
and create a poster that shares their findings.

Vocabulary
Have students use the following key vocabulahipbuilding, crop, economgmaltscale farming, product,
trading, geographic, cultural.

A Have students add new or unfamiliar words to their vocabulary journals.

A Have students contribute vocabulary terms to a classroom word wall.

A Have students complete word maps or use mnemoniesigw key vocabulary.

Student Organization of Content

A Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from
class notes, research, and handouts.
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Session 4: Reinforcement

Prerequisite Understandi ng/Knowledge/Skills

A Students should have a basic understanding of the colonial period.
A Students should be able to identify and use primary and secondary sources.

Materials

A Attachment A: Characteristics of Colonial Regions
A Attachment B: Characteristics ob®nial Regiond Key

Instructional Activities

1. Part of thissession should be used for a corimmpropriate video, guest speaker, researthe media
center, computelab activity, fieldtrip, or student presentatiorifa video is selected, prepareiawing
guide andsomepostviewing questions for the main points, and conduct discussions about these main points.
If you have access to a computer lab, inststiatientgo locate informton on the Internet about colonial life
anddocument at least oriacet of colonial life, e.g., food, clothing, houses, furniture, transportation, church
life, politics. Some Web sites to Ipedtudents get started are listed @sSon 6.

2. Distribute copies of Attachment A, and hatadentsomplete it. Allow them taise notesthetextbook or
other instructional resourceandbr the Internet to locate the necessary informatidter students are
finished, display Attachment B, and direct students to correct their charts as you review each item.

Specific Options for Differentiating This Lesson

Technology
A Have students complete a digital version of Attachment A.
A Have students use digital versions of the viewing guide anevjgging questions.

Multisensory
A Have students use various text colors to highlight andreéifitiate important content or entire columns of
Attachment A.

Community Connections
A Invite a historian to discuss the colonial period.

Small Group Learning
A Have students complete the session activities with a partner or as members of small groups.

Student Organization of Content
A Have students complete Attachment A.
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Session 5: The Economy of Colonial Virginia and the Other Southern Colonies

Prerequisite Understanding/Knowledge/Skills

A Students should be able to compare and contrast economic system
A Students should be able to understand the concept of regions.
A Students should be able to read and analyze charts.

Materials

A Maps of colonial and presedaly America
A Outline map of th&outherrcolonies
A Internet access

Instructional Activities

1. Instrud students to review the presatay states that were part of tBeuthern coloniegJse maps to
illustrate this. Provide students with outline maps they can color code.

2. Begin discussion afolonial Virginia and the other Southezalonies from the pepective ot he r egi on 0 s
economy Remind students that this information should be added tofiibaracteristics of Early
Exploration and Colonization in the New Waslchars. Display the following:

The economy ofcolonial Virginia and the other Southern colonies in the eastern coastal lowlands
was based on the agriculture of large plantations that greicash crop® such as tobacco, rice, and
indigo for export to Europe. Farther inland, however, in the mountains and valleys of the
Appalachian foothills, the economy was based on smaltale subsistence farming, hunting, and
trading.

Display a map o€olonial Virginia and the other Southern coloraesl a preserday map of the states in that
region. Prompt student discussion with questions, such as theifajlahat will identify the geographic and
cultural characteristics that contributed to the facts in the statement.

A What geographic features contributed to an economy based on the agriculture of large plantations?

A What geographic features contributed noe@onomy based on cash crops such as tobacco, rice, and
indigo?

A What geographic features contributed to an economy based orssalalsubsistence farming, hunting,
and trading?

A Did the origin of Virginians and oth&outherrcolonists contribute to theconomic structure of the
colonies? Why, or why not? For example, did the Virginia and @batherrcolonists come from areas
where large plantatiorsn d A ¢ a wdre norma?p s 0

A What were the dominant religionsdolonial Virginia and the otheBouthen colonies? [ the religious
beliefs of theVirginia colonistsand otheiSoutherrcolonists contribute to the economic structure of these
colonies?

A To whom did Virginians and the oth8putherrcolonists sell?England Spain, and Africa) What are
some gamples of products they sold? (wheat, corn, tobacco, rice, indigo, rum) What prosmetslit
they get in exchange? émufactured goods frolnglandand Spain, wine from Spain, slaves from
Africa)

3. Assign a teacheselected reading or other reinforaemh activity

Specific Options for Differentiating This Lesson

Technology

A Have students conduct online research on the economic characteristics of Virginia and the Southern colonies.
A Have students devel op a finews 0 ginaaddghe Satheoncdloniesh e e c
A Have students use word processors to take notes.
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Multisensory
A Have students use different materials (e.g., cotton, construction paper, rice) to create maps of the Southern
colonies.

Community Connections
A Invite a speadr who has knowledge of tobacco farming and production to discuss colonial and current crop
production technigues and the economic effects.

Small Group Learning
A Have small groups research the answer to one or more questions in Activity 2 and shaiede, gligital
slide presentation, rojglay) their findings with the class.

Vocabulary

A Have students use the following key vocabulagsh crop, indigo, tobacco, slave, Appalachian foothills,
plantation

A Have students play a game or games to reviewoahbulary in the current organizing topic.

Student Organization of Content

A Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from
class notes, research, and handouts.

A Have students create Venngliams to compare and contrast information about New England, the middle
colonies, colonial Virginia, and other Southern colonies.
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Session 6: Colonial Society and Politics

Prerequisite Understanding/Knowledge/Skills

A Students should be able to understsocial/cultural/political/economic issues of the colonies.

A Students should be able to understand the concepts of social ladder and hierarchy.

A Students should be able to compare and contrast methods of worship and beliefs of different religions
practiced § the colonists.

Materials

A Internet access
A Researchesources such as the following that providfermation and lesson plans to help students develop
an understanding of life during the Colonial Period.

U Archiving Early Americahttp://www.earlyamerica.comf his site providegrimary source material for

eighteentkcentury America.

U fiColonial Days Web AdventureFamily Education Network.
http://www.teachervision.com/tv/curriculum/weeklywebadventures/colonial_days/t_home.htmErastq
site includes sample lessons on colonial America. It is designed for lower level students but may have
useful informatia for teachers of Virginia and United States History.
fiFounding the American ColoniésThe Time Pagéhttp://www.timepage.org/spl/13colony.htrilhis
site providesnaps and other information oretfounding of the 13 original colonies.

George Washingta@s Mount Vernonhttp://www.mountvernon.org/This site offers information on
George Washington and his home, Mount Vernon.

Gr en et , Ankehican Lifei AsCompérison of Colonial Life to TodéyLife. 0 le-Xew Haven
Teacheds Institute http://www.yale.edu/ynhti/curriculum/units/1990/5/90.05.04.x.hiRfis site gives a
comparison of family life in colonial America to family life today. Site is intendedifst-grade
teachersbut may have useful information for teachers of Miayand United States History.

C«

C«

C«

Instructional Activities

1. Introduce the topic by askinguslents the following questions:

Whatactivitiesdo you do forfifuno after school?

What contributes to yourintepr et ati on of activities as being Af
Does your familgs history or culture have anything to do with the activities that you enjoy today? If so,
how?

How might your parei@ occupation have somatligito do with the activities in which you participate

How does the region in which you live contribute to the activities in whictpgadicipat®

To o oo To To

2. Explain thatfisocial characteristiésnclude:
A waysin which members of societies interact
A the social hierarchy within a society aie factors that determimgacement of individuals in the
hierarchy (e.g., occupation, religion, ancestry, wealth)
A the degree of permanenceofé6re soci al peysition in a soci
Allow students to share examples of various socigtitswhich they are familiathrough either personal
experience or research. Provide examples to prompt discussion. For example, explain the strict caste system
of India, the social structure ofnative American tribe, or a the social structure of a monarchy.

3. Display the following:

The colonies of the New World had distinctive social characteristics, determined in part by the
origins of the colonists, their religiors, their occupations, and ther ancestors.

The fAiGreat Awakeningd was a religious movement that swept both Europe and the colonies during
the mid-1700s. It led to the rapid growth of evangelical religions, such as Methodist and Baptist,
and challenged the established religious and govanental orders. It laid one of the social
foundations for the American Revolution.

Havestudentexamine these Web sites for further information orftbeat Awakening
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8.

A http:/www.nhc.rtp.nc.us/tserve/eighteen/ekeyinfo/grawaken.htm
A http://www.wfu.edu/~matthetl/perspectives/four.html

Display the following:

New Englands colonial society was based on religus standing. The Puritans grew increasingly
intolerant of dissenters who challenged the Puritar@belief in the connection between religion and
government. New England colonies used town meetings (8Atheniano direct democracy model) in
the operation ofgovernment.

Ask students to identify the beliefs of the Puritdfifie Web site
http://www.newadvent.org/cathen/12581a.mray be helpfufor information on the Puritars.

Display the following
Rhode Island was founded by dissenters fleeing persecution by Puritans in Massachusetts.

Lead a discussion of the irony of the Puritans causing others to flee Massachusetts because of religious
persecution after they themselves fled Europe becausegibusl persecution.

Display the following:

The middle colonies were home to multiple religious groupthat generally believed in religious
tolerance, including Quakers in Pennsylvania, Huguenots and Jews in New York, and
Presbyterians in New Jersey. Thee colonies had more flexible social structures and began to
develop a middle class of skilled artisans, entrepreneurs (business owners), and small farméfse
middle colonies incorporated a number of democratic principles that reflected the basic rightsf
Englishmen.

Havestudentsvisit http://www.nhc.rtp.nc.us/tserve/eighteen/ekeyinfo/midcol fiminformation on these
religions in order to facilitate a class discussion endifferencesamong them

Display the following:

Virginia and the other Southern colonies had a social structure based on family status and the
ownership of land. Large landowners in the eastern lowlands dominated colonial government
(legislatures) andsociety and maintained an allegiance to the Church of England and closer social
ties to England than did those in the other colonies. In the mountains and valleys further inland,
however, society was characterized by smadicale subsistence farmers, huntsr and traders of
Scotslrish and English descent.

Instructstudentgo reflect this information otheir charts and maps.

Assign a teacheselected reading or other reinforcement activity

Specific Options for Differentiating This Lesson

Technology

A Provide students with a texp-speech program to supplement their reading and research.

Multisensory

A Have students rolplay, chart, or create timelines for the development of different colonial religions.
Community Connections

A Invite a panel of speaketisat represents the different religions to discuss religious practices in the colonies.
Small Group Learning

A Have students work in small groups to research a specific religion or the topic of slavery in the colonies.
A Have five groups create centers tethto the discussion content of Activitieis73Each group should create

content relevant to their topic. Students should visit centers outside their own.
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Vocabulary

A Have students use the following key vocabulanjture, Protestant, revival, dissenGhurch of England,
Anglican, Episcopalian, hierarchy, Puritan, Quaker, Huguenot, Jew, entrepreneur, artisan.

A Have students add new or unfamiliar words to their vocabulary journals.

A Have students complete word maps or use mnemonics to review key vocabulary

Student Organization of Content

A Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from
class notes, research, and handouts.

A Have students modify their maps periodically, as new information is tkarne
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Session 7: Slavery

Prerequisite Understanding/Knowledge/Skills

A Students should be able to distinguish between servant and slave.

A Students should be able to identify the geography and understand the concept and benefits of the triangular
trade among Bw England, Africa, and the West Indies.

A Students should be able to make chronological connections between the fifteenth and nineteenth centuries.

Materials
A Internet access

Instructional Activities

1. Display the following:

The growth of a plantation-basedagricultural economy in the hot, humid coastal lowlands of the
Southern colonies required cheap labor on a large scale. Some of the labor needs, especially in
Virginia, were met by indentured servants, who were often poor persons from England, Scotland,
or Ireland who agreed to work on plantations for a period of time in return for their passage from
Europe or relief from debts.

Point out England, Scotland, and Ireland on a map, and discuss why indentured servants from these countries
would make the journe

2. Display the following:

Most plantation labor needs eventually came to be satisfied by the forcible importation of Africans.
Although some Africans worked as indentured servants, earned their freedom, and lived as free

citizens during the Colonial Era, over time, larger and larger numbers of enslaved Africans were
forcibly brought to the Southern colonies (the ¥

The number of indentured servants coming to the New World began to decline. The demand for labor on
plantations was eventuglfilled by the capture and importation of Africans, who were sold into slavery. This
journey is often referred to as tieliddle Passagé Explain the Triangle Trade and the reasons that the
Middle Passage was so named. Also point out the presenceearfysiathe Caribbean and South America.
Read some descriptions of the Middle Passage to the class. See
http://www.pbs.org/wgbh/aia/partl/1p277.htiot information to guide student discussion

3. Display the following:

The development of a slaverpased agricultural economy in the Southern colonies eventually led to
conflict between the North and South and the American Civil War.

The American Civil War was a conflict between the Northern andh®oustates, caused in part by the
development of slavery. Show a short video or provide a reading selection about the Middle Passage. The
Web sitehttp://www.pbs.org/wgbh/aia/part1/1p276.hipnbvides information on Olaudah Equiano and his
journey during the Middle Passage.

4. Havestudentswrite a letter or diary entry describing the sl&jesrney, including details of a typical day,
information on their past, amredictionsabout their futee.

Specific Options for Differentiating This Lesson

Technology
A Provide students with a tetd-speech program to supplement their reading and research.
A Have students use word processors to completigity 4.

Multisensory

A Have students complete a hamtimeline of the history of slavery. Students should enact different events
along the timeline. They might also create visuals to hold for display.
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A Create a thredimensional map displaying the different passage routes of indentured servants and slaves.
A Create a thredimensional map displaying the triangular trade among New England, Africa, and the West
Indies.

Community Connections
A Invite a speaker from the NAACP or a historian to discuss the effects of slavery in America.

Small Group Learning

A Havesmall groups listen to or read slave narratives and report their findings to the class.

A Have each group complete different activitiést{vities 1i 3). Have them complete research on their activity
and present their findings to the class in a creative way.

Vocabulary

A Have students use the following key vocabulamiddle passage, triangular trade, slave, indentured servant,
importation, conflict.

A Have students create definitions and illustrations for each vocabulary term in their vocabulary journals.

A Have students complete word maps or use mnemonics to review key vocabulary.

Student Organization of Content

A Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from
class notes, research, and handouts.

A Have students complete timelines for events presented within this session.
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Session 8: Assessment

Materials
A Attachment C: Sample Assessment Items

Instructional Activities

1. Distribute copies of Attachment C, and have students complete the assessment.

History and Social Science Standards of Learning Enhanced Scope and Selfirgitia:and United States History

39



ORGANIZING TopIC: Economic and Political Life in the Colonies; Slavery

Attachment A: Characteristics

of Colonial Regions

Colonial
Region

Religious
Group(s)

Economy

Social Standing

Government

Other important
information

New
England

Middle
Atlantic

Southern
(including
Virginia)
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Attachment B: Characteristics

of Colonial Regions i Key

CO'OF"a' Religious Economy Social Standing Government Other Important
Region Group(s) information
Believed religion
and government
were tied together,
Shipbuilding
Fishing rBezﬁs?guZn Practiced a form | Rhode Island was
Lumbering stagdin of A At he|founded by Roger
New Puritans Subsistence 9 direct democracy | Williams and others
England farming . through town escaping persecutio
Puritans wee ] . ,
: meetings. by Puritans in
intolerant of
Later, dissenters Massachusetts.
manufacturing ' Set up a
communi t
the Mayflower
Compact.
e o] Shpiing
y Smallscale Flexible social
Huguenots farmllng structure Used many
Trading .
(French Large middle different
. protestants) Lo ge mi democratic -
Middle Big cities like class built aroung rincioles that More religiously
Atlantic : New York, artisans, b b . | tolerant region
Jews (in New . . reflected the basig
York) Phlladelphla, entrepreneurs rights of
and Baltimore | (business lish
: rew as seaport| owners), and Englishmen
Presbyterians 9 ) '
(in New and commercial| small farmers
centers.
Jersey)
First elected
Eastern coastal Eastern coastal assembly in the Ney
lowlands: lowlands: society Represatative World was
S based on family P Virginiad
plantations, status and land government Burgesses. Toda
slave labor, cast , 9 ' y
S ownership : the House of
crops (rice, Dominated by BUrgesses iknown
. indigo, tobacco) .| large landowners gesses Ik
Southern Anglicans Inland mountain (planters) from the as the Virginia
(including (Church of Inland mountain and valley areas: Igastern lowlands General Assembly.
Virginia) England) and valle society made up who olaved lead It is the longest
areas: srr>1/a|| of smallscale rolespin y operating elected
scale. subsistence representative assembly in the Ney
subsisence farmers, hunters corl)onial World.
farming, and traders of legislatures

hunting, trading

Scotslrish and
English descent

Closer social ties to
England than to
other colonies
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Attachment C: Sample Assessment Items

Asterisk (*) indicates correct answer.

1.

The economy of he New England colonies was
partially based on

mining and cotton.

large livestock ranches.

plantation agriculture.

shipbuilding and fishing.*

o0 m>

The economy of the middle colonies was based
primarily on small -scale farming and

trade.*

cash crop.

mining.

whaling.

o0Ow>

The colony of Rhode Island was established as a
result of

persecution by Puritans in Massachusetts.*
Spainbés economic inte
overpopulation of Massachusetts.

a desire to spread the Quaker religion.

o0 w>

Which group did NOT usually settle the middle
colonies?
A Huguenots

B Jews
C Puritans*
D Quakers

The colonial region whose economy was based on
shipbuilding, lumbering, and smallscale
subsistence farming was the

Southern.

Middle Atlantic.

New England.*

Northen.

o0 w>»

What was the colonial religious movement that wag
a social foundation for the American Revolution?
A Great Migration

B Great Awakening*

C Great Schism

D Great Compromise

Why was slavery most predominant in the
Southern colonies?

A Puritan New Enigind outlawed slavery.

B Largescale agriculture required extensive laboi
C Quakers excluded Africans from Pennsylvania,
D Indentured servants were illegal in Virginia.

10.

ifWeédoécombine ourselves
politic, for our betterorderm and preser va
frame such just and equal
[fitting] and convenient for the general good of the colony
unto which we promise all
T Mayflower Compact

Which early colony does this quote describe?
A Jamestown

B Plymouth*

C Rhode Island

D Pennsylvania

Explain the impact religion had on the social

structure of colonial life. Include a discussion of the

various religious beliefs and movements that were

prevalent in the colonies during the early Cabnial

Period and the primary location of each religion.

RUBRIC

The student response includes the following

information. (Assign points for each item.)

Pts _ Puritans and their views

Pts  Location(s) of the Puritans

Pts___ Identification of dissenters

Pts  Quakersand their views

Pts  Location(s) of the Quakers

Pts  Catholics and their views

Pts  Location(s) of followers of the Church of
England

Pts  Explanation of the Great Awakening

Pts _ Outcome of the Great Awakening (growth of
Methodists and Baptists)
Total pointsearned

Select one of the three colonial regions (New

England, middle colonies, Virginia and other

Southern colonies), and explain how geography

contributed to its economy. Include the geographic

location of the region, the origin of the people who

settled the region and how that may have impacted

their economic decisions, the specific economy of

the region, and the impact of location and climate

on economic decisions and possible trading

partners.

RUBRIC

The student response includes the following

information. (Assign points for each item.)

Pts  Geographic location of region

Pts _ Origin of settlers and its impact on economig
decisions

Pts  Specific economy of region

Pts _ Impact of location and climate on economic
decisions and possible trading partners
Totd points earned
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The American Revolution

Standard(s) of Learning

VUS.4 The student will demonstrate knowledge of events and issues of the Revolutionary Period by
a) analyzing how the political ideas of John Locke and those expres€ednimon Sendeelped
shape the Declaration of Independence;
b) evaluating how key principles in the Declaration of Independence grew in importance to become
unifying ideas of American democracy;
c) describing the political differences among the colonist&eming separation from Great Britain;
d) analyzing reasons for colonial victory in the Revolutionary War.

Essential Understandings, Knowledge, and Skills

Correlation to
Instructional Materials

SKills (to be incorporated into instruction throughout the a cademic year)

Identify, analyze, and interpret primary and secondary source documents, records, and
data to increase understanding of events and life in the United States.

Evaluate the authenticity, authority, and credibility of sources.
Formulate higgrical questions, and defend findings, based on inquiry and interpretation.
Develop perspectives of time and place.

Apply geographic skilland reference sources to understand how relationships between
humans and their environment have changed ovex. tim

Interpret the significance of excerpts from famous speeches and other documents.

Content

Explain how new political ideas about the relationship between people and their
government helped to justify the Declaration of Independence.

Describe hovitherevolutionary generation formulated the political philosophy and laid
the institutional foundations for the system of government under which Am@rioan

Identify thatthe American Revolution was inspired by ideas concerning natural rights
and politcal authority, and its successful completion affected people and governments
throughout the world for many generations.

Explain that he period known as th#nlightenmeni in Europe during the seventeenth
and eighteenth centuries saw the developmengwfideas about the rights of people and
their relationship to their rulers. John Locke was an Enlightenment philosopher whose
ideas, more than any otl@erinfluenced the American belief in sgibvernment.

Summarize the following ideas of John Logclad explain their influence on Thomas
Jeffersoi@s writings in the Declaration of Independence:

A AL people are free, equal, and have fnatur al rig
rulers cannot take away.
A All original power resides in the peopledan t hey consent to enter into a 0

contracto among themselves to form a government t
the people promise to obey the laws and rules established by their government,
establishing a system of fAordered |iberty. o
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A Governmet 6s powers are |imited to those the people h
Whenever government becomes a threat to the peopl
social contract, and the people have the right to alter or overthrow it.

Explain that_ocke® ideas about the sovereignty and rights of the people were radical
and challenged the centurieksl practice throughout the world of dictatorial rule by
kings, emperors, and tribal chieftains.

Identify Thomas Painas an English immigrant to America who puodd a pamphlet
calledCommon Sendbat challenged the rule of the American colonies by the King of
England.

Explain thatCommon Sensgas read and acclaimed by many American colonists during
the mid1700s and contributed to a growing sentiment forpedeence from Great
Britain.

Summarizéhowthe eventualdraft of the Declaration of Independence, authored by

Thomaslefferson of Virginia, reflectthe ideas of Locke and Paiae seen in the

following excerpts written by Jefferson:

A fAWe hol d stolbessheviddant, that dil men are created equal, that they are
endowed by their Creator with certain unalienable Rights, that among these are Life,
Liberty, and the pursuit of Happiness.

A AThat to secure these ri ghMesderivbgthedr nments are ins
just powers from the consent of the governed.

A AThat whenever any Form of Government becomes des
Right of the People to alter or abolish it, and t

Explain thatJeffersorthen went on to detail many of the grievances against the King of
England that Paine had earlier describe@ammon Sense.

Explain how he ideals expressed in the Declaration of Independence contradicted the
realities of slavery and the undemocraticunatof political participation in the early
decades of the new republic.

Summarizéhow the key principles of the Declaration of Independence increased
political, social, and economic participation in the Americgpeeience over a period of
time, using e following information:
A Political participation (equality)

U Extending the franchise

U Upholding due process tfw

U Providing free public education
A Social participation (liberty)

U Abolishing slavery

U Extending civi rights to women andther groups
A Economic participation (pursuit of happiness)

U Regulating the free enterprise system

U Promoting economic opportunity

U Protecting property rights

Explain howthe ideas of the Enlightenment and the perceived unfairness of British
policies provoked deba#nd resistance by the American colonists.

Summarize the following aspects betAngleFrench rivalry that lé to conflict with the

colonies:

A The rivalry in North America between Britain and France led to the French and
Indian War, in which the French veedriven out of Canada and their territories west
of the Appalachian Mountains.

A As aresult of the war, Britain took several actions that angered the American
colonies and led to the American Revolution. These included
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U the Proclamation of 1763, whichgtibited settlement west of the Appalachian
Mountains, a region that was costly for the British to protect

Unew taxes on |l egal documents (the AStamp Acto),
incurred during the French and Indian War and for British troopsotegir
colonists.

Identify the following events and their significance esistance to British rule in the

colonies mounted, leading to war:

A The Boston Tea Party occurred.

A The First Continental Congress was called, to which all of the colonies except
Georgia sent representatidethe first time most of the colonies had acted together.

A The Boston Massacre took place when British troops fired ofBaitith

A

demonstrators.
War began when the AMinutemenodo in Massachusetts f
British troops at Lexington and Concord.

Summarize the three main grougfscolonistsduring the Revolution:
A Patriots
U Believed in complete independence from Britain
U Inspired by the ideas of Locke and Paine and the words of Virginian Patrick
Henry (eAQiivhbeermty, or give me death! 0)
U Provided the troops for the American army, led by Virginian George Washington
A Loyalists (Tories)
U Remained loyal to Britain because of cultural and economic ties
U Believed that taxation of the colonies was justified tp foa British troops to
protect American settlers from Indian attacks
A Neutrals
U The many colonists who tried to stay as uninvolved in the war as possible

The American rebels won their independence because the British government grew tired
of the strugg soon after the French agreed to help the Americans.

Explain how the following factors letb the victory of the American rebels
A Diplomatic
U Benjamin Franklin negotiated a Treaty of Alliance with France.
U The war did not have popular support in Grestaih.
A Military
U George Washington, general of the American army, avoided any situation that
threatened the destruction of his army, and his leadership kept the army together
when defeat seemed inevitable.
U Americans benefited from the presence of ttenEh army and navy at the Battle
of Yorktown, which ended the war with an American victory.
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Sample Resources

Below is an annotated list of Internet resources for this organizing topic. Copyright restrictions may exist for the
material on some Web sg. Please note and abide by any such restrictions.

fAction of Second Continental Congress, July 4, 1776: The unanimous Declaration of the thirteen United States
of Americao Library of Congresshttp://memory.loc.gov/const/declar.htriilhis site providea copy of the
Declaration of Independence that can be printed and cuair wsé in 8ssion 7.

Best of History Web Sitdsttp://www.besthistorysitesat This site offers searchable access to information
related to this organizing topic.

Colonial Williamsburg http://www.history.org/Almanack/people/bios/biohen.cfhihis site contans information
about Patrick Henry and other prominent Virginians of the Colonial Period.

C-SPAN.org: Public Affairs on the WelClassroomhttp://www.cspanclassroom.orgrhis site offers numerous
classroomactivities concerning topical and historical events.

Documents of American Historyirginia Department of Education.
http://www.doe.virginia.gov/testing/sol/standards_docs/history _socialscience/resources/documents _america
n_history.pdf This site offers an 8Bage DOE publication containing important American history
documents and tips for classroom teaching of their otste

Educational Resources Information Center (ERIC) and Other Clearinghdodemv U.S. Department of
Education http://www.ed.gov/about/contacts/gen/othersites/eric.HBmlet fiSearch any or all ERI®/eb
sites 0 Type in a topic (e.g., Columbus), and then cfi€learchd

fiGive me liberty or give me deaftLibertyOnline.http:/libertyonline.hypermall.com/heytliberty.html This site
gives the full text of Patrick Hendy famous speech.

GovSpothttp://www.govspot.comiThis site provides wealth of information about the federal government today
and yesterday. The pagasvoted to historical documents are especially valuable for History and Social
Science teachers.

ThelLibrary of Congress: THOMASittp://thomas.loc.gov/This siteprovides legislative information, focusiog
federl legislation, the Congressional Record, and the status of current bills in Congress.

fiJohn Locked Stanford Encyclopedia of Philosopt8tanford Universityhttp://plato.stanford.edu/entries/locke/
This site offers a biography of John Locke.

NationalGeographic.conittp://nationalgeographic.comrhe Web site of the National Geographic Society
provides searchable information and copies of maps.

NCHE: National Council for History Educatiointtp://www.history.org/nche/This site provides history teachers
with helpful information and links to valuable sites.

Outline Maps Education PlaceHoughton Mifflin HarcourtCompany http://www.eduplace.com/ss/map$his
site provides outline maps that may be printed and used in the classroom

itThe Paris Peace TrAehivingEaflylAmerieat y of 1783) .0
http://www.earlyamerica.com/earlyamerica/milestones/paris/text.fitmg site provideshe textof the
Paris Peace Treatgmong other documents.

Smithsonian Institutiorhttp://www.si.edu/ This site provides Web access to the various museums within the
Smithsonian Institution.

socialstudies.orgNational Council for the Social Studidgtp://www.socalstudies.orgThis site allows visitors
to search for information on a multitude of social studies subjects.

Teaching with Documents Lesson Plan: Images of the American Rev@dIDiigital ClassroomU.S. National
ArchivesandRecords Administration.
http://www.archives.gov/digital classroom/lessons/american_revolution images/revolution images.html
This site offers a summary of the conflahd access to related pictures and documents.
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Thomas Paine National Historical Associatidtp://www.thomaspaine.orgf his site provides information
about the life, times, and works of Thomas Paine.

Virginia Historical Societyhttp://www.vahistorical.org/This site providesnultiple resources pertaining to
Virginia history for use by teachers.

Virginia Museum of Fine Artéittp://www.vmfa.state.va.usT his site providesamples of American art.

fiVirginia Standards of Learning Assessments Test Bluepfirginia and United States Histar2008 History
and Social Science Standards of LearriMirginia Department oEducation.
http://www.doe.virginia.gov/testing/sol/blueprints/history socialscience_blueprints/2008/blueprints_va_ush
ist.pdf This site provides assessment informatiorttiercourse in Virginia and United States History

fiVirginia Standards of Learning Spring 2007 Released Test: End of Cdinggda and United States Histaty
Virginia Departmenbf Education.
http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va _ushiShizdéite provides the
latest released SOL test for the Virginia and United States Hisboirge.

The World FactboakCentral Intelligence Agencyttps://www.cia.gov/library/publications/theorld-
factbook/index.htmlThis site providesearchable informatn on all countries.
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Session 1: American Revolution Study Project

Prerequisite Understanding/Knowledge/Skills
A Studentsshouldbe familiar with the Revolutionatyme period.

Materials

A Teachercreated hndout with project instructions and guidelines
A Shot video about the American Revolution
A Computer lab or media center

Instructional Activities

1. Have students brainstortiings they already know about the Revolutionary time period. Prompt discussion
by askingsuch things as/ho, when, key placeand reasns Record their responses for future reference.

2. Explain to students that they are going to devetofraerican Revolutiorstudyprojectand that they may

selectone of the following topics:

A A pictorial timeline of events related to the Revolutioom 1650 through 1783

A A graphic organizer that depicts the chain of events leading up to the signing of the Declaration of
Independence

A A chart that identifies key colonial leaders and their contributions. At least 20 leaders spanning the time
period from 168 through 1783 should becluded

A A table that identifies theolony-relatedacts that were passed by the British governmentjdteof each
act, thereason for each act, and the color@istgction. The table should also include, if applicable, the
regponse to each act eflectedlater in the United States Constitution.

A A newspaper article (at least three pages) written from the point of view of a Patriot or a Loyalist that
defendsaposition on whether or not the colonies should revolt. The papaldstedlect knowledge of
the historical events surrounding the American Revolution.

Show samples of each project. Provide a handout that briefly explains the scope, format, limitations, specific

requirements, and due date for each profssb, provide arubric to assisstudentsn preparing their

projecs. Provide students with an opportunity to conduct researttte media center or computer lab for

their selectedopics

3. Show ashort videoon the American Revolution to stimulate inter¢SIOTE: The welkknown film,
Williamsburg, The Story of Ratriot has been digitally restored and remastered and is now available on
DVD.)

Specific Options for Differentiating This Lesson

Technology

A Have students use word processors to record brainstorming resiitsvity 1.

A Have students access and use the project description handout and the rubric in a digital format.
A Have students collect images of each project for reference throughout the unit.

A Have students use a graphic organizer to arrange notes ongbeshiglvn in class.

Multisensory
A Have students use a variety of supplies (e.g., chart paper, magazines, markers, molding clay) to complete their
projects.

Community Connections
A Arrange for students to visit a local newspaper.
A Have students attend a reetmaent of a scene or scenes from the Revolutionary War.

Small Group Learning
A Have students work in cooperative learning groups to complete the activities.
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Vocabulary
A Have students complete word maps on key vocabulary from teassigned reading.

Student Organization of Content
A Have students use graphic organizers to complete their projects.
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Session 2: Steps Leading to Revolution

Prerequisite Understanding/Knowledge/Skills

A Students should be able to construct a map.
A Students should understand tleacept of laws.

Materials
A Outline map of the colonies

Instructional Activities

1. Explain that whilghe colonists began to have conceahsutthe way Englanavas governinghe colonies,
the English were having problems with France that would ultimatehgase the tension between the king
and the colonistdisplay the following:

Both the French andthe English viewed the Ohio River Valley as valuable. Virginians built a fort
in present day Pittsburgh. The French, considering this area their territory, dove them off. These
events contributed to the start of the French and Incan War.

Point out this area on a map, and provide a brief overview ¢frérech and Inidn War, including a
discussion on the French desire for revenge.

2. Display the following:

In 1763,the Treaty of Parisended the French and Indian War. Itgranted Canada and all French
holdings east of the Mississippi River except New Orleans to the British. Britain also acquired
Florida from Spain.

Explain the significance of Ponti@Rebellim. Distributecopies ofan outline map of the colonidsstruct
studentgo shade the map one colotto illustrate British territory in 174%nd touse a different color to
reflect the territory gained as a result of the Treaty of Paris.

3. Display thefollowing:

In an attempt to prevent conflict between the colonists and the Indians, Britain issued the
Proclamation of 1763. This act prohibited settlement west of the Appalachian Mountains. Colonists
were angered by it and ignoredt.

lllustrate on a mafhe area the colonists were prohibited to settle as a result of the PromfafBaplain that

the reason for thBritish issued th€roclamation was to avoid the high cost of proteatimignists in Indian
territory. Encouragestudentgo share their opions of the British motive behind the Proclamationl the
colonist®responséo it. Ask the following two questiongiWho was right®hy? Discussion may be guided

by asking studentswhy adults often set rules or restrictiotoprotecttheir children Discuss some of those

rules. Prompt students to think about possible consequences, other than punishment, that can happen when
children or adults break rules designed to protect them. Encourage them to keep those thoughts in mind as
you continue the sessi@mn the American Revolution.

4. Display the following:

To help cover the costs of the French and Indian War, the British imposed taxes on the colonists.

For example, he Stamp Act, imposed in 1765yas a tax on legal documents. lequired all the

colonids to pay a tax on every piece of printed papertheyused | e g al docpapmmesnt s, sh
licenses, newspapers another publications, and even playing cards were taxed.

Explainthat h e ¢ odppositionstd tise &Gtamp Act marked the beginning of argaihopposition to

British rule.Ask students to name othems the British imposed on the colonists (Townshend Acts,
Quartering Acts, Tea Act, Intolerable Acts) and the steps the colonists began to take (Boston Tea Party,
attacking customs officials, sisl@ing British ships) as they became more defiant of British laws.

5. Explain that the Boston Massacre of 1770 wa&irmish betweethe British and colonistin which British
troops fired on antBritish demonstratorandfive colonistswere killed. Emphsize that thenassacre was not
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unprovoked. Discuss the role thie Boston radicals. AskjWas the Boston Massacre exaggerated to gain
support for rebellion?Ask students to comment on whether such acts and the caloagisnses were

justified. Remindtem that a main complaint of the colonists i@sxation without representati@nAsk

students to explain what this means. Explain that colonists accepted that tariffs were necessary for regulation
of imperial trade but that Parliaménactions threatendbe colonistéfihabit of self{government

6. Assign a teacheselected reading or other reinforcement activity

Specific Options for Differentiating This Lesson

Technology

A Have students use graphicganizer software to categorize the information preseint this session.

A Have students access and use teaabgigned content in a digital format.

A Have students conduct online research to learn more about the French and Indian War, the Treaty of Paris, the
Proclamation of 1763, the Boston Massacre of 1@i@,other events.

A Have students access interactive maps to complete their activities.

Multisensory

A Have students view and respond to videos about events related to this session.

A Have students reenact one of the events discussed in the session Bagtdhdlassacre, opposition to the
Stamp Act).

A Have students create a classroom timeline of events leading to the American Revolution. Students should
acquire images gathered from researching the events and place them on a timeline.

Community Connectian
A Invite a speaker from a history museum to discuss the steps toward revolution, or arrange for students to visit
the museum.

Small Group Learning

A Have small groups individually research one of the laws the British imposed on the colonists and create a
poster to present their findings to the class. The poster should provide the name and description of the law and
illustrations.

Vocabulary
Have students use the following key vocabulaagicals,tariff, proclamation, revenge, rebellion, opposition,
consguence, taxation, representation

A Have students add new or unfamiliar words to their vocabulary journals.

A Have students use a word map or other graphic organizer to learn more about the terms.

Student Organization of Content

A Have students use graphic angzers (e.g., maps, pictures, charts, timelines) to categorize information from
class notes, research, and handouts.

A Have students create a timeline of events from this session.

A Have students work in pairs to complete their graphic organizers for trentpnesented.

History and Social Science Standards of Learning Enhanced Scope and Selfirgitia:and United States History 51



ORGANIZING ToPIC: The American Revolution

Session 3: The First Continental Congress, Lexington, Concord, and Patrick Henry

Prerequisite Understanding/Knowledge/Skills
A Studentsshoulddemonstrate an understanding of the major issues and events of the American Revolution.

Materials

A Internet access
A Copy of Patrick Heny s s miéalslehatt(p:/libertyonline.hypermall.com/hentiperty.html)

Instructional Activities

1. Review the information from previous sémns on the American Revolutioho check for understandingsia
specific questionssuch as the following:
A What were some actions the British government took that angered the sBlonist
A Why did these actions make the colonists angry?
A What was a main congint against taxation?
A What actions did the colonistakein response to British actie? (Include the Boston Tea Party.)

2. After students have demonstrated an understanding of the major issues andispdaysthe following:

All colonies except Geogia sent representatives to the First Continental Congress in Philadelphia
in 1774. This Congress issued as its final resolution The Declaration of Resolves. King George llI
ordered British troops to put down the rebellion.

Discuss with the class the act®of the colonists and of the king. Ask them to examine the issue from both
sides. Include in the discussion that the Coercive Actsharidtolerable Acts were reasons for the First
Continental Congress.sAk Werdboth sides acting responsiblyhat oher actions could have taken place
that would have avoided war®se current events to examine possible alternatives tdfevaaxample,
discusgpossible alternatives to war when the Japanese bombed Pearl MémdmoNorth Korea invaded

South Koreaywhenthe communists took over Vietnamhenlraq invaded Kuwait, owhen Sddam Hussein
refused to give up power in Iraq in 2003.

3. Display the following:

On April 19, 1775, Minutemen and British troops metat Lexington, Massachusetts. Shots were
fired, and eight colonists were killed. More fighting broke out as the British moved on to Concord.
At least 273 British soldiers were killed or wounded on the march back to Boston.

Briefly review the battlesf Lexington and Concord. Mention that the initial shadiat Lexington is
referred to agthe shot heard round the woddDiscuss withstudentsvhat this phrase means. A$Rid this
one shot become a catalyst for future events? If so,avhy?

4. Explain that not all colonists were in favor of independence #agland.Display the following sentences
and have students describe each @@TE: Provide a bef biography of Patrick Henrndphn Locke will be
covered in the next seisn]. The Web siténttp://www.history.org/Almanack/people/bios/biohen.afmy be
helpful.):

Patriots wanted complete independence from England. They were inspired Bphn Locke, Thomas
Paine, and Patrick Henry fiGive me liberty, or give me death), and they served as troops for the
American army led by George Washington.

Lovalist (Tories) remained loyal to Britain and agreed with taxation as a means qfaying for
Britain protecting settlers from Indian attacks,for covering the cost of administering the Empire,
and for defending against a French comeback.

Neutrals attempted to stay as uninvolved as possible.

Conduct a discussion dieconflicting points of view. Have students commentardernday eventsabout
which Americans have expresgditfering points of viewFor example, during the 2003 war with Iraq,
Americans protested for and against the war.
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5. Assign a teacheselected reading or other reinforcement activity

Specific Options for Differentiating This Lesson

Technology

A Have students follow an outline wheaking notes during class discussions.

A Have students access and use teaabgigned content in a digital format.

A Have students participate in Web quests to learn more about the events described in this session.

Multisensory

A Have studentsrolplay Patr c k Henryoés speech.

A Have students listen to and discuss an audio reco

A Have students view and discuss a video about the battles of Lexington and Concord. Provide students with a
graphic organizer of key events to look fotlie video.

Community Connections
A Invite a member of the Virginia General Assembly to discuss his/her role in government (i.e., how to work
with others with conflicting views).

Small Group Learning

A Divide the class into three groups and have thenareehe philosophy of either the Loyalists, the Patriots,
or the Neutrals. Have students use the perspectives of their associated groups to debate independence from
England.

A Have small groups develop, present, and display Venn diagrams that compaveteast the actions of the
colonists and King George Il (in Activity 2) related to the First Continental Congress.

Vocabulary

A Have students use the following key vocabulagyolution, coercive, intolerable, alternative, catalyst.

A Have students add new unfamiliar words to their vocabulary journals.

A Have students reach consensus on a definition and image for each of the terms and place them in a glossary.

Student Organization of Content

A Have students create a representation of the battles of Lexiagtl Concord. Key elements of each battle
should be included.

A Have students create a timeline of the events discussed in this session.
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Session 4: John Locke and Natural Rights

Prerequisite Understanding/Knowledge/Skills
A Studentsshouldunderstand theoncepts of rights, privileges, responsibilities, and wants.

Materials

A

Internet access

Instructional Activities

1.

5.

Inform students thatohn Locke, an Enlightenment philosopher, influenced the colonists in their pursuit of
independenceAsk students whahe Enlightenment was, and guide them to state that iawagolution of
ideas in Europe in the 17088d thait usedreasorto guide decisions abotlie rights of people and their
relationship with government. Take a moment to provide a brief biog@fplohn Locke. Explain that Locke
also challenged the institutional authority of the Church of England. The following Web site may be of
assistancehttp://plato.stanford.edu/entries/locke/

Enoourage students to identifigerights they haveand display their responses. Ask them to consider whether
these are trulyightsor whether they are actually privileges, responsibilities, or waAlitay a few minutes

for discussion of these questionsli@ the discussion to distinguiamong rights, privileges,

responsibilities, and want€onclude by havingtudents identify from thist, the top thregightsthey

believe they have.

Di splay the following information about John Lock

All people are free, equal, and hav@natural rights ¢ of life, liberty, and property that rulers cannot
take away.

Al'l original power resides in the people, and tfF
themselves to form a government to protect theirights.

The people promise to obey the laws and rules established by their government, establishing a
system of fAordered | iberty.o

Government 0s powers are | imited to those the pec

Whenever government becomes athreattoth peopl eds natur al rights, i
and the people have the right to alter or overthrow it.

Explain that Lockés ideas about the sovereignty and rights of the peopleguéeradical and challenged

the centuriemld practice throghout the world of dictatorial rule by kings, emperors, and tribal chieftains.
Guide discussion by asking whetharcke® philosophy advocated revolutidre(, overthrow of the
government)Remind students that the context for $t@tementsvasthe Glorbus Revolutionin 1688, when
King James |l of Englandias overthrownAsk studentso demonstrate understanding of the above
statements by expressing them in their own words and prowedegples othe rights ofife, liberty, and
property. Ask why peoplconsent tmbeylaws, and vhatwould happen if we had no lawdse examples of
recent events that demonstrate the dilemma of a lawless society. For example, during the 2003 Gulf War
when Saddam Husséingovernment collapsed, the people in the citieab@gdespread looting. Use this
example or a more recent one to prompt digounssf what happens whesrder dissolves into anarchy

Explain thatmanyAmerican colonistee g r eed wi t h L o ctHese bediefévbasicwightsand t hat
contributed to thémerican RevolutionDisplay the following:

John Lockess and other$ideasthat are related to the relationship between the people and
government provided justification for the Declaration of Independence.

Assign a teacheselected reading or other méarcement activity
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Specific Options for Differentiating This Lesson

Technology

A Have students participate on Web quests to research John Locke and his views.

A Have students use a tertspeech software program to supplement their reading and research.

A Have students follow a netaking template that includes the statements in bold in Activities 3 and 4.
A Have students access and use teaabgigned content in a digital format.

Multisensory

A Have students rolplay as John Locke or as individuals whorted or opposed his views.

A Have students locate i mages that represent the di
the sovereignty and the natural rights of the people.

Community Connections
A Invite a professor of American histoty discuss the influence of John Locke.

Small Group Learning

A Have students work in cooperative groups to create a poem, a song, or a short play about John Locke to
illustrate his beliefs and their effects on society.

A Have students work in small grouascollect articles on current events related to governments that have been
overthrown. Have them answer the following quest:
philosophy?

Vocabulary
Have students use the following key vocabulahjilosopher Enlightenment, institutional authority, Church
of England, rights, privileges, responsibilities, sovereignty, dictatorial.

A Have students create a vocabulary journal, noting the word or phrase, the-peacitrd definition, and an
illustration or acquied image of the term.

A Have students complete word maps or use mnemonics to review key vocabulary.

Student Organization of Content

A Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from
class notesasearch, and handouts.

A Have students create an image that represents natural rights as supported by John Locke.
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Session 5: Writings of Thomas Paine and John Locke

Prerequisite Understanding/Knowledge/Skills
A Studentsshouldbe able to demonstrate andenstanding of the major events of the American Revolution.

Materials

A Internet access
A Excerpts fronPainds and Locké writings

Instructional Activities

1. Take a few minutes to review the discussions thus far on this organizingdiogégingfor undersanding.
As students respond, ask them to identify what happenedrigstext Prompt students on the following

Co | o niowirtg sligcongenwith British rule

French and Indian War

Proclamation of 1763

Stamp Act

Stamp Act Congress

Townshend Acts

BostonTea Party

Coercive Acts

Boston Massacre

Taxation without representation

First Continental Congress

John Locke

2. Display the followingnformation.

Thomas Painepublished a pamphlet calledCommon Sens@ January of 1776. This pamphlet
challenged the Kingof Englandés rule of the colonies. It also shifted the focus of colonial anger fro
the Parliament to the Crown.

Provide a brief biography dthomas Painéavailable ahttp://www.thomaspaine.org/Explain tha the

writings of John Locke and Thomas Pame i g ht e n e d desinedor isdepermlence dranmsEhgland.
Displayexcerpts from Paine and Lodkavritings, or distribute them on a handoRead through the excerpts

with studentsoffering no explanatius. Alternatively,play a recording of thelneing readInstructstudents

to writein their own words what they think Locke aRdine meant in the passages. After a brief period for
students to work alonéjvide them into small groups of three or foard have each group develop group
interpretatios of what the passages meaavel a spokesperson from each group sibaieterpretation of

the passages. After all groups have shared, condu¢ta c us si on t ointarpretaiob r ot aafi b
passge Take and display notes for the clagsd havestudentgecordthem

Too oo Too Too Too Too Too To T T Jo I

3. Display the following prompt:
The Declaration of I ndependence i sé

Have studentsomplete the statement. Explain that they are going to complete the statement as a class in the
nextthreesessions.

Specific Options for Differentiating This Lesson

Technology

A Have students follow a netaking template that lists the topics from Activity 1. A digital version of the
template should be made available. Students should record informatiothie review discussion on the
template.

A Have students access and use digital versions of all content.

A Have students listen to and discuss an audio version of the handout in Activity 2.

A Have students use word processors to complete Activities 2 and 3.

History and Social Science Standards of Learning Enhanced Scope and Selfirgitia:and United States History 56


http://www.thomaspaine.org/

ORGANIZING ToPIC: The American Revolution

Multisensory

A Have students participate in a Web quest on Thomas Paine to supplement their research efforts.

A Have students rolplay a conversation between John Locke and Thomas Paine that illustrates their individual
philosophies.

A Have the groups comgtie Activity 2 by presenting their interpretations in a variety of formats (e.g., digital
slide presentation, video, song/rap).

Community Connections
A Invite an expert on the American Revolution to discuss Thomas Paine.

Small Group Learning
A Have small goups complete Activity 2.

Vocabulary
A Have students participate in a vocabulary game/activity to review the vocabulary from this and preceding

sessions.

Student Organization of Content

A Have small groups develop five questions (and their answers)drédatiee Thomas Paine topics listed in
Activity 1. Groups should take turns quizzing each other as a review of the content.

A Have students use graphic organizers to categorize and list the important events and people of the American
Revolution.
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Session 6: The Declaration of Independence , Part1

Prerequisite Understanding/Knowledge/Skills

A Students should demonstrate an understanding of rules.

A Students should demonstrate an understanding of unfairness and grievances.
A Students should be able to expressrtthoughts and ideas in the form of a letter.

Materials

A Textof the Declaration of Independen@éilable in most textbooks and at
http://memory.loc.gov/const/declar.himl
A Attachment A: TheDeclart i on of I ndependence ATransl ationodo Str

Instructional Activities
Before undertaking this activity, make as many copies of Attachment A as needed, and cut into strips.

1. Instruct students to think aboutiesat schoolatwork, in playingsports, etcAsk whetherthey like the rules.
Tell them that they are going to get an opportunity to express their opinions of rules.

2. Instructstudentgo write a letter to the person, persons, or organizagigponsible for havingstablished
rules they think aranjust. Explain that thesnustbe specific about the rules and why they feel they are
unfair. They musimake a list of the@injustrules ancexplaintheir reasongor thinking they are unjusthey
must alsdist anysteps they have already taken to trgaorect the situatioand identifythe outcomef these
actions Finally, they should also identify what additional steps they will take against the unjust rules. Allow
time for students to write the letter.

3. Ask studentdo share some of their grievas¢canddisplay their responsefsk them to share some of the
things they have done to address their grievancesjiapidythe constructive ones. Askemto identify
possibleactions they might take tddress their grievances, atidplaythe construétve onesAsk studentgo
respond to the possible actiadisplayed A s kDo yoii think some of theossible actionare reasonable?
Why, or why not®

4. Refer students to theiompletions of the sentend@&heDe c| ar ati on of | ndethrendenc
previous sessioiRemind them that the Declaration of Independence is a list of grievanced #uaisg of
England. It listshe complaints the colonists had against the king, the steps the colonists had taken to attempt
to resolve thig complains, and their recourse as a result of the complaints not being addressed. Explain that
the class is going to develop a chart of the colobéstisiplaints, attempts at redress, and final astion

5. Display the text of the Declaration of Independence, aimt pat to students how it is constructed:
A The first two paragraphs establigte justification for the Declaration.
A Twentysevenparagraphs list the grievances the colonists had against the king
A Two paragraphs lighe redress the colonists felt they haken to request relief from the king
A The last paragraph declares the coldiirgependence
Distribute copies of t hDeclafation af mdepeadenattaciomerst Afrongp s c ut
strip to each student. Try to distribute the ningostevenly among students. Have studéntsr ans | at e o t
portionsof the Declaration into contemporary languaggng a dictionaryf they wish.

6. Tell students that at the next class, they widlgare a presentation of théit r an 91 at i ons

Specific O ptions for Differentiating This Lesson

Technology

Have students use word processors to compose their letters.

Have students use grapfuoganizer software to generate ideas prior to writing.
Have students use a digital version of the translations.

Have sudents follow a template to complete their letters.

Too oo Too Too
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A Have students use a digital version of the Declaration of Independence withadesech software
program to supplement their reading and research.

Multisensory

A Have students view videoclipsadd scuss the meaning of ffairo and 0

A Have students use copies of the Declaration of Independence with different sections highlighted in a variety
of colors.

A Have students color the sections of the Declaration of Independence (e.g., diéidreator for each section,
highlight paragraphs in the same color if they belong to the same section).

A Have students listen to and discuss an audio recording of an individual reading the Declaration of
Independence.

Community Connections
A Have studenttake a virtual tour of the Declaration of Independence.

Small Group Learning

A Have groups brainstorm rules that affect different aspects of their lives (e.g., school, work, sports). Have them
share their personal opinions and examples with the cladajreég what is fair or unfair about these rules.

A Have pairs of students complete Activity 2.

A Have small groups complete the translation in Activity 5.

Vocabulary

A Have students use the following key vocabulénslate, grievances, redress, unjust, deafion.

A Have students complete a word map for the key vocabulary terms.

A Have students reach a consensus on a definition and image for each of the vocabulary terms and place them ir
a glossary.

Student Organization of Content

A Have students use graphiganizers to categorize and list the important events surrounding the signing of the
Declaration of Independence.
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Session 7: The Declaration of Independence , Part 2

Prerequisite Understanding/Knowledge/Skills

A Students should understand the purposéeDteclaration of Independence.
A Students should understand the concept of a translation.

Materials

A Teacherdeveloped form for groups to enter thigit r ans | at i ons o

A Textof the Declaration of Independence (availablmist textbooks analt
http://memory.loc.gov/const/declar.himl

Instructional Activities

1. Divide the clasgntoninegroupdone f or each of Otaldgivefedch grausadteatchéron o s
developed form for entering its translatidHave each student who translated the same section of the
Declarationpresentis/herfi t r a n gd has/herr graugifter all translations have been presented to each
group, the group should use thend&yise a groupranslation and writé on a teaberprovided form.

Monitor student progress throughout the session. If possible, provide computers for students to record their
work so that copies can be made for the entire class.

2. When all groups have finished making their group translations, diapgtapy of the Declaration, and have
each group present its interpretati@uide the presentations with explanations or corregtassecessary.
Highlight wordsthat mayneett o be defi ned, and .@OTErDe sosreas thalettgent s 6
Declaration to the class. The studeniork will probablybe shorter. You nedd refer to the Declaration
only if studentdhad difficulty with a specific portioi.

Specific Options for Differentiating This Lesson

Technology

A Have students complete theianslations in a digital format.

A Have students create a digital presentation (e.g., slide show, photo essay, interactive whiteboard) of their work
with Declaration of Independence.

A Have students use digital versions of tésechesprovided formin Activity 1.

Multisensory

A Have students research alternative ways to present their translations (e.g., slide show presentation, photo
essay, interactive whiteboard).

A Have students create an audio recording of their translations of the Declaration of Independence.

Community Connections
A Have students take a virtual tour of the Declaration of Independence.

Small Group Learning

A Have students complete the teaetiated forms in cooperative groups.

A Have student pairs/small groups discuss whether they agree aedisath the translations presented by
other groups. Each group should share its reflections with the entire class.

Vocabulary

A Have students add new or unfamiliar words to their vocabulary journals.

A Have students complete a word map for the key vocabtdems.

A Have students create a glossary of key terms and concepts from this session.

Student Organization of Content

A Have students color the sections of the Declaration of Independence (e.g., different text color for each section,
highlight paragraphm the same color if they belong to the same section).
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A Have small groups review the meaning and create a translation of each section.
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Session 8: The Declaration of Independence , Part 3

Prerequisite Understanding/Knowledge/Skills

A Studentsshouldbe alte to demonstrate an understanding of the major issues and events of the American
Revolution.

Materials

A Textbook or other instructional resources
A Copiesofs t u d iaterpretaions of the Declaration

Instructional Activities

1. Finish the presentations ¢ime Declaration of Independencendt completed in the previous sessiBrepare
a final Declaration in the studefigords Explain tat the class will revisit the claggerpretation of the
Declaration when they study the Constitution.

2. Remind studnts that the main purpose of the Declaration of Independence was to win support for the
independence movemeilisplay the following:

The American Revolution lasted from April 1775 until October 1781 with the British defeat at the
Battle of Yorktown. This defeat was made possible, in part, by the presence of the French army and
navy. George Washington served as the conanding general of the American amy.

Using the textbook and othigrstructionalresources, briefly review key events of the American Reiaolu
Stress the role of the French in providing covert aid, diplomatic syppalrbvert military assistance.

3. Assign a teacheselected reading or other reinforcement activity

Specific Options for Differentiating This Lesson

Technology

A Have studentase word processors to complete written portions of the activities.

A Have students use teti-speech software to supplement their reading and research activities.
A Have students use digital presentation software to share their findings.

A Have students use amteractive whiteboard to share the results of Activity 2.

Multisensory

A Have students research images related to the key events of the American Revolution.

A Have students use additional copies of the Declaration of Independence to take notes (in theloargihe
text.

Community Connections
A Invite a local historian to discuss the original purpose and lasting effects of the Declaration of Independence.

Small Group Learning
A Have small groups complete the review of key events at the close of thecAmRgvolution.

Vocabulary
A Have students complete word maps or use mnemonics to review key vocabulary.
A Have students contribute to a classroom vocabulary word wall.

Student Organization of Content

A Have students use graphicganizer software to help plémeir presentations.
A Have students use netiking skills to review the American Revolution.
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Session 9: The Declaration of Independence in America Today

Prerequisite Understanding/Knowledge/Skills

A Studentsshoulddemonstrate an understanding of theanigsues and events of the American Revolution.
A Students should demonstrate an understanding of the Declaration of Independence.

Materials

A Attachment BThe Declaration of Independence in America T@d&yformation
A AttachmentC: The Declaration of Indepeadce in Anerica Toda® Activity

Instructional Activities

1. Display the following questionsind ask students varite down their answers, keeping their answers
confidential

What do you think are the major democratic principles of the Declaration of Indepadence?
Where in history can you findexamples of Americaids living up to these principles?

2. Distribute copies of AttachmenBandC. Instruct students to use the informat@mmAttachmentB and the
textbook or other instructional resour¢esanswer th questions oAttachment CWhen they are finished,
review the answers with the class.

Specific Options for Differentiating This Lesson

Technology

Have students use word processors to complete the written portions of the activities.

Have students use tett-speech software to supplement their reading and research activities.
Have students use digital presentation software to share their findings.

Have students use an interactive whiteboard to share the questions and Attachments B and C.
Have students useord-prediction software to complete the assignment.

Too oo oo Too Too

Multisensory

A Have students use additional copies of the Declaration of Independence to take notes (in the margin) about the
text.

A Have students use an interactive whiteboard to share the questiohisaahehents B and C.

A Have students use graphics and photos in the assignment for better understanding.

Community Connections
A Arrange for students to see the original Declaration of Independence.

Small Group Learning
A Have students complete the activiiesooperative groups.

Vocabulary
A Have students complete word maps or use mnemonics to review key vocabulary.
A Have students contribute to a classroom vocabulary word wall.

Student Organization of Content

A Have students use graphiganizer software toategorize their notes.
A Have students use digital versions of Attachments B and C to complete the assignment.
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Session 10: The Treaty of Paris, 1783

Prerequisite Understanding/Knowledge/Skills

A Studentsshouldbe able to demonstrate an understanding ofrijer issues and events of the American
Revolution.
A Students should demonstrate arapding skills.

Materials

A Outline map of the United States and colored markers for each student
A Atlases of the United States
A The followingWeb sites may be helpful:
U AiPaRéasce Treaty: Peace Treaty of 1783, Text Vers
U Teaching With Documents: Images of the American Revolution
http://www.archives.gov/education/lessons/revoluiinages/

Instructional Activities
1. Display the following:

The Treaty of Paris, signed on September 3, 178@&nd not to be confused with the Treaty of Paris
of 1763)was negotiated by Benjamin Frankln. The terms of the treaty were as follows:

The United State$independence was recognized.

Land from the Atlantic coast westward to the Mississippi River and from the Great Lakes
south to Florida was granted to the United States.

The United States received fishing rights in the Gulf of St. Lawrence and off the coast of
Newfoundland.

Americans would pay any debts owed to the British.

The British would evacuate posts in United States territory. (not completed until 1796)

Discuss the terms of this treaty. Encourage students to examine theranignpact of this treatyeromp
discussion with the following questions:

A Why did the Britishsurrende?

A What wouldiife in the colonies havbeen likeif the British had won the war?

A Based on the outcome of the American Revolution, why does the United States have such a positive
A

oo Do Tolw

relationship with Great Britain today?
Did theexperience of th&dnited States encourage future revolutions? Is so, what are a few examples
(French Revolution, Spanisghimerican War)

2. Distributecopies of an outline magf the United Sties. Instruct students colorcode the maps to reflect the
territory that belonged to the United States as a result of this treaty. Have atlases available to guide students.

3. Remind students of the due date for tiaiterican Revolution study projectAllow time in class tavork on
the projecs, if possible.

Specific Options for Differentiating This Lesson

Technology

A Have students share materials on an interactive whiteboard.

A Have students use word processors to complete the written portions of the activities.

A Have studentsse texito-speech software to supplement their reading and research activities.
A Have students use atlas/map applications to identify Great Britain and Paris, France.

Multisensory

A Have students use an interactive whiteboard to complete their activities.
A Have students research images associated with the Treaty of Paris.
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Community Connections

A Invite a local cartographer or surveyor to discuss the land rights granted by the Treaty of Paris.

Small Group Learning
A Have students work in cooperative groupstfe discussion and map activity.

Vocabulary

A Have students use the following key vocabul@ngaty, debts, evacuate, pasts

A Have students add new or unfamiliar words to their vocabulary journals.

A Have students contribute to a classroom vocabulary walid w

A Have students complete word maps or use mnemonics to review key vocabulary.

Student Organization of Content
A Have students use netiking skills to review the Treaty of Paris.
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Session 11: Review

Materials
A List of student responses fronession 1

Instructional Activities

1. Displaythestudent responses from Session 1 about the American Revolutioretandide whethetheir
responsesgvere accurate or not

2. Review the essential knowledge of this organizing topic through discussion, a jespdy@me, or a
debate. At a minimum, include the following essential knowledge in this process:

General George Washington

French involvement in the American Revolution
Battle of Yorktown

Benjamin Franklin and the Treaty of Paris, 1783

A John Locke

A Enlightenment

A French and Indian War

A Proclamation of 1763

A Stamp Act

A Stamp Act Congress

A Boston Tea Party

A First Continental Congress
A Minutemen

A Lexingtonand Concord

A Thomas Paine

A Thomas Jefferson

A Declaration of Independence
A Patriots

A Loyalists

A Neutrals

A

A

A

A
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Session 12: Assessment

Materials
A Attachment D: Sample Assessment Items

Instructional Activities

1. Distribute copies of Attachment D, and have students complete the assessment.
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Attachment A: The Declaration of Independence OTr ans |SHaipsi on 6

When in the Course of huan events it becomes necessary for one people to dissolve the political bands
which have connected them with another and to assume among the powers of the earth, the separate anc
equal station to which the Laws of Nature and of N@u@»od entitle them, @ecent respect to the

opinions of mankind requires that they should declare the causes which impel them to the separation.

We hold these truths to be selfident, that all men are created equal, that they are endowed by their
Creator with certain unalable Rights, that among these are Life, Liberty and the pursuit of

Happines€l That to secure these rights, Governments are instituted among Men, deriving their just
powers fronthe consent of the governéddThat whenever any Form of Government becomes

destuctive of these ends, it is the Right of the People to alter or to abolish it, and to institute new
Government, laying its foundation on such principles and organizing its powers in such form, as to them
shall seem most likely to effect their Safety arappiness. Prudence, indeed, will dictate that

Governments long established should not be changed for light and transient causes; and accordingly all
experience hath shewn, that mankind are more disposed to suffer, while evils are sufferable, than to right
themselves by abolishing the forms to which they are accustomed. But when a long train of abuses and
usurpations, pursuing invariably the same Object evinces a design to reduce them under absolute
Despotism, it is their right, it is their duty, to throwf séich Government, and to provide new Glsafor

their future securitd Such has been the patient sufferance of these Colonies; and such is now the
necessity which constrains them to alter their former Systems of Government. The history of the present
King of Great Britain is a history of repeated injuries and usurpations, all having in direct object the
establishment of an absolute Tyranny over these States. To prove this, let Facts be submitted to a candid
world.

He has refused his Assent to Laws, thesnveholesome and necessary for the public good.

He has forbidden his Governors to pass Laws of immediate and pressing importance, unless suspended
in their operation till his Assent should be obtained; and when so suspended, he has utterly neglected to
attend to them.

He has refused to pass other Laws for the accommodation of large districts of people, unless those
people would relinquish the right of Representation in the Legislature, a right inestimable to them and
formidable to tyrants only.

He has callé together legislative bodies at places unusual, uncomfortable, and distant from the
depository of their public Records, for the sole purpose of fatiguing them into compliance with his
measures.
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He has dissolved Representative Houses repeatedly, fosiogpvith manly firmness his invasions on
the rights of the people.

He has refused for a long time, after such dissolutions, to cause others to be elected; whereby the
Legislative powers, incapable of Annihilation, have returned to the People at latigeif@xercise; the
State remaining in the mean time exposed to all the dangers of invasion from without, and convulsions
within.

He has endeavoured to prevent the population of these States; for that purpose obstructing the Laws for
Naturalization of Fagigners; refusing to pass others to encourage their migrations hither, and raising the
conditions of new Appropriations of Lands.

He has obstructed the Administration of Justice, by refusing his Assent to Laws for establishing
Judiciary powers.

He has mael Judges dependent on his Will alone, for the tenure of their offices, and the amount and
payment of their salaries.

He has erected a multitude of New Offices, and sent hither swarms of Officers to harrass our people, and
eat out their substance.

He has kpt among us, in times of peace, Standing Armies without the Consent of our legislatures.
He has affected to render the Military independent of and superior to the Civil power.

He has combined with others to subject us to a jurisdiction foreign to ouitetoms, and
unacknowledged by our laws; giving his Assent to their Acts of pretended Legislation:

For Quartering large bodies of armed troops among us:

For protecting them, by a mock Trial, from punishment for any Murders which they should commit
on thelnhabitants of these States:

For cutting off our Trade with all parts of the world:

For imposing Taxes on us without our Consent:

For depriving us in many cases, of the benefits of Trial by Jury:
For transporting us beyond Seas to be tried for pretenfimuces

For abolishing the free System of English Laws in a neighbouring Province, establishing therein an
Arbitrary government, and enlarging its Boundaries so as to render it at once an example and fit
instrument for introducing the same absolute rule these Colonies:

For taking away our Charters, abolishing our most valuable Laws, and altering fundamentally the
Forms of our Governments:

For suspending our own Legislatures, and declaring themselves invested with power to legislate for
us in all cases hatsoever.

History and Social Science Standards of Learning Enhanced Scope and Selfirgitia:and United States History 69



ORGANIZING ToPIC: The American Revolution

He has abdicated Government here, by declaring us out of his Protection and waging War against us.
He has plundered our seas, ravaged our Coasts, burnt our towns, and destroyed the lives of our people.

He is at this time transporting largemies of foreign Mercenaries to compleat the works of death,
desolation and tyranny, already begun with circumstances of Cruelty & perfidy scarcely paralleled in the
most barbarous ages, and totally unworthy the Head of a civilized nation.

He has constraimkour fellow Citizens taken Captive on the high Seas to bear Arms against their
Country, to become the executioners of their friends and Brethren, or to fall themselves by their Hands.

He has excited domestic insurrections amongst us, and has endeawdurned on the inhabitants of
our frontiers, the merciless Indian Savages, whose known rule of warfare, is an undistinguished
destruction of all ages, sexes and conditions.

In every stage of these Oppressions We have Petitioned for Redress in the nidestidiums: Our
repeated Petitions have been answered only by repeated injury. A Prince whose character is thus markec
by every act which may define a Tyrant, is unfit to be the ruler of a free people.

Nor have We been wiéing in attentions to our Brgh brethren. We have warned them from time to

time of attempts by their legislature to extend an unwarrantable jurisdiction over us. We have reminded
them of the circumstances of our emigration and settlement here. We have appealed to their native
justice andnagnanimity, and we have conjured them by the ties of our common kindred to disavow
these usurpations, which, would inevitably interrupt our connections and correspondence. They too have
been deaf to the voice of justice and of consanguinity. We mustfdheracquiesce in the necessity,

which denounces our Separation, and hold them, as we hold the rest of mankind, Enemies in War, in
Peace Friends.

We, therefore, the Representatives of the united States of America, in General Congress, Assembled,
appealng to the Supreme Judge of the world for the rectitude of our intentions, do, in the Name, and by
Authority of the good People of these Colonies, solemnly publish and declare, That these United
Colonies are, and of Right ought to be Free and Independdas Shat they are Absolved from all
Allegiance to the British Crown, and that all political connection between them and the State of Great
Britain, is and ought to be totally dissolved; and that as Free and Independent States, they have full
Power to ley War, conclude Peace, contract Alliances, establish Commerce, and to do all other Acts
and Things which Independent States may of right do. And for the support of this Declaration, with a
firm reliance on the protection of divine Providence, we mutuddigige to each other our Lives, our
Fortunes and our sacred Honor.
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Attachment B: Th e Declaration of Independence in America Today

fi Information

Key Principles of

Excerpt from the

Examples that show
America moving

the Declaration of Meaning larati fInd d q
Independence Declaration of Independence towards a more
democratic society
15", 17", 19"
Extending the Amendments
franchise (right
to vote) iwWe hol d t he s-eviddnt that ai ®n| 5" Amendment
are created equal, that they are endowed by thei
Political Upholding due | Creator with certain unalienable Rights, that amo| Miranda Rights
Participation process of the | these are Life, Liberty and the pursuit of (Miranda vs. Arizonga
(Equality) law Happines€d That to secure these rights,
Governments are instituted among Men, deriving| By 1918, all states ha
Providing free | theirjustpowersfrm t he consent | passedlaws requiring
public children to attend at
education least elementary
school.
APrudence, i ndeed, wil h
long established should not be changed for light | +3 Amendment
Abolishing transient causes; gnd accordlngly all experience 14" Amendment
slavey she_)wn, t_hat mankind are more dlsposed to suffer
Social while e\'nls' are sufferable, than to right themselve 19" Amendment
Participation Extending civil by abolishing the forms to which Fhey are
. : accustomed. But when a long train of abuses an¢ ~. . .
(Liberty) rights to women . L i2blv th . Civil Rights
and other usurpations, pursuing invariably the same Obiject Amendment
[OUDS evinces a design to reduce them under absolute
group Despotism, it igheir right, it is their duty, to throw . .
. Voting Rights
off such Government, and to provide new Guards A
X mendment
for their future secur
AWe, therefore, the Reg
States of America, in General Congress, Assemk .
appealing to the Supreme Judge of the worldHer Tariff of 1816
rectitude of our intentions, do, in the Name, and
Authority of th d Peoble of th loni Hawley-Smoot Act
Regulating free uthority of the good People of these Colonies,
. solemnly publish and declare, That these United
enterprise . . Sherman AntiTrust
svstem Colonies are, and of Right ought to be Free and Act
Economic y Independent States; that they are Absolved from
Participation Promotin Allegiance to the British Crown, and that all Clayton AntiTrust
(Pro eF; IPUrsuit economicg political connection between them and the State Act
of Hg ti)rqess) opportunity Great Britain, is and ought to be totally dissolved
PP PP and that as Free and Independent States, they h EEOC
Protectin full Power to levy War, conclude Peace, contract
9 Alliances,establish Commerce, and to do all othe - .
property rights . ; Constitution Article
Acts and Things which Independent States may (¢ IV Section 2
right do. And for the support of this Declaration, !
with a firm reliance on the protection of divine th
14" Amendment

Providence, we mutually pledge to each other ou
Lives, our Fortune and our sacr
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Attachment C : The Declaration of Independence in America Today A Activity

Use the chart angbur textbookor other informational resources to complete the assignments below. Answer on
your own paper.

Using the chart

1.

a M w DN

o

o

10.
11.

12.
13.

What are the three key principles bétDeclaration of Independence?

What does the terfinanchisemean?

Which unalienableights does the Declaration of Independence assert all men have?
Give an example of how Americadapheld the due process of law.

What 1918 event made sure everyone had enough knowledge to participate in politics and achieve or maintain
their equaty?

The Declaration of Independence staid$at to secure these rights, governments are instituted among men,
deriving their just powers from the consent of the govetriddw can thdigoverned confer theirficonsend
today?

Which Amendment abolied slavery®nder which principle of the Declaration of Independence does 1 fall
Give two examples of how America has expanded social participation.

According to the Declaration of Independence, what can citizens do if the government doestaot foain
them or offer to them the principle of Liberty?

What doeghe termeconomic participatioomean?

According to the Declaration of Independence, what economic adidithe coloniesvant toestablish that
the Britishwould not allov®

List two examples of government regulation of the free enterprise system.
What part of the Constitutioof the United Stategrotects property rights?

Using your textbook

© © N o g &~ w DN

10.

Definefree enterprise.

Explainthe following Amendments: 5, 13, 14, 15, 1B.
ExplainMiranda Rights liranda vs Arizong).

Explainthe Civil Rights Amendment.

Explainthe Voting Rights Amendment.

Explainthe Tariff of 1816 Whom did it help? Whaen did it hurt?
Explainthe HawleySmoot Tariff.

Explainthe Sheman AntiTrust Act.

Explainthe Clayton AntiTrust Act.

What do the letters EEO§tand for? What does this agency do?

What do you think?

1

Do you think America has upheld the key principleshef Declaration of Independence? If ygisge
examplesow. If no, give examples how.

What does America still have to do to completely uphold the principléseddeclaratiorof Independence?
Do you think thigs possible?
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Attachment

D: Sample Assessment Items

Asterisk (*) indicates correct answer.

1.

The philosopher John Locke influenced the

American belief in selfgovernment through his

writing that

A encouraged the British government to permit th
American colonists to vote.

B stated that kings ruled through divine right.

C supported the elite deterniing the best form of
government.

D power belonged to the people, who consented
form a government.*

Which English immigrant challenged the rule of
the American colonies by the King of England in a
pamphlet calledCommon Sensg

Patrick Henry

Thomeas Paine*

Benjamin Franklin

Paul Revere

o0 w>

The French and Indian War was a cause of the

American Revolution because

A of an existing rivalry between the colonies and
Great Britain over land in the west.

B it led Great Britain to enforce existing econami
policies and create new taxes on the colonies.?

C it encouraged the colonists to support the Fren
in the French and Indian War.

D of an American Indian and British alliance agail
the colonists in the French and Indian War.

The American Revolutionbegan with a battle
between British and colonial troops at

A Bunker Hill.

B Lexington and Concord.*

C Saratoga.

D Boston and Yorktown.

The contribution of whi

navy helped the colonists win the American
Revolution?

A Germany
B Francé

C Portugal
D Russia

Which is NOT a key principle of the Declaration of

Independence?
A Equality

B Liberty

C Property*

D Constraint

According to Locke, if a government failed to fulfill
its social contract with its citizens, they could

A overthrowthe government for a new one.*

B sue the government for breach of contract.

C accomplish very little before the next election.
D ask the Church to intervene.

iWe hol d t he s-evident, that dil ment
are created equal, that they are endowedHhwjr

Creator with certain unalienable Rights, that among
these are Life, Liberty

The quotation above is from which American
document?

A Proclamation of 1763

B Common Sense

C Articles of Confederation

D Declaration of Inépendence*

Why was George Washington important to the
American Revolution?

A He urged Massachusetts to rebel against the
Stamp Act.

His wealth outfitted the army.

He negotiated the Treaty of Paris.

He was a strong commander of the Continenta
Army.*

o0Ow
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ORGANIZING TOPIC

The Constitution of the United States

Standard(s) of Learning

VUS.5 The student will demonstrate knowledge of the issues involved in the creation and ratification of the
Constitution of the United States and how the principledrifdd government, consent of the
governed, and the social contract are embodied in it by
a) explaining the origins of the Constitution, including the Articles of Confederation;

b) identifying the major compromises necessary to produce the Constitutibtihearoles of James
Madison and George Washington;

c) examining the significance of the Virginia Declaration of Rights and the Virginia Statute for
Religious Freedom in the framing of the Bill of Rights;

d) assessing the argemts ofFederalists and Anfrederalists during the ratificatiatebates and their
relevance to political debate today;

e) appraising how John Marsh@lprecedensetting decisions established the Supreme Court as an
independenand equal branch of the national government.

Essential Understandings, Knowledge, and Skills

Correlation to
Instructional Materials

SkKills (to be incorporated into instruction throughout the academic year)

Identify, analyze, and interpret primary and secondary source documents, records, and
data to increasendglerstanding of events and life in the United States.

Formulate historical questions and defend findings, based on inquiry and interpretation.
Develop perspectives of time and place.
Interpret the significance of excerpts from famous speeches agrddoituments.

Content

Explain that during the Constitutional Era, the Americans made two attempts to establish
a workable government based on republican principles.

Explain that American political leaders, fearful of a powerful central government like
Br i s,a&reated the Articles of Confederatiadopted at the end of the war.

Summarize the following weaknesses of the Articles of Confederation that led to the
effort to draft a new constitution:

Provided for a weak national government

Gave Congrss no power to tax or regulate commerce among the states
Provided for no common currency

Gave each state one vote regardless of size

Provided for no executive or judicial bramshof government

Explain that the Constitution of the United Statealggthed a government that shared

power between the national government and state governments, protected the rights of
states, and provided a system for orderly change through amendments to the Constitution
itself.

Use the following information to summzae how the delegates to the Constitutional

Convention balanced competing interests:

A Made federal law the supreme law of the land when constitutional, but otherwise
gave the states considerable leeway to govern themselves

Too Too oo Too Too
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A Balanced power between large amdall states by creating a Senate, where each state
has two senators, and a House of Representatives, where membership is based on
population

A Placated the Southern states by counting slaves adfiftlieef the population when
determining representati in the United States House of Representatives

A Avoided a toepowerful central government by establishing threegoal
branched legislative, executive, and judicéalwith numerous checks and balances
among them

A Limited the powers of the federal gomerent to those identified in the Constitution

Describe the following key leaders of the Constitutional Convention, and explain their
roles:
A George Washington, president of the Convention
U Washington presided at the Convention and, although seldom petitigiin the
debates, lent his enormous prestige to the proceedings.
James Madison, fAFather of the Constitutiono
U Madison, a Virginian and a brilliant political philosopher, often led the debate
and kept copious notes of the proceeding®e best record kiorians have of
what transpired at the Constitutional Convention.
At the Convention, he authored the AVirginia Pl e
government of three separate branches (legislative, executive, judicial) and
became the foundation for thewgtture of the new government.
U He later authored much of the Bill of Rights.

Explain that the major principles of the Bill of Rights of the Constitution were based on
earlier Virginia statutes.

Explain that James Madison consulted the Virginia Detitaraf Rights and the
Virginia Statute for Religious Freedom when drafting the amendments that eventually
became the United States Bill of Rights.

Summarize how the Virginia Declaration of Rights and the Virginia Statute for Religious

Freedominfluencedthe Bill of Rights using the following informatian

A TheVirginia Declaration of Rightsauthored by George Masorjterated the notion
that basic human rights should not be violated by governments

A TheVirginia Statute for Religious Freedom, authobgdThomas Jeffersonutdawed
the established churéhthat is, the practice of government support for one favored
church

Explain that elements of Federalist and Argideralist thought are reflected in
contemporary political debate on issues such asitkeand role of government,
federalism, and the protection of individual rights.

Explainthemajor arguments for and against the Constitution of 17&87eileading
Federalist and Antirederalist writings and in the ratification debates.

Identify theleading Federalists and Arffiederalists in the pivotal ratification debate in
Virginia.

Explain that thd-ederalists advocated the importance of a strong central government,
especially to promote economic development and public improvements. Today, thos
who see a primary role for the federal government in solving national problems are heirs
to this tradition.

A

C«

Explain that theAnti-Federalists feared an overly powerful central government

destructive of the rights of individuals and the prerogativekeo$tates. Today, the more
conservative thinkers echo these concerns and champion liberty, individual initiative, and
free markets.
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List the leadingVirginia opponents of ratificatioasPatrick Henry and George Mason
andthe leading Virginia proponentd ratificationasGeorge Washington and James
Madison.

Explain how the importariegal precedents established by the Marshall Court
strengthened the role of the United States Supreme Court as an equal branch of the
national government.

Explain how tte doctrine of judicial review set forth iarbury v. Madisonthe doctrine

of implied powers set forth iMcCulloch v. Marylandand a broadly national view of
economic affairs set forth iBibbons v. Ogdeare the foundation blocks of the Supreme
Courts authority to mediate disagreements between branches of governments, levels of

government, and competing business interests.
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Sample Resources

Below is an annotated list of Internet resources for this organizing topic. Copyright restrictions miny ehést
material on some Web sites. Please note and abide by any such restrictions.

Berts Guide to U.S. Government for KidlsS. Government Printing Officéitp://bensguide.gpo.gow9
12/index.html This site provides information on the documents of the United States government.

Best of History Web Sitdsttp://www.besthistorysites.net/USHistory Constitution.shifhis ste provides
access to various Web sites about the United States Constitution.

Center for Civic Educatiarhttp://www.civiced.org This site provides access to information on civic education in
order to promote an &ghtened and responsible citizenry.

Charters of Freedonirhe National Archives Experience.
http://www.archives.gov/national_archives_experience/caistit founding_fathers.htmThis site
provi des i nfor mat i on atbens whorwere delegatésso tlie €onstithiiomagCorivention.

Documents of American Historyirginia Department of Education.
http://www.doe.virginia.gov/testing/sol/standards_docs/history socialscience/resources/documents america
n_history.pdf This site offers an 88age \DOE publication cordining important American history
documents and tips for classroom teaching of their contents.

Madison, JamesiFederalist Papers: FederalistdThe Library of Congress.
http://thomas.loc.gdtiome/histdox/fed_10.htmT his site provides the text of James Mad@&gaper on
fiThe Union as a Safeguard Against Domestic Faction and Insurréction.

NationalGeographic.conhttp://nationalgeographic.comfhe Web site of the National Geographic Society
provides searchable information and copies of maps.

NCHE: National Council for History Educatiohttp://www.history.org/nche/This site provides history teazs
with helpful information and links to valuable sites.

Outline Maps Education PlaceHoughton Mifflin HarcourtCompany http://www.eduplace.com/ss/map$his
site provides outline maps that may be prihtend used in the classroom

Supreme Cour€Cases (SummaryTouro Law Centerhttp://www.tourolaw.edu/patch/casesummary.a3ps site
provides summaries of important Supreme Cowséesa

fiVirginia Standards of Learning Assessments Test BlueMiiginia and United States Histar2008 History
and Social Science Standards of Learrivjrginia Department of Education.
http://www.doe.virginia.gov/testing/sol/blueprints/history socialscience_blueprints/2008/blueprints_va_ush
ist.pdf This site provides assessment informationtiercourse in Virginia and United Statdistory

fiVirginia Standards of Learning Spring 2007 Released Test: End of Cdiuggga and United States Histaty
Virginia Departmenbf Education.
http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushi$higlsite provides the
latest released SOL test for the Virginia and United States History course.
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Session 1: The Articles of Confederation

Prerequisite Understanding/Knowled  ge/Skills

A Students should understand power and the different approaches to government.
A Students should be able to make connections between past to present.
A Students should be able to compare and contrast styles of leadership.

Materials

A Internet accesdt is recanmended to consult the Web itigp://bensguide.gpo.govdocuments/articles/
to gain more information about this topic before teaching it.)
A Textbook or other instructional resoasc

Instructional Activities

1. Display the following questions:

Have you ever been in a situation where the leader of an organization tried run things like a
dictator?

Have you even been in a situation where the leader diGrexert enough control over he
organization?

What was the result in each of these situations?

Direct students tavrite briefly about their experiences in such situatiofsen, have thermshare their
responses with each other in parsl, finally, withthe whole class.

2. Tell studenmsthat this was exactly the problem faced by the people of thedUStates after the Revolutbn
i.e., people disagreed over how much power the new government should have. Explhadlaats will be
examining how the United States was governed imatelgi after the Revolution and how this experience led
to the writing of a new Constitution.

3. Havestudentaise thaextbook or other instructional resour¢egake notes on how America was governed
during the Revolution anid the 1780s. Their notesatid include the following points:
A The Second Continental Congress drafted the Articles of Confederation in 1777.
A The Articles of Confederation were ratified in 1781. Two key issues delayed ratification:
U How each state was going to be represented
U The dispsition of claims on Wstern land
A Thenationalgovernment under the Articles of Confederation had the followieaknesses
U Provided for a weak national government; allowed states to retain most powers
Provided for no executive or judicial branches of gowant, but only a legislature
Gave Congress no power to tax or regulate commerce among the states
Provided for no common currency
Gave each state one vote regardless of size
Required 9 of the3 states to approve legislatitor it to take effect
Requireda unanimous votéy all states to amend the Articles

C ke C

4. Ask studentgo speculate about problems that tiigd of government might cause in a new nation like the
United States.

Specific Options for Differentiating This Lesson

Technology

A Have students useord processors to complete the writing activities.

A Have students use digital versions of the assigned content to complete activities.

A Have students use teit-speech software to supplement their assigned reading and research.
A Have students follow a terigte to supplement their netaking skills.
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Multisensory

A Have students rolplay how the government operated under the Articles of Confederation.

A Have students create a multimedia presentation of the government that operated between the American
Revolution and the 1780s.

A Have students diagram and cetmde the government structure described by the Articles of Confederation.

Community Connections
A Have students take a virtual tour of a museum to learn about the Articles of Confederation and other related
topics.

Small Group Learning
A Have small groups construct a group response to the questions in Activity 1 and share their answers with the
class.

Vocabulary

A Have students use the following key vocabulapnfederate, federal, unanimo@qngress, dispsition,
ratified.

A Have students add new or unfamiliar words to their vocabulary journals.

A Have students contribute new vocabulary to a classroom word wall.

A Have students complete word maps or use mnemonics to review key vocabulary.

Student Organizationf &Content

A Have students use graphic organizers to maintain session content.

A Have students research or create an image representative of the government that operated under the Articles
of Confederation.
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Session 2: Government between the Revolution and the Constitutional Convention

Prerequisite Understanding/Knowledge/Skills

A Students should be able to make connections between past and present.
A Students should be able to analyze and interpret the value of past events.

Materials

A At t ac h nWwindow Nates ofi Compromises in the Constitution
A Textbook or other instructional resources

Instructional Activities
1. Display the following:

Think of something in your life that was generally a negative experience. Were there any good
aspects of it? Did anything good@me of it?

Direct students to write brieflgbout such an experiencehen, have them share their responses with each
other in pairand, finally, withthe whole class.

2. Tell studentghat this was thexperience of the citizens tife United States dung the 1780s. Although we
generally do not look back at the accomplishments of the Confederation government with a great deal of
pride, some of the accomplishments were good.

3. Distribute copies of Attachment A, and have students use it and the textbatbleoinstructional resources
to takefiwindow notes on major events that happened between the end of the Revolutitireand
Constitutional ConventiorT heir notes should include the following points:

A The Land Ordinance of 138

U authorized the surwéng of the Northwest Territory

U divided the Northwest Territory into townships six miles square, each composedissfciion® o f
640 acres
stipulated that surveyed land would be sold at auction, starting at a dollar an acre.
provided for the proceeds from thale of one section to be used to fund public education.

haysd6 Rebellion (1786):

The American economy was in deep depression in the 1780s.
The shortage of currency made it difficult for people to pay their debts and taxes.
Farmers feared foreclosuriee(, seizure of mortgaged propetty a bankf payments are not made).
In 1786, a group of farmers in western Massachusetts, under the leadership of Daniel Shays,
blockaded the courthouse to keep it from doing business and then attacked the federaharsenal i
Springfield, Massachusetts.
The inability of the central government to put down this rebellion convinced many people that a
stronger central government was needed.
This was one factor that led to the Constitutional Convention.

A The Northwest Ordinance G787

U authorizedhe creation ofhree to five statesut of the Northwest Territory

authorized the admittance of new states as fuldisgo the original 13 states

set up stages that an area would go through on its way to statehood:

T Congress would appati a governor and a council to rule until the population reached 5,000.

T Atthat point, settlers could elect an assembly to pass laws until the population reached 60,000.

T Atthat point, settlers could adopt their own constitution and petition Congrestafehood.

U protected civil liberties, made provision for public education, and prohibited slavery within the
Northwest Territory.

CCCCcn Ce

C«
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4, Hol d a class discussion to summarize the signific
answer any queshs students may have.
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Specific Options for Differentiating This Lesson

Technology

Have students use word processors to complete the writing activities.

Have students use digital versions of assigned content to complete activities.

Have students use tett-speech software to supplement their assigned reading and research.
Have students use template or map of the Northwest Territory.

Have students use a ndg#king device.

Too oo Too Too To

Multisensory

A Have students colarode a map of the Northwest Territory and the §itages that were created from it.

A Have students create a classroom display of the Northwest Territory and the five states that were created from
it.

Community Connections
A Invite a member of the school board, the city council, or the board of supsndstiscuss the origins and
funding of public education.

Small Group Learning

A Have students investigate the role that Virginia and other states played in the Articles of Confederation
government.

A Have small groups compleiensbesPpwt hdow o0b6t A 0 aa hd
completed work with other groups.

Vocabulary

A Have students use the following key vocabularginance, confederation, civil liberties, civil rights
A Have students add new or unfamiliar words to their vdeapijournals.

A Have students contribute new vocabulary to a classroom word wall.

A Have students complete word maps or use mnemonics to review key vocabulary.

Student Organization of Content

A Have students use graphic organizers (e.g., maps, pictures, thaaliges) to categorize information from
class notes, research, and handouts.

A Have students complete Attachment A in a digital format.

A Have students create a timeline of major events fromiB75
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Session 3: Compromises

Prerequisite Understanding/Kno wledge/Skills

A Students should understand the importance of compromise.

A Students should understand point of view.

A Students should understand the meanings of large state (high population) and small state (low population).
A Students should be able to identifie basic structure of the current U.S. government.

Materials

A Attachment B: Compromises the Constitution
A Textbook or other instructional resources

Instructional Activities

1. Display the following:

Think of a situation in which you had to compromise wih either friends or family members. How
did you arrive at the compromise? Did the compromise work out as you expected?

Direct studerd to write briefly about suchsatuation Then, have them share their responses with each other
in pairsand, finally, wth the whole class.

2. Distribute copies of Attachment B for students to use in taking notes. Istadants that th€onstitutionof
1787 involved a series of compromises between competing interests. Although delegates disagreed about
many issues, the fowing two compromisekighlightthe most significant differences of opinion that
occupied theConstitutionalConventionfor much of the summer of 1787.

3. Tell studentgo usetextbook or other instructional resour¢edocate and record information aligdhe
following two compromises. Their charts should contain the following information:
A RepresentatiariThefiGreat Compromisi(also known as thBConnecticut Compromig
U One point of view (the Virginia Plaor largestate plajt
a. There would be a bicaeral legislature, with representatioreiach of the two housésmsed on
the size ofpopulaten.each st atebds
b. The legislature would choose the executive and judiciary.
c. The legislature would have the power to veto state legislation.
Another pointof view (the New Jersey Plan or smathte plajn
a. There would be a unicameral legislature.
b. Powers of the existing Congress would be expanded to enable it to levy import duties, levy a
stamp tax, and regulate trade.
c. Each state would have one vote
Compromiségspelled out in Article I, Sections 2 anda® the Constitutiol
a. Bicameral legislature
b. Lower house (House of Representatives) based on popuan
c. Upper house (Senate) based on equal representation for every state
A Counting of Shves The 3/5 Compromise
U One point of view
a. Slaves should not be counted as part of the population for purposes of taxation and representation.
b. This point of view was favored by the North because it would decreassptiesentation and
powerof the Suthern statesn Congress

C«

C«

U Second point of view
a. Slaves should be counted just like free men.
b. This point d view was favored by the Soublecause it would increase tlepresentation and
powerof the Soutkrn statesn Congress
U Compromiségspelled ait in Article I, Section 20f the Constitution; nullified by thed" Amendment

a. For purposes of taxation andpresentation,aeh slave would be cowett as thredifths of a
person.
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4. Hold a class discussion to summarize the significance of thessotwgromises and to answer any questions
students may have.

Specific Options for Differentiating This Lesson

Technology

A Have students use word processors to complete the writing activities.

A Have students use digital versions of the assigned content tdeteragtivities.

A Have students use tett-speech software to supplement their assigned reading and research.
A Have students follow a chart template to complete Attachment B.

Multisensory

A Have students rolplay different points of view.

A Have students esan interactive whiteboard to demonstrate compromises.

A Have students create a video newscast covering the Constitutional Convention.

Community Connections
A Invite a member of the Virginia General Assembly to discuss the nature of compromise.

Small Groy Learning
A Have small groups research one of the two compromises made at the Constitutional Convention and share
their results with other groups.

Vocabulary

A Have students use the following key vocabularylified, bicameral, levy, compromise, largepulation,
small population, duties

A Have students add new or unfamiliar words to their vocabulary journals.

A Have students contribute new vocabulary to a classroom word wall.

A Have students complete word maps or use mnemonics to review key vocabulary.

Studen Organization of Content

A Have students use graphic organizers to compare and contrast the Articles of Confederation and Constitution.
A Have students use graphic organizers to maintain session content.
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Session 4: Checks and Balances in the Constitution

Prerequisite Understanding/Knowledge/Skills

A Students should be able to make connections between past and present.
A Students should be able to brainstorm.
A Students should be able to read and analyze text for content.

Materials

A Textof the United States Constiion (availableat
http://www.besthistorysites.net/USHistory Constitution.skand in most textbooks

A Internet access

A Textbook or other instructional resources

Instructional A ctivities

1. Display the following:

Have you ever played a team sport? Describe haiscoutingd of the rival teamé strengths and
weaknesses helps your team prepare for an upcoming game.

Direct students tavrite briefly about their experiences in such siioas Then, have them share their
responses with each other in parsl, finally, withthe whole class.

2. Explain that the process of anticipating another péssactiors and deeloping a strategy to counter thésn
just what the framers of the Constibn wereengaged inDuring the process @stablishing a new
government and creating government branches with new pawany people were concernaldout
developing ways to keepfitoo-powerfuld governmenfrom tramplingon peoplés rights, just as thiing and
Parliamenthad dond&.h e Const i t decided toarige infotha Goastitstion a sefidfiecks and
balanced&d a kind of game plah that would keep any one part of the government from becoming too
powerful.

3. Have students access a copyhaf text of the United States Constituti@irect them taisethe Constitution
andthetextbook or other instructional resour¢edake notes on the checks and balances found in the
Constitution. Have them record their data on a chart.

4. Hold a class idcussion to summarize the significance of the checks and balances in the Constitution and to
answer any questions students may have.

Specific Options for Differentiating This Lesson

Technology

Have students use word processors to complete the writinvfiasti

Have students use digital versions of the assigned content to complete activities.

Have students use teii-speech software to supplement their assigned reading and research.
Have students follow a template to supplement their-taddag skills.

Have students follow a template that provides a visual representation of checks and balances.

Too oo oo Too To

Multisensory
A Have students interact in a rgdéay as members of the three different branches of government.
A Have students create a display of the three bramahgovernment and associated responsibilities.

Community Connections
A Invite personnel from the branches of government to discuss their professional roles and interactions.

History and Social Science Standards of Learning Enhanced Scope and Selfirgitia:and United States History 84


http://www.besthistorysites.net/USHistory_Constitution.shtml

ORGANIZING ToPIC: The Constitution of the Unit ed States

Small Group Learning

A Divide the class into three groups representing the thranches of government. Give each group a copy of
the Constitution. Have each group take notes on how their branch participates in checks and balances and
record their findings on a classroom chart.

Vocabulary

A Have students use the following key vocaioyibranches, executive, legislative, judicial, Congress, framers
A Have students add new or unfamiliar words to their vocabulary journals.

A Have students contribute new vocabulary to a classroom word wall.

A Have students complete word maps or use mnemtmiesiew key vocabulary.

Student Organization of Content

A Have students use graphic organizers to maintain session content.

A Have students create a chart of checks and balances.

A Have students design a foldable to illustrate the relationships betweénehértanches and the checks and
balances.
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Session 5: Correcting Weaknesses in the Articles of Confederation

Prerequisite Understanding/Knowledge/Skills

A Students should be able to read and analyze text for content.

A Students should be able to make cotinas between past and present.
A Students should be able to compare and contrast.

Materials

A Textof the United States Constitutioav@ilableat
http://www.besthistorysites.net/U$$tory Constitution.shtnénd in most textbooks

A Internet access

Instructional Activities

1. Display the following:

In your opinion, is the United States government too strong, too weak, or just about right? Support
your opinion with examples from recenthistory.

Direct students to answer the question in writifigen, have them share thaimswerswith each other in pairs
and, finally, withthe whole class.

2. Have studentaccess copy of thdaext of theUnited States Constitution to construct a cHaatlbriefly
defines he focus of each article.

3. For each identified weakness in the Articles of Confederation listed belowstugentsdentify the article,
section, and clause in the Constibatithat addressed the weakness.

Provided for a weak nathal government; allowed states to retain most powers

Provided for no executive or judicial branches of government, but only a legislature

Gave Congress no power to tax or regulate commerce among the states

Provided for no common currency

Gave each state ervote regardless of size

Required 9 of the 13 states to approve legislation for it to take effect

Required a unanimous vote by all states to amend the Articles

Too oo Too Too Too To To

Teacher Key

Weaknational government; statestaired most powerssolved by Article I, SectioB, elastic clause
No executive or judicial branels of government: solved Wyrticles Il and lli

No power to tax or regulate commerce among the stsdbsed by Article |, 8ction 8

Provided for no common currencsolved by Article I, 8ction 8

Gave eals state one vote regardless of seaved by Article |, Sections 2 and 3

Required 9 of the 13 states to approve legislasotved by Article I, 8ction 7

Required a manimousvote by all states to amend the Articleslved byArticle V

Too Too oo Too Too Too Too

Specific Option s for Differentiating This Lesson

Technology
Have students use word processors to complete the writing activities.
A Have students use digital versions of the assigned content to complete activities.
A Have students use tetxi-speech software to supplemergitrassigned reading and research.
A Have students use a digital version of the Constitution.

Multisensory

A Have students colarode each Article of the Constitution.
A Have students complete a poster outlining the main points.

History and Social Science Standards of Learning Enhanced Scope and Selfirgitia:and United States History 86


http://www.besthistorysites.net/USHistory_Constitution.shtml

ORGANIZING ToPIC: The Constitution of the Unit ed States

Community Connections
A Invite a representative from law enforcement or the government to discuss weaknesses in the Constitution.
A Have students take a virtual tour of the Web sites listed in the activities.

Small Group Learning
A Have small groups research and construct charts tiaedbe& main objective of assigned Articles. Have
groups present their findings to the class.

Vocabulary

A Have students complete word maps or use mnemonics for terminology found in the Constitution.
A Have students contribute new vocabulary to a classreom wall.

A Have students add new or unfamiliar words to their vocabulary journals.

Student Organization of Content

A Have students use graphic organizers to maintain session content.
A Have students complete a matching game, using the Teacher Key.
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Session 6: George Washington and James Madison

Prerequisite Understanding/Knowledge/Skills

A Students should be able to read and analyze text for content.
A Students should be able to make connections between past and present.
A Students should be able to compare @omtrast.

Materials
A Textbook or other instructional resources

Instructional Activities

1. Display the following questions:
What do you think of when youthink of George Washington?
What do you think of when you think of James Madison?

Direct students to awer the questiarin writing. Then, have them share their answers with each other in
pairsand, finally, withthe whole classMost students will have a numberresponses for George
Washington but few folames Madison. This can be a part of the disouds.e., why one of these men is so
much better known than the other.

2. Instructstudentdo use thaextbook or other instructional resour¢esesearch information about these two
men. If time and resources permit, hatedentsise Internet resources the school library to do additional
research.

3. Divide studentsnto groupsand have each group use the informatimmembergathered to make a poster
that illustrates key events in each r@glife. The poster will be graded on the basis of aayyra
completeness, neatness, and creativity.

Specific Options for Differentiating This Lesson

Technology

A Have students use word processors to complete the writing activities.

A Have students use tet-speech software to supplement their assigned readingsearch.
A Have students use digital slide show software to complete a presentation on the project.

Multisensory

A Have students use images when answering the questions.

A Have students complete timelines of Washingtonds
A Have students eate caricatures of Washington and Madison.

Community Connections
A Have students view and discuss videos and Web sites about Washington and Madison.

Vocabulary

A Have students complete word maps or use mnemonics to review key vocabulary.
A Have students coritrute new vocabulary to a classroom word wall.

A Have students add new or unfamiliar words to their vocabulary journals.

Student Organization of Content
A Have students use organizing strategies such as brainstorming before responding to the questions.
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Sesgon 7: The Federalist Pap ers: Federalist No. 10

Prerequisite Understanding/Knowledge/Skills

A Students should understand the differences between reason and emotion.
A Students should understand the power of persuasion and persuasive writing.
A Students shouldebable to compare and contrast Federalists andF&ukeralists.

Materials

A Text of FederalisNo. 10 (available ahttp:/thomas.loc.gov/home/histdox/fed_10.Html
A Internet access
A Textbook or ther instructional resources

Instructional Activities

1. Display the following questions:

Can you think of a situation where your opinion on a topic has been influenced by someone else?
Which is more effective in changing someotiie opiniond reason or emotim? Provide examples to
support your assessment.

Direct students to answer the quessionwriting. Then, have them share their answers with each other in
pairsand, finally, withthe whole clasdntroduce the concept of propaganda during this discusanah,
encourage students to discusshiibe power and limitations of propaganda.

2. Tell students to use the textbook or other instructional resources to find information about the process of
ratifying the Constitution. Make sure they include informatibawt the impact of the Federalist Papers,
particularly Federaligio. 10.

3. Provide students with copies of the text of Federalist 10. Divide students into groups, and assign each group
to rewrite in contemporary English one or two paragraphs in Feddr@lis

4. Have the groups put the main ideas of their paragraphs on laecgs pif paper.|Bcethe paragraphis order
in the front of the room.

Lead a discussion of the main ideas in Federalist 10.

Instructstudentdo write a paragraph on whethe original orcontemporaryersion of FederalislO is
more persuasive to them, explaining why.

Specific Options for Differentiating This Lesson

Technology

A Have students use word processors to complete the writing activities.

A Have students use teit-speech software to supplement their assigned reading and research.
A Have students use a digital version of Federalist No. 10.

A Have students use an interactive whiteboard to complete Activity 4.

Multisensory

A Have students colarode persuasive words and gea in Federalist No. 10.

A Have students colarode words and phrases that are based on reason or emotion within Federalist No. 10.
A Have students create a cartoon depicting the main points of Federalist No. 10.

Community Connections
A Invite a local lawyerd discuss Federalist No. 10.

Small Group

A Have students work in cooperative groups and digitally produce main ideas of their paragraphs for display in
Activity 4.
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Vocabulary
A Have students complete word maps or use mnemonics to remember terminologydesatisteNo. 10.
A Have students contribute new vocabulary to a classroom word wall.

Student Organization of Content

A Have students use graphicganizer software or other tools to complete Activity 6.
A Have students use a thesaurus to complete Activity 3.

History and Social Science Standards of Learning Enhanced Scope and Selfirgitia:and United States History

90



ORGANIZING ToPIC: The Constitution of the Unit ed States

Session 8: Federalists vs. Anti -Federalists

Prerequisite Understanding/Knowledge/Skills

A Students should be able to demonstrate knowledge about Federalists -fedlaraiists.
A Students should be able to use the Internet for research.
A Students should béke to compare and contrast.

Materials

A Textbook or other instructional resources

A Internet access

A Attachment CFedealists vs. AntiFederalists

A Attachment DFfedealists vs. AntiFederalistd Key

Instructional Activities

1. Distribute copies of Attachment, @nd havestudentcomplete it. Allow them taise notesthetextbook or
other instructional resourceandbr the Internet to locate the necessary information.

2. After students are finished, display Attachment D, and direct students to correct thsiashau review
each item.

Specific Options for Differentiating This Lesson

Technology

A Have students use word processors to complete the writing activities.

A Have students use an interactive whiteboard to display Attachments C and D for discussion.
A Have sudents use worgrediction software with a digital version of Attachment C.

Multisensory
A Have students gather images to complete Attachment C.
A Have students rolplay a debate between Federalists and-Ratleralists.

Community Connections
A Have studenteesearch Web sites that feature the Virginia leaders.

Small Group Learning

A Have small groups assume the perspective of FederaliststiFederalists when completing Attachment C.

Vocabulary
A Have students complete word maps or use mnemonics to resjevocabulary.
A Have students contribute new vocabulary to a classroom word wall.

Student Organization of Content

A Have students use graphic organizers to categorize the information from the session.
A Have students use neti@king strategies while conduatj research.

A Have students use a list of key vocabulary when completing Attachment C.
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Session 9: Religious Freedom

Prerequisite Understanding/Knowledge/Skills

A Students should be able to read and analyze text for content.

A Students should be able to makmnections between past and present.

A Students should be able to compare and contra$fitii@ia Statute of Religious Freedom, the Virginia Bill
of Rights, and the First Amendmenttte United States Constitution.

Materials

A Texts oftheVirginia Statue of Religious Freedom, the Virginia Bill of Rights, and the First Amendment to
the United States Constitution

A Internet access

Instructional Activities

1. Display the following questions:

How important is religious freedom to the United States? Can you thk of an example of how
religious freedom is threatened in America today?

Direct students to answer the questiongriting. Then, have them share their answers with each other in
pairsand, finally, with the whole class.

2. Provide students with copie$thetexts of theVirginia Statute of Religious Freedom, the 16th article of the
Virginia Bill of Rights, aml the FirstAmendment to the Constitution of the United Stafsdethemin
readng and understaridg the Virginia Statute of Religious Freedom.

3. Placestudentsn small groups, and have each group complete a-timleenn chart listing the important
elements of each document. When the groups have finished their work, comstrdcsplaya sunmary
chart, using the input from all tlygoups.

4. Assignstudentdo write an essay comparing and contrasting these three documents.

Specific Options for Differentiating This Lesson

Technology

A Have students use word processors to complete the writing activities.

A Have students use tei-speech software wupplement their assigned reading and research.
A Have students use an interactive whiteboard to display and interact with the three texts.

A Have students use woptediction software to complete their activities.

Multisensory
A Have students create a tinmiof events related to religious freedom in the United States.
A Have students correlate images to events.

Community Connections
A Have students research Web sites and videos that feature the First Amendment and the Virginia Statue of
Religious Freedom.

Smadl Group Learning

A Have small groups debate the issue of religion in schools.

A Have three groups, each assigned to research one of the three texts, complete Activity 3 and share their
findings with the group.

Vocabulary

A Have students complete word mapsise mnemonics to review key vocabulary found in the Virginia Statute
of Religious Freedom.

History and Social Science Standards of Learning Enhanced Scope and Selfirgitia:and United States History 92



ORGANIZING TorIC: The Constitution of the Unit ed States
A Have students contribute vocabulary to a classroom word wall.
Student Organization of Content

A Have students use graphic organizers to categorize the informatiengassion.
A Have students create a poster or a cartoon rather than writing the essay in Activity 4.
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Session 10: The Bill of Rights: Amendments 1 and 4

Prerequisite Understanding/Knowledge/Skills

A Students should understand rights and responsibilities.
A Students should be able to make connections between past and present.
A Students should be able to compare and contrast the amendments to rank their importance.

Materials

A Text of the Bill of Rights
A Internet access

Instructional Activities

1. Display the follaving:

Americans are very aware of the rights they have as citizens. Which of our rights is most important,
in your opinion? Why?
Direct students to answer the questiomeriting. Then, have them share their answers with each other in
pairsand, finally,with the whole class.

2. Providestudentswith a copy of the Bill of Rights, and tell them that they will be examining Amendments 1
and 4.

3. Placestudentsn small groups, and asitudentgo discuss these amendments within their gso8fudents
shouldbe prepared to answer the following questions in a general discussion later in the class period
A Whichrights ae protected by each amendment?
A What is an example of a way in whieach right could be violated?
A Is it ever permissible to violate any of theggts?

4. After studentave finished their group work, conduct a general discussion in which they share the results of
their group discussian

5. Tell studentdo select one of these rights and write a paragraph describing ways that American sadbty w
be different if this right weraot guaranteed by the Constitution.

Specific Options for Differentiating This Lesson

Technology

Have students use word processors to complete the writing activities.

Have students use teii-speech software to supplemié¢heir assigned reading and research.
Have students use woptediction software to complete their activities.

Have students use digital slide show software to present their notes.

Have students use an interactive whiteboard to display and interatheviill of Rights.

Too oo oo Too To

Multisensory

A Have students use graphics and photos with their writing.

A Have students create a poster or presentation of the Bill of Rights.

A Have students rolplay a scenario that shows what would happen if a certain right wereediolat

Community Connections
A Invite a school resource officer to discuss student rights.

Small Group Learning

A Have students work in cooperative learning groups to complete all activities.
A Have groups choose a presentation mode for their group (e.gpositér, digital presentation).
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Vocabulary

A Have students complete word maps or use mnemonics to review the terminology in the Bill of Rights.
A Have students correlate vocabulary to synonyms or antonyms in a thesaurus.

A Have students contribute new vocalbylt a classroom word wall.

Student Organization of Content

A Have students use graphic organizers to categorize the information in the session.
A Have students use a template with 10 blocks to create a pictorial representation of the Bill of Rights.
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Sesspon 11: The Bill of Rights: Amendments 5, 6, and 8

Prerequisite Understanding/Knowledge/Skills

A Students should understand rights and responsibilities.
A Students should be able to make connections between past and present.
A Students should be able to companel contrast the Amendments and rank their importance.

Materials

A Text of the Bill of Rights
A Internet access

Instructional Activities

1. Display the following:

On television crime shows, police oftefiread rightso to someone they are arresting. Can you
remember and write down the words that are used? To help you out, the phrase begiisY o u hav e
the right to remainébod

Direct students to answer the question in writing. Thamgseveral volunteeneadaloudwhat they wrotg

and correct as necessary, disptgyihe full statement.ead a general discussion about why these rights are
readto persons upon arregtsk students why they think peopteed to be told theiights in a situation like
this.

2. Divide studentsnto groups to exmine the rights guarame in Anendments 5, 6, and 8. gsoupsexamine
the amendments, have them take notes on the rights that are protected in each antbedoesgquences
of a violation of these rights, and whether there is ever a justification for violating theseAgihtehether
there argparts of the amendments that di seem to agree with the rest.

3. If time and resources permit, hasteldentslo research on the application of these rights in the wake of the
September 11, 200attacks. Tell them to be preparedatdte on the question of whether a national crisis
mightjustify suspending these rights.

Specific Options for Differentiating This Lesson

Technology

Have students use word processors to complete the writing activities.

Have students use digital graphiganizers to categorize their notes and research.

Have students use teii-speech software to supplement their assigned reading and research.
Have students use woptediction software to complete their activities.

Have students use an interactive whiteal to display and interact with the Bill of Rights.

Have students conduct research by using online dictionaries and encyclopedias.

Too oo oo Too Too To

Multisensory
A Have students rolplay a scenario showing the violation of one of these rights.
A Have students create arustrated diagram for each amendment.

Community Connections
A Invite a school resource officer to discuss student rights.

Small Group Learning
A Have cooperative learning groups report on the rights provided through the amendments, using digital
presentatioriools, skits, or posters.

Vocabulary

A Have students complete word maps or use mnemonics for key terminology in the Bill of Rights.
A Have students contribute new vocabulary to a classroom word wall.
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Student Organization of Content

A Have students use graplimanizers (e.g., maps, pictures, charts, timelines) to categorize information from
class notes, research, and handouts.

A Have students follow a fiih-the-blanks template to review vocabulary from Activity 1.
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Session 12: John Marshall and Supreme Court Cases

Prerequisite Understanding/Knowledge/Skills

A Students should be able to read and analyze text for content.

A Students should understand rights and responsibilities.

A Students should be able to make connections between past and present.
A Students shoultle able to compare and contrast information.

Materials

A Internet access
A Readings oMarbury vs. MadisomndMcCulloch vs. Maryland

Instructional Activities

1. Display the following questions:

Do you think it is a good idea or a bad idea that the Supreme Cdihas the power to declare acts of
Congress unconstitutional? Why, or why not?

Direct students to answer the questiongriting. Then, have them share their answers with each other in
pairs and, finally, with the whole class.

2. Divide the class into gups, and instruct each group to develop a chronology of eventstimalSeipreme
Court caseMarbury v. MadisorandMcCulloch v. MarylandSeveral groups will work on each case.

3. After the groups have finished their work, have one oMhaebury groupsputits chronology on the board.
Then ask the other groups that workedMarbury to add or restate anything they think is important to an
overall understanding of the casgstruct all students torite down the final chronology about this case.

Repeat this process witthe McCulloch v. Marylandyroups.

Discuss the important precedent set by each of these ddesdsi(y0 judicial review;McCullochd implied
powers through thielastic claus®). Encourage students to discuss how the judiciary carabhéuiated for
political ends. Lead themo seehat an example of this may Beesident JohAdams Smidnight
appointments.

6. Assign a teacheselected reading or other reinforcement activity.

Specific Options for Differentiating This Lesson

Technology

A Have students use word processors to complete the writing activities.

A Have students use tet-speech software to supplement their assigned reading and research.
A Have students use woepediction software to complete their activities.

A Have students use amteractive whiteboard to display and interact with the content.

Multisensory
A Have students create a timeline of the events for their case.
A Have students create or use pictures, graphics, or cartoons to describe the case.

Community Connections

A Have stdents view and discuss Web sites or videos on the Supreme Court.

A Arrange for students to visit the Supreme Court of Virginia or explore its Web site.
A Have students research and discuss John Marshall.

Small Group Learning

A Have small groups follow and eplete missing information within a digital template of the chronology of
events.
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Vocabulary
A Have students complete word maps or use mnemonics to review key vocabulary.
A Have students contribute new vocabulary to a classroom word wall.

Student Organizatioof Content

A Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from
class notes, research, and handouts.
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Session 13: Assessment

Materials
A Attachment E: Sample Assessment Items

Instructional Activitie s

1. Distribute copies of Attachment E, and have students complete the assessment.
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Attachment A: OWindow Notes 6 on Compromi ses in_the Constitu
Land Ordinance of 1785 Shaysod Rebell i
Northwest Ordinance of 1787 Questions
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Attachment B: Compromises

in the Constitution

Issue

One Point of View

Second Point of View

Compromise

Representation

Counting of
Slaves
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Attachment C: Federalist svs. Anti-Federalist s

Federalists Anti -Federalists

Beliefs

Virginia leaders in 1787

View on ratifying the
Constitution of the
United States

Contemporary era
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Attachment D : Federalist s vs. Anti-Federalist si Key

Federalists

Anti -Federalists

Beliefs

Advocated strong central government

Believed government should promote
economic development

Believed government should promote
public improvements

Feared an overly powerful central
government would destroy the rights
individuals and prerogatives of the
states

Virginia leaders in 1787

Virginia Federalists:
George Washington
James Madison

Virginia Anti-Federalists:
Patrick Henry
George Mason

View on ratifying the
Constitution of the
United States

Favored ratifying the Constitution with
no changes; considered a Bill of Righ
unnecessary

Opposed ratifying the Constitution
unless individual riglst were protected,;
considered a Bill of Rights necessary

Contemporary era

Today, those who see the primary rol
of the federal government as solving
national problems are heirs to the ide
of the Federalists.

Today, more conservative thinkers ec
the orginal concerns, favor smaller an
champion liberty, individual initiative,
and free markets.
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Attachment E : Sample Assessment Items

Asterisk (*) indicates correct answer.

1.

The Articles of Confederation was unsuccessful as

a government system becauseéestablished

A acommon currency.

B a balance of power between national and state
governments.

C aweak national government.*

D state representation in the national legislature |
size of population.

The Three-Fifths Compromise was established to

A saisfy the concern of New England states.

B ensure representation for Western territories.
C allow for representation of new immigrants.

D address the concern of Southern states.*
The author of the Bil!l
Pl ando pr opolgoverrgnerda with thrdee r

branches was

A Thomas Jefferson.
B George Washington.
C James Madison.*

D Patrick Henry.

The concepts used when drafting the Bill of Rights
were derived from which documents?

A Virginia Declaration of Rights and Virginia
Statuteof Religious Freedom*

Magna Carta and Mayflower Compact
Declaration of Independence aBdmmon Sense
Articles of Confederation and Proclamation of
1763

0w

Which group opposed the Bill of Rights because it
was believed the Constitution adequately pratcted
basic rights?

A Patriots

B Anti-Federalists
C Loyalist

D Federalists*

10.

The Supreme Court case oMarbury v. Madisonis
significant because it

A prohibited states from taxing the federal
government.

permitted annexation of the Louisiana Territory
authorized the Monroe Doctrine.

established the power of the courts to declare |
unconstitutional.*

o0Ow

What was the primary concern of the Ant

Federalists?

A A strong national government would take away|
power from the states.*

B Large states wodlhave all the power in
Congress.

C The Bill of Rights hampered the efficient
operation of government.

D The ThreeFifths Compromise and slavery

The Bill of Rights can BEST be described as
a written guarantee of individual rights.*
a list of powerdield by state governments.
freedom from unreasonable taxes.

a description of the system of checks and
balances.

o0 m>

In a federal system of government,

the national government has all of the power.
state governments are supreme.

states have powerbed on their size.

power is shared between the state and nationa
levels of government.*

o0 wm>

In the government provided by the Articles of
Confederation, states had

A no power to vote in the legislative branch.
B voting power based on admission to thaidsh.
C votes based on the size of their population.
D one vote regardless of size.*
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ORGANIZING TOPIC

Events in the United States from 1790 to 1850

Standard(s) of Learning

VUS.6 The student will demonstrate knowledge of the major events from thaelzede of the eighteenth

century through the first half of the nineteenth century by

a) explaining the principles and issues that prompted Thomas Jefferson to organize the first opposition
political party;

b) identifying the economic, political, and geoghic factors that led to territorial expansion and its
impact on the American Indians;

c) examining the reasons why James Madison asked Congress to declare war on Great Britain in 1812
and how this divided the nation;

d) relating the changing characterArherican political life infithe age of the common ntan
(Jacksonian Era) to increasing popular participation in state and national politics;

e) describing the cultural, economic, and political issues that divided the nation, including tariffs,
slavery, theabolitionist and womeis suffrage movements, and the role of the states in the Union.

Essential Understandings, Knowledge, and Skills

Correlation to
Instructional Materials

SkKills (to be incorporated into instruction throughout the academic year)

Identify, analyze, and interpret primary and secondary source documents, records, and
data to increase understanding of events and life in the United States.

Formulate historical questions and defend findings, based on inquiry and interpretation.
Develop perspctives of time and place.

Apply geographic skills and reference sources to understand how relationships between
humans and their environment have changed over time.

Interpret the significance of excerpts from famous speeches and other documents.

Content

Summarize the different views of economic and foreign policy issues that led to the

development of the first American political parties.

A Controversy over the Federal&suipport for the Bank of the United States, the Jay
Treaty, and the undeclaregr on France contributed to the emergence of an
organized opposition party, the Democrdiepublicans, led by Thomas Jefferson
and James Madison.

A The presidential election of 1800, won by Thomas Jefferson, was the first American
presidential electiomiwhich power was peacefully transferred from one political
party to another.

A The Federalists, led by John Adams and Alexander Hamilton, typically believed in a
strong national government and commercial economy. They were supported by
bankers and busass interests in the Northeast.

A The DemocratidRepublicans believed in a weak national government and an
agricultural economy. They were supported by farmers, artisanfcmtiér settlers
in the South.

Explain that economic and strategic interestppsuted by popular beliefs, led to
territorial expansion to the Pacific Ocean.
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Explain that thenew American republic prior to the Civil War experienced dramatic

territorial expansion, immigration, economic growth, and industrialization. Americans,

strred by their hunger for | and and the ideology of
frontiers.

Describe the conflict between American settlers and Indian nations in the Southeast and
the old Northwest that resulted in tfegcedrelocation of many Indian® reservations.

Summarize the expansion resulting from the Louisiana Purchase and War ofidifj2

the following information

A Thomas Jefferson, as president in 1803, purchased the huge Louisiana Territory from
France, which doubled the size of theitdd States overnight. He authorized the
Lewis and Clark expedition to explore the new territories that lay west of the
Mississippi River. Sacajawea, an American Indian woman, served as their guide and
translator.

A The American victory over the British the War of 1812 produced an American
claim to the Oregon Territory and increased migration of American settlers into
Florida, which was later acquired by treaty from Spain.

A The Monroe Doctrine (1823) stated the following:

U The American continents shoutdt be considered for future colonization by any

European powers.

U Nations in the Western Hemisphere were inherently different from those of

Europ® i.e., they were republics by nature rather than monarchies.

The United States would regard as a thre&eroown peace and safety any

attempt by a European power to impose its system on any independent state in
the Western Hemisphere.

U The United States would not interfere in European affairs.

Summarize the westward movement and economic develofraenthe last decade of

the eighteenth century through timst half of the nineteenth centynysing the following

information

A American settlers streamed westward from the coastal states into the Midwest,
Southwest, and Texas, seeking economic opportunttyeifiorm of land to own and
farm.

A The growth of railroads and canals helped the growth of an industrial economy and
supported the westward movement of settlers.

A ElI'i Whitneydés invention of thédasedotton gin |ed t
ficotitrogpqddkmd in the Deep Sout h.

A American migration into Texas led to an armed revolt against Mexican rule and a
famous battle at the Alamo, in which a band of Texans fought to the last man against
a vastly superior force. Tchndorcégsexans6 eventual vi
subsequently brought Texas into the United States.

A The American victory in the Mexican War during the 1840s led to the acquisition of
an enormous territory that included the presiay states of California, Nevada,
Utah, Arizona, and partd €olorado and New Mexico.

Describe the impact of westward expansion on the American Indising the following

information

A The belief that it was AmeriéafiManifest Desting to stretch from the Atlantic to
the Pacific provided political support fterritorial expansion.

A During this period of westward migration, American Indians were repeatedly
defeated in violent conflicts with settlers and soldiers and forcibly removed from
their ancestral homelands. They were either forced to march far awaghiom
homes (thdiTrail of Tears) when several tribes were relocated from Atlantic Coastal
states to Oklahoma) or confined to reservations.

Explain that egional seHinterests led to a divided nation at war against the British.

C

C«
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Explain thatBritish interference with American shipping and western expansionism
fueled the call for a declaration of war.

Explain that~ederalists opposed Madissrwar resolutiontalked of secessigand
proposed constitutional amendmenmtiich were not acted upon.

Explain that an extension of the franchise, westward expansion, and the rise of sectional
interests prompted increased participation in state and national politics.

Explain that he changing character of American patdiilife in fithe age of the common
mand (Jacksonian Era) was characterized by

A heightened emphasis on equality in the political process for adult white males
A the rise of interest group politics and sectional issues

A achanging style of campaigning

A increased voter participation.

ExplainthatAndrew Jackson personified thidemocratic spirid of the age by
challengingthe economic elitand rewarding campaign supporters with public office
(Spoils System).

Explain that he Federalist Party disappearadd new political parties, the Wihigind
Know-Nothings, were organized in opposition to the Democratic Party

Explain that the nation struggled to resolve sectional issues, producing a series of crises
and compromises during the first half of the nineteenth century.

Explain that durindhe first half of the nineteenth centutlgesecrises took place over
the admission of new states into the Union during the decades before the Civil War. The
issue was whether the numberibte stateSandfislave stateswould remain balanced,
thus affeting thedistribution power in the Congress.

Summarize actional tensions caused by competing economic inteieshksding the

following:

A The industrial North favored high protective tariffs to protect Northern manufactured
goods from foreign competin.

A The agricultural South opposed high tariffs that made the price of imports more
expensive.

Summarize sectional tensions caused by westward expansion, including the following:
A As new states entered the Union, compromises were reached that maitm@ined
bal ance of power in Congress between_ Afreed and i
U The Missouri Compromise (1820) drew an aasst line through the Louisiana
Purchase, with slavery prohibited above the line and allowed below, except that
slavery was allowed in Missaunorth of the line.
In the Compromise of 1850, California entered as a free state, while the new
Southwestern territories acquired from Mexico would decide on their own.
The KansadNebraska Act of 1854 repealed the Missouri Compromise line,
giving people in Kansas and Nebraska the choice whether to allow slavery in
their states or not (fApopular sovereigntyo). Thi
Kansas as proslavery and antislavery forces battled each other. It also led to the
birth of the RepublicaParty that same year to oppose the spread of slavery.

Summarize sectional tensions caused by debates over the nature of the Union, including

the following:

A South Carolinians argued that sovereign states could nullify the Tariff of 1832 and
other acts oCongress. A union that allowed state governments to invalidate acts of
the national legislature could be dissolved by states seceding from the Union in
defense of slavery (Nullification Crisis).

A President Jackson threatened to send federal troopdeotdbe tariff revenues.

C«

C«
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Summarize sectional tensions caused by the institution of slavery, including the

following:
Slave revolts in Virginia, led by Nat Turner and Gabriel Prosser, fed white
Southernersdé fears aboutawssintlewaeuthagaibse!l | i ons and | ed

fugitive slaves. Southerners who favored abolition were intimidated into silence.
A Northerners, led by William Lloyd Garrison, publisheiTéfe Liberatorjncreasingly
viewed the institution of slavery as a violation of Chrispaimciples and argued for
its abolition. Southerners grew alarmed by the growing force of the Northern
response to the abolitionists.
A Fugitive slave events pitted Southern slave owners against outraged Northerners who
opposed returning escaped slavelsdodage.

Summarize the womenés suffrage movement, including
A At the same time the abolitionist movement grew, another reform movement took
rootd the movement to give equal rights to women.
A Seneca Falls Declaration
A Roles of Elizabeth Cad$tanton and Susan B. Anthony, who became involved in the
womenés suffrage movement before the Civil War an
after the war
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Sample Resources

Below is an annotated list of Internet resources for this organizing topic. Capstfictions may exist for the
material on some Web sites. Please note and abide by any such restrictions.

Center for Civic Educatiarhttp://www.civiced.org This site provides access to information on civic etioican
order to promote an enlightened and responsible citizenry.

Documents of American Historyirginia Department of Education.
http://www.doe.virginia.gov/testing/sol/standards _docs/history socialscience/resources/documents _america
n_history.pdf This site offers an 8B8age \DOE publication containing important American history
documents and tips for classroom teachihtipeir contents.

Election of 1800Colonial Williamsburg Foundation, 2009.
http://www.history.org/History/teaching/enewsletter/volume7/oct08/teachstrefegilhis site provides
activities and handouts on the Election of 1800.

Finseth, lanfiThe Rise and Fall of Alexander Hamiltomerican Studies at the University of Virginia
http://xroals.virginia.edu/~CAP/ham/hamilton.htnlhis paper outlines the career of this founding father.

NCHE: National Council for History Educatiohttp://www.history.org/nche/This site provides history teachers
with helpful information and links to valuable sites.

Outline Maps Education PlaceHoughton Mifflin HarcourtCompany http://www.eduplace.com/ss/map$his
site provides outline maps that may be printed ased in the classroam

fiThe Six National Flags of Texadittp://www.Isjunction.com/facts/6flags.htrhis site gives the history of
Texas as shown by the six national flags that have flownibsirice 1519.

fivVirginia Standards of Learning Assessments Test Bluepfirginia and United States Histar2008 History
and Social Science Standards of LeariMjrginia Department of Education.
http://www.doe.virginia.gov/testing/sol/blueprints/history socialscience_blueprints/2008/blueprints_va_ush
ist.pdf This site provides assessment informationttiercourse in Virgiia and United States History

fiVirginia Standards of Learning Spring 2007 Released Test: End of Cdinggga and United States Histaty
Virginia Departmenbdf Education.
http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushiShizd$ite provides the
latest released SOL test for the Virginia and United States History course.
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Session 1: The Political Ideas of Hamilton and Jefferso n

Prerequisite Understanding/Knowledge/Skills

A Students should understand the concept of political parties and the current party system.
A Students should be able to state an opinion and support their view.
A Students should be able to compare and contraitehe of Alexander Hamilton and Thomas Jefferson.

Materials

A Attachment A: Notes on Alexander Hamilton and Thomas Jefferson
A Attachment B: Notes on Alexander Hamilton and Thomas Jefférgay

Instructional Activities

1. Display the following:

Are political parties good or bad for democracyBupport your opinion with examples you can
recall from recent campaigns or elections.

Provide students with quotatiofitem Jefferson, Washington, and othen the dangers of political parties.
Direct students to answéne questiorin writing. Then, have them share their answers with each other in pairs
and, finally, with the whole class.

2. Distribute copies of Attachment A, and hatadentsomplete it. Allow them taise notesthetextbook or
other instructional reswces andbr the Internet to locate the necessary informagiboutHa mi | t onds an
Jeffersonds di prdvided thelmsisvor thevivem|iticahplarties that emerged in the 1790s.

3. After students are finished, display Attachment B, anelctlistudents to correct their charts as necessary as
you review each item.

4. Conclude by leading class discussion about these eaoly political parties. Ask students Wich point of
view seems to haveontinued up to todayNOTE: Studentshould conalde that Hamiltoés view of
America is more consistent with the way American society has evolved. This might lead yosttalasks
to speculate about why we know so much more about Jefferson than we know about Hamilton.

Specific Options for Differentia ting This Lesson

Technology

A Have students use word processors to complete the writing activities.

A Have students use digital graphic organizers to categorize information.

A Have students use teta-speech software to supplement their assigned reading asdales
A Have students follow a template to complete Attachment A.

Multisensory
A Have students rolplay as Hamilton or Jefferson.
A Have students use sticky notes and highlighters to complete Attachment A.

Community Connections
A Invite speakers from differg political parties to discuss the party system.

Small Group Learning

A Have small groups complete Attachment A.

A Have groups interview one member who fplays as Jefferson, and then write an article, quoting from the
interview.
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Vocabulary
A Have studets highlight or list words from their reading and research that are expressions from a different

time period.
A Have students compile a glossary of historical expressions.

Student Organization of Content

A Have students use graphic organizers (e.g., magtares, charts, timelines) to categorize information from
class notes, research, and handouts.

A Have students sort the statements from Attachment B into appropriate categories.
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Session 2: Emergence of Political Parties and  the Election of 1800

Prerequisite Understanding/Knowledge/Skills

A Students should be familiar with the concepts of political parties and the electoral college.
A Students should be familiar with the original 13 colonies.

Materials

A AThe Election of Cbl8nOliaadoutgFoundatipwWebsito m t h e
http://www.history.org/History/teaching/enewsletter/volume7/oct08/teachstrategy.cfm

A AStudent Handout: Electoral College Map At§@ f r om t he same Web site

Instructional Activities

1. Distribute copies of the f Sthdent Hahdeu: Electoral College Ma&p0 0 0 a
Activityd outl i ne map available at the Web site I|isted

2. Have students completiee Madn Activity, using the outline map.

Specific Options for Differentiating This Lesson

Technology

A Have students use an interactive whiteboard to display and interact with the content.

A Have students create digital charts from data represented in a diftereat {e.g., pie chart, bar graph,
scatter plot).

Multisensory
A Have students create political cartoons for the presidential campaign of 1800 featuring caricatures of John
Adams, Thomas Jefferson, Alexander Hamilton, or Aaron Burr.

Community Connections

A Have students examine an electoral college map from a recent presidential election and compare the voting
patterns to previous elections.

A Have students identify a candidateds APl an for Ru
would vote.

A Have students compare the Federalist and Demo®eficiblican parties to the current political parties. Use
the table in Activity 3 to complete.

Small Group Learning
A Have small groups develop answers to essay question 5. Then have them create ealvgaisgments that
encourage people to vote.

Vocabulary
A Have students create a word wall to include the following key vocabelagtoral college, political party,
DemocratieRepublican, Federalist

Student Organization of Content

A Have students choesa candidate and preparea-ome nut e pol i tical campaign me
behalf.

A Have students correlate individual cards (each containing one idea, principle, belief, or value) according to the
beliefs of candidates from different parties.
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Session 3: The Louisiana Purchase

Prerequisite Understanding/Knowledge/Skills

A Students should be able to read and analyze text for content.
A Students should have a basic understanding of U.S. geography.

Materials

A Outline map of the United States
A Textbookor other instructional resources

Instructional Activities

1. Display the following:

Between 1776 and 1850, the United States expanded from 13 colonies hugging the eastern seaboard
to a continental nation extending fromfisea to shining sea.Why was Americaso eager to expand
during this time period?
Direct students to answer thaestionin writing. Then, have them share their answers with each other in pairs
and finally, with the whole class

2. Havestudentasethetextbook or other instructional resgesto answer the following questions:

A Who owned Louisiana in the 1790s? (Spain)

A How did France gain possession of LouisiargPatreaty with Spain)

A Why did Napoleon want to sell Louisiana? (France needed money as war in Europe resumed. After the
slave evolt in Haiti in 1798, France no longer needed the land in Louisiana to grow food to feed the
people in Haiti.)

Who negotiated the treaty with France? (James Monroe and Robert Livingston)

What did Jefferson initially want to buy? (the port of New Orleans)

How much did the United States pay for Louisiana? ($15 mdliabout twice the annual federal budget
at that time)

What concerns, if any, did Jefferson have about the purchase? (He was concerned about the
constitutionality of the purchase.)

What was thedngterm significance of the purchaséf?secured the Mississippi River, avoided conflicts
with France, furtheredventuaklliance with Great Britain, strengthened the federal governraedt,
established a precedent for land purchases

o Do ToTodw

3. Distributecopes of the outline map of the Unitétates. Instruct students to usetthabook or other
instructionalresources to label the map reflect the growth of the United States through the purchase of
Louisiana in 1803.

4. Assign a teacheselected readingr other reinforcement activity

Specific Options for Differentiating This Lesson

Technology
A Have students research and acquire images of a map of the Louisiana Purchase and the 13 original colonies.
A Have students research and acquire archived imagei$en$ land documents during the period of the
negotiation and purchase of the territory.
A Have students use tet-speech software to supplement their assigned reading and research.
A Have students follow a template to complete the activities.

Multisensory

A Have students complete Activity 2, using highlighters and notes.

A Have students create a list of known information about the Louisiana Territory when it was purchased. Have
them answer the followingVhat questions would people living in the eastern cebhave about the land
that was purchased? What were the biggest challenges fat®eeldrploration of the area?
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Community Connections
A Have students research the current annual federal budget and from it, have them calculate the present cost of
the Lousiana Purchase (based on the fact that the Louisiana Purchase cost twice the federal budget of 1803).

Small Group Learning
A Have students work in pairs to complete Activity 2.

Vocabulary
A Have students add the following words and phrases to their Vacafurnals:alliance, continental,
constitutionality, strict construction of the Constitution

Student Organization of Content
Have students follow a template to complete the activities.

A Have students create a KWHL chart (What do | know; What dat teeknow; How will | find the
information; What did | learn) to review the session.

A Have students take notes from important facts in Activity 2 by highlighting, drawing, and creating personal
reminders that connect them to the information.
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Session 4: The Lewis and Clark Expedition

Prerequisite Understanding/Knowledge/Skills

A Students should be able to read and analyze text for content.
A Students should have a basic understanding of U.S. geography.
A Students should have a basic understanding of the LoaiBiarchase.

Materials
A Map of the Lewis and Clark expedition

Instructional Activities

1. Display the following:

Who weremore courageou$ the astronauts who went to the moon or the members of the Lewis
and Clark expedition? Explain you answer.

Direct students to answer the questionwriting. Then, have them share their answers with each other in pairs
and finally, with the whole class

2. Display a map of the Lewis and Clark expedition, and instrudesis to use the key on the map as well as
other resurcesto answer the following questions:
A How many miles did Lewis and Clark travel on their journey west from St. Louis? (approximately 8,000
miles)

A How many current and future states did they travel through on their trip? (9: Missouri, lowa, Nebraska,
Sauth Dakota, North Dakota, Minnesota, Idaho, Oregon, and Washington)

A What rivers did they use to make their trip? (Missouri, Snake, Columbia, and Yellowstone)

A What mountain ranges did they cross? (the Rocky Mountains [BitterrogeRand the Cascade
Mountains)

A What did they hope to find as a result of this journey? (a water route to the Pacific) Were they successful?
(No)

A

Lewis and Clark discovered many natural resources on this trip. How did these discoveries shape the
future development of the United &a? (Farmland on the Great Plains led to the economic development
of this region and stimulatesmigrationfrom Europe. Gold in the Black Hills of South Dakota led to a

gold rush and the movement of Indians onto reservations in the 1870s. Silver irckiesRed to the

fifree silved movement of the populists.)

3. Assign a teacheselected reading or other reinforcement activity

Specific Options for Differentiating This Lesson

Technology

Have students conduct online research, including using encyclepmdiakis, on the Lewis and Clark
expedition.

Have students trace the route of the Corps of Discovery online.

Have students use word processors to complete the writing activities.

Have students use digital graphic organizers to categorize information.

Have students follow a template to complete the text.

Too oo Too Too

Multisensory

A Have students use mapping software to follow the route of the expedition.

A Have students view and discuss a video on the history of the Lewis and Clark expedition.

A Have studendsune¢eeedaColhirage, 0 by Stephen Ambrose.

Community Connections
A Have groups test their current knowledge about Lewis and Clark against what they knew before the session.
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Small Group Learning

A Have students determine a route across North America beforergjubigiactual route.

A Have small groups research the purposes and objectives of the expedition and evaluate the success of the
expedition.

A Have small groups select a different portion of the trail to research.

Vocabulary

A Have students use the following keycabularypopulists, free silver.

A Have students add new or unfamiliar words to their vocabulary journals.
A Have students contribute new vocabulary to a classroom word wall.

Student Organization of Content

A Have students draw pictures as responses fortimapt and questions.

A Have students answer the questions in Activity 2 in the format of a travel journal during the time of the
expedition.

A Have students create categories that outline the obstacles faced on the journey and brainstorm the lists
beneath. Gagories should include: landforms, bodies of water, vegetation, weather conditions, native
inhabitants.
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Session 5: The War of 1812

Prerequisite Understanding/Knowledge/Skills

A Students are expected to understand political neutrality and the everesl tioathe War of 1812.
A Students should be able to analyze and describe the importance of the War of 1812.

Materials
A Textbook or other instructional resources

Instructional Activities

1. Display the following:

Have you ever had tdiprove yourseld to someme who didnd believe you could do something?
How did it feel when they doubted your ability? How did it feel when you proved them wrong?

Direct students to answer the questions in writing. Then, have them share their answers with each other in
pairs andfinally, with the whole class

2. Allow students to use thextbook or other instructional resourdedind out how the following items relate

to the causes of the War of 1812:

A Impressments (Britain took American sailors off of American shipf@weedthemto serve in the
British navy.)
Freedom of the seas (The United States was being forced by both Britain and France to choose sides if the
United States wanted to trade freely with either country
The Embargo of 1807 (Jefferson decided to cuabffrade in order to avoid being drawn into the
European conflict. This had a ruinous effect on the American economy.)
The Barbary pirates (These privateers in the Mediterranean Sea off the coast of North Africa were also
trying to impede American shipping.)
The Napoleonic Wars (In this ongoing European struggle between Britain and France, both countries
wanted the Unéd States as an ally.)

o o Do D>

3. Ask students to consider how and why tive political partie® theFederalists anthe Democratic
Republicand might have differed in their views of the War of 1812. What impact did this have on the war?
What impact did this have on Asrican government and politics?

4. After the American victory in the War of 1812, the people of the United States experienced a rise in
nationalism (prideof national identityand selfreliance). How did the victory contribute to this feeling?
Encourage students to discuss the impathtere being n&curopean war for a century following the War of
1812. Make sure they note that the Unitede&Stand Great Britain became closer, even though the War of
1812 did not resolve any of the issues that caused it. Also, have them note that the end of the Federalist Party
led to greater calm in the country.

Specific Options for Differentiating This Lesso n

Technology
A Have students conduct online research and download online applications to explore the War of 1812.
A Have students view and discuss videos about the War of 1812.

Multisensory

A Have students |listen to audhe. of Hake sbeq, anstver B
What is the message a listener can get from the lyrics? What are the objectives of the song?

A Have students create and present to the class a song, newscast, or documentary on the War of 1812.
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Community Connections

A Have students rolplay as embedded American reporters during the War of 1812. Have them first view video
clips from recent war correspondents reporting from a battle scene. Have them write an article to convey the
events from the battlefield.

A Invite a hstorian to discuss the War of 1812.

Small Group Learning
A Have cooperative learning groups discuss the causes of the War of 1812.
A Have small groups answer the questiire there any current events that have led to a rise in national pride?

Vocabulary

A Have students use the following key vocabulagtionalism, privateers, impressments. embargo, ruinous,
jingoism

A Have students add new or unfamiliar words to their vocabulary journals.

A Have students contribute new vocabulary to a classroom word wall.

Student Organization of Content

A Have students draw pictures as responses to the prompt and questions.
A Have students follow guided notes to complete Activity 2.
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Session 6: Compromises on the Slavery Issue before the Civil War

Prerequisite Understanding/Kno wledge/Skills

A Students should be able to read and analyze text for content.
A Students should understand the necessity of compromise.
A Students should be able to make connections between past and present.

Materials

A Textbook or other instructional resources

A Attachment C: Gmpromises on the Slary Issue before the Civil War

A Attachment D: @mpromises on the Slary Issue before the Civil WarKey

Instructional Activities
1. Display the following:

Think of a situation in which you had to compromise as part of a gpup of people such as family
members, friends,classmatesor club members What made compromise possible in that sitation?
Did the compromise work?

Direct students to answer the questions in writing. Then, have them share their answers with each other i
pairs andfinally, with the whole class

2. Distribute copies of Attachment C, and hatedentcomplete it. Allow them taise noteshetextbook or
other instructional resourceandbr the Internet to locate the necessary information.

3. After studets are finished, display Attachment D, and direct students to correct their charts as you review
each item.

4. Encourage students to write a paragraph suggesting other methods that could have been employed to solve
one of these conflicts.

Specific Options for Differentiating This Lesson

Technology

Have students use word processors to complete the writing activities.

Have students use digital graphic organizers to categorize information.

Have students use tetx-speech software to supplement their assigeading and research.
Have students use an interactive whiteboard to share and complete Attachment C.
Have students share research and class notes through digital slide shows.

Too oo Too Too To

Multisensory
A Have students provide a verbal response to the prompt in Activit
A Have students colarode responses to complete Attachment C, using sticky notes or markers.

Community Connections
A Invite the school counselor to discuss school programs that emphasize compromise and teamwork.

Small Group Learning
A Have three studegiroups analyze and report on one of the three compromises in Attachment C. Each group
should share its findings with the other groups.

Vocabulary
A Have students add new or unfamiliar words to their vocabulary journals or word walls.

Student Organizatioaf Content
A Have students use prewriting strategies before completing assignments.
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A Have students use key words provided to complete Attachment C.
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Session 7: Life in the Antebellum South

Prerequisite Understanding/Knowledge/Skills

A Students should undesstd chronological periods of history.
A Students should understand caase-effect relationships relevant to the antebellum period.

Materials
A Textbook or other instructional resources

Instructional Activities

1. Display the following

Inventions are generdly considered labor saving devices. Think of one invention that you use
regularly. How doesit make life easier for yol® how does it saves you labor?

Tell studentghat television and video games should be excluded from consideration in this direrty.
students to answer the questinmwriting. Then, have them share their answers with each other in pairs and,
finally, with the whole class.

2. Explain tostudentghat the cotton gin had the opposite effect of a lsaming deviceit actuallyincreased
the need for human laboryBtreamlining the way growers processed their cotton, the cotton gin made
growing cotton so profitable that more and more land was planted with cotton, with the result that more and
more slaves we required to pick the cotto

3. Instructstudentdo useinformation fromthe extbook or other instructional resouste write a description of
life in the South during the antebellum period from one of the following points of view: a field slave on a
cotton plantation, a houskasge on a cotton plantation, a slave owner, a child of a slave owner, a small farmer
who did not own slaves, a merchant iB@utherrtown, a traveler from Europe. This can be in the form of a
letter, a diary entry, or some other essay form.

4. If time pemits, instructstudentdo pick another point of viedfrtom which towrite another description of life
in the South.

Specific Options for Differentiating This Lesson

Technology

Have students use word processors to complete the writing activities.

Have studets use digital graphic organizers to categorize information.

Have students use teti-speech or worghrediction software to supplement their assigned reading and
research.

Have students use an interactive whiteboard to share information with the class.

Have students share research and class notes through digital slide shows or videos.

Too o To

o T

Multisensory

A Have students rolplay the various points of view in Activity 3.
A Have students respond verbally to Activity 3.

A Have students list technologies that couldriove their lives.

Small Group Learning
A Have cooperative learning groups investigate different aspects of life in the antebellum South and present
their findings to the class.

Community Connections

A Have students conduct online research to gather infanmabout the antebellum period.
A Invite a cotton farmer to discuss the invention of the cotton gin and its effect on society.
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Vocabulary

A Have students use the following key vocabulantebellum, postbellum, cotton gin
A Have students add new or unfaianilwords to their vocabulary journals.

A Have students contribute new vocabulary to a classroom word wall.

Student Organization of Content

A Have students use graphic organizers to categorize class notes.
A Have students follow digital templates of varioustten formats (e.g., letter, essay, article).
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Session 8: Six Flags over Texas

Prerequisite Understanding/Knowledge/Skills

A Students should have a basic understanding of U.S. geography.
A Students should have some background knowledge about Texas.

Materials

Poster board

Colored markers

Internet access

Information on the six flags of Texas. (S8&e Six National Flags of Texas.
http://www.Isjunction.com/facts/6flags.htjn

Too Too oo To

Instructional Activities

1. Display the following:

Have you ever heard of the amusement parki Si x  Fvér dexad? Qid you know that theiSix
Flagsd namecomes from the fact thatsix nations have ruled over the territory occupied by the state
of Texastoday? How many of these flgs can you name?Spain, France, Mexico, Texas Republic,
United States of AmericaConfederate States of America).

Direct students to answer the questions in writing. Then, have them share their answers with each other in
pairs and, finally, with the wholeass.

2. Divide studentsnto six groups, and give each group information about oneedidgs. Distribute poster
board and markers, and instruct each groupedate a copy of its flag amtovide a summary of the
information about how this flag can@ fly over Texas.

3. Displaythe posters around the ropamd have studentsse thento construct a chronology of Texas history,
which is a crucial component of American history in¢lagly 1800sThe chronology should includiee
following:

A 1821 Mexico becomes independent from Spain

A 1836 Texas Revolution: Texas becomes an independent nation

A 1844 Texas is annexed by the United States and becomes.a state
A 1845 Mexican War starts

Specific Options for Differentiating This Lesson

Technology

Have studets use word processors to complete the writing activities.

Have students use digital graphic organizers to categorize information.

Have students use teii-speech software to supplement their assigned reading and research.
Have students follow a template complete the text.

Have students use an interactive whiteboard to share information with the class.

Have students share research and class notes through digital slide shows.

Too oo Too Too Too To

Multisensory
A Have students create a cartoon history of Texas.

Community Conections
A Have students take an online tour of Texas.

Vocabulary
A Have students add the waadnexto their vocabulary journals.
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Student Organization of Content
A Have students add images to the timeline.
A Have students present the poster in a digital farmat
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Session 9: The oTrail of Tears6

Prerequisite Understanding/Knowledge/Skills

A Students should be able to read and analyze text for content.

A Students should have a basic understanding of U.S. geography.

A Students should be able to brainstorm about Ametiadians and their land.
A Students should be able to make connections between past and present.

Materials
A Textbook or other instructional resources

Instructional Activities

1. Display the following:

Imagine that you and your neighbors were forced by the Uted States government to leave the
homes and land where your families have lived for hundreds of years and move to a{favay,
i solated fAreservationd set up ?bowdiffitulewogditbeto n ment .
go along with this plan? What,if anything, could the government do to make this plan acceptable to
you?
Direct students to answer the questions in writing. Then, have them share their answers with each other in
pairs and, finally, with the whole class.

2. Explain thatmostAmerican Indanswere forcedo moveaway from their landluring the nineteenth century.
Brainstorm withstudentsabout how the Indialidandwas taken away from theduring Americés westward
expansionand explore the reasons whyisflayresponses

3. Instructstucents to use thiextbook or other instructional resourdedind a map that traces the route of the

fiTrail of Tear® and to answer the following questions:

A Who was the president wisigned into lavthe Indian Removal Actesultingin thefiTrail of Tears®
(Andrew Jackson)

A What is the presentay name of the area where most of the American Ingiagied up? (Oklahoma, then
calledfindian Territorg)

A From where did most of the American Indiansve? (the Southeastern United States: Georgia, South
Carolina,North Carolina, and Tennessee)

4. Instructeach studernb write a paragraph expressinig/her opiniorabout whether the Indian Removal Act,
which resulted in th@Trail of Tears) was necessary. Students should include alternative ways the expanding
American natiormight have fostered good relationships with the American Indi@nslentshouldalso
includean explanation athe lasting impacdf the Indian Remaad Act on American Indians.

Specific Options for Differentiating This Lesson

Technology

A Havestudents use word processors to complete the writing activities.

A Have students use digital graphic organizers to categorize information.

A Have students use tett-speech and worgdrediction software to supplement their assigned reading and
research.

A Havestudents use an interactive whiteboard to share the questions and the map.

Multisensory
A Have students respond verbally to the questions.
A Have students create a play about the ATrail of T

Community Connections
A Invite a member of alocal Americardli an tribe to discuss the ATrail
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Small Group Learning
A Have cooperative learning groups each select and research a different tribe that was removed by the Indian

Removal Act, and have them report on the experience of that group.

Student Orgaization of Content

A Have students respond verbally to Activity 4.

A Have students follow provided questions in a digital format to complete all answers to the questions.
A Have students use prewriting strategies to complete Activity 4.
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Session 10: Jackson, Je fferson, and the Common Man

Prerequisite Understanding/Knowledge/Skills

A Students should be able to read and analyze text for content.
A Students should be able to compare and contrast Thomas Jefferson and Andrew Jackson.
A Students should understand the cgmaé social class.

Materials

A Textbook and other instructional resources
A Attachment E: Who Most Favored the Common Man, Jackson or Jefferson?

Instructional Activities

1. Display the following:

What do you think of when you hear the termgicommon mard and fiman on the streeb (sometimes
called fithe little guy0)? Are you and your family part of the icommon mard? Can you think of
someone you know or know of whoisotpart of the fAcommon manod?

Direct students to answer the questions in writing. Then, haveghara their answers with each other in
pairs and, finally, with the whole class.

2. Distribute copies of Attachment E, antbiructstudentgo usethetextbookand otheinstructionalresources
to complete the chart comparititge views of Andrew Jacksom@éThomas Jefferson.

3. After studentdave completed their charts, ask them to write a parageg@ainingwho theficommon maa
is today.

Specific Options for Differentiating This Lesson

Technology

A Have students use word processors to complete thegaititivities.

A Have students use digital graphic organizers to categorize information.

A Have students use tet-speech and worgdrediction software to supplement their assigned reading and
research.

A Have students use an interactive whiteboard to compteiehment E.

Multisensory
A Have students create a collage, using pictures cut from magazines, that represents levels of social class.

Small Group Learning
Have two cooperative learning groups debate the philosophies and values held by Jeffersosamd Jack

Vocabulary
A Have students adihcksonian Democrady their vocabulary journals.
A Have students use a thesaurus to enhance the understanding of the terms.

Student Organization of Content

A Have students provide verbal responses to Activity 1.
A Have stdents organize their information about Jackson and Jefferson before adding it to their charts.
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Session 11: Assessment

Materials
A Attachment F: Sample Assessment Items

Instructional Activities

1. Distribute copies of Attachment F, and have students cdenhle assessment.
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Attachment A:  Comparing the Views of  Alexander Hamilton and Thomas Jefferson

Issue Hamilton Jefferson

Political party
he founded

His view of the
nature of man

His view on
government

His view on
the economy

His view of the
Constitution
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Attachment B: Notes on Alexande

r Hamilton and Thomas Jefferson i Key

Issue

Hamilton

Jefferson

Political party
he founded

Federalist
(died out by 1815)

Jeffersonians or DemocratiRepublicans
(split in the 1820s; ultimately emerged as th
Democrats by the 1830s)

His view of the
nature of man

People are selfiterested and greedy.

People are naturally good.

His view on He wanted strong central government. I—!e vygnted weak central government and
government significant power for the states.
His view on The economy should be based on commer(¢ The economy should be based on the smal

the economy

and industry.

yeoman farmer.

His view of the
Constitution

Loose constructionist:

He was ready to interpret the Constitution
loosely, generally to exgnd the power of the
central government.

Strict constructionist:
He was ready to interpret the Constitution
literally, although he abandoned his strict
constructionism when the opportunity arose
buy Louisiana, but he returned to the policy
following thepurchase.
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Attachment C: Compromises on the Slavery Issue before the Civil War

Compromise Problem Solution Did It Work?

Missouri
Compromise

Compromise
of 1850

Kansas
Nebraska Act
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Attachment D: Compromises on the Sla

very Issue before the Civil War fi Key

Compromise Problem Solution Did It Work?
All Missouri was to enter as & It provided an uneasy vet
. . slave state, and Maine was t Provi yYy
Missouri wanted to enter the ) essentially workable apprdag
. .| enter as a free state. A line w .
Missouri Union as a slave state. This to be drawn alon th.e southd until the 1850s. In the Dred
Combromise would have upset the balanc border of Missou?i and the Scott decision of 1857, Chief
P of free and slave states in the extension of slave1r into Justice Roger Taney declare
Senate. What was to be don o y It the Missouri Compromise
territories north of this line tutional
was to be forbidden. unconstitutional.
g:gfgtrgtls would enter as a The stricter fugitive slave law
' inflamed abolitionist opinion
How was the issue of slavery The issue of slavery would b and exacerbated sectional
going to be handled in the : y differences.
L . decided by popular
new territories gained as a sovereianty in Utah and New
. result of the Mexica War? reignty in. California was admitted as a
Compromise Mexico territories.
of 1850 . _ free gate to take advantage ¢
NOTE: The Wilmot Proviso the gold found there.
. .~ | Slave trade (butot slavery)
and the rise of the free soil . ;
o would be abolished in the :
debate politicized the slavery . . . : Events moved too rapidly
) District of Columbia .
issue. ' during the 1850s to assess tf
A stricter fugitive slave law effectiveness of other .
would be put into effect. elements of the compromise
ABl eeding Kan
How was the issue of slavery The issue of slavery would b :ﬁ;l:jéi;r/nl\jvg?fsoi kﬁ?%gfb
Kansas going to be handled in the | decided by popular roslavery and an%slaver y
Nebraska Act | newly organized territges of | sovereignty in Kansas and b Y Y

Kansas and Nebraska?

Nebraska.

people who moved to Kansa
to paticipate in the vote aboy
slavery.
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Attachment E: Who Most Favored the Common Man, Jackson or Jefferson?

Andrew Jackson Thomas Jefferson

Family
background

Education

Culture/hobbies

Scandals

Attitude toward
politics

Whom did his
policies favor?

How was he
elected?

Political party
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Attachment F: Sample Assessment Items

Asterisk (*) indicates correct answer.

1. Two political groups emerged in the late 1790s.
The Anti-Federalists were led by George Mason.
The Federalists were ledy
A George Washington.

B Alexander Hamilton.*
C John Marshall.
D James Madison.

2. The election of 1800 is significant because it

A was a peaceful transfer of power from one part
to another.*

B resulted in a unanimous electoral vote for
president.

C wasthe first time two different political parties
were involved.

D resulted in a president and vipeesident from
different parties.

3. The Louisiana Purchase, acquired during the
administration of Thomas Jefferson,

A annexed territory formerly held by Spain
B was strongly opposed by Mexico.

C doubled the size of the United States.*
D included land in preserttay Arizona.

4. President Andrew Jackson represented which
newly enfranchised segment of the population?
A  Women
B American Indians
C The ACommon Mano*

D African Americans
5.  Which antislavery newspaper presented slavery as

a violation of Christian principles?
A The Liberator*

Common Sense

The Federalists Papers

B
C
D The Freedom Post

6. The practice of rewarding party loyalists with
government jobs iscalled
A Spoils System.*
B Civil Service.
C Manifest Destiny.
D Popular Sovereignty.
7. Which president made opposition to the

establishment of a national bank a cornerstone of
his administration?

A James Monroe

B James Madison

C Andrew Jackson*

D John Adans

?

1 Previous property qualifications eliminated

1 Number of eligible voters increased

T Statesd del egates
candidates at conventions

nd

8. Which is the BEST title for the list above?
A Anti-Federalist Accomplishments
B Progressive Reforms
C Whig Party Platform
D Expansion of Democracy under Jackson*

9. Which region was most opposed to high protective

tariffs?
A South*
B North
C West
D East
10.Unc | e T o mednsevel @at lmflamed Northern

abolitionist sentiment, was written by
A Harriet Beecher Stowe.*

B Elizabeth Cady Stanton.

C Susan B. Anthony.

D Harriet Tubman.
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The Civil War and Reconstruction Era

Standard( s) of Learning

VUS.7 The student will demonstrate knowledge of the Civil War and Reconstruction Era and their importance

as major turning points in American history by

a) evaluating the multiple causes of the Civil War, including the role of the institafislavery as a

principal cause of the conflict;

b) identifying the major events and the roles of key leaders of the Civil War Era, with emphasis on
Abraham Lincoln, Jefferson Davis, Ulysses S. Grant, Robert E. Lee, and Frederick Douglass;
c) analyzingthe significance of the Emancipation Proclamation and the principles outlined in

Lincolné Gettysburg Address;

d) examining the political and economic impact of the war and Reconstruction, including the adoption

of the 13th, 14th, and 15th Amendments ® Gonstitution of the United States;

e) examining the social impact of the war on African Americans, the common soldier, and the home

front, with emphasis on Virginia;
f) explaining postwar contributions of key leaders of the Civil War.

Essential Understan dings, Knowledge, and Skills

Correlation to

Instructional Materials

SKills (to be incorporated into instruction throughout the academic year)
Formulate historical questions and defend findings, based on inquiry and interpretation.

Develop pespectives btime and place.

Apply geographic skills and reference sources to understand how relationships between
humans and their environment have changed over time.

Interpret the significance of excerpts from famous speeches and other documents.

Identify the costs and benefits of specific choices made, including the consequences, both
intended and unintended, of the decisions and how people and nations responded to
positive and negative incentives.

Content

Explain that mounting sectional tensions and lafaiof political will led to the Civil
War.

Summarize theauses of the Civil Waias follows
A Sectional disagreements and debates over tariffs, extension of slauehgin
territories, and the nature of the Union (stataghts)

Northern abolitioists versus Southern defenders of slavery

United States Supreme Court decision in the Dred Scott case

Publication ofuncle Tonds Cabinby Harriet Beecher Stowe

Ineffective presidential leadership in the 1850s

A series of failed compromises over tagansion of slavery in the territories

Too oo Too Too Too To

President Lincolds call for federal troops in 1861

The secession of Southern states triggered a long and costly war that concluded with
Northern victory and resulted in the restoration of the Union and eménooipéthe
slaves.
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List the major gentsof the Civil War, as follows

A Election of Lincoln (186Q)followed by the secession of several Southern states that
feared Lincoln would try to abolish slavery

A Fort Sumter: Opening confrontation of the Civil Wa

A

A

Emancipation Proclamation issued after Battle of Antietam
Battle ofGettysburg: Turning point of the Civil War
A Appomattox: Site of Le@s surrender to Grant

Explain that theCivil War put constitutional government to its most important test as the
debate over the power of the federal government versuststgtes reached a climax.

The survival of the United States as one nation was at risk, and thedmatddity to

bring to reality the ideals of liberty, equality, and justice depended @mutbeme of the
war.

Identify thereasonghat Southerrstates seceded
Interpret the ©nstitution todecide whether any state had a right to leave the Union.
Explainwhether Lincoln was right tose military force to keep the Union intact.

Identify the key kades of the Civil War and theiiles:

A Abraham Lincoln: President of the United States during the Civil War; insisted that
the Union be held together by force, if necessary

A Jefferson Davis: U.S. senator; became president of the Confedertai® @tAmerica

A Ulysses S. Grant: Union military commander; won victories over the South after

A

several other Union commanders had failed
Robert E. Lee: Confederate general of the Army of Northern Virginia; opposed
secession, but did not believe the dmshould be held together by force; urged
Southerners to accept defeat and unite as Americans again, when some Southerners
wanted to fight on after Appomattox

A Frederick Douglass: Former enslaved African American; became a prominent
abolitionist and urget Lincoln to recruit former enslaved African Americans to fight
in the Union army

Summarize the following ideas expressed in the Emancipation Proclamation, and explain

how it supported the Nordk war aims:

A Freed those sl aves tates(Sauthesndtatesrthatthddesecddede bel | i ngod s
A Made the abolition of slavery a Northern war aim

A Discouraged any interference of foreign governments

A Allowed for the enlistment of African American soldiers in the Union Army

Explain thatLincolné Gettysbuy Address said the United States was one nation, not a
federation of independent states. For Lincoln, the Civil War was about preserving the
Union as a natiofiof the people, by the people, and for the peodple.

Explain thatLincoln believed the Civil Wawas fought to fulfill the promise of the

Declaration of Independence and wdacond American RevolutianHe described a
different vision for the United States from the one that had prevailed from the beginning
of the Republic to the Civil War.

Summaize Lincolrds vision of the American nation as reflected in the following

comments on the Gettysburg Address:

A Lincoln described the Civil War as a struggle to preserve a nation that was dedicated
to the proposition that twasrulddbyyaen are created equa
government f@Aof the people, by the people, and for

A Lincoln believed America was fone nation, o0 not a
Southerners believed that states had freely joined the Union and could freely leave.
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Explain thatthe war and Reconstruction resulted in Southern resentment toward the
North and Southern African Americans, and ultimately political, economic, and social
control of the South returned to whites.

Explain that he economic and political gains offieer slaves proved to be temporary.

Summarize the politicainpactof the Civil War and Reconstructipimcluding the

following:

A Lincolnés view that the United States was one indivisible nation had prevailed.

A Lincoln believed that since secession wagal, Confederate governments in the
Southern states were illegitimate and the states had never really left the Union. He
believed that Reconstruction was a matter of quickly restoring legitimate Southern
state governments that were loyal to the Union.

A Lincoln also believed that to reunify the nation, the federal government should not
punish the South, butatvi t h mal i ce towards none, with charity
the natiodls wouaodsé.

A The assassination of Lincoln just a few days aftefd earender at Appomattox
enabled Radical Republicans to influence the process of Reconstruction in a manner
much more punitive towards the former Confederate states. The states that seceded
were not allowed back into the Union immediately, but were put uniiéarsn
occupation.

A Radical Republicans also believed in aggressively guaranteeing voting and other civil
rights to African Americans. They clashed repeatedly with Liris@nccessor as
president, Andrew Johnson, over the issue of civil rights for fskeas, eventually
impeaching him, but failing to remove him from office.

A The thrediCivil War Amendment8to the Constitution were added:

U 13th Amendment: Slavery was abolished permanently in the United States.

U 14th Amendment: States were prohibiteshf denying equal rights under the
law to any American.

U 15th Amendment: Voting rights were guaranteed regardlegsoé, color, or
previous condition of servituddformer slaves).

A The Reconstruction period ended following the extremely close prgisidelection
of 1876. In return for support from Southern Democrats in the electoral college vote,
the Republicans agreed to end the military occupation of the South. Known as the
Compromise of 1877, this enabled former Confederates who controlled the
Democratic Party to regain power. It opened the door téiime Crow Eraand
began a long period in which African Americans in the South were denied the full
rights of American citizenship.

Sunmarize the economic impaat the Civil War and Reconstructipincluding the

following:

A The Southern states were left embittered and devastated by the war. Farms, railroads,
and factories had been destroyed throughout the South. Confederate money was
worthless. Many towns and cities such as Richmond and Atlanta tains, and the
source of labor was greatly changed due to the loss of life during the war and the end
of slavery. The South would remain an agricukbased economy and the poorest
section of the nation for many decades afterward.

A The North and Midwst emerged with strong and growing industrial economies,
laying the foundation for the sweeping industrialization of the nation (other than the
South) in the next haléentury and the emergence of the United States as a global
economic power by the begimng of the twentieth century.

A The completion of the Transcontinental Railroad soon after the war ended intensified
the westward movement of settlers into the states between the Mississippi River and
the Pacific Ocean.
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Explain that although slavery erdjeAfricartAmericans did not achieve full editg
during the next 100 years.

Explain that for the common soldier, warfare was brutal and camp life was lonely and
boring. Many soldiers ratned home wounded or disabled.

Explain that on the home fromomen were required to assume nontraditional roles.

Explain that enslaveAfrican Americans seized the opportunity presented by the
approach of Union troops to achieve freedom.

Describethe social impact of th€ivil War on the following:
A African Ameicans
U The Emancipation Proclamation allowed for the enlistnoéifrican American
soldiers.

A Common soldiers
Warfare often involved hanb-hand combat.

U
L:J Wartime diaries and letters home record this harsh reality.

U After the war, especially in the Stutsoldiers returned home to find destroyed
homes and poverty. Soldiers on both sides lived with permanent disabilities.

A Womenon the home front
U They managed homes and families with scarce resources

U They dten faced poverty and hunger

U They asumecdhew roles in agriculture, nursing, and war industries

Explain that after the Civil Waboth Robert E. Lee and Ulysses S. Grant urged
reconciliation between the North attte South.

Summarize Ulysses S. @1 postwarcontributions:
A Urged mdical Rpublicans not to be harsh with former Confederates

A Was elected presideand served during most of Reconstruction

A Advocated rights for the freedman

A Opposed retribution dicted at the defeated South

Summariz;Robert E. Leebdbs :postwar contributions
A Urged Southerners to reconcile and rejoininited States

A Served asesident of Washington Colleg@/éshington & Lee University todjy

A Emphasized the importance ofeduci on to the nationds future

Summarize Frederick Douglagsostwarcontributiors:
A Supported fulequality for African Americans

A Advocated for the passage of the 14th and 15th Amendments

A Encouraged federal government actions to protect thesrigtireedmen in the South

A Served as ambassadoHaiti and in the civil service
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Sample Resources

Below is an annotated list of Internet resources for this organizing topic. Copyright restrictions may exist for the
material on some Web sites. Please note and abide by any such restrictions.

American Treasures of the Library of Congrelse Library of Congress.
http://www.loc.gov/exhibits/treasures/trm150.htifhis site provides access to important historical
documents, such as newspapers.

fAntietam National Battlefiel® National Park Servicenttp://www.nps.gov/anti/This site providenformation
on the Antietam National Battlefield in Maryland.

fAppomattox Court House National Historical Parkational Park Servicenttp://www.nps.gov/apcor his site
providesinformation on Appomattox Court House.

flAssassination of President Abraham Lincolbraham Lincoln Paperd.he Library of Congress.
http://memory.loc.gov/ammem/alhtml/alrintr.htrithis site providesformation on the assassination of
Abraham Lincoln.

Berfs Guide to U.S. Government for KitlkS. Government Printing Officéitp://bensguide.gpo.qow9
12/documents/gettysburg/index.hthis site provideshe text of and information on the Gettysburg
Address.

Best of History Web Sitdsttp://www.besthistorysites.nethis site offers access to various Web sites related to
this organizing topic.

Central Pacific Railroad: Photographic History Museunttp://cprr.org/Museum/index.htiirhis site provides
photographs of the building of the Central Pacific Railroad.

Chugg, RobertiiThe Chinese and the Transcontinental Railocgtte Brown Quarterlyol. 1, No. 3, (Spring
1997).http://brownvboard.org/brwnqurt/@3/01-3f.htm This site providegnformation about the Chinese
workers on the Transcontinental Railroad.

fiControversial Electiongd Center for Voting and Democracy.
http://www.fairvote.org/e_college/controversial.ntm#180Ris site provideiformation on controversial
national U.S. elections.

fiDriving the Last Spiké. The Virtual Museum of the City of San Francisco.
http://www.sfmuseum.org/hist1/rail.htnThis site providesnformation on the completion of the
Transcontinental Railroad.

The Electoral Collegd-ederal Election Commissiohttp://www.archives.gov/federaégister/electoral
college/This site providesformation on the electoral college.

The Emancipation Proclamatiobl.S. National Archives and Records Administration.
http://www.archives.gov/exhibit_hall/featured_documents/emancipation_proclam@tiasite provides
information on and facsimiles of the Emancipation Proclamation.

Federal Register: The U.Sldetoral CollegeU.S. National Archives and Records Administration.
http://www.archives.gov/federal_register/electoral_college/electoral_collegeThtimkite provides
information on the electoral college.

fiFort Sumter National MonumentNational Park Servicéhttp://www.nps.gov/fosu/This site provides
information on the Fort Sumter National Monument in Soutlole.

Freehling, William W.and Craig M. Simpsorshowdown in VirginiaThe 1861 Convention and the Fate of the
Union. http://showdowninvirginia.com/aboutf his site introduces the new book examirtimg controversy
within Virginia about succession and provides teacher resources about this fascinating topic.

The Gettysburg Addredsibrary of Congress.
http://www.ourdcuments.gov/doc.php?flash=true&doc=36&page=transdrips site provideshe
Gettysburg Address translated into numerous languages.
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The History of Jim CrowNew York Life. http://www.jimcrowhistoryorg/home.htmThis sie explores the
complete AfricamAmerican experience of segregation from the 1870s through the 1950s.

fiThe Iron Road The American ExperiencBBS http://www.pbs.org/wgbh/amex/irorThis site provides
information on the Transcontinental Railroad, as well as a bibliography on the subject and a eacher
Guide.

Lee Surrenderd.ibrary of Congresshttp://memory.loc.gov/amnme/today/apr09.htmiThis site provides
information on Leés surrender at Appomattox.

fiPatriotic Quotes/QuotatiorisY ankeeDoodlees.Nétttp://www.yankeedoodles.net/quotesl.hirhis site
provideshistorical quotes and provides access to historical patriotic music.

fiThe Senate Votes on a Presidential Impeachmbnited States Senate.
http://www.senate.gov/artandhistory/history/minute/The_Senate Votes on_a_Presidential Impeachment.ht
m. This site provideinformation on the impeachment of Andrew Johnson.

fiVirginia Standards of Learning Assessments Test Bluepfirginia and UnitedStates History2008 History
and Social Science Standards of LearriMjrginia Department of Education.
http://www.doe.virghia.gov/testing/sol/blueprints/history socialscience_blueprints/2008/blueprints_va_ush
ist.pdf This site provides assessment informatiorttiercourse in Virginia and United States History

fiVirginia Standards of Learning Spring 2007 Released Test: E@dwseVirginia and United States Histaty
Virginia Departmenbf Education.
http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va _udhiShjzdsite provides the
latest released SOL test for the Virginia and United States History course.

fiVirtual Exhibit: The Emancipation Proclamatiomew York State Library.
http://www.nysInysed.gov/library/features/efhis site provideinformation on and a facsimile of the
Emancipation Proclamation.

The World FactboakCentral Intelligence Agencittps://www.cia.gov/library/publications/theorld-
factbook/index.htmIThis site providesearchable information on all countries.
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Session 1: Planning a Civil War Presentation

Prerequisite Understanding/Knowledge/Skills
A Students should be aliteread andnalyzetextfor content.

Materials

A Teacheiprepared list oproject topicswith instructions for developing a project during this unit
A Teacheiprepared list of resources for students to use when researching their projects

Instructional Activities

1. Askstudentdo define the ternReconstructiomas it pertains to the period after the Civil Waisplay their
responses, and use them to create an accurate class definition.

2. Instructeach studertb make a list of 10 factse/sheknows about the Civil Waand/or Reconstruction.
Allow five to ten minutes fostudentgo complete their list and then have them share theislisith the
class Displaytheir responsefor referencealuring the next session

3. Distribute a teacheprepared list of project togs with instructions for developirayproject during study of

this organizing topic. Explain thétte eventuapresentation of each project should be three to five minutes in

length. The project topics may include, but are not limitetht following

A A presentation of four or five political cartooftiem the Civil War era, during which the student must
interpret each cartoon. The presentation may be done using techrinfogyation on authorship and
source of each cartoanustbe provided.

A A presentatin on a specific Civil War battl@uring which the student must explaihen and where the
battle was fought, the major leaders of the battle, the outcome of the battle, and the significance of the
battle.The presentation may be done using technologyjtanustcontain four to six slides.

A A presentation on a Civil War personality, during which the student must bivefaeview of the
selected individu@ prewar life, his/herrole during thevar, and majorevenisn t he perosonds
his/hercontributions following thevar. The presentation may be done using technoldd¢@TE: The
teacher should provide a list of acceptable individuals. For more advanced students, the list should not
include weltknown historical figures such as Abraham Limcahd Robert E. Lee. For these students, a
list of lessetknown but significant individuals should be provided.

A A nistorical interpretation of a Civil War soldier or the wife/sister/mother of such a sdltiestudent
might dress in appropriate periotiiiie, and he/shehould make the presentation in character, as though
he/she actually were the characfEne presentation musgflect a thorough knowledge of life as a Civil
War soldier or life at homéNOTE: Remind students that certain prepsh asnock weaponarenot
permitted)

Instructions for creating slides may include, but are not limited to, the following:

A Students must plan and submit haitedwn sketches of all slides before beginning work in the computer

lab.
A Students must input all necesstext and basic designs first, before using time to make the slides
Afancy. o (NOTE: This will allow students to go f

permit extensive design work on the slides.)
A No color, sound, or animation may beadad until the teacher has verified that the basic information is on
every slide.

4. Have each student sign up for a specific project. Provide a list of resources for each topic for students to use
in their research.

Specific Options for Differentiating Thi s Lesson

Technology

A Have students use word processors to complete the writing assignments.

A Have students follow a template to complete a digital slide show presentation.

A Have students conduct online research and complete their reading by usioesfeech software.
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Multisensory
A Have students listen to and discuss audio versions of project descriptions.
A Have students review images of completed sample projects before selecting a project to complete.

Community Connections
A Invite a Civil War reenactorto discuss aspects of national division.

Small Group Learning
A Have small groups complete all activities.

Vocabulary

A Have students add the wdRéconstructiorto their vocabulary journals.
A Have students complete the Frayer model to review key vocabulary.
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Session 2: The Beginnings of North -South Controversy

Prerequisite Understanding/Knowledge/Skills

A Students should be able to analyze quotes.

A Students should be able to identify similes and metaphors.

A Students should understand the events leading e tGivil War.
A Students should understand the role of the electoral college.

Materials

A Outline map of the United States
A Colored markers

Instructional Activities

1.

6.

Display thelist of known facts about the Civil War and Reconstruction that stugendsicedn Session 1.
Display the following quote

AA house divided against itself cannot stand. | believe this government cannot endure permanently
half slave and half freed T Abraham Lincoln, 1858

Ask studats to discuss what the quateans, based on theiristing knowledge of the Civil WaRepeat this
process with several more quotes (the Webtsife//www.yankeedoodles.net/quotesl.may be helpful).
Encourage students to kethye quotesn mindas their stug of the Civil War progresses. Refer to thgotes
at appropriate times throughout the study of this organizing topic.

Review theperiod leading up to the Civil War and tii@wing controversy between the Northern and

Southern states. Rendirstudents of the abolitionist movement and the involvement of William Lloyd

Garrison, Harriet Beecher Stowe, Nat Turner, and Gabriel Prosser. Also, remind them that as new states
joined theUnion, attempts were made to resolve the slavery issue peacdfulige attempts includeiy

example, the Missouri Compromise, the Compromise of 1850, the Kansas Nebraska Act, Dred Scott, and the
Fugitive Slave Act.

Review the presidential election of 188hen Stephen Douglas, the Democratic candidate, ransagain
Abraham Lincoln, the Republican candidate. Two other candidates aislmhanBell of the Condtitional

Union Party (Southern btlerates) and Vice President John Breckinridge (Southern Democrats). Lincoln won
only 40 percent of the popular voteit hewon an overwhelming majority of the electoral voi@®OTE:

From their Civics and Economics course, students should remember the workings of the Electoral College
[SOL CE.5f] and the difference between the popular vote and electoral votes. Howeveryywannt

refresh their knowledge of this topic by reminding themout the election of 200@hen Al Gore won the

popular votebut George Bush won the electoral vpte.

Display the following:

Immediately following the election of Abraham Lincoln as prsident, South Carolina voted to
seceddrom the Union and wassoonfollowed by several otherSouthern states.

Discuss with students why tbeSoutherrstates seceded.

Distributecopies ofan outline map of the United States. Instistadentdo color ode it to reflect those
states that remained in the Union and those that seceded.

Assign a teacheselected reading or other reinforcement activity

Specific Options for Differentiating This Lesson

Technology

A Have students use word processors to comhet writing assignments.

A Have students follow a template to record notes for information provided in class.
A Have students follow a template to complete the outline map of the United States.
A Have students conduct online research to complete theirti@stivi
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Multisensory

A Have students complete a timeline of events leading to the Civil War (Activity 3) using images.

A Have students rolplay as the individuals mentioned in Activity 3.

A Have students add a variety of materials to their maps to highlighifemation and create a three
dimensional effect.

Community Connections
A Invite an election official to discuss the election process.

Small Group Learning
A Have individual groups research and report on a different event from the Civil War discussedeéssion.
The report can take any number of forms (e.qg., digital slide show, videg@laglesong/rap).

Vocabulary

A Have students use the following key vocabul&uigitive, moderates, electoral college, secede

A Have students add key vocabularytolassroom word wall.

A Have students complete the Frayer model or AWho H

Student Organization of Content
A Have students use a graphic organizer to categorize the information presented in this session.
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Session 3: The Emancipation Proclamation; the Gettysburg Address

Prerequisite Understanding/Knowledge/Skills
A Students should be aliteread and analyze text for content.

Materials

A Class notes
A Internet access

Instructional Activities
1. Display the following:
April 12, 1861 Confederate forces fired on Fort Sumter in the Charleston, South Carolingharbor.

Lead a class discussion of this event and its significaieefollowing Website maybe helpful in
facilitating discussionhttp://www.nps.gov/fosu/

2. Display the following:

Following the Union victory at Antietam, President Lincoln issued the Emancipation Proclamation
in September 1862. This proclamation declared that as of January 1863, all slaves living in states
that had rebelled against the United StategSouthern states that had secedeere free. The
Proclamation had the following results:

A It made the abolition of slavery an aim of the Northern states.

A It discouraged any interference of foreign governments.

A It all owed for the enlistment of African American soldiers in the Union Army.

The following Web sites maye helpful in facilitating discussiasf Antietam and the Emancipation
Proclamation:

A http://www.nps.gov/anti/

A nhttp://www.archives.gov/exhibit_hall/featured_documents/emancipation_proclamation/

A http://www.nyd.nysed.gov/library/features/ep/

3. Display the following:

The Battle of Gettysburg, Pennsylvania, began July 1, 1863. A total of 51,000 Union and
Confederate soldiers lost their lives in this battle. The Union victory at Gettysburg was a turning
point of the war.

Explainfit ur ni ng point, 6 and discuss why this battle

4. Display the following:

In November 1863, President Lincoln dedicated a cemetery at the Gettysburg battlefield. The
speech he gave at the dedication hagtome known as théiGettysburg Addresso

Have a studentho is gifted at reading aloud (e.g., a drama student) prepareashthe Gettysburg address

to the class. Conduct a short discussion to facilitate better understanding of the document. Ensure that
students understand the following main points Lincoln made in the address: all men are created equal; the
United States is a nation ruled by a governnfiehthe people, by the people, and for the peogibe

following Web sites mape helpful in facilitéing discussion:

A The Gettysburg Addredsitp://myloc.gov/Exhibitions/gettysburgaddress/Pages/default.aspx

A http://bensguide.gpo.gowP2/documents/gettysburg/index.html

5. Display the following:

Lincoln believed America was Aone nation, 0 not
believed that states had freely joined th&nion and could freely leave.

Explain and discuss the tesuavereign Conduct a discussion witttudentsabout other countries thaave
experienced a civil wan the notdistant pastlf there are students from such countries, ask them if they
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would like to volunteer toidcuss theiknowledge an@xperiencegNOTE: This may be a sensitive subject
for certain studenfso exercise caution in this regard

6. Assign a teacheselected reading or other reinforcement activity

Specific Options for Differentiating This Lesson

Technology

A Have students use word processors to complete the writing assignments.

A Have students follow a template to record notes for information provided in class.
A Have students complete their reading by usingttespeech software.

A Have students useading materials provided in a digital format.

Multisensory

A Have students rolplay or create a dramatic presentation of the Gettysburg Address.

A Have students rewrite and present the Gettysburg
A Have students complete a tiline showing the events using pictures/photos.

Community Connections
A Invite a Civil War historian or renactor to discuss the Gettysburg Address and the Emancipation
Proclamation.

Small Group Learning
A Have cooperative learning groups research andtrepdhe causes and effects from Activity 2.

Vocabulary

A Have students use the following key vocabulang v er ei gnty, turning point, v
proclaim.

A Have students create a word map for select vocabulary words.

Student Orgauniation of Content
A Have students use graphic organizers to review the Gettysburg Address and the Emancipation Proclamation.
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Session 4: The End of the Civil War

Prerequisite Understanding/Knowledge/Skills

A Students should understand the power of individizdisad and causehange.
A Students should be able to analyze and interpret quotes.
A Students should be able to identify geographic locations, including Appomattox.

Materials
A Internet access

Instructional Activities
1. Display the following:

Major Civil War era leaders includedthe following:

A Abraham Lincoln : President of the United States during the Civil War; insisted that the Union
be held together, by force if necessary

A Jefferson Davis U.S. senator who became president of the Confederate States of Anseri

A Ulysses S. GrantUnion military commander, who won victories over the South after several

A

other Union commanders had failed
Robert E. Lee Confederate general of the Army of Northern Virginia (Lee opposed secession,
but did not believe the Union shouldoe held together by force); urged Southerners to accept
defeat and unite as Americans again, when some Southerners wanted to fight on after
Appomattox

A Erederick Douglass Former enslaved African American who became a prominent abolitionist
and urged Lincadn to recruit former enslaved African Americans to fight in the Union army

Hold a class discussion tife important contribtions of each of these leaders. Identify the key leaders of the
Civil War and their roles.

2. Display the following:

April 9, 1865; GeneralsGrant and Lee met at a farmhouse in Appomattox, Virginia, to sign the
agreement that would end the Civil War.

Hold a discussion of the surrender at Appomattox. The following Web sitebartagipful in facilitating
discussion:

A http://www.nps.gov/apco/

A http://memory.loc.gov/iammem/today/apr09.html

3. Display the following:

President Lincolné beliefs atthe end of the Civil War includedthe following:

A The United States was one indivisible nation. (NOTE: Remind students that the terindivisible
is in the Pledge of Allegiance, and discuss what the term means.)

A Since secession was illegal, Confederate governments in the Southern states were iliegit
and the states had never really left the Union; Reconstruction was a matter of quickly restoring
legitimate Southern state governments that were loyal to the Union.

A To reunify the nation, the federal gotmalicement
towards none, with charity for all éto bind up

Conduct a discussion about Linc@rviews on reunificatiorGuidestudents to examine the question of
whether the Southern states ltadnmitted treason by rebelling and wlestthey deserved punishment.

4. Display the following:
April 14, 1865 Abraham Lincoln was assassinated.

Conduct a discussion about Linc@rassassination. Who killed him? Where? Why? What happened to the
assassin? The following Web sites may assist idiny the discussion:
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A http://memory.loc.gov/ammem/alhtml/alrintr.html
A http://www.loc.gov/exhibits/treasures/trm150.html

5. Checkonst udent sdé6 progress with their projects, and
6. Assign a teacheselected reading or other reinforcement activity

Specific Options for Differentiating This Lesson

Technology

A Have students follow a template to retootes for information provided in class.

A Have students conduct online research on individuals discussed in this session.

A Have students follow a template to complete a digital slide show of Civil War leaders with related images.
A Have students use readimaterials provided in a digital format.

Multisensory
A Have students rolplay the major Civil War leaders.
A Have students create videos of the events mentioned in the session (e.g., the surrender at Appomattox).

Community Connections
A Invite a reenactorto portray and discuss the events involving the major Civil War leaders.

Small Group Learning
A Have small groups research various Lincoln quotes and share their findings with the class.

Vocabulary

A Have students use the following key vocabulargivisible, reunification, prominent, malice, secession,
treason

A Have students add new or unfamiliar words to their vocabulary journals.

Student Organization of Content

A Have students use graphic organizers to categorize the information.
A Have students presetigtresults of their smagjroup activities to the class.
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Session 5: Johnson & Impeachment; Amendments 13, 14, and 15

Prerequisite Understanding/Knowledge/Skills

A Students should understand how the Constitution can be changed through amendments.
A Studentshould understand the power that the national government has over the state government.

Materials
A Internet access

Instructional Activities

1. Display the following:

The assassination of Lincoln just a few dkays aft
Republicans to influence the process of Reconstruction in a manner that made it much more
punitive towards the former Confederate states than Lincoln had planned.

Remind students of the class definition of the tR®gonstructiofiormulated in Sessiol.Ask themto

explain whythe period following the Civil Wais referred to ag§iReconstructiom As k why t he Rad
Republicans wanted to punish the Confederates. Were their feelings logical? Were their actions prudent? Why
had Lincoln disagreed witlaking punitive actions?

2. Display the following:

The states that seceded were not allowed back into the Union immediately, but were put under
military occupation.

Discuss withstudentsvhat fimilitary occupatiod means. Include in the discussion the postarggle
between the executive and legislative branches of the government for control of Reconstruction.

3. Display the following:

Radical Republicans also believed in aggressively guaranteeing voting and other civil rights to

African Americans. Theyclasre d r epeatedly with Lincolnbs succe:
Johnson, over the issue of civil rights for freed slaves, eventually impeaching hfor violating an

act passed by Congress that he felt was unconstitutiondlut failing to remove him from office.

Discuss the meaning of the teimpeachmenand the significance of this impeachment. Why was Johnson
not removed from office? Briefly explain the history of presidential impeachment in the United States.
Explain that further discussion will take plaeger in the yeariThe following Web sitanaybe helpful in
facilitating furtherdiscussion:

http://www.senate.gov/artandhistory/historyuie/The _Senate_Votes _on_a_Presidential_Impeachment.htm

4. Display the following:

Following the Civil War, three amendments were added to the Constitution. They are the

A 13th Amendment, which abolished slavery permanently in the United States

A 14th Amendmert, which prohibited states from denying equal rights under the law to any
American (American Indians were not granted citizenship until 1924.)

A 15th Amendment, which guaranteed voting rights
condition odmessiaves)i t udeo (f

Briefly discuss the meamg of each of these Amendments. Hatuglents look carefully at the wording of the
15th Amendment to ensure they understand who was includedhendasexduded from the protection of
thisamendmentPoint out the gnder was not included in the 15th Amendment, meaning that women still
could not vote.

5. Assign a teacheselected reading or other reinforcement activity
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Specific Options for Differentiating This Lesson

Technology

A Have students use documents in a diditrmat to complete the activities.

A Have students research the effects of the 13th, 14th, and 15th Amendments, using online research.
A Have students follow a template to record notes for information provided in class.

Multisensory
A Have students creatésual representations of the amendments.
A Have students create timelines with images illustrating events.

Community Connections
A Invite a lawyer to discuss the influence of the 14th Amendment.

Small Group Learning
A Have cooperative learning groups discisthree presidents tried for impeachment (i.e., Johnson, Nixon,
Clinton).

Vocabulary

A Have students use the following key vocabulargendment, impeachment, punitive, military occupation,
martial law, abolished.

A Have students create vocabulary journatsnbining the new word or phrase, its definition, and an illustration
of the term.

Student Organization of Content
A Have students use a graphic organizer to differentiate between the amendments discussed in this session.
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Session 6: The End of Reconstr uction and the Beginning of the Jim Crow Era

Prerequisite Understanding/Knowledge/Skills

A Students should understand the concept of segregation.
A Students should be aware of the events of the election of 1876.

Materials
A Internet access

Instructional Activit ies
1. Display the following:

The Compromise of 1877, which concerned the presidential election of 1876, ended Reconstruction.

Briefly discuss the situation that ledttes compromise. Ask students whettiezy know of other
controversial presidential eftons. The folbwing Web sitenaybe helpful in facilitatingliscussion:
http://www.fairvote.org/e_college/controversial.ntm#1800

2. Display the following:
The Jim Crow Era began ater Reconstruction ended.

The following Web sites maye helpful in facilitating discussioof the Jim Crow Era:
http://www.jimcrowhistory.org/home.htm

3. Assign a teacheselected readingr reinforement activity.

Specific Options for Differentiating This Lesson

Technology
A Have students conduct online research on the Jim Crow Era.
A Have students complete their reading by usingttespeech software.

Multisensory

A Have students create a poster suei representation of a controversial election.

A Have students view video or listen to audio and discuss the content presented in this session.
A Have students develop a timeline of important events during the Jim Crow Era.

Community Connections
A Invite a gate election official to discuss the Jim Crow Era.

Small Group Learning

A Have cooperative learning groups create political cartoons about the election of 1876.

A Have students rolplay a dialogue between individuals involved in events that occurred dbérigm Crow
Era.

Vocabulary
A Have students use the following key vocabulaggregation, election, compromise
A Have students create a classroom glossary of the key terms.

Student Organization of Content

A Have students use graphic organizers (e.g.si@Eptures, charts, timelines) to categorize the information
from class notes, research, and handouts.
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Session 7: Beyond Reconstruction

Prerequisite Understanding/Knowledge/Skills

A Students should be able to read and analyze text for content.
A Studentsisould understand the positive and negative effects of war on society.

Materials
A Internet access

Instructional Activities

1. Display the following:

The South lay in ruins following the Civil War. It would take decades for the Southern economy
and infrastructure to recover.

Discuss the rebuilding that must occur after a war or any disémtexample,dlk about road networks,
railroad lines, communication systems, water and setaganensystems, factories, poweridges, and
other infrastructure. Asktudents whetheahey are familiar with a time period in which a country or area
suffered from a disaster. Provide examslesh as the following

A The aftermath of a severe storm, tornado, or hurricane

A The aftermath of a severe earthquake

A The city ofBaghchd following the 2003 aerial bombings by theited States

Ask them whatypes of repairs were required and how extensive these repairs were.

2. Display the following:

Following the Civil War, the North and Midwest regions of the nationgrew as industrial powers.
This growth contributed to the United States becoming an economic power by thwentieth
century. The Transcontinental Railroad acceleratal the westward movement.

The following Web sitesnaybe helpful in facilitatingliscussion:

A http://www.pbs.org/wgbh/amex/iron/

A http://cprr.org/Museum/index.html

A http://www.sfmuseum.org/hist1/rail.html

A http://brownvboard.org/brwnqurt/63/01-3f.htm (about the Chinese workers)

Specific Options for Differentiating This Lesson

Technology

A Have students follow a template to record information asd¢beguct online research about pGétil War
America.

A Have students use tet-speech software to supplement their assigned reading and research.

A Have students use word processors to complete the writing assignments.

Multisensory

A Have students view phas of the aftermath of the Civil War and discuss the rebuilding that occurred.

A Have students renact events related to the rebuilding after the Civil War or the construction of the
Transcontinental Railroad.

Community Connections
A Invite a soldier or asteran to discuss the rebuilding process.

Small Group Learning

A Have cooperative learning groups research and acquire images of the effect of the construction of the
Transcontinental Railroad on various groups (e.g., Chinese workers, U.S. governmeat] caimpanies,
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pioneers heading west, Native Americans). Groups should present their findings through various formats
(e.g., roleplay, digital slide show, video).

Vocabulary

A Have students use the following key vocabul@ignscontinental, industrialation, infrastructure
A Have students use graphic organizers to learn the new terms.

A Have students produce a definition and an image for each of the terms.

Student Organization of Content

A Have students use graphic organizers (e.g., maps, pictures, timatiaes) to categorize information from
class notes, research, and handouts.

A Have students work in pairs to summarize the content presented in this session.
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Session 8: Project Presentation

Prerequisite Understanding/Knowledge/Skills

A Students shoultlave an understanding of the causes of the Civil War.
A Students should have knowledge of the important battles and leaders during the Civil War.
A Students should be able to discuss the consequences of the Civil War and Reconstruction.

Materials
(None)

Instructional Activities
1. Have studentpresent their completed projeftsm Session 1

Specific Options for Differentiating This Lesson

Technology
A Have students present their presentation using a powerpoint.

Small group
A Divide students in small groups ahdve students present to the small group instead of the entire class.

Student Organization of Content

A Have students use teacher provided presentation rubric to organize and evaluate their presentation.
A Have students work in pairs to practice their presént prior to presenting to the entire class.
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Session 9: Assessment

Materials
A Attachment A: Sample Assessment Items

Instructional Activities

1. Distribute copies of Attachment A, and have students complete the assessment.
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Attachment A: Sample Assessmen

t ltems

Asterisk (*) indicates correct answer.

1. The opening conflict of the Civil War was at

A
B
C
D

Bull Run.
Fort Sumter.*
Petersburg.
Antietam.

2. Which former slave became a prominent abolitionist
and encouraged Lincoln to recruit former slaves to
fight for the Union?

A Harriet Tubman

B Dred Scott

C Frederick Douglass*

D William Garrison
nAl I men are cr eat egoveenmen
Afof the people, by the p

3. The quotation above is from a speech given by
President Lincoln after the battle of

A Richmond.
B Bull Run.
C Petersburg.
D Gettysburg.*

4. The Emancipation Procmation was issued after the
battle of
A Antietam.*
B Gettysburg.
C Chancellorsville.
D Fort Sumter.

AAnd by virtue of the po

aforesaid | do order and declare that all persons held 3
slaves within said designated States, and parts of Stat
are, and henceforward shall be free; and that the
Executive government of the United States, including 1
military and naval authorities thereawfill recognize and

ma i

ntain the freedom of

5. The excerpt above is from which important
document?

A
B
C
D

Declaration of Independence
Emancipation Proclamation*
Virginia Declaration of Rights
Missouri Compromise

6. President Lincoln believed

A

o0Ow

each state has the right to choose to belong to the
Union.

the country will survive when states elect to seced
it is illegal for states to secede.*

the South should be punished for its conduct.

10.

The Civil War ended at the battle located on the
map at which number?

o0 w>
AWNP
*

Which amendment to the Constitution states,
ifn]either slavery nor
as a punishment for <cri
United States, or aty place subject to their
urisdiction?o

Amendment 12

Amendment 13*

Amendment 14

Amendment 15

oO0OwWm>—

Which amendment to the Constitution guarantees
all citizens due process?

A Amendment 12

B Amendment 13

C Amendment 14*

D Amendment 15

The end of Reonstruction in the South came with
the

election of Ulysses S. Grant.

the Compromise of 1877.*

passage of the Thirteenth Amendment.

the impeachment of Andrew Johnson.

o0 m>
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Post Reconstruction through 1920

Standard(s) of Learning

VUS.8 The student will demonstrate knowledge of how the nation grew and changed from the end of

Reconstruction through the early twentieth century by

a) explaining the relationship among territorial expansion, westward movement of the population, new
immigration, growth of cities, the role of the railroads, and the admission of new states to the
United States;

b) describing the transformation of the American economy from a primarily agrarian to a modern
industrial economy and identifying major inventions tingtroved life in the United States;

c) analyzing prejudice and discrimination during this time period, with emphasgiirarCrowo and
the responses of Booker T. Washington and W.E.B. DuBaois;

d) identifying the causes and impact of the Progressive Movemnetuding the excesses of the
Gilded Age, child labor and antitrust laws, the rise of labor unions, and the success of théswomen
suffrage movement.

Essential Understandings, Knowledge, and Skills

Correlation to
Instructional Materials

SKills (to be i ncorporated into instruction throughout the academic year)
Formulate historical questions and defend findings, based on inquiry and interpretation.
Develop perspectives of time and place.

Apply geographic skills and reference sources to understanddiawonships between
humans and their environment have changed over time.

Interpret the significance of excerpts from famous speeches and other documents.

Content

Explain that in the late nineteenth and early twentieth centuries, economic opportunity,
industrialization, technological change, and immigration fueled American growth and
expansion.

Summarize thevestward movementf the population, using the following information

A Following the Civil War, the westward movement of settlers intensifi¢divast
region between the Mississippi River and the Pacific Ocean.

A The years immediately before and after the Civil War were the era of the American
cowboy, marked by long cattle drives for hundreds of miles over unfenced open land
in the West, the oglway to get cattle to market.

A Many Americans had to rebuild their lives after the Civil War. They responded to the
incentive of free public land and moved west to take advantage of the Homestead Act
of 1862, which gave free public land in the westerntteies to settlers who would
live on and farm the land.

Southerners, including African Americans in particular, moved west to seek new
opportunities after the Civil War.

New technologies (for example, railroads and the mechanical reaper), opened new
lands in the West for settlement and made farming profitable by increasing the
efficiency of production and linking resources and markets. By the turn of the
century, the Great Plains and Rocky Mountains regions of the American West were
no longer a mosglunsettled frontier, but were fast becoming regions of farms,
ranches, and towns.
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A The forcible removal of the American Indians from their lands continued throughout
the remainder of the nineteenth century as settlers continued to move west following
the Civil War.

Summarizenewimmigration, using the following information:

A Prior to 1871, most immigrants to America came from northern and western Europe
(Germany, Great Britain, Ireland, Norway, and Sweden). During thebatiiry
from 1871 until 1921, wst immigrants came from southern and eastern Europe
(Italy, Greece, Poland, Russia, presgay Hungary, and former Yugoslavia), as well
as Asia (China and Japan).

A Like earlier immigrants, these immigrants came to America seeking freedom and
better lives for their families.

A Immigrants made valuable contributions to the dramatic industrial growth of America
during this period. Chinese workers helped to build the Transcontinental Railroad.

Immigrants worked in textile and steel mills in the Northeastthedlothing

industry in New York City. Slavs, Italians, and Poles worked in the coal mines of the

East. They often worked for very low pay and endured dangerous working conditions

to help build the nationés industri al strengt h.

A During this period, imngrants from Europe entered America through Ellis Island in
New York harbor. Their first view of America was often the Statue of Liberty, as
their ships arrived following the voyage across the Atlantic.

A Immigrants began the process of assimilation intatwias termed the American
Amel ting pot.o While often settling in ethnic nei
they and their children worked hard to learn English, adopt American customs, and
become American citizens. The public schools served an essel#tial the process
of assimilating immigrants into American society.

A Despite the valuable contributions immigrants made to building America during this
period, immigrants often faced hardship and hostility. There was fear and resentment
that immigrantsvould take jobs for lower pay than American workers would accept,
and there was prejudice based on religious and cultural differences.

A Mounting resentment led Congress to limit immigration through the Chinese
Exclusion Act of 1882 and the ImmigrationdRéction Act of 1921. These laws
effectively cut off most immigration to America for the next several decades;
however, the immigrants of this period and their descendants continued to contribute
immeasurably to American society.

Summarize thgrowth ofcities, using the following information:
A As the nationéds industrial growth continued, ci ti
Cleveland, Pittsburgh, and New York grew rapidly as manufacturing and
transportation centers. Factories in the large cities provided,job but wor ker s o
families often lived in harsh conditions, crowded into tenements and slums.
A The rapid growth of cities caused housing shortages and the need for new public
services, such as sewage and water systems and public transportation. Newyyork Cit
was the first city to begin construction of a subway system around the turn of the
twentieth century, and many cities built trolley or streetcar lines.

Summarizehe admission of new states to the United States, using the following

information:

A As thepopulation moved westward, many new states in the Great Plains and Rocky
Mountains regions were added to the United States. By the early twentieth century,
all the states that make up the continental United States today, from the Atlantic to
the Pacific, hd been admitted.

Explain thatduring the period from the Civil War to World War |, the United States
underwent an economic transformation that involved the development of an industrial
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economy, the expansion of big business, the growth of-kErgle agculture, and the
rise of national labor unions and industrial conflict.

Explainthat technological changpurred growth of industigrimarily in Northerncities.

Describe the following inventions atwdl innovations:

Corporation (limited liability)

Bessemer steel process

Light bulb (Thomas Edison) and electricity as a source of power and light
Telephone (Alexander Graham Bell)

Airplane (Wright others)

Assemblyline manufacturing (Henry Ford)

Identify the following industribleaders:
A Andrew Carnegie (steel)

A J.P. Morgan (finance)

A John D. Rockefeller (oil)

A Cornelius Vanderbilt (railroads)

Summarize the following reans for economic transformation:

A Laissezfaire capitalism and special considerations (e.g., land grants to railroad
builders)

A The increasing labor supply (from immigration and migration from farms)

A Americas possession of a wealth of natural resources and navigable rivers.

Explain that discriminatioagainstand segregatioof African Americans intensified and
took new forms in the late nineteenth century and early twentieth century.

Explain that African Americans disagreed about how to respond to discrimination and
segregation.

Summarize discrimination agairestd segregation @frican Americansusing the
following information

Too Too Too Too Too To

A Laws limited freedoms for African Americans.

A After Reconstruction, many Southern state governm
forcing separation of the races in public places.

A Intimidation and crimes were directed against African Amesdamchings).

A African Americans looked to the courts to safeguard their rights.

A InPlessyv. Fergusoh,he Supreme Court ruled that fdseparate b
violate the 14th Amendment, upholding the AJim Cr

A Duringtheearlytwet i et h century, African Americans began t
to Northern cities in search of jobs and to escape poverty and discrimination in the
South.

Summarize thearious responses éffrican Americarsto discrimination and

segregationas exemplited by the following leaders

A 1da B. Wells led an antilynchingrusade and called on the federal government to take
action.

A Booker T. Washington believed the way to equality was through vocational
education and economic success; he accepted social g@parat

A W.E.B. DuBois believed that education was meaningless without equality. He
supported political equality for African Americans by helping to form the National
Association for the Advancement of Colored People (NAACP).

Explain thathe period from Rconstruction through the early twentieth century was a

time of contradictions for many Americans. Agricultural expansion was accomplished
through wars against the Plains Indians, leading to new federal Indian policies. Industrial
development brought grefatrtunes to a few and raised the standard of living for millions
of Americans, but also brought about the rise of national labor unions and clashes
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between industry and labor. Social problems in rural and urban settings gave rise to third
party movementand the beginning of the Progressive Movement.

Explain thathe Progressive Movement used government to institute reforms for
problems created by industrialization. Examples of reform include Theodore Rofsevelt
fiSquare Dealand Woodrow Wilsoés fiNew Freedomo

Summarize the causes of the Progressive Movement:
A Excesses of the Gilded Age

U Income disparity, lavish lifestyles

U Practices of robber barons

A Working conditions for labor

Dangerous working conditions

Child labor

Long hours, low wage®0 job security, no benefits

Company towns

C

Employment of women

Summarize the goals of Progressive Movement:
A Government controlled by the people

A Guaranteed economic opportunities through government regulation

A Elimination of social injustices

Summarize the accomplishments of the Progressive Movement:
A Inlocal governments
U New forms of government (commissiorsyle and citymanageistyle) to meet
needs of increasing urbanization

A In state governments
U Referendum

U Initiative

U Recall

A In electiors
U Primary elections

U Direct election of US.Senators (17th Amendment)

U Secret ballot

A In child labor
U Muckraking literature describing abuses of child labor

U Child labor laws

A Impact of labor unions
U Organizations
i Knights of Labor

i American Federatioof Labor (Samuel Gompers)

i American Railway UniorfEugene V Debg

i International LadiedGarment Workei®Union

C«

Strikes
i Haymarket Square

i Homestead Strike

i Pullman Strike

U Gains
i Limited work hours

i Regulated woriag conditions

A Antitrust laws
U Sherman AntiTrust Act: Revents any business structure ffirastrains trade
_ (monopolies)

U Clayton AntiTrust Act: Expands Sherman Anfirust Act; outlaws pricdixing;
exempts unions frorthe Sherman Act
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A Womerts suffrage
Was a forerunner of modern pest movements

Benefited from strong leadership (e.g., Susan B. Anthony)

Encouraged women to enter the labor force during World War |
Resulted in 19th Amendment to the Constitution.

CcCCc e
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Sample Resources

Below is an annotated list of Internet resosrfiir this organizing topic. Copyright restrictions may exist for the
material on some Web sites. Please note and abide by any such restrictions.

fAmericats Racial and Ethnic Divides: Immigrants Shunning Idea of Assimilatidashington Post.
http://www.washingtonpost.com/wgrv/national/longterm/meltingpot/meltingpot.htfrhis site provides
information on the immigrant experience.

i A B rigtogy Df thel Intenational Harvester Compaminternational Harvester Collectors ClubCalifornia
Chapter 14http://www.4wheelz.net/makes/internatiomahinpage.htmThis site providenformation on
the mechanical reaper.

fiCity of New York: Population History: 4 Highly Urbanized BorougiBemographia.
http://www.demographia.com/etyc4.htm This site provideinformation on the demographio$ New
York City from 1790 to 2000.

Countries of the Worldhttp://www.theodora.com/wfb/This site offers much statistical information on many
countries.

ACyrus McCormick (18081884)LemelsorMIT Program.http://web.mit.edu/invent/iow/mccormick.htnirhis
site providesnformation on the mechanical reaper.

Decades of Immigrant®BS http://www.pbs.org/wgbh/amex/chicago/sfeature/sf nations.fthig site provides
information on immigration to Chicago.

fiEast Meets West: Chineganericans and the Transcontinental Rail@ate History Net.
http://americanhistory.about.com/library/weekly/aa120101a.hitis site providesnformation on the
transcontinental railroad.

Economic History Servicebttp://www.eh.net/This site provides information on cost of living historical
equivalencies.

Elllis Island: Through Ameria@ GatewayPoway Unified School District, San Diego
http://powayusd.sdcoe.k12.ca.us/online/usonline/worddoc/ellisislandsitélhitsnsite provides information
on Ellis Island.

fiJoe Hill: Dangers and Disast&y®BS http://www.pbs.org/now/politicshptest.html. This site provides
information on the early labor movement in the United States.

Liberty State Park: The Statue of Liberty and Ellis Islarith://www.libertystatepark.com/immignehtm This
site providesnformation on Liberty State Park.

Lutz, Valerie Annefimmigrants in the Coal RegianAmerican Philosophical Society Library Online.
http://www.amhilsoc.org/library/exhibits/wallace/immigrants.htirhis site provideinformation on
immigrants working in the coal region.

fiThe McCormick Family and their Mechanical Reapémiversity of Virginia Department of Astronomy.
http://www.astro.virginia.edu/research/observatories/26inch/history/reaperipbsite provides
information on the mechanical reaper.

fiNativity of the Population and Place of Birth of thative Population: 1850 to 1990J.S. Census Bureau.
http://www.census.gov/population/www/documentation/twps0029/tab01 . hind site providesensus
figures in charform.

fiPart 3: Factory LiféWindsor Public Libraryhttp://www.windsorpubliclibrary.com/digi/sar/part3.htithis site
includes pictures and newspaper clippings of factory lif@engarly 1900s.

fiPopulation history of Chicago from 1849900 Boston University Physics Department.
http://physics.bu.edu/~redner/projects/population/cities/chicagb.ftnis site providepopulation
statistics on Chicago from 1840 to 1900.
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fiPopulation history of Detroit from 18409900 Boston University Physics Department.
http://physics.bu.edu/~redner/projects/population/cities/detroit.hfmk site providepopulation statistics
on Detroit from 1840 to 1990.

fiPopulation, Housing Units, Area Measurements, and Density: 1790 to 1990
http://www.census.gov/population/censusdata/t2belf This Web page provides census information for
the time period indicates.

Sarna, Jonathan D. and Jonathan GoliiEne American Jewish Experience through the Nineteenth Gentur
Immigration and Acculturation.National Humanities Center.
http://www.nhc.rtp.nc.us/tserve/nineteen/nkeyinfo/judaism.ftnis site providesnformation on the
Jewish immigant experience.

Selected Images of Ellis Island and Immigration, ca. 1B&P0.Library of Congress.
http://www.loc.gov/rr/print/list/070_immi.htmIThis site provides photos of immigrants.

Time.comhttp://www.time.com/time/time100/index.htnThis information provides access to searchable
historical information.

fiUnited Stated Facts and StatistigsTeacherVisionFamily Education Mtwork.
http://www.teachervision.com/less@tans/lessor2383.html This site provides information and lesson
plans on the United States. Web site registration is required,ibditae.

U.S. Census Bureabttp://www.census.govr his site providesformation on the U.S. census.

fU.S. Census Statistics from 179@900 TeacherVisionFamily Education Network
http://www.teachervision.com/less@tans/lessori 705.html This site providenformation and lesson
plans on the U.S. census. Web site registration is required, but it is free.

fU.S. Immigration HistoryRapidmmigration.com.
http://www.rapidimmigration.com/usa/l_eng_immigration_history.hTrhis site providesnformation on
U.S. immigration history.

AU.S. Population History fim 1850: 50 Largest CitigsDemographiahttp://www.publicpurpose.com/dm
uscty.htm This site providegnformation on the population of U.S. cities from 1850 to 1996.

fiU.S. States by Order of Entiyto the Uniond TeacherVisionFamily Education Network.
http://www.teachervision.com/lessqans/lessoi687.html This site providesformation and lesson
plans on U.S. statebd. Web site registration is required, but it is free.

fivVirginia Standards of Learning Assessments Test Bluepfirginia and United States Histar2008 History
and Social Science Standards of LearriMjrginia Department of Education.
http://www.doe.virginia.gov/testing/sol/blueprints/history socialscience_blueprints/2008/blueprints_va_ush
ist.pdf This site provides assessent information fothe course in Virginia and United States History

fiVirginia Standards of Learning Spring 2007 Released Test: End of Cdiuggga and United States Histaty
Virginia Departmenbf Education.
http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va _ushiShjzdéite provides the
latest released SOL test for the Virginia and United States History course.
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Session 1: Settlement between the Mississippi River and  the Pacific Ocean

Prerequisite Understanding/Knowledge/Skills

A Students should be able to read and analyze text for content.
A Students should understand immigration.
A Students should have an understanding of U.S. gelogra

Materials

A

Internet access

Instructional Activities

1.

Ask all students to stand. Instruct students who have reat livVirginia their entire liveso sit. Instruct
studentsstill standing to sit ibne of theiparentss not a native VirginianFinally, instructstudentsstill
standing to sit ithey knowone of their grandpants was not a native Virginian.ade the class take note of
the number of students are still stamdiklave all students to sit

Ask students to raise their haitithey have a parent who was not born in the United States. Next, ask
students to raise thaight hands if they know they have a grandparent who was not born in the United States.
Do the same for gregtrandparerst

Explain that the United States began to exptaterritory Population Density of the United States

significantly following the Civil War. Americans became Total Total area in | Density per
muchmore mobile. Ask students what changes may haveYear population | square miles | square mile
causedhis largescale relocation(cheap land, 1790| 3,929.214 864,746 45
overcrowdingn the Eastimprowed transportatiah e.g., 1850 | 23,191,876 2,940,042 7.9

transcontinerat railroad [1869], automobiles [Ford Motor| 1870 38,558,371 3,540,705 10.9
Co. 1903] airplanes, faster shiptlse information in the 1900| 76,212,168 3,547,314 21.5
chartat rightto support the above statement regarding | 1920 | 106,021,537 3,546,931 29.9
expansion of territory. Use the following Web sites to add2000 | 281,421,906 3,537,438 79.6
additional information, or provide these sites to students as resources for research:

A http://www.teachervision.com/lessg@tans/lessorl705.html

A http://www.census.gov

A http://www.census.gov/population/censusdata/t2belf

Explain the meaning gdopulation densityand @courage students to nekbservations about thbart.

Point out thedecreasén land area from 1900 to 2000. Ask students what may have caused this change. Ask
students to indicate with a show of hands how many would like to move to another state or country. Ask those
whoraise their hands to indicaténere they would like to move and why.

Ask studentsvho would like to move if they would be ready to move under the following conditions:
They do not know theonditions existing in the distant territaiy which they are going.

They do not know anyonehgre they are going.

They can take only a smallmberof personabelongings.

They have no place to live in the néeation

They have no join the new location

They have little moneto take with them ando money for a return journey.

They may neveagain see the family and friends they are leaving.

They will not travel comfortably, but in a small, crampgieain compartment that they must share with
strangers.

They are likely to encounter many dangers during the journey, some of which could be fatal.

Ask how many would still make this journey. Ask those students who would still go to explain why they
would tolerate the conditions mentionaad still go.Ask the ones who wouldecidenot to go to explain their
reasons for changing their mmd

To  Too oo oo Too Too Too To To

History and Social Science Standards of Learning Enhanced Scope and Selfirgitia:and United States History 165


http://www.teachervision.com/lesson-plans/lesson-1705.html
http://www.census.gov/
http://www.census.gov/population/censusdata/table-2.pdf

ORGANIZING ToPIC: Post Reconstruction through 1920

6. Explain that over the next few weelstudentswill be studying the expansion of the United States following
the Civil War.

7. Assign a teacheselected reading or other reinforcement activity

Specific Options for Differentiating This Lesson

Technology

Have stdents use word processors to complete the writing activities.

Have students use tetxt-speech software to supplement their assigned reading and research.
Have students share research and class notes through digital slide shows.

Have students follow a tgstate to complete Activity 4.

Have students view and discuss the chart in Activity 4 on an interactive whiteboard.

Too oo Too Too To

Multisensory
A Have students rolplay people immigrating to the U.S.

Community Connections
A Invite a recent immigrant to discuss his/her expee.

Small Group Learning
A Have small cooperative learning groups research and report on various individuals who immigrated to
America.

Vocabulary

A Have students use the following key vocabulamigration, immigration, emigration, population density
A Have students create a classroom vocabulary word wall.

A Have students complete word maps or use mnemonics to review key vocabulary.

Student Organization of Content

A Have students use graphic organizers (e.g., maps, pictures, charts, timelines) taedtégoriation from
class notes, research, and handouts.
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Session 2: Cowboys and Cattle Drives

Prerequisite Understanding/Knowledge/Skills

A Students should understand the act of and reasons for migration.
A Students should have a basic understanding ofdé®@yraphy.
A Students should be able to describe cattle drives and cowboys.

Materials
A Map of the United States

Instructional Activities

1. Review the chart from the previous session. Explain that the class will begin to examine the westward
expansion thaobk place in the mid to late 1800s.

2. Display the following:

Following the Civil War, the westward movement of settlers intensified in the vast region between
the Mississippi River and the Pacific Ocean.

Indicate this huge western area omap of the Unied Statesemphasizing its size compared with the area
east of the Mississippi River

3. Display the following:

The years immediately before and after the Civil War were the era of the American cowboy,
marked by long cattle drives for hundreds of miles ogr unfenced open land in the West, the only
way to get cattle to market.

Ask students to describe a cowboy. As they describe traditional cowboy attire, ask what purpose specific
articles of clothing may serve (e.g., chageather strips on the fronts ofmta to protect legs when riding

horses through thick brush; neckerchiefs to keep dust out of face; large hats to protect from the sun; spurs to
prod the horses). Ask students to describe a cattle, dnisleding how long one might takBuring the

discus#on, use a map of the United States to deftreareas covered by various cattle drives. Askestisd

who have been in the Tex@lahoma area to describe geographic features of that region.

4. Extend discussion bgsking whethethere are cowboys in thé&/est todaylf so, what do they do, since the
time of large open ranges is pabi?cattle drives stiltake place tod&#

5. Assign a teacheselected reading or other reinforcement activity

Specific Options for Differentiating This Lesson

Technology

Havestudents use word processors to complete the writing activities.

Have students use tetd-speech software to supplement their assigned reading and research.

Have students share research and class notes through digital slide shows.

Have students use amtéractive whiteboard to display and identify regions on the map of the United States.
Have students view and discuss a video of a cattle drive.

Too oo Too oo o

Multisensory
A Have students research the clothing and gear used by cowboys for exploration.

Community Conneabins
A Invite a cattle owner or farmer to discuss the care of cattle and the requirements of any successful cattle drive.

Small Group Learning

A Have small cooperative |l earning groups write a sh
clas at a local school.
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Student Organization of Content
A Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from

class notes, research, and handouts.
A Have students il | ust r aheycreatdch Siall Grdup Lebreingc hi | dr end s
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Session 3: The Homestead Act of 1862

Prerequisite Understanding/Knowledge/Skills

A Students should be able to read and analyze text for content.

A Students should understand the role the U.S. government plays in pgmutiigration and migration.
A Students are expected to understand the U.S. political environment after the Civil War.

A Students should have a basic understanding of U.S. geography.

Materials
(None)

Instructional Activities

1. Remind students about the praoed cons of moving to a neerritory, as identified in the first session. Also,
point out that by the 1860s, available land was becoming scarce along the eastern seaboard.

2. Display the following:

Many Americans had to rebuild their lives after the Civil War. They responded to the incentive of
free public land and moved west to take advantage of the Homestead Act of 1862, which gave free
public land in the western territories to settlers who would live on and farm the land.

Ask students what was happenatghe time the Homestead Act was passed. Use thisee@mpleof the
factthata natiorts business does not cease in times of war. Discuss the terms of the Homestead Act. Ask

studentgo list the major problems alisadvantages gfarticipatinginthe ct 6 s | a rftrdveljpgtey e away
the land, lack of resources upon arkjVack of building materials).

3. Display the following:

Many Southerners particularly African Americans, moved west following the CivilWar to seek
new opportunities.

Discuss whatonditions existed in the South that encoudggeutherners to move the West.

4. Assign a teacheselected reading or other reinforcement activity

Specific Options for Differentiating This Lesson

Technology

A Have students use word processors to comgiietevriting activities.

A Have students use tett-speech software to supplement their assigned reading and research.

A Have students use an interactive whiteboard to display and identify aspects of the Homestead Act.

Multisensory
A Have students handle bding materials and tools.

Community Connections
A Arrange for students to visit a carpentry class to observe the tools and materials needed for construction.

Small Group Learning
A Have cooperative learning groups debate the Homestead Act of 1862.

Vocabuary

A Have students complete word maps for the following key vocabuiargestead

A Have students contribute vocabulary to a classroom word wall.

A Have students complete word maps or use mnemonics to review key vocabulary.
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Student Organization of Content
A Have students use achart worksheet to group the pros and cons of the Homestead Act.
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Session 4: New Farming Technologies; Settlement in the American West

Prerequisite Understanding/Knowledge/Skills

A Students should be able to brainstorm to identifyythes and applications of technology.
A Students should understand the meanirtgainology

A Students should be able to make connections between past and present.

A Students should have a basic understanding of U.S. geography.

Materials

A Internet access
A Map ofthe United States
A Large atlass

Instructional Activities

1. Ask students to think about the technology they have access to today that their grandjghmentsave
when they were teenagers. Encourage them to share their thoughts with the class. Tdigpcasgmn,
mentionexamples such as computdf® Internetmicrowaves, cell phone§€Ds,DVDs, andvideo games.
Encourage them to consider certain professions that have been changed as the result of technological
innovations(NOTE: Many students mayhrecognize farming tools as technology. Discuss the changes
farmers have seen in théools and equipment in the last 50 years. Ask them what these innovations mean for
food production in our country.

2. Display the following:

New technologiessuch agailroads and the mechanical reaperhelped to opemew lands in the
West for settlement and made farming profitable by increasing the efficiency of production and
linking resources and markets.

Discussthe impactailroadsand the mechanical reageadon the production of fogdoointing outthat

railroads made it easier boovecrops from the farms to the margetndthusmadeit more profitable to farm

larger tracts of land. Towns grew up around areas settled by people seeking cheap farmland. Ting follow

Web sites may be of assistance for information about Cyrus McCormick and the mechanical reaper:

A ACyrus McCol®84k: (M&O® ahitp:/eebImit.dlgiavengiow/niccormick.html

A AThe Mc Cor mi cHeir Nfeahariichl Reaperod T
http://www.astro.virginia.edu/research/observatories/26inch/history/reaper.php

3. Review the differencesetweerthe Great Plains arttie Rocky MountainsPromptstudentswith questions
about elevation, vegetation, and climate. Use an atlas that provides this information along wigeland
information. Ask students tastuss why raising livestock mighe esier in the Great Plains than in the
Rocky Mountains. Encourage them to discuss what products were/are prominent in the Great Plains region. If
possible, have an atlés each student to consult

4. Assign a teacheselected reading or other reinforcermadctivity.

Specific Options for Differentiating This Lesson

Technology
A Have students use tett-speech software to supplement their assigned reading and research.
A Have students use mapping software.

Multisensory
A Have students identify outdated techryiés and describe why it is outdated and what has replaced it.
A Have students create or work with a topographical map, perhaps to identify locations for ideal farmland.

Community Connections
A Invite a local inventor to discuss emerging technologies inalgrie.
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A Invite in a senior citizen to describe the ways that technology has changed in his/her lifetime.

Small Group Learning
A Have cooperative learning groups research different inventions/inventors (including Cyrus McCormick) and
present their findingto the class.

Vocabulary

A Have students use the following key vocabulargovations, reaper, prosperous, prominent, technalogy
A Have students contribute vocabulary to a classroom word wall.

A Have students complete word maps or use mnemonics to revievodatyulary.

Student Organization of Content

A Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from
class notes, research, and handouts.

A Have students complete a poster or oral refpotthe group poject.
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Session 5: Immigration Trends

Prerequisite Understanding/Knowledge/Skills

A Students should be able to read and analyze text for content.
A Students should be able to compare and contrast.
A Students should have a basic understanding of world geography

Materials

A Outline mapof the world
A Colored markers
A Internet access

Instructional Activities

1. Display the following:

Prior to 1871, most immigrants to America came from northern and western Europe (Germany,
Great Britain, Ireland, Norway, and Sweden). Dring the half-century from 1871 until 1921, most
immigrants came from southern and eastern Europe (Italy, Greece, Poland, Russia, presetay
Hungary, and former Yugoslavia), aswvell as Asia (China and Japan)

Distribute copies of anutlinemap of theworld, and instruct students color code the map based on
immigration trends. For exampleggtern Europe could be coded gresth the map key indicatinthat
greenshowsthe origins oimostimmigrants to the Unitedt&tes prior to 1871.

2. Ask studentsd think aboutvhat may have caused this sliifthe origins of immigrants. Encourage them to
think aboutthe eventsthatoccurred in the identified countries thmaay havecontributel to thisshift. Remind
students to think back to the earlier discussibaut why individuals came to the United Statesl tell them
that this information wilbe helpful as they develop a paper on immigraiticthe next session

3. Display the following charwith data orsome prominentamigrants to the United States:

Country or | Date of arrival

Immigrant Gty of birth inthe U.S. Accomplishment
Charlie Chaplin|  London 1910 Became famous actor and direct|
David Sarnoff Russia 1900 Created NBC

Invented Velox photographic
Leo Baekland Belgium 1889 paper and Bakelite, thadt fully
synthetic, nonflammable plastic.

Albert Einstein| Germany 1933 Devised the Theory of Relativity

Devised the Theory of Beta
Enrico Fermi Rome 1939 Decay; ceinvented first man
made nuclear reactor

Devised the Incompletess

Kurt Godel Austria 1939
Theorem

Have students research some other prominent immigrants to add to th&lehdolowing Web sites may be
helpful:

A http://www.pbs.org/wgbh/amex/chicago/sfeaturefstions.html

A http://www.time.com/time/time100/index.html

4. Ask several students to share ttaathey foundon the immigrantsheyresearchd
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5. Assign a teacheselected reading or otheiim@orcement activity

Specific Options for Differentiating This Lesson

Technology

Have students use word processors to complete the writing activities.

Have students use tett-speech software to supplement their assigned reading and research.
Have studets share research and class notes through digital slide shows.

Have students use an interactive whiteboard to display andamlera map of the world.

Have students use an interactive whiteboard to display the chart in Activity 5.

Have students view ardiscuss a video clip about immigration.

Too oo oo oo Too To

Multisensory
A Have students use poster board and large markers to complete the mapping activity.

Community Connections
A Invite a descendent of an immigrant from 188PR1 to discuss his/her knowledge of the expegen

Small Group Learning

A Have partners work together to complete the mapping activity.

A Have groups research immigration from various countries and describe the reasons for immigration.
A Have groups research and report on prominent immigrants fropetto.

Vocabulary

A Have students use the following key vocabulémgnds, insulator, synthetic, devised
A Have students contribute vocabulary to a classroom word wall.

A Have students complete word maps or use mnemonics to review key vocabulary.

Student Oganization of Content

A Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from
class notes, research, and handouts.

A Have students follow a template or chart that lists each country and describes thé¢hae¢aok place there
in terms of immigration and this session.

History and Social Science Standards of Learning Enhanced Scope and Selfirgitia:and United States History 174



ORGANIZING ToPIC: Post Reconstruction through 1920

Session 6: Shift in the Origins of Immigrants

Prerequisite Understanding/Knowledge/Skills

A Students should be able to read and analyze text for content.
A Students should be able to compane contrast.

A Students should have a basic understanding of world geography.

Materials

A Internet access

Instructional Activities

1. Display the following chart:

Year | Total population | Borninthe U.S. | Bornin Europe | Bornin Asia | Born in Africa

1850 23,191876 20,947,274 2,031,867 1,135 551
1880 50,155,783 43,475,492 5,751,823 107,630 2,204
1900 75,994,575 65,583,225 8,881,548 120,248 2,538
1920 105,710,620 91,659,045 11,916,048 237,950 16,126
1990 248,709,873 225,695,826 4,350,403 4,979,037 363,819

(NOTE: The information reflected in this chart may differ from other charts, as different sources report
slightly different numbers.

Ask students to share observations about the chart. Point out the shift from a majority of European immigrants
in 1920 to amajority of Asian immigrants in 1990. Encourage stuslemspeculate about what may have

caused this shift. The following Web sites may provide helpful infoomdo guide class discussion

A http://www.rapidimmigration.com/usa/l_eng_immigration_history.html

A http://www.census.gov/population/www/documentation/twps0029/tab01.html

2. Instruct students to calculatbe percentagef the nativeborn population for each yenrthe chartand to
develop a bar graph that reflebisththe nativeborn andoreignborn populatios for each identified year
Instructthem to subtract the nathkrnpopulation from the total population to arrive at the fordigm
population. Ask why thisnumberis higherfor a given yeathanthat obtained by adding the three nmative
born population figures. (Immigrants also came from other areas besides Bugiapand Africa.)Add
additional requirements as desired.

3. Inform students that they will be required to develop a chart that reflects immigration into the United States.
Theymustselect five decades in the 1800s and five in the 1&80f=flect on thehart Thechart should
identify the total United States populatimneach selected decade as welhasforeignborn population by
countryfor at least eight countrieé brief paper that explains trends observed from the research must be
submitted alag with the chart. Provide the due date and a date sthidentswill go to the conputer lab to
conduct research.

Specific Options for Differentiating This Lesson

Technology

A Have students use word processors to complete the writing activities.

A Have studerst use texto-speech software to supplement their assigned reading and research.
A Have students share research and class notes through digital slide shows.

A Have students use an interactive whiteboard to display the chart in Activity 3.

Multisensory
A Have sudents perform the calculations in Activity 2, using pie charts and graphs to show the populations
compared.
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Community Connections
A Invite an immigrant after 1921 to discuss the immigration experience.

Small Group Learning
A Have small groups complete thaty 3.

Vocabulary

A Have students use the following key vocabulagtiveborn, foreignborn, nativism

A Have students contribute vocabulary to a classroom word wall.

A Have students complete word maps or use mnemonics to review key vocabulary.

Student Oganization of Content

A Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from
class notes, research, and handouts.
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Session 7: Immigration Research

Prerequisite Understanding/Knowledge/Skills

A Studentsshould be able to read and analyze text for content.
A Students should be able to compare and contrast.
A Students should have a basic understanding of world geography.

Materials
A Computer lab or media center

Instructional Activities

1. Havestudents conduct search irthe computer lab or media center on immigration. Supply the Web sites
identified in the previous session to assist students in getting started. Challenge them to find their own data on
appropriatéNVeb sites bysearching the Internet

Specific Opt ions for Differentiating This Lesson

Technology

A Have students use word processors to complete the writing activities.

A Have students use teti-speech software to supplement their assigned reading and research.
A Have students use an interactive whitebdardisplay and colecode a map of the world.

Multisensory

A Have students use pie charts and graphs to show the populations compared.

A Have students create a model or physical representation of the information obtained while conducting
research on immigratn.

Community Connections
A Invite an immigrant after 1921 to discuss the immigration experience.

Small Group Learning
A Have small groups complete the research for this session.

Vocabulary

A Have students complete word maps for the following key vocabulatize-born, foreignborn, nativism
A Have students contribute vocabulary to a classroom word wall.

A Have students complete word maps or use mnemonics to review key vocabulary.

Student Organization of Content

A Have students use graphic organizers (e.g.snpEptures, charts, timelines) to categorize information from
class notes, research, and handouts.

A Have students follow an outline of key words or dates to conduct online research about immigration.
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Session 8: Contributions of Immigrants

Prerequisite U nderstanding/Knowledge/Skills

A Students should be able to read and analyze text for content.

A Students should be able to compare and contrast.

A Students should have a basic understanding of world geography.

A Students should have an understanding of the catitiis that immigrants made to the U.S.

Materials

A Internet access
A Map of the United States

Instructional Activities

1. Display the chartmimmigrant contributions frome&sion 5Also display the following:

Immigrants to the United Statesmade valuable catributions to the dramatic industrial growt h of
America during this period. For example,

Chinese workers helped to build the Transcontinental Railroad.

Immigrants worked in textile and steel mills in the Northeast.

Immigrants worked in the clothing industry in New York.

Slavs, Italians, and Poles worked in the coal mines of the East.

These immigrants often worked for very low pay and endured dangerous working conditions to
help build the nationés industrial strength.

Havestudentglescribe some of the warlg conditions of immigrants in the late 1800s and early 1900s. The
following Web sites may be of assistance:
http://americanhistory.about.com/library/weekly/aal120101a.htm

Factay Life. http://www.windsorpubliclibrary.com/digi/sar/part3.h{includes pictures and newspaper
clippings.

Joe Hill: Dangers and Disasterbttp://www.kued.org/productions/joehill/index.html
http://www.pbs.org/now/politics/protest.html
http://www.amphilsoc.org/library/exhibits/wallace/immigrants.htm
http://www.libertystatepark.com/immigran.htm

Too Too Too oo o
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2. Inform students that amy immigrants arrived in the United States tiyio Ellis Island. Askthemto locate
Ellis Islard on a United States map amgscribe the situation immigrants encountered upon athged The
following Web sites may be of assistance:

A Ellis Island.http://www.ellisisland.org/genealogy/ellis_island.asp
A Selected Images of Ellisland and Immigration, ca. 1880920.
http://www.loc.gov/rr/print/list/070_immi.html

3. Explain that mmigrantswould begin ¢ assimilate into the Americdimelting poto Ensure students
understand the terassimilate and dscussthe meaning ofimelting pot Bxplain why pblic schools played
a vital role in this proces#lso, explain thatmmigrants to America oftefaced hardships and hostility, and
discuss the reasons whyeff and resentment that immigrants would take jobs for lower payAtinarican
workers would accepprejudice based on religious and cultural differepndéé® following Wéb sites may be
of assistance:
A http://www.washingtonpost.com/wgrv/national/longterm/meltingpot/meltingpot.htm
A http://www.nhc.rtp.nc.us/tserve/nineteen/nkeyinfo/judaism.htm

4. The Chinese Exclusion Act of 1882, the Immigration Restriction Act of 1921, and the Natural Origins Act of
1924 limited immigration for decades. Discuss why@ess passithese laws. The following Web site may
be of assistance:
A fiChinese Exclusion Act (1882)bttp://www.ourdocuments.gov/doc.php?doc=47
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A fiChinese Exclusion Act (1882)0
http://www.usnews.com/usnews/documents/docpages/document _page47.htm

5. Encourage students to share ideas of obstacles recent immigrants may have encountered. Ask students to
share ideas ohow immigrant problems today should be addressed.

6. Assign a teacheselected reading or other reinforcement activity

Specific Options for Differentiating This Lesson

Technology

Have students use tett-speech software to supplement their assignedrrg@aatid research.
Have students share research and class notes through digital slide shows.

Have students complete the chart in Session 5, Activity 3, using an interactive whiteboard.
Have students use an interactive whiteboard to display the U.S. map.

Have students view and discuss video clips of Ellis Island.

Too Too oo Too To

Multisensory
A Have students create a thidienensional model of Ellis Island, using paper doll representations of each of the
countries from which immigrants arrived.

Community Connections
A Invite adescendent of an immigrant who arrived through Ellis Island to discuss his/her knowledge of the
experience.

Small Group Learning

A Have groups research a different restriction act of the three listed in Activity 4 and answer questions
concerning these tx(e.g. What events precipitated the act? How close was the vote in Congress? What
influence did the act have on immigration?).

Vocabulary

A Have students use the following key vocabulasclusion, melting pot, assimilate, hostility.
A Have students aduew or unfamiliar words to their vocabulary journals.

A Have students contribute vocabulary to a classroom word wall.

A Have students complete word maps or use mnemonics to review key vocabulary.

Student Organization of Content

A Have students use graphic angzers (e.g., maps, pictures, charts, timelines) to categorize information from
class notes, research, and handouts.

A Have students develop an online poster of the group research.

History and Social Science Standards of Learning Enhanced Scope and Selfirgitia:and United States History 179


http://www.usnews.com/usnews/documents/docpages/document_page47.htm

ORGANIZING ToPIC: Post Reconstruction through 1920

Session 9: Growth of Cities; Technological Innovations

Prerequisite Unders tanding/Knowledge/Skills

A Students should be able to read and analyze text for content.
A Students should be able to compare and contrast.
A Students should have a basic understanding of U.S. geography.
Materials
A Internet access
A Map of the United States in 19{&vailable ahttp://www.teachervision.com/less@ans/lessor2383.html
andhttp://www.teachervision.cofiessonplans/lessoi87.htm)
A Copies of the United States Constitution
A Pictures of earlpssembly ling
Instructional Activities
1. Display the following:
As the nationds i ndus tsuchasChicago, DetroithClegcetamdt Fittsburghd , c i t
and New York grew rapidly as manufacturing and transportation centers.
Conduct a brief discussion of the rapid growth of these cities. Using the information provided on the
following Web sites, instruct students to identify the decades in which thiesehat thgreatesgrowth.
Instruct them to determine the percentage of growth for eaghoity long thecityGs growth remained high
and at what point ibeganto slow down.
A http://www.demographiaom/dbnyc4.htm
A http:/physics.bu.edu/~redner/projects/population/cities/chicago.html
A http:/physics.bu.edu/~redner/projects/population/cities/detroit. html
A http://www.publicpurpose.com/dmscty.htm
2. Display the following:
The rapid growth of cities caused housing shortagesd the need for new public services, such as
sewage and water systems and public transportation.
Encourage students to discuss the type of problems created by a rapid increase in population. Prompt them by
mentioningthe problems of meeting the growing dedorhousing, schools, water and sewer, power,
transportationandfire and cime protectionEncourage students to suggest ways tpeslelems could/can be
addressed.df example, New York City constructed the wéslfirst subway system to address tieed for
public transportation
3. Display the following:
By 1912, the United States consisted of 48 states.
Display a map of the United Staies1912 Encourage students to determine how many states gained
statehood following the Civil Wamstructstudentsto locate in the Constitution the qualification for a
territory to become a state. (Article 1V, section 3)
4. Display the following:

During the period from the Civil War to World War |, the United States underwent an economic
transformation that inv olved the development of an industrial economy, the expansion of big
business, the growth of largescale agriculture, and the rise of national labor unions and industrial
conflict.

Explain to students thatver the course of the next few sessions, theligeéhtify new technologies and
innovations in business that were developed during the period following the Civil War. Discuss the following
invertions or innovations, one at a time, as students record information on each:
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A Corporationsin which a compangells shares (stock) in the company to raise money, were invented.
This form of business provides a limited liability for the company owners. Discuss the differences
between a corporation, partnership, angrivate ownership. Discuss the benefits anddliaatages of
each form of business.

TheBessemer processade the production of steel more efficient and led to a growth in the steel
industry.

Thomas Edison perfected thight bulb; the worlds firstelectric power planivas opened.

Alexander Graham Beflatented théelephone

Wilbur and Orville Wright made the first piloted flight of an airplane.

Henry Ford established tlassemblyline manufacturingprocessn his automobildactory.

ToToTo Do o

5. Display picturef early assembly liree Discuss reasons the asg#y line was a significant improvement in
the manufacturing process, not only for automobiles, but for all kinds ofpnadaced products. Inform
students that the development of the assemblyéwelutionized industry.

6. Display the following

Industrial Leaders of the Time Reriod

A Andrew Carnegie: steel industry

A J. P. Morgan: financial industry

A John D. Rockefeller: oil industry

A Cornelius Vanderbilt: railroad industry

Havestudentgprovide brief biographical informatn on each of these individualscinding their most
important contributions.

7. Display the following:

The reasons for economic transformation of America during this period included the following:

A Laissezfaire capitalism and special considerations (e.g., land grants to railroad builders)

A The increasing labor supply from immigration and migration from farms

A Americads possession of a wealth of natural re

Discuss each of theseasonsExplain the concept ofilssezfaire capitalism(a concept that encourages the
government not toegg involved in business affairs) and the impact of special considerations. Discuss the
migration from farms to urban are&tavestudentdist some of the natural resources of the United Sthtds
were important during this time of emamic transformationThe following Web site may be of assistance:
http://www.usda.gov/wps/portal/lut/p/ s.7_0_A/7_0_10B?navtype=SU&navid=NATURAL RESHS$

Specific Options for Differentiating This Lesson

Technology

Have students use word processors to complete the writing activities.

Have students use tetxd-speech software to supplement their assigned reading and research.
Have students share resdaand class notes through digital slide shows.

Have students use spreadsheet software to complete activities.

Have students use an interactive whiteboard to display the U.S. map and highlight major cities.

Too oo Too oo o

Multisensory
A Have students rolplay industrialleaders of this time period.
A Have students research and share images or actual examples of inventions created during this time period.

Community Connections
A Invite a business or industry leader to discuss emerging technologies during this period.
A Arrange for students to visit a history museum and document their experiences.

Small Group Learning
A Have cooperative learning groups complete the activities and present their results to the class.
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A Have small groups calculate the differesiceprice and costfdtems between now and a century agal use
a spreadsheet to record findings.

Vocabulary

A Have students use the following key vocabultaigsezfaire, efficient, corporation, private ownership,
partnership

A Have students add new or unfamiliar wordghieir vocabulary journals.

A Have students contribute vocabulary to a classroom word wall.

A Have students complete word maps or use mnemonics to review key vocabulary.

Student Organization of Content

A Have students use graphic organizers (e.g., maps,gsctivarts, timelines) to categorize information from
class notes, research, and handouts.

A Have students use an interactive whiteboard to display group presentations.

History and Social Science Standards of Learning Enhanced Scope and Selfirgitia:and United States History 182



ORGANIZING ToPIC: Post Reconstruction through 1920

Session 10: African Americans; the Progressive Era; Labor; Business

Prerequisite Under standing/Knowledge/Skills

A Students should be able to read and analyze text for content.

A Students should be able to compare and contrast.

A Students should have a basic understanding of U.S. geography.
A Students should have a basic understanding of labormess.

Materials
(None

Instructional Activities

1. Explain thatalthoughthe countrywasexpanding at a rapid rate, there were many problems. One problem area
that was not being solved was the treatment of African Americans and other minDi#gay he
following:

After reconstruction, many Southern state goverr
separation of the races in public places.

Explain what these laws stated and where they were most prominent.

2. Display the following:

African Americans were harassed, intimidated, and sometimes lynchedfrican Americans looked

to the courts to safeguard their rights. The United States Supreme Court ruled on civil rights

issues. Their rulings, as in the case éflessy v. Fergusorypheldt he AJi m @nmddidviot | aws
provide relief for African Americans.

Explain the events surrounding this court case and reasons it was a landmark case.

3. Display the following:

During the early twentieth century, African Amer
cities in search of jobs and to escape poverty and discrimination in the South.

Discuss the impact World War | had on fitereat Migrationd

4. Display the following:

The various responses of African Americans to discrimination and segregatiomere exemplified by

the following leaders:

A Ida B. Wells led anantilynching crusade and called on the federal government to take action.

A Booker T. Washington believed the way to equality was through vocational education and
economic success; he accepted social separation

A W.E.B. DuBois believed that education was meaningless without equality. He supported
political equality for African Americans by helping to form the National Association for the
Advancement of Colored People (NAACP).

Havestudentgesearctand write a bef biography of each of these individuals.

5. Explain that the early 1900s became known as the Progressive Era. Discuss whatghegresseiveneans.
Then,Display the following:

The Progressive Movement used government to institute reforms for problescreated by
industrialization. Examples of reform include TF
Wil sonds fAiNew Freedom. 0

The goals of the Progressive Movement includetie following:

A Government controlled by the people

A Guaranteed economic oppominities through government regulation
A Elimination of social injustices
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Working conditions for labor included the following:
A Dangerous working conditions
A Child labor
A Long hours, low wages, no job security, no benefits
A Company towns
A Employment of women
Provide some details about the working conditions or show a video that explains them.

6. Display the following:

Accomplishments of the Progressive Movement:

A New forms of local governmen{commissionerstyle and citymanagerstyle) to meet the needs

of increasing urbanization

Legislative reformsin stategovernment, includingreferendum, initiative, and recall

Primary elections, drect election of U.S. Senators (17th Amendment), arttie secret ballot

Muckraking literature describing unsafe, difficult working conditions, including child labor

Growth of labor unions such as the Knights of Labor, AmericarFederation of Labor (Samuel
Gompers), American Railway Union (Eugene V. Deb} Industria | Ladi esdé6 Gar ment
Union

Too oo Too Too

Labor strikes:

A Haymarket Square
A Homestea Strike
A Pullman Strike

Labor gains:

A Limited work hours

A Regulated work conditions
A Child labor laws

Discuss this information with students as you work through th€ MQXTE: Because the list is lengthy, it
might be helpful to give each student a copyheflist with certain key words deleted and have them fill in
the blanks as instruction progresses.)

7. Display the following:

Legislation to address unfair business practices included éhSherman AntiTrust Act, which
prevents any busirnesstsr asitmsu cttruadee & h(appan fidtipiausdt i e s ) ,
Act, which outlaws price-fixing and exempts unions from the Sherman AntiTrust Act.

Note that the Sherman Anfrust Act was passed before the Progressive Era, but that Theodore Roosevelt
made usefat during his presidency to combat monopolies. Discuss the definitiomohapolyand the

reasons this business practice is not desirable. Explain that the goal of a capitalist monopoly is to maximize
profit. Also, explain that the Soviet Union devetalpan economy in which the government held a monopoly

on the production of goods. Howey#re goal of the Soviet monopoly was not necessarily to maximize

profit. If someone wished to purchase a car, for exarhglshehad to purchase it from the govermmeThe
government controlled production, suppyd price Problems created by lack of competition sometimes
resulted in inferior products, high prices, and shortages.

8. Display the following:

Womenébés suffrage

A was a forerunner of modern protest movemerst

A benefited from strong leadership (e.g., Susan B. Anthony)

A encouraged women to enter the labor force during World War |
A resulted in 19th Amendment to the Constitution.

Di scuss the womenbtés suffrage move meantingedaftérit.c h had
Include the impact of World War | on the movement and the reasons it was finally successful in 1920, when
the 19th Amendment was passed.
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Specific Options for Differentiating This Lesson

Technology

Have students use word processors topeta the writing activities.

Have students use tett-speech software to supplement their assigned reading and research.
Have students share research and class notes through digital slide shows.

Have students use an interactive whiteboard to displaggisofor discussions.

Have students view and discuss videos depicting labor strikes.

Too oo Too Too To

Multisensory
A Have students contribute to a classroom timeline of the labor movement.

Community Connections
A Invite a local union representative to discuss labor movement

Small Group Learning
A Have small groups choose different key leaders of the period on whom to research and report.

Vocabulary

A Have students use the following key vocabuldmy Crow, lynched, intimidated, Great Migration,
discrimination, harassed ppressive, urbanization, referendum, initiative, recall, muckraking, primary
elections, secret ballot, monopolies, aintist.

Have students add new or unfamiliar words to their vocabulary journals.

Have students contribute vocabulary to a classroom wald

Have students complete word maps or use mnemonics to review key vocabulary.

oo o o

Student Organization of Content
A Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from
class notes, research, and haurd.
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Session 11: Assessment

Materials
A Attachment A: Sample Assessment Items

Instructional Activities

1. Distribute copies of Attachment A, and have students complete the assessment.
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Attachment A: Sample Assessment Items

Asterisk (*) indicates corre@nswer.

1. The Homestead Act of 1862 contributed to the 6. Which statement about new technology
growth of the western part of the United States by encouraging westward movement of the population
A paying Americans to move west of the is true?
Mississippi. A The sewing machine made western states the
B providing free public land to those that would iy center of the textile industry.
in the western territory.* B Electricity concentrated industry in the West.
C recruiting faeigners to move to the West. C The raitoad left the best western land for farme
D expanding the railroad beyond the Rockies. settling under Homestead Act.
D The reaper made farming in the West more
2. During the late 1800s and early 1900s, immigrants prosperous.*
to the United States came mostly from
A Northern and western Europe. 7. Henry Fordés most i mpor
B Southern Europe and South America. A telephone.
C North Africa and edsrn Europe. B automobile.
D Southern and eastern Europe.* C assembly line.*
D steam engine.
3. Alarge number of workers on the
Transcontinental Railroad came from 8. The initiati ve, referendum, and recall
A ltaly. A increased government regulation of the econon
B Germany. B increased voter participation in government.*
C China.* C decreased voter control of government.
D Japan. D prevented the establishment of monopolies.
4. Immigrants arriving in the United States in the 9. The primary impact of the Progressive Movenent
early 1900s on workers was
A had an opportunity to earn high vesy A increased factory productivity, which resulted in
B were welcomed by Americans. lost jobs.
C immediately assimilated into society. B free public education, which allowed workers tg
D faced prejudice based on differences.* leave factory jobs.
C increased regulations, which caused wages to
5. Which inventor perfected the light bulb and decline.
electricity as a source of power? D increased wages and improved working
A Andrew Carnegie conditions.*
B Thomas Edison*
C Alexander Graham Bell 10. Theodore Rooseveltédés ad
D Cornelius Vanderbilt the
A Square Deal.*
B New Deal.
C New Freedom.
D New Frontier.
History and Social Science Standards of Learning Enhanced Scope and Selfirgitia:and United States History

187



ORGANIZING TOPIC

The United States 6Role in World Affairs from 1890 to 1940

Standard(s) of Learning

VUS.9 The student will demonstte knowledge of the emerging role of the United States in world affairs by
a) explaining the changing policies of the United States toward Latin America and Asia and the
growing influence of the United States in foreign markets;
b) evaluating United Stas involvement in World War |, including Wils@nFourteen Points, the
Treaty of Versailles, and the national debate over treaty ratification and the League of Nations.

Essential Understandings, Knowledge, and Skills

Correlation to
Instructional Materials

SkKills (to be incorporated into instruction throughout the academic year)

Identify, analyze, and interpret primary and secondary source documents.
Formulate historical questions and defend findings, based on inquiry and interpretation.
Develop perspéives of time and place.

Apply geographic skills and reference sources to understand how relationships between
humans and their environment have changed over time.

Interpret the significance of excerpts from famous speeches and other documents.

Conte nt

Explain that nany twentiethcentury American foreign policy issues have their origins in
America®s emergence as a world power at the end of the nineteenth century. &nerica
intervention in World War | ensurdterrole as a world power for the remaindéithe
century. The growing role of the United States in international trade displayed the
American urge to build, innovate, and explore new markets.

Explain the creation of international marketgluding the following
Open Door Policy: Secretary 8tate John Hay proposed a policy that would give all
nations equal trading rights in China.

A Dollar diplomacy: President Taft urged American banks and businesses to invest in
Latin America. He promised that the United States would Activity in if unrest
threatened their investments.

A Growth in international trade occurred from the late 1800s to World &Vt first

era of a true fAglobal economy. 0
Describe how the United States expanded her influenicatin America including the
following:

A The SpanistAmerican War
U Puerto Rico was annexed by the United States.
U The United States asserted the right to intervene in Cuban affairs.
A ThePanama Canal and the role of Theodore Roosevelt
U TheUnited States encouraged Panériadependence from Colombia.
U Theparties negotiated a treaty to build the canal.

Describe how the United States expanded her influen&signand the Pacifiancluding
the following:

A Hawaii: U.S. efforts to depose Haw@&imonarchy; U.S. annexation of Hawaii

A Philippines:Annexed aférthe Spanismerican War
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A Open Door PolicyUrged all foreigners in China to obey Chiadaw, observe fair
competition

Explain that viile American entry into World War | ensured Allied victory, the failure to

conclude a lasting peace left a bittegacy

Summarize United States involvement in World Wandluding the following
A The war began in Europe in 1914 when Germany and Adstimary went to war
with Great Britain, France, and Russia.

A For three years, America remained neutral, angthes strong sentiment not to get
involved in a European war.
A The decision to enter the war was the result of continuing German submarine warfare
(violating freedom of the seas) and American ties to Great Britain.
A Americans want ed fteo ffionma kdee mohcer awcoyr.lod (s odr ow Wi | s o
A Americadés military resources of soldiers and war
war and |l ed to Germanyds defeat.

Summarize President Woodrow WilssrFourteen Pointsncluding the following
A Was a fan to elimnate the causes of war
A Included the following key qints:

U Selftdetermination

U Freedom of the seas

U League of Nations

U Mandate system

Summarize the terms of the Treaty of Versaijliesluding the following
A The French and English insisted on puniehtrof Germany.

A The League of Nations was created.

A National boundaries were redrawn, creating many new nations.

Explain theLeague of Nationgebate in the United Statéscluding the following

A Objections tdJnited Stategoreign policy decisionbeingmade by an international
organization, not by.S.leaders

A TheSenatés failure to approvéhe Treaty of Versailles
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Sample Resources

Below is an annotated list of Internet resources for this organizing topic. Copyright restrictions may ¢hést fo
material on some Web sites. Please note and abide by any such restrictions.

California Genocide: Indian Qantry Diaries: Assimilation, Relocation, GenociéBS.
http://www.pbs.orgfdiancountry/history/calif.htmIThis site tells the story of the killing of hundreds of
thousands of American Indians in California between 1769 and 1900.

fiCanal Museun@ Canalmuseum.corhttp://www.canalmuseurcom/. This site providesgnformation on the
Panama Canal.

Cartoons for the Classroombout.com.
http://politicalhumor.about.gu/gi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm
=238&0ps=219 875 932 831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc.cfmhttp:
[[politicalhumor.about.com/qgi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm=23
8&Qgps=219 875 932 831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc Tlis
site provides access to historical political and current political cartoons as well as lesson plans for using
them in the classroom.

fiChronology of the First World WarSpartacus Educational.
http://www.spartacus.schoolnet.co.uk/FWWchronology.fthis site providea timeline of World War .

fiCrucible of Empire: The Spanigkmerican Wad Yellow Jounalismo PBS
http://www.pbs.org/crucible/frames/_journalism.htifhis site providesn article on yellow journalism.

The Great War and the Shaping of the 20th CenfBS http://www.pbs.org/greatwart his site provides
information on World War 1.

Historical Census Browsetlniversity of Virginia Library.http://fisher.lib.virginia.edu/ensus This site enabke
one to select the desired decade, sélrCtPULATIOND from thefiCategoried menu, and scroll tétotal
populationd

fiHistory & Records: Induction StatistiésSelective Service Systemnttp://www.sss.gov/induct.htnT his site
shows the number of soldiers drafted during World War |.

Indian Country Diaries: Assimilation, Relocation, GenocieBS.
http://www.pbs.og/indiancountry/history/assimilation.htnThis site explains the three impossible
Afchoiceso that American |Indians were given by thi

fiThe Open Door Policy, 1839U-S-History.comhttp://www.us-history.com/pages/h908.htnlhis site provides
an account of the creation and repercussions of the Open Door Policy.

Roper, L. DavidfiGross Domestic Product and Political Parli&@avid Ropeés Web #e.
http://arts.bev.net/roperldavid/politics/GDP.htm#datatabhés site provides historical GDP information
from David Roper, a Professor of Physics at Virginia Tech.

fivVirginia Standards of Learning Assessments Test Bluepfirginia and United States Histar2008 History
and Social Science Standards of LeariMjrginia Department of Education.
http://www.doe.virginia.gov/testing/sol/blueprints/history socialscience_blueprints/2008/blueprints_va_ush
ist.pdf This site provides assessment informationtiercourse in Virginia and United StatestHiy.

fiVirginia Standards of Learning Spring 2007 Released Test: End of Gdimgg@a and United States Histaty
Virginia Departmenbdf Education.
http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushi$hjglsite provides the
latest released SOL test for the Virginia and United States History course.

fwilliam Howard Taft: Dollar Diplomacy Mount Holyoke College.
http://www.mtholyoke.edu/acad/intrel/taft2.htifhis Web site offers an article énd o | iploanacyo ith
1912.

History and Social Science Standards of Learning Enhanced Scope and Selfirgitia:and United States History 190


http://www.pbs.org/indiancountry/history/calif.html
http://www.canalmuseum.com/
http://politicalhumor.about.com/gi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm=238&gps=219_875_932_831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc.cfmhttp://politicalhumor.about.com/gi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm=238&gps=219_875_932_831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc.cfm
http://politicalhumor.about.com/gi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm=238&gps=219_875_932_831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc.cfmhttp://politicalhumor.about.com/gi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm=238&gps=219_875_932_831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc.cfm
http://politicalhumor.about.com/gi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm=238&gps=219_875_932_831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc.cfmhttp://politicalhumor.about.com/gi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm=238&gps=219_875_932_831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc.cfm
http://politicalhumor.about.com/gi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm=238&gps=219_875_932_831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc.cfmhttp://politicalhumor.about.com/gi/o.htm?zi=1/XJ/Ya&zTi=1&sdn=politicalhumor&cdn=entertainment&tm=238&gps=219_875_932_831&f=10&tt=14&bt=1&bts=1&zu=http%3A//nieonline.com/aaec/cftc.cfm
http://www.spartacus.schoolnet.co.uk/FWWchronology.htm
http://www.pbs.org/crucible/frames/_journalism.html
http://www.pbs.org/greatwar/
http://fisher.lib.virginia.edu/census
http://www.sss.gov/induct.htm
http://www.pbs.org/indiancountry/history/assimilation.html
http://www.u-s-history.com/pages/h908.html
http://arts.bev.net/roperldavid/politics/GDP.htm#datatable
http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ushist.pdf
http://www.doe.virginia.gov/testing/sol/blueprints/history_socialscience_blueprints/2008/blueprints_va_ushist.pdf
http://www.doe.virginia.gov/testing/sol/released_tests/2007/test07_va_ushist.pdf
http://www.mtholyoke.edu/acad/intrel/taft2.htm

ORGANIZINGTOPIC: The Uni ted Statesd Role i OWorld Affairs from 1890 to

fiThe World of 1898: The Spanigkmerican Wa® Chronologyo Library of Congress, Hispanic Division.
http://lcweb.loc.gov/rr/hispanic/1898/chronology.htifhis site provides chronolgy of the Spanish
American War.
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Session 1: Planning a Project

Prerequisite Understanding/Knowledge/Sk ills

A Students should be able to read and analyze text for content.
A Students should be able to make connections between past and present.
A Students should have a basic understanding of the role the United States plays in the world.

Materials

A Project list(see below)
A Computer lab or media center

Instructional Activities

1. Explain to students that they are going to study the time period during which the United States began to
establish itself as a world power. Discuss briefly sitidentsvhat beingaworld power meansincluding
theglobal responsibilitiesf a world power Ask students to share their views on whether or not the United
States should be involved in providing humanitagadbr monetary assistance following a disaster abroad,
or military assitance tgoeople in another countwho areattemging to overthrow an oppressive
government. Encourage open, organized debate on these amll@skstudents to provide examples. Prompt
discussion by providing preseday examplesvith which studentsarefamiliard for example, assisting a
country devastatelly a natural disaster or famirgg,usingAmericanmilitary to help prevent or stop a
genocide lemind students dhe meaning of theermgenocidé.

2. Display the following list of topics that studenwill study in this organizing topic:

The growth of international markets

The SpanistAmerican War

The annexation of Hawaii and the Philippines

World War |

ThePanama Canal and RooseggICorollary

Theodore RoosevéitiiBig Stickd Policy

Isolationism afer World War |

The Great Depression and the New Deal

Then, distribute the following list of projects, and instruct each student to choose one to complete during

study of this organing topic:

A Createan original drawing depicting a scene from an evertértime periodAlso, write aonepage
explanation of the drawinglemonstratinggnowledge of the periqdo accompanyhe drawing.

A Write an evaluation of a song that reflects the historical pdrictude arinterpretation of the lyrics that
demonstrateknowledge of the era.

A Write an analysis of fashion from 1900 through 1939. Include pictures reflecting the changing fashion
trendsaccompanyinghe historical events that were occurring. Pictunay be studerdeveloped,
computergenerated, or gathereddicopied from resources.

A Write an analysis of the changes in transportation from 1900 throughlh®B@le a explanation of the
impact of transportation changes on work@fsr example, as people began to move toward widespread

Too oo oo oo Too Too Too Too

use of the automobile]dtksmiths saw a decrease in business, a more sophisticated road network became

necessary, and new industries to provide materials to produce cars were developed.
Write an analysis of the chargje battle strategies as milifaequipment (e.g., tanks,gsle$ changed.
Incorporate thdattle strategies of th@panishkAmerican War and World War |.

had on the economy. Identify at what point danger signs begiocur and why.

Write an essay that argues for or against American involvement in World War 1. Include key historical
events to support your argument.

Prepare an analysis tife acquisition of Hawaii or the Philippines by the United States.

Write a conparison of the sizof ships at the time the Panama Canal easstructed and in the present
day. Include how preseniy ships use the canal and any limitations that may exist.

oo Do Do Do
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Prepare a graph depicting key economic indicators from 1917 through 1941. Explain the impact changes



ORGANIZINGTOPIC: The Uni ted Statesd Role i OWorld Affairs from 1890 to

Provide students with the date the project will be due, along with a rbbtiwill be used to assess the
project.Provide students with an opportunity to conduct resdartite media center or computer lab for their
selectedopics

Specific Options for Differentiating This Lesson

Technology

Have students use word processorsaimplete the writing activities.

Have students use tetxt-speech software to supplement their assigned reading and research.
Have students share research and class notes through digital slide shows.

Have students use digital graphic organizers to oataginformation.

Have students use graphing software to complete their activities.

Have students follow a template of the project list.

Have students follow and complete a template of a world map.

Too Too Joo Too Too Too Too

Multisensory
A Have students use various materialg (poster board, tape recorders, video recorders, sticky notes,
highlighters, whiteboard) to complete their projects.

Community Connections
A Invite a media center specialist to describe his/her job and the resources that can help students complete their
projects.

Small Group Learning
A Have groups brainstorm ideas for projects and ways to connect multiple projects.

Student Organization of Content

A Have students use graphic organizers (e.g., maps, pictures, charts, timelines) to categorize information from
class notes, research, and handouts.
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